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Focal buiochais

Focal buiochais

Taimid an-bhuioch de na daltai a ghlac pairt sa taighde seo agus da dtuismitheoiri, de na hoidi
scoile, de na hagalléiri, de na trascriobhaithe, den teicneoir taifeadan agus den léitheoir profai.
Taimid go mér faoi chomaoin ag Priomhfheidhmeannach, foireann agus Bord na Comhairle um
Oideachas Gaeltachta agus Gaelscolaiochta a chuir tacaiocht, comhairle agus maoinit ar fail duinn
le haghaidh an staidéir seo. Gabhaimid ar mbuiochas freisin le Priomhfheidhmeannach agus
foireann Acadamh na hOllscolaiochta Gaeilge as tacaiocht a chur ar fail. T4 suil againn go gctitionn
an saothar seo an cinamh ar fad a tugadh duinn.



Réamhra

Is i an Chomhairle um Oideachas Gaeltachta agus Gaelscolaiochta (COGG) a rinne maoinit ar an
tuarascadil taighde seo. Sa bhliain 2009 bronnadh an conradh ar Ollscoil na hEireann, Gaillimh,
le tabhairt faoin taighde i gcomhar le hinstititiid Ard-Léinn Bhaile Atha Cliath. Is éard a d’iarr an
Chombhairle orainn initichadh a dhéanamh ar chineal an tsealbhaithe Gaeilge a bhi & chleachtadh
i measc cainteoiri 6ga duchais Gaeilge faoi réir na gciinsi agus na mbrinna sochtheangeolaiochta
a tugadh chun solais sa Staidéar Cuimsitheach Teangeolaioch ar Usdid na Gaeilge sa Ghaeltacht
(SCT). Léiriodh san SCT go raibh bonn an-leochaileach faoin gcomhthéacs séisialta ina raibh an
Ghaeilge & sealbhti i measc teaghlaigh Ghaeltachta. Ba é a theastaigh 6 COGG léargas a fhail ar na
dalai inmheanacha teangeolaiochta a bhaineann leis an nGaeilge dhtichais i measc cainteoiri 6ga
(sa bhreis ar an 1éiriu a tugadh ar na dalai seachtracha sochtheangeolaiochta a leagadh amach san
SCT maidir le treochtai sédisialta agus cumas datheangach de réir fhéintuairisc na ndaoine 6ga).
Ach torthaf an SCT agus torthaf an initichta seo a thabhairt le chéile, ta 1éiria cuibheasach iomlan
a thabhairt ar ghnéithe cainniochtula agus cailiochtdla araon de na tosca i nGaeltacht na linne seo,
idir chuinsi an phobail agus chuinsi a n-urlabhra. Is é sprioc na tuarascala seo craiceann cailiochta
na teangeolaiochta a chur ar chreatlach chainniochta na socheolaiochta de réir an SCT.

I measc na dtreochtai a léiriodh san SCT, bhi dha rud shuntasacha: an laghdu ata ag teacht ar
shealbhtl na Gaeilge mar theanga bhaile agus a larnai is ata soéisiali an Bhéarla i measc cainteoiri
6ga. Sa taighde seo iarradh orainn faisnéis a chur ar fail a léireodh na himpleachtai ata ag sealbhu
luath an Bhéarla ar shealbht na Gaeilge sa chomhthéacs datheangach a tuairisciodh san SCT. Sa
tuarascail seo cuirimid anailis ar fail ar thionchar an datheangachais ar chumas sa Ghaeilge agus
sa Bhéarla i measc cainteoir{ 6ga ddchais sa Ghaeltacht chomhaimseartha. Leagamar romhainn
sa taighde seo anailis teangeolaiochta a dhéanamh, mar sin, ar shealbhu teanga gasur a tégadh le
Gaeilge amhain sa bhaile.

D4 dhudshlanaf da bhfuil priomhthorthai an taighde seo maidir le laghdu sa sealbhti Gaeilge, agus
da bhri sin, maidir le hinmharthanacht na Gaeltachta, thugamar faoin taighde d’thonn l1éargas nios
grinne a thabhairt do mhuintir na Gaeltachta, do mhuintir na hEireann agus do lucht labhartha
mionteangacha ar fud an domhain, maidir le ctinsi an tsealbhaithe mionteanga a thuiscint agus
maidir le modhanna sealbhaithe iomlain a mholadh — ‘coiscéim tosaigh an bheartais déchais { an
tuiscint’ (Lenoach et al. 2012: 17). Is fearrde tuismitheoiri, muinteoiri, ceannairi pobail agus lucht
polasaithe oideachais agus eile stait an t-eolas seo a bheith ar fail déibh le bonn faisnéise a bheith
faoi na beartais a d’fhéadfai a thionscnamh mar mhalairt bhisigh ar na dalai seo.

Is tuarascail i seo ar chainteoiri 6ga a bhfuil Gaeilge amhain acu sa bhaile. Roghnaiomar ceantar
Chois Fharraige agus Dheisceart Chonamara i gCo. na Gaillimhe mar cheantar taighde. Roghnaiodh
an ceantar seo mar gheall go bhfaightear ann an dlds agus na céatadain is airde maidir le sealbhti
baile na Gaeilge; is é an ceantar is ceannasai Gaeilge é da bhfuil ann. Léiritear san SCT go bhfuil
cénaf ar thuairim is 60% de chainteoiri dichais Gaeilge na nGaeltachtai ar fad sa cheantar seo (sna
14 toghroinn a bhaineann le Catagéir A i gCois Fharraige agus i nDeisceart Chonamara).! I dtorthai
an tsuirbhé seo ar an gceantar duchais is mé ata ann cuirimid ar fail faisnéis ar an sealbhtl Gaeilge

! Is éard ata i gceist sna tri Chatagdir Gaeltachta an rangi a rinneadh san SCT ar phroifil na gcainteori Gaeilge sa
Ghaeltacht Oifigiuil. Catag6ir A: ceantar ina bhfaightear an lion is mé Gaeilgeoiri gnfomhacha. Catagéir B: ceantar ina
bhfuil an t-aistrid go Béarla faoi lanseol. Catagéir C: ceantar ina bhfuil an t-aistrid go Béarla curtha i gcrich sa phobal
tri chéile (cé is moite de sheanfhonduiri eisceachtila).



1.1 Modheolaiocht

is fearr atd le fail d’aoisghrupa 7-12 bliain, agus cuirimid an sealbhu Gaeilge sin i gcomparaid le
sealbht an Bhéarla i measc na bpaisti céanna. Maidir le leath eile an aoisghripa chomhaimseartha
seo sa Ghaeltacht (Catagéir A), na paisti a thégtar le Béarla (né le Béarla agus Gaeilge), is cinnte
gur isle i bhfad an leibhéal gndthachtala i sealbhti na Gaeilge a fhaightear ina measc sitid, na an
leibhéal gnoéthachtala a thuairiscitear i measc phaisti an tsuirbhé seo, a thogtar le Gaeilge amhain.
T4 gach cosulacht air gurb { an ghnéthachtdil Ghaeilge a thuairiscitear anseo, don leath is fearr
den aoisghripa seo sa Ghaeilge, gurb i is airde ata ar fail né is fearr a bhféadfai bheith ag suil 1éi i
sampla den lion seo i gcuinsi na Gaeltachta mar até faoi lathair.

1.1 Modheolaiocht

Bhi ocht gcéim sa tionscadal seo:

1. Tastalacha agus meastnuithe a dhearadh ar chumas Gaeilge agus ar chumas Béarla.

2. Na tastalacha agus na measunuithe a chur i bhfeidhm tri fhuaimthaifeadadh agallamh na
bpaisti ina scoil sa bhliain 2010 roimh shos an tsamhraidh.

3. Trascriobh a dhéanamh ar na tastalacha agus na measunuithe as na hagallaimh thaifeadta
do gach paiste.

4. Faisnéis teangeolaiochta a bhaint as abhar taifeadta agus as trascribhinni na n-agallamh de
réir tascairi roghnaithe a aicmiodh de réir na réimsi éagsula teangeolaiochta.

5. Faisnéis teangeolaiochta agus staitistidil na dtascairi teangeolaiochta agus socheolaiochta
a ionchur i mbunachar sonrai riomhaireachta.

6. Anailis a dhéanamh ar an bhfeidhm agus ar an easpa feidhme teangeolaiochta sna tascair{
cainniochtaithe d’fhonnan ghnéthachtail teangaigcas na Gaeilge agus an Bhéarlaa thombhas;
thugamar scdrail achoimreach don ghnéthachtail Ghaeilge agus scérail achoimreach don
ghndthachtail Bhéarla.

7. Comparaid a dhéanamh ar an ngnéthachtail sa da theanga d’fhonn an cumas datheangach
a thomhas; bhunajiomar scérinnéacs datheangach ar scérail an da theanga.

8. Tuarascail a scriobh bunaithe ar an anailis.

1.1.1 Dearadh na dtastalacha agus na measunuithe
Bhunaiomar anailis an tionscadail ar thaifeadtai ina ndearna na paisti cur sios agus plé ar phictitr-
leabhair. Mar sin de, bhi dha chéim i ngach agallamh taifeadta:

(a) I dtosach d’iarr an t-agalldir ar na paisti cur sios a dhéanamh ar an eachtraiocht a bhi 4
léirit sa phictitr-leabhar, agus an scéal a bhain leis a insint.

(b) Ina dhiaidh sin, thug an t-agalléir treoir don phaiste dul siar ar an bpictiar-leabhar céannain
éindi 1éi / leis agus ceisteanna éagsula a fhreagairt agus tastalacha éagstla a chomhlionadh
bunaithe ar an scéal céanna agus ar na pictidir chéanna.

Cuireadh an modh oibre seo i bhfeidhm i gcas an da theanga in agallaimh a raibh bearna coicise
eatarthu; taifeadadh agallamh Gaeilge né Béarla ar dtis agus ansin tuairim is coicis ina dhiaidh
sin taifeadadh agallamh sa teanga eile. [ scoil amhain b’éigean do na hagalléiri an da theanga
a thaifeadadh in aon 14 amhain de cheal ama. Bhi ceithre phictidr-leabhar i gceist as an tsraith
chéanna: The Little Red Train: Runaway Train; Race to the Finish; Little Red Train to the Rescue;
Green Light for the Little Red Train (Blathwayt 1995, 2003, 2006, 2007). Taifeadadh leath na bpaisti
don agallamh Gaeilge i dtosach agus a leath don agallamh Béarla i dtosach. Bhi leabhar éagsuiil
amhain de na ceithre phictidr-leabhar ag gach paiste do gach teanga ar leith; rud a d’thag roinnt
chothrom idir ord na n-agallamh agus rogha aon leabhair ar leith. T4, mar shampla, ceathru cuid
na n-agallamh i nGaeilge agus ceathru cuid i mBéarla ar an leabhar Runaway Train n6 ‘An Traein
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gan Coscan’ mar a tugadh air sna hagallaimh Ghaeilge. Roghnaiomar an tsraith seo de bharr gur
fheil an t-abhar don aoisghrtupa agus go raibh a oiread sin eachtrai agus gniomhaiochtai i bpictitir
na leabhar, rud a thabharfadh deis do na paisti cur sios né reacaireacht a dhéanamh ar dbhar na
leabhar. Chludaiomar na téacsanna cldite sna leabhair le greamain bhana ionas nach mbeadh na
paisti in ann aon téacs a léamh agus go mbeadh srian ar aon ionchur léite na ionchur teanga ar
leith.

Rinneamar iarracht modh aonteangach a bhaint amach sa da theanga ar leith chomh mér agus
ab fhéidir. Duradh leis na paisti gur leabhair Fraincise a bhi sna pictidr-leabhair (sa chaoi agus
nach mbeadh modh na Gaeilge ag cur isteach ar an modh aonteangach sa Bhéarla agus nach
mbeadh modh an Bhéarla ag cur isteach ar an modh aonteangach sa Ghaeilge) agus iarradh ar na
hagalléiri labhairt leo go haonteangach, i nGaeilge amhdain né i mBéarla amhain. Dhiriomar ar an
modh aonteangach sa da theanga ar leith chun bonn cui comparaide a sholathar don mheasinu
agus chun go mbeimis in ann teacht ar bhuaic-leibhéal an chumais at4 ag na paisti sa d4 theanga
ar leith. Thuigeamar agus sinn ag tosu leis an tionscadal gurbh fhusa do na pdisti cloi le modh
aonteangach sa Bhéarla seachas sa Ghaeilge, mar ata coitianta i gcomhthéacs mionteangacha
(moértheanga sa mhodh aonteangach vs. mionteanga sa mhodh datheangach), ach go ndearnadh
iarracht chomhfthiosach i gcaitheamh chur i bhfeidhm na n-agallamh an d4 chumas a idirdhealq.
Ni hin le rd gur chuir na paisti féin modh aonteangach i bhfeidhm sna hagallaimh. B’ionduil gur
chuireadar modh aonteangach i bhfeidhm sa Bhéarla agus nar chuireadar i bhfeidhm sa Ghaeilge
€, ach amhain i gcas paisti eisceachtula.

Dhearamar ceistneoir gearr a cuireadh ar mhuinteoir amhain (go hiondduil an priomhoide) i gcas
gach scoile ar leith maidir le tréithe sochtheangeolaiochta agus cilra socheolaiochta na bpaisti. Ta
liosta i dTabla 1 de na réimsi faisnéise a bailiodh agus réimsi socheolaiochta dbhartha eile.

Scoil
Cineardlta Ait chénaithe
Aois
Gnéas
Séisialu scoile (teanga an tsoisialaithe, cdimheas Gaeilgeoiri)
Scoil Lion cainteoirf gniomhacha Gaeilge as iomlan na ndaltai sa rang
Gnoéthachtail acaduil
Tuismitheoiri (ait chonaithe, cineal cainteora, sli bheatha)
Baile Lion dearthaireacha/deirfitiracha
Teicneolaiocht na faisnéise (teilifis, riomhairi, X-box, Playstation, Wii, srl.)

Tabla 1 Réimsi sochtheangeolaiochta a bailiodh leis an gceistneoir.

Is iad na cuig thréith a fuarthas 6n gceistneoir seo agus a bhaineann le torthaf an taighde: aois,
gnéas, cumas acaduil, taithi theilifise (.i. taithi ar theicneolaiocht na faisnéise go ginearalta),
céimheas na nGaeilgeoiri i scoil na bpaisti (lion na gcainteoiri gniomhacha Gaeilge i gcomparaid
leis an lion iomlan i ranganna na ndaltai, .i. Gaeilgeoiri le hais Béarl6ir{ sa rang (agus sa scoil)).

Bhaineamar leas as an bhfaisnéis a thuairiscigh na muinteoiri ar chiinsi soéisialta,
sochtheangeolaiochta agus oideachastla na bpaisti mar bhonn don chatagdiria socheolaiochta
i gcomhair na hanailise ar shealbht na Gaeilge agus an Bhéarla faoi seach a léirigh na paisti sna
tastalacha teangeolaiochta a bhain leis an tionscadal. Cainteoir{ ddchais Gaeilge 6n nGaeltacht
iad tuismitheoiri phaisti an tionscadail seo. Roghnaiodh paisti don tionscadal ar shonraigh na
muinteoiri ddinn gur Gaeilge amhdin a bhi a labhairt ag a muintir leo sa bhaile. 50 paiste ata i
sampla iomlan an tionscadail, as ocht scoil, paisti ata idir 7 agus 12 bliain d’aois. Cailini 24 duine
diobh agus buachaillf an 26 duine eile.
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Sa tionscadal seo, cloiodh le gnathrialacha eitice taighde a bhaineann le suirbhé a reachtail i
measc paisti, go hairithe i gcas aithne na bpaisti agus na scoileanna a cheilt i 1éirit1 na faisnéise. P1é
neamhlochtach ata a chur i lathair sa taighde ar fad agus ni dhéantar ceasacht ar aon duine na ar
dhream ar leith. Cuirtear torthai socheolaiochta agus sochtheangeolaiochta i lathair sa saothar seo
agus nil aon duine aonair inaitheanta na ni phléitear mionsonrai indibhidiula.

1.1.2 Na hagallaimh

Cuireadh dha agallamh ar na paisti. Bhi dha phairti ngach agallamh; an chéad phairt, an t-agallamh
aonarach, ina raibh paiste amhain ag caint (i nGaeilge agus i mBéarla faoi seach) agus an dara pairt
ina raibh beirt phaisti as an scoil chéanna ag caint le chéile (i nGaeilge agus i mBéarla faoi seach).
Thug Colm 0 Méal6id, Acadamh na hOllscolafochta Gaeilge, an Cheathrti Rua, comhairle agus
cinamh maidir le gnothai teicnitla a bhain le taifeadadh an dbhair agus le stérail na dtaifeadtai.

Bhi dha chuid sna hagallaimh aonaracha. Tar éis na paisti a chur ar a suaimhneas agus comhra
beag ginearalta a bheith idir an t-agall6ir agus an paiste, sa chéad chuid den agallamh iarradh ar an
bpaiste scéal a insint bunaithe ar na pictitir sa leabhar a roghnaiodh agus bunaithe ar chipla ceist
a socraiodh i sceideal an agalléra. Insint ni ba struchtirtha a bhi sa dara cuid den agallamh a bhi
f6s bunaithe ar an bpictiur-leabhar, inar iarradh ar an bpaiste ceisteanna a fhreagairt agus, i dtasc
amhadin, ceisteanna a chur (féach Aguisin A-D).

Is iad an bheirt phriomhagalléiri a rinne na hagallaimh Belinda McHale agus Laoise Ni Thuairisg.
Rinne an bheirt phriomhagall6iri leath iomlan a gcuid agallamh i nGaeilge agus an leath eile i
mBéarla.2 De cheal ama, thug Brian O Curndin agus Conchir O Giollagain cinamh do na
priomhagalléiri sna hagallaimh a rinneadh i scoil amhdin. Is é iomlan na dtaifeadtai a rinne na
hagall6iri na 69 uair agus 20 néiméad. Caitheadh formhdr an ama ar na hagallaimh aonaracha
(breis is 29 uair an chloig ar na cinn Ghaeilge agus breis is 20 uair ar na cinn Bhéarla).

De réir na muinteoiri, ni raibh aon fhadhbanna cumarsaide na éisteachta na sainriachtanais teanga
ag na paisti, cé is moite de phaiste amhain a raibh beagan briotaiola air. Ba scoileanna i gCatagoir
A de Ghaeltacht na Gaillimhe a roghnaiodh don suirbhé seo. Seo i an Chatag6ir A is mé sa tir agus
is ionann sin is a ra gurb ann is airde ata dlus Gaeilge sa tir. Roghnaiodh scoileanna i gcongaracht
a chéile, agus nach raibh ar theorainn Chatagéir B na C, n6 go raibh lion 50 dalta sroichte againn.

1.1.3 Anailis na dtaifeadtai agus crutha an bhunachair shonrai

Chun riachtanais na heitice a chomhlionadh tugadh cdd aitheantais do gach paiste. Rinneadh
trascriobh ar na taifeadtaf ar fad mar bhunchéim don anailis. Sholathair na daoine seo a leanas na
trascribhinni: Anne Ni Choirbin, Paula Ni Chionnaith, Mairéad Ni Laocha agus Tamds Pétervary.
Cuimsionn na trascribhinni ina n-iomlaine 1,830 leathanach (522,870 focal). Sheiceail Tamas
Pétervary trascribhinn gach agallaimh agus d’athsheicedil Tamas Pétervary agus Brian O Curndin
iad i gcomhairle le chéile. Rinneamar anailis ar na trascribhinni ar na hagallaimh aonaracha (idir
agallaimh Ghaeilge agus Bhéarla) a chuimsionn tuairim is 82% (428,953 focal) den dbhar taifeadta
agus trascriofa ar fad.

Rinneamar anailis ar na hagallaimh Ghaeilge de réir na naoi réimse teangeolaiochta seo a leanas:
focloir, deilbhiocht, comhréir, séimeantaic, pragmataic, liofacht, inscne ghramaduil, claochlu
tosaigh agus foghraiocht. Is i gCaibidil 1 a chuirimid torthai na hanailise Gaeilge i lathair. Dirimid
i gCaibidil 2 ar scagadh na n-agallamh Béarla. Maidir leis an mBéarla, rinneamar anailis ar na sé
réimse seo a leanas: focloir, deilbhiocht, comhréir, séimeantaic, pragmataic agus liofacht.

1.1.4 Cumas compardideach sa da theanga
I gCaibidil 3 déanaimid comparaid dhireach idir an cumas sa da theanga de réir na sé réimse
2 Maidir le torthai an taighde, ni bhfuarthas aon tionchar staitistidil ag ord teanga na n-agallamh (agallamh Gaeilge i

dtosach né agallamh Béarla i dtosach) ar thorthai teangeolaiochta na bpaisti, na ag cé acu den bheirt phriomhagalléir{
arinne an t-agallamh.
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teangeolaiochta inar féidir sin a dhéanambh: focléir, deilbhiocht, comhréir, séimeantaic, pragmataic
agus liofacht. Tugann an chomparaid dhireach bonn staitistidil mionsonrach a léirionn staid an
chumais ata ag na paisti sna teangacha i gcomhthéacs an datheangachais. Shainfomar freisin
réimsi inar féidir comparaid indireach a dhéanambh idir an da theanga. Dhiriomar ar na réimsi
teangeolaiochtainabhfuil fianaise d’athruithe aléirionn claonadh i dtreo na teanga eile (biodh foras
inmhednach i gceist n6 foras faoi andil na teanga eile). Rangaiomar athruithe inmheénacha eile ata
“michui” de réir choras na Gaeilge traidisitinta (biodh sin ina chaighdean aitiuil traidisiinta né ina
chaighdean larnach). Cé go mbainimid leas as an téarma ‘athruithe inmheanacha’ ag tagairt do na
hathruithe seo, tuigimid go bhfuil suntas le tabhairt do lion ard na n-athruithe seo i gcomhthéacs
an datheangachais agus go deimhin, i gcas cuid acu, mar gheall ar an datheangachas.

Ni mor aitheantas a thabhairt do na pointi seo a leanas i gcas teanga mhionlaigh:

¢ Ta cumas Gaeilge réasunta forbartha ag cuid mhaith de mhuintir na bpaisti (i gcomparaid
leis na paisti), .i. td cumas Gaeilge réasunta traidisiinta ag cuid mhaith de na tuismitheoiri
agus de na gldine fasta.

e Ta cédmheascadh suntasach ar sitl ina gcuid Gaeilge ag muintir na bpaisti agus ag daoine
eile sa phobal 6na sealbhaionn na paisti a gcuid Gaeilge.

¢ Ta sé dushlanach agus achrannach sprioc shealbhaithe a aimsid sa Ghaeilge, don sealbhoir
agus don taighdeoir, de bharr go bhfuil an paiste ag tabhairt faoin sealbht i gcomhthéacs
atd chomh mor faoi andil an chédmheasctha, an tsealbhaithe laghdaithe n6 easnamhaigh,
agus faoi anail shealbhti na moértheanga.

Da bhri sin, nuair a deirimid go bhfuil leagan n6 foirm theangeolaiochta ar leith “michui” n6 gur
“seachfhoirm” atd inti (mar a thugaimid uirthi sa saothar seo), is éard ata i gceist nach bhfreagraionn
si don Ghaeilge Thraidisiinta (.i. noirm ghldine sinsir na gcainteoiri duchais Gaeilge) né nach
bhfreagraionn si do (leagan de) Ghaeilge an Chaighdedin Oifigiuil. TA foirmeacha “michui” né
“seachfhoirmeacha” coitianta i ngnathchaint an lae inniu, go hairithe acu sidd a rugadh i ndiaidh
tuairim is 1980. Admbhaitear go bhfuil ‘an sprioc ag siorchorrai’ i gcas na Gaeilge, is é an toradh ata ar
an bhfioras sin is 4bhar don suirbhé seo: go bhfuil teorainn ar an sealbhu idirghliineach sa Ghaeilge
i ngeall ar fheidhmitlacht shdisialta an Bhéarla (agus ar fheidhmitlacht an Bhéarla sna medin).
Baineann sé le cdins{ an ddtheangachais éagothroim i bpobal mionteanga go coitianta gur féidir norm
a aithint i sealbhd na moértheanga ach go bhfuil sé deacair a leithéid a aithint i sealbht na mionteanga.
Chomh maith leis sin, mar is coitianta aris sa choibhneas idir mértheanga agus mionteanga, i gcas
shealbhu na Gaeilge de, nil na céimeanna normalta na na ratai mionsonracha ar eolas. Ina dhiaidh
sin féin, tugann an léann idirndisiinta le fios go mbionn formhor an tsealbhaithe curtha i gcrich ag an
aois ata ag daltaf an staidéir seo. O tharla go bhfuil formhér thorthaf an staidéir seo ag teacht leis an
gclaonadh céanna, ni bhraitheann an plé rémhér ar aon tréith theangeolaiochta ar leith agus nil an
anailis na na torthai i dtuilleamai corrthréith theangeoaiochta a maireann a cursa sealbhaithe nios
faide na an gnath. Chomh maith leis sin, mar a léiritear sa saothar seo, ni féidir céimeanna agus ratai i
sealbhud iomlan na Gaeilge a cheapadh bunaithe ar an ngliin ég reatha (de bharr chuinsi coiteanna an
tsealbhaithe laghdaithe chomhaimseartha mar a thaispeanfar sa tuarasciil seo).

Ta anailis i gCaibidil 5 go dti Caibidil 8 ar an bhfaisnéis chomparaideach teangeolaiochta de réir
ceithre cinn de na cuinsi socheolaiochta a bhailiomar faoi na paisti. Roghnaiomar aois, gnéas,
gnoéthachtail acaduil agus taith{ theilifise mar théamaf anailise. Cé go ndearnamar anailis iomlan
ar na téamai seo, nior chuimsiomar ach na pointi ba shuntasai agus na pointi a thugann léirit
soiléir ar an gcaidreamh ata idir an da theanga.

1.1.5 Torthai na tuarascala

Concluidi ar thionchar an datheangachais ar na réimsi teangeolaiochta agus sochtheangeolaiochta
ata i gCaibidil 9. Sa chaibidil dheireanach, Caibidil 10, pléimid na himpleachtai a eascraionn as staid
reatha shealbht na Gaeilge don phobal ina maireann na cainteoiri diichais sa Ghaeltacht agus na
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himpleachtai don tir ar fad. Chun aghaidh a thabhairt ar na fadhbanna a léiritear sa taighde seo,
cuirimid moltaf ar fail chun treoir a thabhairt d6ibh sitid atd ag iarraidh an Ghaeilge dhuchais a
sheachadadh chun na gldine éige. Cuirimid moltai ar fail freisin don Roinn Oideachais agus Scileanna.
[s é leas phobal na Gaeilge ina gctinsi réadtla teanga ata faoi thracht i gCaibidil 9 agus 10 mar sin.

1.2 Cumas agus ceannas sa datheangachas
Sa phlé ar an datheangachas ni mér na hocht mbunfhiric seo a mheabhru:

¢ chomh maith leis na buntaisti praiticiiila, eacnamaiochta, pearsanta, séisialta agus
culturtha a thugann scil a bheith ag duine i dteanga bhreise, is minic gur mé na buntaisti
cogneolaiochta na na mibhuntaisti cogneolaiochta a bhionn ag cainteoiri datheangacha le
hais cainteoiri aonteangacha

¢ bionn cumas éagothrom ag formhdr mér cainteoiri datheangacha idir an da theanga ata
acu: an teanga cheannasach a thugtar ar an teanga is cumasai; is é an datheangachas
éagothrom an gnas uilioch, rud a chiallaionn, ar an gcuma chéanna, gurb é an
datheangachas ceannasach an gnas uilioch (.i. teanga amhain cheannasach agus teanga
eile faoi cheannas)

¢ an teanga is laige n6 an teanga lag ag cainteoir datheangach, is ionduil gur 14 go mér a
chumas inti nd an cumas a bhionn ag cainteoir aonteangach

¢ is ionduil gurb é treocht an tionchair theangeolaiochta nd 6n teanga cheannasach go
dti an teanga lag; is é sin le ra gur mé an tionchar teangeolaiochta a imrionn an teanga
cheannasach ar an teanga lag na an bealach eile timpeall

¢ issateangais mé cumas is fusa don duine feidhmit, agus da bhri sin is { is tuisce le duine
a fheidhmit go hionduil, sa chaint né sa scriobh

¢ ni hionann datheangachas an aonarain agus datheangachas na sochai

+ isféidir an datheangachas breisitheach a thabhairtar an ditheangachas buntaisteach gan
mibhuntaiste a bheith in aon teanga, don aonaran né don tsochai, agus an datheangachas
dealaitheach a thabhairt ar an datheangachas mibhuntaisteach, don aonaran né don
tsochaf; is minic gnéithe buntaisteacha agus breisitheacha a bheith i gceist, go hairithe i
gcas na mortheanga, agus gnéithe mibhuntaisteacha agus dealaitheacha araon a bheith i
gceist, go hairithe i gcas na mionteanga

¢ istrimhodh an datheangachais, san aonaran né satsochai, isiondula a chailltear teangacha,
mar até siad 4 gcailleadh go hairithe sna saolta seo.

Sa taighde seo, tugaimid faoin gcumas datheangach sa Ghaeilge agus sa Bhéarla a thomhas sa
ghldin 6g ata in ardranganna bhunscoileanna ‘Ghaeltacht Chatagéir A’ i gCo. na Gaillimhe. Ta
fianaise 4 carnadh le blianta beaga anuas go bhfuil cumas ard sa Bhéarla ag an ngldin é6g seo,
agus go bhfuil athruithe substaintidla ina gcuid Gaeilge le hais na nglin rompu. San SCT, i gcas
Ghaeltacht Chatagdir A (chomh maith leis an nGaeltacht Oifigitil ar fad), thuairiscigh formhér
na ndaltai mednscoile gur fearr a gcumas Béarla na Gaeilge. T4 a fhios le fada gur fearr cumas
litearthachta sa Bhéarla na sa Ghaeilge ag formh6r mhuintir 6g agus mheanaosta na Gaeltachta.

Is é seo an chéad tionscadal ar chumas labhartha datheangach Gaeilge-Béarla a rinneadh in
Eirinn. T4 an taighde seo bunaithe ar shampla de phaisti 6ga ata 4 dtégail le Gaeilge amhdin, .i.
go haonteangach 6 thaobh ionchur na dtuisti (ach cédmheascadh san aireamh go hionduil), agus
a bhfuil Gaeilge 6 dhtchas ag a muintir. Ba iad na trf bhuncheist taighde a bhi le freagairt againn
maidir leis an aoisghruipa seo:

1. An bhfuil na datheang6iri Gaeilge-Béarla cothrom né éagothrom ina gcumas?

2. An bhfuil cumas teanga amhdin i gceannas ar chumas teanga eile?
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3. An bhfuil rian an tsealbhaithe dhatheangaigh le sonru ar an ngnéthachtail sa da theanga,
go hairithe i dtaobh na Gaeilge de, agus cé na réimsi gramadai agus teangeolaiochta ata i
gceist?

Bhi focheist taighde thabhachtach freisin ann, ach narbh acmhainn ddinn ach beagan sonrai a
thiomsu ina taobh:

¢ An bhfuil rian ag ctinsi sochtheangeolaiochta né socheolaiochta ar leibhéil éagstila a
bhaintear amach sa ghnéthachtail dhatheangach?

I[s é an modh labhartha an bunmhodh i gcumas teanga. Nuair a labhraionn daoine 1éirfonn siad a
gcumas ina dteanga n6 ina dteangacha. Isilabhairt na teanga an cumas is bunusai sa chumarsaid. Agus
chun meastind a dhéanamh ar an datheangachas is i labhairt na teanga n6 na dteangacha an tomhas
is tAbhachtal. Is é sin le r4, is € an modh labhartha is tabhachtaf a mheastinu sa chumas datheangach.
[s féidir tabhairt faoin measunu sin ar mhodhanna éagsula. T4 léirithe sa taighde idirnaisiunta
gur slat tomhais shimpli agus iontaofa é tuairisc daoine ar a gcumas i dteangacha, mar shampla,
tuairisc tuismitheoiri, agus féintuairisc daoine 6ga agus daoine fasta. (Ach nil an fhéintuairisc chomh
hiontaofa maidir le cumas cainteoiri i dteangacha éagsula a bheith cothrom le chéile.)

Sationscadal seo rinneadh na paisti a thaifeadadh in agallaimh a bhi dirithe ar an gcumas labhartha
agus iad ag eachtraiocht faoi phictitr-leabhar ina raibh pictidir den saol uirbeach agus de shaol
na tuaithe. Chomh maith leis sin, taifeadadh na paisti agus iad ag freagairt ceisteanna tastalacha
teangeolaiochta cui, agus iad ag cumadh ceisteanna, bunaithe ar an bpictiur-leabhar ionas gur
aimsiodh struchtuir agus leaganacha éagstla gramadai don taighde. Bunaithe ar thrascribhinni na
n-agallamh anailisiodh an cumas teangeolaiochta sa Ghaeilge agus sa Bhéarla faoi seach. Is féidir
cumas gach paiste i réimse inchomparaide sa Ghaeilge agus sa Bhéarla a chur i gcomoértas le chéile.
[ meastnu ilréimseach mar seo, léiritear, sa tionscadal seo agus sa taighde idirnaisidnta, gur féidir
le cainteoiri a bheith ceannasach i dTeanga A i réimsf ar leith teangeolaiochta agus na cainteoiri
céanna a bheith ceannasach i dTeanga B i réimsi teangeolaiochta eile.

I ndiaidh torthaf na hanailise sna réimsi éagsula teangeolaiochta a chuntas don da theanga faoi
seach (m.sh. iolra an ainmfhocail agus infhilleadh an bhriathair), is féidir na réimsi teangeolaiochta
sin a shuimit don da theanga faoi seach mar léirit ar an gcumas ginearalta. Is féidir ansin cumas
ginearalta an phaiste i dteanga ar leith a thabhairt. Ansin is féidir toradh iomlan teangeolaiochta
sa da theanga a chur i gcomparaid le chéile do gach paiste ar leith agus da bhri sin d’fhoghrtpai,
mar shampla, do gach aoisghripa agus gach gnéas. Cainteoir ag a bhfuil an tsuim né an scérail
i bhfoisceacht da chéile sa da theanga, is féidir a mhaiomh gur cainteoir measartha cothrom
datheangach é. Cainteoir nach bhfuil an toradh suimithe gar da chéile sa da theanga aige maitear
gur cainteoir éagothrom é. Cainteoir ag a bhfuil suim n6 scérail Teanga A cuid mhaith nios airde na
scorail Teanga B, maitear go bhfuil sé ceannasach i dTeanga A (né go bhfuil Teanga A ceannasach
ina chumas n6 ina ghnéthachtdil). Bunaithe ar an anailis sin, mheastinaiomar céim né scéla
cothroime / éagothroime an datheangachais sna cainteoiri, .i. a scérinnéacs datheangach, agus
d’'impleachtaiomar ceannasaiocht teanga amhdin ar an teanga eile.

1.2.1 Cumas, ceannas agus laghdi sa mhionteangachas
Ni m6r a mheabhri sa phlé ar an mionteangachas na seacht mbunfhiric seo:
¢ bionn an mhértheanga a bheag né a mhor uile-laithreach

¢ bionncédmheascadhibhfeidhm go hionduil samhionteanga,achbionnmodh aonteangach,
gan chédmheascadh, go hionduil sa mhértheanga

o isféidir le codmheascadh cur as do ghndthachtail an tsealbhaithe
¢ isféidirle c4d n6 teanga mheasctha teacht chun cinn mar chaint choiteann sa mhionteanga

¢ bionn an datheangachas aontreoch comhuaineach i bhfeidhm le linn an tsealbhaithe
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go minic, .i. ‘aontreoch’ (g4 don mhionteangdir an mhortheanga a shealbht, gan ga don
mhortheangéir an mhionteanga a shealbht) agus ‘comhuaineach’ (.i. sealbhu fior-6g na
mortheanga, comhuaineach leis an mionteanga)

¢ igcomhthéacs mar seo, is minic né is ionduil gur cumasai a shealbhaitear an mhoértheanga
na an mhionteanga, agus is { an mhértheanga a bhionn ceannasach, agus is minic gur
sealbhu laghdaithe a bhionn i gceist sa mhionteanga

¢ idir dha theanga i gcomhthéacs datheangach is ionduil gurb é an treocht tionchair agus
codmheasctha a bhionn ann na: an rian is mo a bheith ag an teanga ata ceannasach ar an
teanga is 1i cumas né an teanga laghdaithe (.i. teanga cheannasach — teanga laghdaithe).

I gcomhthéacs an datheangachais is casta agus deacair cumas a mheasunu. Ta sé tdbhachtach ach go
hairithe slat tomhais a bhunt a chéaduair ar chumas datheangéiri eile (sa da theanga chéanna ach go
hairithe). I gcomhthéacs an mhionteangachais, go hairithe ma ta tionchar suntasach na mértheanga
no sealbhu laghdaithe ar bunibpobal ar feadh achar blianta, ta deacrachtai breise i gceist le meastnu
na mionteanga. Is doiléirede ‘sprioc’ shealbhaithe na mionteanga i a bheith ag athrid go mér faoi
thionchar na mértheanga agus faoi anail an tsealbhaithe laghdaithe. Céard at4 ‘ceart’ 6 thaobh
feidhme agus tuisceana de sa mhionteanga atd go mor faoi thionchar na moértheanga? Léiritear
sna deacrachtai breise sainmhinithe agus meastinaithe seo sa mhionteanga (i gcontrarthacht le
caighdean sprice measartha cinnte sa mhértheanga), na deacrachtai atd ag pobal mionteanga agus
iad ag iarraidh leantinachas cumais a ghabhail sa seachadadh idir na gliiine cainteoiri.

De réiteach praiticitil ar na fadhbanna seo sa tionscadal seo, mheastinaiomar cumas Gaeilge
na bpdisti de réir na Gaeilge Traidisiinta (mar ata cur sios uirthi sa litriocht chuimsitheach
chanuineolaiochta) agus/né na Gaeilge caighdeanai (mar ata si sa Chaighdean Oifigiuil (1957 agus
eagrain eile) agus i ngnath-théacsleabhair) mar ba chui. Léiritear sa mhodh seo, ar a laghad, an
t-athrii mér ata le sonru sa Ghaeilge [arthraidisiinta. Nf mhaitear anseo gur 1éirit ar laghdti cumais
gach athrt ar leith sa Ghaeilge larthraidisidnta; ach a dtabhairt le chéile, is 1éirit1 ar easpa iad, mar
a ghlactar leis sa litriocht ar an sealbhu laghdaithe agus ar bhas teangacha. Is féidir feidhmiulacht
airithe a bhaint amach i dteanga mheasctha, fthor-chédmheasctha né laghdaithe, ach is iondiila,
i mionphobail ar fud an domhain ach go hairithe, go leanann cumarsaid cumas; mar ata ag tarlu
d’aos 6g ‘Ghaeltacht Chatagoéir A’ agus a bhformhor ag Béarloireacht le chéile.

Nuair a charntar le chéile lion mdr thréithe éagsila na Gaeilge Iarthraidisitinta, mar ata liostaithe
agus pléite i bhfoilseachain acadula le blianta beaga anuas, léiritear bearna cumais agus
feidhmiudlachta idir an Ghaeilge Iarthraidisiinta agus an Ghaeilge Thraidisiinta. T4 athruithe sa
Ghaeilge larthraidisiinta de bharr thionchar na mértheanga agus an chddmheasctha. T4 athruithe
eile sa Ghaeilge larthraidisiunta ag titim amach de bharr an tsealbhaithe laghdaithe go priomha;
agus athruithe eile inti de bharr meascan den da chuinse sin. Braitheann cé acu an athrua tri
thionchar an chddmheasctha né an tsealbhaithe laghdaithe né an meascan den phéire (n6 cudinsi
eile) atd i gceist in aon athrd ar leith, braitheann sin ar chleachtas an phobail le scér né dha scér
bliain anuas. Ar 1dimh amhain, ta céras pragmataice na Gaeilge 4 ghalldu le roinnt glin anuas, m.sh.
you know a bheith ag dilaithrit an bhfuil fhios agad agus td fhios agad. D4 bhri sin, cainteoir 6g
nach bhfuil marcéiri diosctirsa na Gaeilge, fearacht td fhios agad, sa chaint aige, is féidir a mhaiomh
nach bhfuair sé an deis iad a shealbht 6na fhoinsi sealbhaithe, agus nach sealbhu laghdaithe ann
féin ata i gceist. Is féidir an rud céanna a diteamh i dtaobh mhir an chlasail choibhneasta indirigh a
bheith 4 cailleadh agus an mhir dhireach teacht ina hionad. Ar an ldimh eile de, i gcaint fhormhoér
na gcainteoiri mednaosta ta céim chomparaide na haidiachta fés bisiuil ina gcéras deilbhiochta,
m.sh. beag — nios Iii. Cainteoir 6g nach bhfuil céim chomparaide na haidiachta bisiuil aige, m.sh. ma
deir sé nios beag in ionad nios Iil, maimid sa tionscadal seo gur 1éiriu é sin ar an sealbht1 laghdaithe.
[s féidir, ar ndo6igh, an toradh céanna, n6 toradh gaolmhar, a bheith ag an athru trasghldineach i
dtreo na mortheanga, m.sh. td fhios agad — you know (i ngltin na tuismitheoireachta), agus ag an
athrd de bharr an tsealbhaithe laghdaithe n6 de bharr dhiotht an tsealbhaithe, m.sh. nios lti —» nios
beag (sa ghluin is 6ige); agus is minic nach furasta, né nach g, n6 nach féidir an da mheicniocht a
scaradh 6 chéile. Feidhmionn siad i bpairt i gcomhthéacs an mhionteangachais.
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1.2.2 Foinsi agus litriocht

Ta litriocht leathan bhorruil ar ghnéithe go leor den datheangachas, den mhionteangachas agus
de bhas teangacha, agus ni féidir a lua anseo ach toghadh beag da bhfuil ar fail. T4 a bhfuil pléite
thuas 4 bhunu i dtaobh na Gaeilge ach go hairithe ar Dorian (1973, 1977, 1978, 1981), Lenoach,
O Giollagain agus O Curnain (2012), Mac Con Raoi (2011), Nance (2013), O Curnain (2007, 2009,
2011, 2015 le teacht), O Giollagain agus Mac Donnacha et al. (2007, SCT), Smith-Christmas agus
Smakman (2009), agus ar Sture Ureland (1991).

Nios faide 6 bhaile, spion Schmidt (1985) an tsochtheangeolaiocht agus an ghramadach i laghdu
agus i mbas Dhearbal san Astrail (agus, nios nua-aoisi, Simpson agus Wigglesworth (2008) maidir
le teangacha ddchasacha eile san Astrail); 1éirigh Trudgill (1977) laghdt agus bas na hAlbainise sa
Ghréig; laithrigh Jones (1998; 2001, 2005) fianaise dhoshéanta, faoi seach, ar laghdu agus ar bhas
na Breatnaise sa Bhreatain Bheag agus Gheirsi ar Oilean Gheansa.

Ta fianaise den sért céanna ar laghdu agus ar bhas na Fraincise i Louisiana ag Dubois agus Noetzel
(2006). Ta borradh faoin staidéar ar theangacha oidhreachta i Stait Aontaithe Mheiricea agus san
Eoraipagustéisantsealbhaithelaghdaithe alaithritigo haititheachagMontrul (2008)igcomhthéacs
na Spainniseoiri go hairithe. T4 torthai an taighde fhadtéarmaigh mhoérthaibhsigh thabhachtaigh
a rinneadh i Miami, Florida, ar Spainniseoiri, ta sin tugtha le chéile ag na heagarthéiri McCardle
agus Hoff (2006) agus plé ar chudrsai ionchuir don sealbhu in Pearson, Fernandez, Lewedeg agus
Oller (1997). Sampla de chas na nGearmainiseoirf thall i Stait Aontaithe Mheiricea is ea saothar de
Leeuw, Schmid agus Mennen (2010) agus na Ruisiseoir{ ag Polinsky (2008).

Ni taise do Fhrainciseoiri i gCeanada é, m.sh. King (2008) agus Mougeon agus Beniak (1991);
na do na bundudchasaigh, m.sh. Wright, Taylor agus Macarthur (2000) ar an lonuit. TA muintir
na hOllainne saothraioch ar chas a dteangacha oidhreachta féin, m.sh. Boumans (2006) ar an
Araibis. T4 aitimh fhianaise-bhunaithe i leith an tsealbhaithe aonteangaigh luaith sa mhionteanga
ag Gathercole agus Thomas (2009) i gcomhthéacs na Breatnaise. Ta plé éargnai ag Matras (2009)
ar thorthai teangeolaiochta an datheangachais agus an mhionteangachais agus plé ar phroiseas an
tsealbhaithe dhatheangaigh (éagothroim) ag Yip agus Matthews (2007).

Ta an fhianaise is cuimsithi ag Byers-Heinlein (2013) maidir le tionchar ditltach a bheith ag an
gcodmheascadh ar ghnéthachtail a bhfocléra i measc paisti datheangacha, chomh maith le plé ar
an udar nach bhfuarthas fianaise ar an tionchar ditltach seo i dtionscadail taighde eile. Pléann
Calvet (2006) an claonadh ginearalta atd ann, gurb i teanga an phobail né an tséisialaithe a bhionn
ceannasach i ngnéthachtail an tsealbhaithe, agus da bhr{ sin nach { teanga an teaghlaigh a bhionn
ceannasach sa chomhthéacs sin. Ta plé ginearalta ag Crystal (2000) ar fheiniméan an bhais i gcas
teangacha. Ta gainne an datheangachais chothroim léirithe ag, m.sh., Flecken (2010), Gearmainis—
Ollainnis, agus Sheng, Lu agus Gollan (2013), Mandairinis-Béarla. T4 staid mhisheasmhach agus
tréithe forbhais an datheangachais socheolaiochta samhaltaithe ag, m.sh. Abrams agus Strogatz
(2003), ag Castello, Eguiluz agus Miguel (2006) agus ag Minett agus Wang (2008) agus an cdras
teangeolaiochta domhanda né an éiceolaiocht teanga is cas le de Swaan (2001).

Ar mhaithe le soléiteacht don léitheoir, seachnaimid an iomad tagairti acadula a chur sa saothar
seo trid sios 6 tharla go bhfuil go leor d4 mbaineann le habhar ar fail i Lenoach et al. (2012)
agus i bhfoilseachain udar eile, fearacht Dressler (1996), Dubois agus Melangon (1997), Dubois
agus Noetzel (2006), Fishman (1989, 1991, 2001), Francis (2005), Gathercole agus Thomas
(2009), Hagege (2009), Hill agus May (2013), Jones (1998), Koven (2007), Krauss (1992, 2006),
agus Montrul (2008). Maidir leis an anailis teangeolaiochta, aris seachnaimid liostd tagairti
agus bunaimid an plé ar shaothair chanudineolajiochta agus theangeolaiochta, mar shampla, de
Bhaldraithe (1945, 1953), O Curndin (2007), O hAnluain (1960) agus An Caighdean Oifigitil
(1957).
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1.3 Cualra sochtheangeolaiochta an staidéir

Sa litriocht sochtheangeolaiochta is féidir teacht ar léargas atd abhartha do théama an staidéir
seo. I measc na dtuiscinti a saothraiodh sa tsochtheangeolaiocht agus a thugann léaspairt diinn ar
chinedl an datheangachais a chleachtann na daoine 6ga ata faoi chaibidil sa taighde seo ta:

o Athruithe séisialta agus déimeagrafaiochta a théann i gcion ar chomhdhéanamh an phobail
sa Ghaeltacht

e Anailis ar an laghdu ar sheachadadh na Gaeilge 6 ghliin go gldin taobh istigh den teaghlach
agus na himpleachtai atd aige seo do bhonn séisialta na Gaeilge taobh amuigh den teaghlach,
.. an saol soisialta ina gcleachtann an t-aos 6g an Ghaeilge le chéile

¢ Anailis ar an bpointe gaolmhar a fhéachann le scagadh a dhéanamh ar impleachtai an
chreimidh ata ag teacht ar dhlus an phobail Ghaeilge sa Ghaeltacht

e Léiriu ar ghnoéthachtail oideachais daltai i scoileanna sa Ghaeltacht le hais gnéthachtail
daltai i scoileanna eile

¢ Anailis ar éifeacht na bpolasaithe agus an chuir chuige oideachais a chuirtear i bhfearas
d’fhonn tacu le foras pearsanta agus acaduil aos 6g na Gaeltachta.

Thugamar faoin staidéar seo d’fhonn léiriti ni ba chuimsithi a fhail ar impleachtaf an luath-
dhatheangachais (Gaeilge agus Béarla) do shealbht na Gaeilge duchais i measc cainteoiri 6ga
Gaeltachta.

1.3.1 Athruithe soisialta agus déimeagrafaiochta

I saothair Ui Riagdin (1997), Hindley (1990) agus san SCT (2007) pléitear impleachtai na
n-athruithe séisialta a thit amach 6 na 19701 i leith ach go hairithe ar chomhdhéanamh an phobail
sa Ghaeltacht. Thainig na hathruithe seo i dtreis 6n tréimhse sin ar aghaidh, i measc cuinsi
eile, de bharr na bpolasaithe a bhi ag an statchéras chun nua-aoisit a dhéanamh ar an mbonn
socheacnamaiochta a bhi faoin bpobal traidisitinta sna ceantair oifigitila Ghaeltachta. Bhi an Statag
iarraidh an sprioc seo a bhaint amach tri pholasaithe tionsclaiochta Ghaeltarra Eireann/Udaras na
Gaeltachta a d’fhéach le fostaiocht i réimse na déantiisaiochta go hairithe a chotht. Nior féachadh
chuige, afach, ar aon bhealach cuimsitheach, le polasaithe na le straitéisi a chumadh agus a chur i
bhfeidhm a rachadh i ngleic le himpleachtai na n-athruithe séisialta a d’eascrddh as na hathruithe
socheacnamaiochta seo, d’thonn iad a bhainistiti chun leas na Gaeltachta mar réigitin Gaeilge sa
tréimhse Ud n4, go deimhin, 6n am sin i leith.

Tugann O Riagain (1997: 141) léiriti ar an mbealach inar nascadh pobail bheaga Ghaeltachta le
gréasain shéisialta, eacnamaiochta, oideachais agus imirce a mhéadaigh teagmhail na bpobal
aitiuil le domhan an Bhéarla sa réigiun, sa tir agus sa chomhthéacs idirnaisianta ina bhfeidhmionn
siad. Ba é a rannphairtiocht sna gréasain nua Bhéarla seo, dar le O Riagdin, a chuir treise le
préiseas an aistrithe teanga sa Ghaeltacht. Maionn Hindley (1990) freisin gurbh iad na foérsaf nua
socheacnamaiochta a chothaigh teacht chun cinn an Bhéarla i ngréasain shéisialta na Gaeltachta
agus go raibh na hathruithe séisialta a thainig as na férsai seo ag cur le himealli na Gaeilge mar
theanga shoisialta sna pobail seo.

San SCT (2007) ta anailis ar dhaileadh sochthireolaiochta na gCatagoéiri A, B agus C sna contaetha
éagstla Gaeltachta agus scagadh ar thorthai ‘Shuirbhé na nDaoine Oga’ i gCuid 4 den SCT mar a
léiritear go bhfuil gréasain laidre Bhéarla ag feidhmiu i ngach cuid den Ghaeltacht, fia sna ceantair
ina bhfaightear an 1éirid ar na gréasain is mé Gaeilge, is é sin Catagdir A (féach Caibidil 3—6 san SCT).

1.3.2 Laghdu ar sheachadadh na Gaeilge sa bhaile

I saothair éagsila taighde a scag seachadadh baile na Gaeilge sa Ghaeltacht (Mac Donnacha et al
2005, O Giollagain, 2002, 2005, 2011 agus an SCT 2007) léiritear gur deacair teacht ar cheantar
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sa Ghaeltacht ina dtogtar breis is duine as beirt le Gaeilge sa bhaile. Is é sin le r4, fill sna ceantair
is mé Gaeilge, go mbionn cainteoiri 6ga baile Gaeilge rannphdirteach i ngréasain shdisialta
chomhaoiseacha ina mbionn ar a laghad leath na bpaisti ina gcainteoiri aonteangacha Béarla go
dti go bhfoghlaimeoidh siad Gaeilge ar scoil ach go hairithe.

1.3.3 Creimeadh ar dhlis an phobail Ghaeilge

Snasaothair chéanna (Mac Donnachaetal. 2005, 0 Giollagain 2005,2011 agusan SCT 2007) léiritear
go bhfuil creimeadh suntasach 4 dhéanamh ar dhlus na bpobal Gaeilge sna ceantair ina bhfuil an
Ghaeilge 4 labhairt mar ghnds séisialta i measc cuid shuntasach den phobal. T4 cénaf ar phaisti an
staidéir seo i gceantar a bhaineann le Catagdir A, i gCois Fharraige agus i nDeisceart Chonamara.
[ gcas cheantair Chatagoéir A, is { an phroifil sochtheangeolaiochta ata 4 1éiritl gur nés le moérchuid
ghldin na seantuismitheoiri an Ghaeilge a labhairt go priomha ina gcuid gréasan séisialta agus
teaghlaigh; gur nés measctha é Gaeilge né Béarla a labhairt i gcas na gliine tuismitheoireachta /
medanaosta; agus gur n6s mionlaigh é i gcas an aosa 6ig an Ghaeilge a labhairt go séisialta. Is é sin le
ra gur 14 agus gur laige an deis shdisialta a chuireann an pobal aitiuil ar fail do labhairt na Gaeilge
mar ghnas pobail anois né an deis a bhi ann do na gliine roimhe seo. D4 bharr sin, nil an tacaiocht
chéanna le fail 6n bpobal do shealbhti agus do shaothrt na Gaeilge 6 ghldin go gltin le hais mar a
cuireadh ar fail do na gliine roimhe sin. Ciallaionn sé seo gur 14 na deiseanna, na réimsi agus na
comhthéacsanna a bhionn ar fail do na gasuir an Ghaeilge a chleachtadh agus a labhairt go soisialta
agus na scileanna teanga ata acu sa Ghaeilge a thabhairt chun forbartha da bharr. Cloiseann siad
agus labhraionn siad nios 14 Gaeilge na na gldine a thainig rompu; mar sin ni thagann an foras
agus an fhorbairt chéanna ar na scileanna teanga agus a thainig ar na gldine roimhe sin. Tuigtear 6
thaobh 1éann na sochtheangeolaiochta de, maidir leis an laghdt ar lion na gcainteoiri baile Gaeilge
agus le creimeadh dhlis na gcainteoiri Gaeilge sa phobal, go mbionn impleacht dhidltach ag na
laigi séisialta seo d’acmhainn an phobail cainteoiri cumasacha Gaeilge a chothu.

1.3.4 An ghnéthachtdil oideachais i scoileanna sa Ghaeltacht

Sa chur sios ata ag Harris et al. (2006) ar chuid de thastalacha cumais Gaeilge, 1éirionn sé gur
fearr a d’éirigh le scolairi i scoileanna lan-Ghaeilge sa Ghalltacht na le scolairi Gaeltachta, cé nach
bhfreastalaionn ach céatadan an-bheag paisti ar Ghaelscoileanna agus an Ghaeilge sealbhaithe
acu sa bhaile (0 Riagain 1997). Tharraing Mac Donnacha et al. (2005) agus an SCT (Fochaibidil
19.3) aird ar imni na dtuismitheoiri Gaeltachta i ngeall nach bhfuil ag éirf le cainteoiri 6ga diichais
leibhéal ardchumais a bhaint amach ina dteanga dhuchais agus nach bhfuil an ‘saibhreas’ teanga
acu ambeifiagstil leis 6 chainteoiri diichais. | mbreithitiinas nandaoine 6ga ata san SCT (Fochaibidil
14.6) léirigh siad gur fearr an Béarla atd acu na an Ghaeilge agus ni bhréagnaionn siad an léargas
ata ag tuismitheoir{ ar na ceisteanna seo. Ta plé san SCT (2007: 500) mar gheall ar an abhar seo:

‘T4 ag éir{ leis na scoileanna Gaeltachta ina gcuid iarrachtai dul i ngleic le gné amhain den
dushlan seo, .i. an cumas Gaeilge go ginearalta i measc na ndaltaf a threisia sa chaoi is go
mbionn Gaeilge liofa nd Gaeilge mhaith ag formhor na ndaltai ar chriochnt a gcuid blianta
scolaiochta doéibh. ... Tugann sé seo (agus impleachtai thaighde Harris 2006) le fios go
mb’fhéidir go mbionn an iarracht a chuirtear isteach i maineadh na Gaeilge do dhaltai 6
chulra neamh-Ghaeilge i scoileanna Gaeltachta, agus an meascan teanga a bhionn i gceist
sna scoileanna sin, ag baint de chumas na ndaltai ata 4 dt6gail le Gaeilge ardchumas acaduiil
abhaint amach ina dteanga dhiichais. ... Nuair a chuirtear faisnéis thaighde Harris (2006), 0
Curndin (2007) agus breithiinas na ndaoine éga féin gur fearr an Béarla na an Ghaeilge ata
acu (féach Fochaibidil 14.6) taobh le breithitinas na dtuismitheoiri Gaeltachta ar acmhainn
Ghaeilge na gluine 6ige feictear go bhfuil ceisteanna cinniinacha teangeolaiocha 4 muscailt
faoi na cuspéiri agus na cleachtais ata & bhfeidhmit i gcas an oideachais Ghaeltachta.

[s léir, freisin, nach bhfuil ag éiri leis an gcoras oideachais sa Ghaeltacht ar chor ar bith
cainteoirf gnfomhacha Gaeilge a dhéanamh de na daltai a thagann chun na scoile gan aon
Ghaeilge. Go deimhin, ta fianaise ann 6 Mhac Donnacha et al. (2005) agus 6n suirbhé ar na
daoine 6ga (Caibidil 15) gurb é a mhalairt ata ag tarly, .i. go dtreisionn a rannphairtiocht sa
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choéras oideachais i gceantair Ghaeltachta tsaid an Bhéarla i measc daoine 6ga Gaeltachta
ata a dtogail le Gaeilge’

1.3.5 Polasaithe oideachais sa Ghaeltacht

Dirionn na saothair sin thuas uile aird ar ghnéithe éagsila den easnamh a bhaineann leis an
solathar a dhéanann an céras oideachais ar an gcainteoir dichais sa Ghaeltacht (O Cinnéide et
al. 2001; Mac Donnacha et al. 2005; Mac Donnacha 2005; O Flatharta 2007; agus SCT 2007).
Ni léir polasai oideachais Gaeltachta a bheith ann. Ni 1éir idirdheald a bheith & dhéanamh idir
riachtanais na gcainteoiri diichais agus na bhfoghlaimeoiri Gaeilge. Ni 1éir cén struchtdr na cén
bainistii oideachais atd 4 ndéanamh ar an scolaiocht do chainteoiri ddchais Gaeilge. Ni ann do
churaclam a dhirionn ar riachtanais na gcainteoiri ddchais Gaeilge. I dtaighde a cuireadh i gcrich
gldin 6 shin (Sture Ureland 1991) léiriodh nach raibh ag éiri leis an gcur chuige i scoileanna sa
Ghaeltacht scileanna litearthachta sa Ghaeilge a fhorbairt i measc na ndaltai a bhi inchurtha leis
na scileanna litearthachta a bhi 4 bhforbairt acu i gcas an Bhéarla. Ni 1éir cén straitéis a cuireadh i
bhfearas 6n am sin i leith chun aghaidh a thabhairt ar na dishlain a bhaineann leis an réimse seo
den ghnoéthachtail oideachais. Is cosuil go deimhin nach ceist reatha oideachais é mibhuntdiste seo
na litearthachta sa mhionteanga 6 thaobh lucht polasai de.

1.3.6 Teanga dhuchais, teanga phriomhiil, teanga na forbartha pearsanta

Ta doiléire i bpolasaithe an chérais oideachais sa Ghaeltacht i lathair na huaire toisc gur deacair é
a shainmhinit i gcomhthéacs an chainteora dtchais (Mac Donnacha 2005; O Flatharta 2007), rud
a chuireann leis na castachtai a bhaineann leis an taithi atd ag an aos 6g sa Ghaeltacht air. Cé acu
munla diobh seo a leanas a d’fhéadfai a chur i bhfeidhm a d’fheilfeadh aos 6g na Gaeltachta agus a
d’fhreastalédh ar na spriocanna oideachais ata ag an gcoras oideachais sa Ghaeltacht maidir leis
an nGaeilge?

a) An tumoideachas datheangach do mhoértheangéiri;

b) An t-oideachas oidhreachta fréamhaithe sa mhortheanga;
¢) Ant-oideachas datheangach mionteanga agus mdrtheanga;
d) An t-oideachas mionteanga mar chéad teanga;

e) Antumoideachas mionteanga;

f) Meascan diobh sin.

Sa taighde seo leagamar romhainn anailis a dhéanamh ar an toradh teangeolaiochta datheangach
san aos 6g (.i. an cumas sa Ghaeilge agus sa Bhéarla) a eascraionn as an taithi ata ag cainteoiri 6ga
duchais ar chursai teaghlaigh, pobail agus oideachais, chomh maith le réimsi cumarsaide nach
iad. O thaobh an oideachais de, bainfimid leas as torthai an taighde seo le miinla imlineach cui
oideachais a roghnt agus a dhearadh d’aos 6g na Gaeltachta mar is mithid teacht ar shainid cruinn
ar chumas comparaideach na gcainteoiri 4ga duchais d’fhonn cur chuige oideachais a mholadh ina
leith. Chumamar tastéalacha a d’théach leis an innitlacht i leith tascairi éagsila teangeolaiochta
a scagadh sa chaoi is go mbeimis in ann tomhas a dhéanamh ar an acmhainn dhatheangach sa
Ghaeilge agus sa Bhéarla.

Salitriochtarléannnateangeolaiochtaglactarleis go mbaineannanfhorbairtléacsachagusproiseail
na gcoincheap agus na gcastachtai gramadai sa chaint le céimeanna san fhoras cogneolaiochta. Is
¢ aidhm an staidéir seo mar sin torthai agus bonn anailise a sholathar a chuirfeadh ar ar gcumas
tomhas a dhéanamh arb ionann a gcéad teanga agus an bonn don teanga phriomhuil ata ag
cainteoiri baile Gaeilge, is é sin, cé acu teanga phriomhuil (is oiriinai) ag an aos 6g: Gaeilge né
Béarla (n6 meascan diobh). Ni g4 gurb ionann an teanga dhtuchais agus an teanga phriomhuil i
gcas an datheangachais mhionteanga. Is éard ata sa teanga phriomhtil an teanga is feidhmitla ata
ag paiste le tabhairt faoin bhforbairt phearsanta agus faoin bhforas cogneolaiochta. Is annamh an
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chothromaiocht chumais sa datheangachas. Is é an tatal a d’eascair as taighde Sheng et al. (2013:
14) ar dhatheangachas na Mandairinise agus an Bhéarla: ‘The current result underscores the
notion that perfectly balanced bilinguals may be more of a fantasy than reality ... ".

1.4 Sainmhinithe

Anseo sios ta liosta sainmhinithe de théarmai tabhachtacha ata sa saothar seo.

e T1 agus T2: Sa saothar seo, is é an chiall a thugaimid do T1 nd bunteanga na cumarsaide
nod maitris na cumarsaide. Agus is é an chiall a thugaimid do T2 né an teanga bhreise sa
chumarsaid sin. D4 bhri sin, mar shampla, i gcomhra Gaeilge is { an Ghaeilge an T1 agus
tugtar T2 ar fhocail Bhéarla i gcomhra Gaeilge. Ar an gcuma chéanna, i gcomhra Béarla, is
é an Béarla an T1 agus tugtar T2 ar fhocail Ghaeilge sa chomhra Béarla.?

+ Focal T1 Gaeilge: focal Gaeilge a mbaintear leas as i gcomhra Gaeilge.
¢ Focal T2 Gaeilge: focal Gaeilge a mbaintear leas as i gcomhra Béarla.
¢ Focal T1 Béarla: focal Béarla a mbaintear leas as i gcomhra Béarla.

+ Focal T2 Béarla: focal Béarla a mbaintear leas as i gcomhra Gaeilge.

e Teanga phriomhuil: an teanga is feidhmitla atd ag duine 6 thaobh na forbartha pearsanta
agus cogneolaiochtudla agus na hidirghniomhaiochta séisialta de.

+ Teanga thanaisteach: teanga eile a bhfuil feidhm n6é acmhainn ag an duine uirthi nach
gcomhlionann na riachtanais a bhaineann leis an bhforas peasanta, cogneolaiochtuil agus
séisialaithe chomh hiomlan leis an teanga phriomhuil.

¢ Seachfhoirm an téarma nua a thugaimid sa saothar seo ar fhoirm iarthraidisitinta sa
Ghaeilge chomhaimseartha nach dtagann le gnas na Gaeilge Traidisiinta n6 na Gaeilge
Caighdedanai; no, sa Bhéarla, foirm nach dtagann le gnathnoirm an Bhéarla (né Bhéarla na
hEireann).

¢ Tugtar leagan michui ar leagan earraideach agus ar leagan iarthraidisiinta araon. Cé nach
furasta i gconai sa Ghaeilge leagan earraideach agus leagan iarthraidisiinta a idirdheald 6
chéile, is leagan earraideach ata i gceist le leagan ar cosuil nach gcloionn sé le haon chéras
gramadai (.i. ni chloionn sé le céras traidisiinta, na caighdeanach, na iarthraidisiinta na
laghdaithe).

¢ Ar an gcuma chéanna tugtar seach-leagan ar chomhréir né ar bhri atd michui de réir na
Gaeilge Traidisiunta.

¢ Aran gcuma chéanna tugtar seachshéimeantaic ar shéimeantaic n6 ar bhri atd michui de
réir na Gaeilge Traidisiunta; féach Fochaibidil 5.4.1.

¢ Comhchlaonadh: simplid né athru i dtreo na teanga eile i réimsi éagsula teangeolaiochta;
féach, mar shampla, an t-aicmiud i bhFochaibidil 4.3.2.

¢ Comhartha (token): is é an bhri a bhaintear as ‘comhartha’ na eiseamlair (amhain) i
gcomhthéacs (amhdin), mar is gnds sa teangeolaiocht.

¢ Leama (lemma): féach an minid i bhFochaibidil 2.1.

* Leagan imscriofa (circumlocutory): féach an plé i bhFochaibidil 3.2.3.
8 Lipéad aisitiil don saothar seo ata i gceist sa bhri seo. Ni hionann an chiall seo agus an bhri a bhaintear go hionduil
as an téarma ‘T1’ (Teanga 1), .i. an chéad teanga a labhrafonn pdiste. Is ionann sin agus an mhathairtheanga. Is é an
bhri a bhaintear go hionduil as an téarma ‘T2’ (Teanga 2) né an teanga a d’thoghlaim duine i gcomhthéacs eile seachas
sealbhu priomhuil na mathairtheanga.
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¢ Buntuiseal: foirm an ainmfhocail ar ionann é agus an tuiseal ainmneach (agus a
fheidhmitear go minic sa suiomh ginideach); féach, mar shampla, Fochaibidil 2.9.1.

¢ Paiste meanach n6 dalta meanach: tagraionn luach meanach don toradh ata ar an mean
i sraith faisnéise uimhriula. Is féidir a rd gurb é luach an phaiste mheanaigh né an dalta
mhedanaigh an toradh atd ar an mean i measc thorthai dhaltai an taighde seo.

e Z-scOr (Z-score): lion na ndiall caighdeanach atd toradh ar leith 6 mhean thorthai an
ghripa, féach an plé i bhFochaibidil 6.10.

¢ P-luach (p-value): an ddchulacht go bhfaighfi toradh i sampla a bheadh ar a laghad chomh
foircneach leis an toradh a fhaightear, nuair atd an tsainhipitéis (H ) fior, féach an plé i
bhFochaibidil 5.10.

¢ Antsamhail lineach ghinearalta (general linear model): féach an plé i bhFochaibidil 9.3.2.

¢ Cainteoir duchais Gaeilge: duine a thogtar le Gaeilge i bpobal Gaeilge agus gurb i an
Ghaeilge an teanga a labhraionn a thuismitheoir(i) leis mar phriomhtheanga bhaile. Sa
saothar seo seachnaimid ceisteanna sainmhinithe faoin rud is ‘cainteoir duchais’ né
‘leathchainteoir’ n6 ‘fochainteoir’ ann mar gur féidir leis na ceisteanna seo a bheith straeil
i gcomhthéacs chastachtaf an datheangachais.

¢ Cainteoir laghdaithe: duine a bhfuil sealbht laghdaithe déanta aige ar theanga.

¢ Infheidhmiu, préiseas an infheidhmithe: an préiseas trina mbaineann paiste (né aon
duine) feidhmialacht amach i dteanga, is é sin, préiseas i dtreo acmhainne iomlanaiche
feidhmi sochtheangeolaiochta.
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Introduction

This research report was commissioned by An Chomhairle um Oideachas Gaeltachta agus
Gaelscolaiochta (COGG) and awarded in 2009 to the National University of Ireland Galway in
collaboration with the Dublin Institute for Advanced Studies. COGG requested that the research
should examine the nature of the acquisition of Irish among young native speakers in their current
circumstances, in the context of the sociolinguistic pressures brought to light in the results of the
Comprehensive Linguistic Study of the Use of Irish in the Gaeltacht (CLS 2007; Staidéar Cuimsitheach
Teangeolaioch ar Usdid na Gaeilge sa Ghaeltacht). The CLS demonstrated that language acquisition
in the current social context is highly fragile among Gaeltacht families. COGG requested a detailed
analysis of the internal linguistic features of native Irish as spoken by young speakers (an analysis
that supplements the external sociolinguistic analysis of social trends and self-reported bilingual
ability highlighted in the CLS).In combination, the CLS and thisreportprovide areasonably complete
description of quantitative and qualitative aspects of contemporary Gaeltacht circumstances, from
both a community and linguistic perspective. Therefore, the purpose of this research report is, as
it were, to put qualitative flesh on the quantitative bones of the CLS — an up-to-date linguistic
description complementing the sociological analysis.

Among the trends noted in the CLS, two were of particular importance: the decrease in the
acquisition of Irish as a home language and the centrality of English-language socialisation among
young speakers. In this research, we were asked to provide data on the implications of early
English acquisition on the acquisition of Irish in the bilingual context evidenced in the CLS. This
report provides an analysis of the effect of bilingualism on both the Irish- and English-language
ability of young Irish native speakers in the contemporary Gaeltacht, focusing on the linguistic
acquisition of children whose home language was exclusively Irish.

As challenging as the main conclusions ofthisresearch are regarding the reduction in the acquisition
of Irish, and consequently their impact on the sustainability of the Gaeltacht, this research was
undertaken in order to provide clear analysis for Gaeltacht communities, for the Irish people
and for speakers of minority languages internationally, in order to understand the condition of
minority language acquisition with a view to recommending approaches aimed at full acquisition
— ‘understanding is the initial step on the road to a more hopeful outcome’ (‘coiscéim tosaigh an
bheartais ddchais i an tuiscint’, Lenoach et al. 2012: 17). Parents, teachers, community leaders as
well as policy makers in education and other state sectors can enhance the likely outcomes of their
actions based on the information presented in this research report, thus informing approaches
aimed at improving the current situation.

This research report’s findings are based on the analysis of the speech of children whose home
language is exclusively Irish. The region of Cois Fharraige and South Conamara in Co. Galway
were chosen for this research. This area was chosen because it exhibits the highest density and
percentage of home acquisition of Irish: this is the strongest Irish-speaking area left. The CLS shows
that approximately 60% of all native speakers of Irish in the entire Gaeltacht live in this area (in the
14 Electoral Divisions which encompass Category A in Cois Fharraige and South Conamara).! The
results of this survey present analysis of the best contemporary achievement in the acquisition of

! The three Gaeltacht Categories refer to the classification set out in the CLS of the Irish-speaker profiles found in the
Official Gaeltacht. Category A: area containing the highest levels of active Irish speakers. Category B: area where shift
to English is well established. Category C: area where shift to English has been completed in the community in general
(except for some older Irish speakers).
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Irish in the 7-12 year-old age group, in this, the area with the highest number of native speakers of
Irish, and we compare this Irish acquisition to the acquisition of English among the same children.
There is no doubt that the quality of attainment in Irish acquisition in the Gaeltacht (Category A
in this instance) among children whose home-language is English (or both Irish and English), and
who represent half the relative age cohort, is significantly lower than the attainment of Irish found
in the results of the exclusive Irish age cohort in this survey. The attainment reported here, for
the best half of the age cohort (for Irish), ‘is as good as it gets’ or the best that one can reasonably
expect to find in a sample this size in the current circumstances of Irish.

1.1 Methodology

There were eight main procedures involved in this study:

1. Developing tests and assessment procedures of Irish and English ability.
2. Sound recording of interviews with the children containing the tests and assessment data.

3. Production of transcripts of the sound recordings of tests and assessments from each
child’s interview.

4. Extraction of linguistic data from the recorded and transcribed interview material
according to variables chosen to reflect relevant linguistic categories.

5. Production of a computerised database of statistical and linguistic data according to
linguistic and social variables.

6. Analysis of the presence and absence of linguistic functionality according to variables
chosen to quantify linguistic achievement in Irish and English; a summary score was given
for achievement in Irish and another for achievement in English.

7. Comparison of the achievement in both languages in order to estimate bilingual ability; a
bilingual score index was developed for both languages based on the language scores.

8. Writing up our report based on the analysis.

1.1.1 Development of testing and assessment tools
We based the analysis in this study on recordings of children as they described and discussed
picture books. There were two steps to each recorded interview:

(a) First, the interviewer asked the children to describe the action shown in a picture book and
to narrate the story illustrated by the pictures.

(b) Then, the interviewer asked the child to go back over the picture book, to answer specific
questions and to complete certain tests based on the story and on the same pictures.

The same process was used for both languages, with a gap of two weeks between interviews;
either the Irish or English interview took place first, with the interview in the other language
approximately two weeks later. In one school interviewers had to undertake both interviews on
the same day due to time constraints. Four picture books from the same series were used: The
Little Red Train: Runaway Train; Race to the Finish; Little Red Train to the Rescue; Green Light for the
Little Red Train (Blathwayt 1995, 2003, 2006, 2007). Half of the children were initially interviewed
in Irish, and the other half in English. A different book of the four was used by each child for each
language; this meant a balance between the order of interviews and the choice of book. A fourth of
the interviews in Irish and a fourth of those in English, for example, made use of the book Runaway
Train. This series was chosen because the material was appropriate for the pupil’s age group and
because of the number of events and activities represented in the pictures, all of which would
give the children the opportunity to describe or narrate the story in the books. The printed text
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accompanying the pictures was covered with white stickers in order to completely hide the text,
so that the children would not be able to read any text and so that any textual or other linguistic
input would be restricted.

An effort was made to undertake the interviews in as monolingual a mode as possible for each of
the two languages. The children were told that the picture books were written in French (so that
an Irish language mode would not impact on the English language mode, or, mutatis mutandis, an
English mode on the Irish mode), and the interviewers were instructed to speak monolingually,
either exclusively in Irish or exclusively in English. A monolingual approach to each language was
chosen to provide a suitable basis for the comparative analysis and to enable an assessment of the
highest attainment levels and abilities of the children in each of the two languages separately. At
the beginning of the study it was clear to us that it was easier for the children to use an exclusive
monolingual mode in English rather than in Irish, as is common in the case of minority languages
(majority language in monolingual mode vs. minority language in bilingual mode), although a
conscious effort was made throughout the interviews to access ability in each language separately.
This is not to say that the children themselves employed an exclusive monolingual mode in the
interviews. Most often the children employed a monolingual mode in English. In contrast, they
generally employed a bilingual language mode in Irish except for a few pupils.

We prepared a questionnaire on the sociolinguistic traits and sociological background of the
children. This questionnaire was completed with one of the teachers (usually the school principal)
in each school. Table 1 contains the categories from the questionnaire results as well as other
relevant sociological information.

School

Place of Residence

General
Age

Gender

School socialisation (language of socialisation, proportion of Irish speakers)

School - -
Academic attainment

Parents (place of residence, type of speaker, occupation)

Home Number of siblings

Information technology (television, computers, X-box, Playstation, Wii, etc.)

Table 1 Sociolinguistic information collected through questionnaire.

The five characteristics drawn from this questionnaire and relevant to the results of this research
are: age, gender, academic ability, exposure to television (i.e. exposure to information technology
generally), and the ratio of Irish speakers in the school classroom of the child (number of active
speakers of Irish in comparison with the number of children in the students’ class (and school)).

The data reported by teachers on the social, sociolinguistic and educational backgrounds of the
children were used for the sociological categorisation of the analysis of the level of acquisition
of Irish and English respectively as demonstrated by the children in the linguistic assessments
undertaken for this study. The parents (of all the children who were assessed in this study) are all
native speakers of Irish from the Gaeltacht. The children were chosen to participate in the study
on the basis of the teacher’s report that the children were spoken to exclusively in Irish by their
parents at home. The study contains a total sample of 50 children, aged between 7 and 12 years of
age, from eight schools. There are 24 girls and 26 boys in the sample.

Normal ethical guidelines for undertaking research with children were followed in this study,
especially with regard to the anonymity of the children and the schools in the presentation of the
results. This research does not find fault with or lay blame on any particular individual or group.
Sociological and sociolinguistic insights are the focus of this work and no individual or his or her
personal details are discussed.
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1.1.2 Interviews

The children were interviewed twice. Each interview was in two parts; first, an individual interview
with a child on his or her own (in Irish and English separately), and second, two children from
the same school speaking together (in Irish and English separately). Colm O Méaléid, Acadamh
na hOllscolaiochta Gaeilge, in An Cheathrt Rua, provided advice and assistance with technical
aspects of the recordings and their storage.

Each individual interview contained two sections. After putting the children at ease and following a
short general conversation between the interviewer and child, each child was asked in the first part
of the interview to tell a story based on the pictures in the chosen book, using questions prepared
in advance for the interviewer. A more structured discussion, still based on the picture book, was
sought in the second part of the interview, where the child was required to respond to specific
questions, and in one task, the child was requested to formulate questions (See Aguisin A-D).

Interviews were carried out by the main interviewers Belinda McHale and Laoise Ni Thuairisg.
Both main interviewers completed half their interviews in English and half in Irish.? Due to time
pressures, Brian O Curnéin and Conchtr O Giollagain assisted the main interviewers in one school.
In total the recordings of interviews consist of 69 hours and 20 minutes of speech. Most of the time
was spent on the individual interviews (more than 29 hours of interviews in Irish and more than
20 hours in English).

The teachers confirm that the children assessed in this report had no communicative or aural
difficulties or specific language impairment, apart from one child whose pronunciation in both
languages was slightly non-optimal. Schools in the Category A Gaeltacht in Co. Galway were
selected for this survey. This survey area represents the largest Category A area in the country and
thus contains the greatest density of Irish speakers in the country. Schools in proximity to each
other, but not coterminous with Category B or C boundaries, were selected until the quota of 50
pupils was reached.

1.1.3 Analysis of recordings and development of the database

Consistent with ethical requirements, a unique identifier was assigned to each child. All the
interviews were initially transcribed and these transcripts formed the basis for analysis. The
following people assisted in transcribing the recordings: Anne Ni Choirbin, Paula Ni Chionnaith,
Mairéad Ni Laocha and Tamas Pétervary. The transcripts contain a total of 1,830 pages (522,870
words). Tamas Pétervary checked the transcripts of each interview, which were then reviewed
by Tamas Pétervary and Brian O Curndin together. An analysis was carried out on the transcripts
of individual interviews (both Irish and English interviews) which represent approximately 82%
(428,953 words) of the recorded and transcribed material.

Analysis was carried out on the Irish-language interviews according to the following nine linguistic
features: vocabulary, morphology, syntax, semantics, pragmatics, fluency, grammatical gender,
initial mutations and phonology. Chapter 1 presents the results of the analysis of the data from
the Irish-language interviews, and Chapter 2 covers the analysis of material from the interviews
in English. As concerns the English-language interviews, analysis was undertaken on the following
six linguistic features: vocabulary, morphology, syntax, semantics, pragmatics and fluency.

1.1.4 Comparative ability in both languages

Chapter 3 presents the direct comparison of the ability in the two languages for those linguistic
features where direct comparison is possible: vocabulary, morphology, syntax, semantics,
pragmatics and fluency. Direct comparison provides a detailed statistical basis for establishing

2 With regard to the research results, no statistically significant effect on the children’s linguistic attainment results
was found for the language order of the interviews (Irish interview first or English interview first); neither was any
statistically significant difference found between the children’s linguistic attainment according to which of the two
main interviewers carried out the interview.
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children’s relative ability in each language, in the context of bilingualism. Categories where an
indirect comparison can be made between the two languages are also defined. We focused on
those linguistic categories where there is evidence indicative of change towards the other language
(either through internal development or through contact-induced influence of the other language).
Other internal changes were categorised as “inappropriate” based on the accepted norms of Irish
(whether traditional local standard or national standard). Although we use the term ‘internal
changes’ to refer to these changes, it is important to highlight the significance of high incidences
of such changes in the context of bilingualism, and indeed, for some of these changes, arising from
bilingualism. For a minority language, it is important to note the following:

¢ Many of the parents of the children in the study have a relatively well-developed ability in
Irish (in comparison with that of the children), i.e. many of the parents and other adults
have a competence in Irish at a level that can be considered traditional.

e The parents and the community employ a significant level of codeswitching in Irish; these
represent the speakers from whom the children acquire their Irish.

e It is both challenging and complicated to identify the target of acquisition, for both the
child and researcher alike, because the child is acquiring language in a context of such a
high level of codeswitching, of reduced or incomplete acquisition and of majority-language
acquisition.

For these reasons, when a specific linguistic form or variant is referred to in this study as
“inappropriate” or that it is a “divergent” form, this implies that the form does not concur with
Traditional Irish (i.e. the norms of previous generations of native speakers of Irish) or with a version
of Standard Irish. Both “inappropriate” forms and “divergent” forms are common in the vernacular,
especially among those born after approximately 1980. For Irish there is a ‘constantly moving
target’ The consequences of this reality are the focus of this survey: that there is a constraint on
the intergenerational transmission of Irish related to interference from the social functionality of
English (and the prevalence of English in the media). In the context of unbalanced bilingualism in
a minority-language community, one finds that norms can be identified with regard to acquisition
of the majority language, but it is much more difficult to identify a norm in the acquisition of the
minority language. Additionally, as is often the case in majority and minority language contact, the
normal milestones in the acquisition of Irish and detailed phases of acquisition of Irish have not
been thoroughly established. International scholarship, however, shows that most acquisition has
been completed by the age of the subjects of this study (at the time the data were collected from
them). Since most of the results of this study point to the same underlying trends, the discussion
is not overly dependent on any particular linguistic feature, and neither is the analysis dependent
on the attainment in a few linguistic features whose acquisition requires a longer timescale. Also,
as is demonstrated in this study, it is not possible to define such milestones and phases in full
acquisition of Irish based on the current generation of young native speakers (because of the
prevalence of contemporary reduced acquisition as shall be demonstrated in this report).

Chapters 5 to 8 of this report analyse comparative linguistic data according to four of the
sociological variables pertaining to the children. Age, gender, academic ability and exposure to
television were selected as variables for analysis. Although a full analysis was carried out on
each of these variables, only the most significant points and those which clearly demonstrate the
relation between the two languages are included in this report.

1.1.5 Results of the report

Chapter 9 covers conclusions relating to the impact of bilingualism on linguistic and sociolinguistic
attainment. In the final chapter, Chapter 10, we discuss the implications of the current state of
Irish acquisition for the Gaeltacht communities, where native speakers still remain, and for the
whole country. In order to address these challenges we put forward a series of recommendations
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to guide those who wish to transmit Irish to the next generation. Recommendations are also made
for the benefit of the Department of Education and Skills. Chapters 9 and 10, therefore, focus on
how best to support the Irish-speaking community based on a realistic assessment of its current
circumstances.

1.2 Ability and dominance in bilingualism
When discussing bilingualism, it is necessary to emphasise the following eight basic facts:

¢ as well as the practical, economic, personal, social and cultural advantages associated
with an ability in an additional language, bilinguals are often found to have certain cognitive
advantages over monolinguals

e there is usually an imbalance in linguistic ability for most bilinguals between their two
languages: the more competent language is referred to as the dominant language;
unbalanced bilingualism is the universal norm as is, therefore, dominant bilingualism
(i.e. one dominant language and one dominated language)

¢ abilingual’'s competence in his or her weaker language or weak language is generally far
less developed than a monolingual speaker’s competence

¢ linguistic influence or language interference generally proceeds from the dominant
language to the weaker language; that is to say that the dominant language influences the
weaker language more than the other way around

+ the language of greater ability is easier for a person to use; the person therefore uses it
more often, both in speech and writing

¢ individual bilingualism and societal bilingualism are distinct entities

¢ additive bilingualism refers to advantageous bilingualism without disadvantage to
either language, with regard to the individual or society, and subtractive bilingualism
refers to disadvantageous bilingualism, with regard to the individual or society; from a
majority language perspective, bilingualism can often be additive and advantageous, but
from the perspective of minority languages, bilingualism can often be both subtractive and
disadvantageous

e it is bilingualism, either individual or societal, which most often leads to language death,
as can be seen in many cases today.

In this research we propose to assess the bilingual ability in Irish and English among pupils in
the senior classes of primary schools in the ‘Category A Gaeltacht’ of Co. Galway. Evidence has
been gathered over recent years which indicates that this young generation has a high level of
ability in English, and that their Irish is substantially different to that of older generations. In the
CLS, a majority of secondary school pupils in Gaeltacht Category A (as well as in all other official
Gaeltacht areas) reported that their ability in English was better than their ability in Irish. It has
been known for quite some time that literacy levels in English are higher than those in Irish for the
majority of young and middle-aged people in the Gaeltacht.

This is the first study undertaken in Ireland of spoken bilinguals’ Irish-English competence. This
research is based on a sample of children who are being raised through Irish exclusively, i.e. parent
input is monolingual (but generally with code-switching), and the parents are native speakers of
Irish. We sought to answer three research questions relating to this age group:

1. Are Irish-English bilinguals balanced or unbalanced in their linguistic ability?

2. Is ability in one language dominant over the ability in the other?



1. Introduction

3. Is there evidence of bilingual acquisition on the linguistic achievement in both languages,
especially with regard to Irish, and if so, in which grammatical and linguistic domains?

There was also an important additional research question, for which only a small amount of
evidence was available:

¢ Is there evidence for sociolinguistic or sociological conditioning on the various levels of
bilingual attainment?

Speechisthe primary mode in general language competence. When people speak, they demonstrate
their ability in their language or languages, and this ability is the most basic of communicative
abilities. Therefore, in order to assess bilingualism, it is most important to focus on analysing
spoken language or languages, the most important linguistic skill in bilingual competence.
Such assessment can be accomplished using a variety of methods. International research has
demonstrated that self-assessment in language ability is a simple and reliable measure, including
parental reports or the self-reports of young people and adults on their own abilities (with the
exception of self-report of balanced ability in more than one language).

In this study, the children were recorded in interviews focusing on their spoken ability while
narrating and discussing stories about pictures in picture books depicting aspects of urban and
rural life. In addition, the children were recorded answering questions for relevant linguistic
assessment, and they were required to produce questions, based on the picture books. These
procedures were designed to elicit evidence of their linguistic ability in particular grammatical
structures and language forms of research interest. Based on the transcripts of these interviews,
the children’s ability in English and Irish was analysed. The linguistic ability of each child in
comparable domains in Irish and English can thus be compared. This type of multifaceted analysis,
in this study and in similar international research, demonstrates that it is possible for speakers to
be dominant in Language A in certain linguistic domains and for the same speakers to be dominant
in Language B in other linguistic domains.

Following the assessment of each language for various linguistic categories (e.g. nominal plural
and verb inflection), the achievement in these linguistic categories can be collated and summed
up for each language and scored to indicate general competence. The general competence of each
child in each language can then be established. The total linguistic outcomes of the analysis in
each language can be compared for each child, and it is therefore possible to group children, for
example, by age and gender. A speaker who attains a similar result or score in each language can
be said to be a relatively balanced bilingual, while a speaker whose scores are not similar in both
languages can be said to be an unbalanced bilingual. A speaker whose result or score in Language A
is considerably higher than that of Language B can be said to be dominant in Language A (in other
words, Language A is dominant in terms of the speaker’s competence or attainment). Based on this
analysis, a level or scale of balanced / unbalanced bilingualism in speakers, i.e. a bilingual score
index, was produced, and we established the dominance of one language over the other.

1.2.1 Ability, dominance and reduction in minority languages

It is important to remind ourselves of the following seven basic realities of the minority language
condition:

+ the majority language is more or less ubiquitous

¢ codeswitching is especially common in the minority language, while the majority language
is generally used in a monolingual mode, normally without codeswitching

+ codeswitching can impede language attainment in acquisition

¢ a mixed language or code can arise as the vernacular in the minority language speech
community
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¢ simultaneous, unidirectional bilingualism often arises during the process of acquisition:
‘simultaneous’ (acquisition of majority language at a very young age, simultaneously with
the minority language); ‘unidirectional’ (the minority language speaker must acquire the
majority language, although the majority language speaker does not have to learn the
minority language)

« in this type of context, the acquisition of the majority language is often or typically more
effective, the majority language is typically dominant, and the minority language is
typically characterised by incomplete acquisition

¢ inrelation to the two languages in a bilingual situation the typical direction of influence
and codeswitching is that the dominant language has the greatest influence on the
language of least competence or the language of incomplete acquisition (i.e. dominant
language — reduced language).

In the context of bilingualism linguistic ability is complex and difficult to assess. It is especially
important, therefore, to initially establish a method of comparison with other bilinguals’
competence (in the same two languages). In the case of minority languages, especially where the
majority language has had a substantial influence or where incomplete acquisition has been a
feature in the community over the years, there are further difficulties as to the assessment of the
minority language. It is unclear what the ‘target’ of acquisition is for a minority language which is
undergoing considerable change under the influence of a majority language and where acquisition
is often incomplete. What is ‘correct, both functionally and in comprehension, in a minority
language which is significantly influenced by a majority language? These additional challenges
regarding definition and assessment for minority languages highlight (in contrast to the relatively
certain, standard targets in ultimate attainment established for the majority language) the
difficulties faced by minority language communities who desire to foster an ongoing competence
through language transmission between the generations.

As a practical solution for the problems addressed in this study, the ability in Irish of the children
was assessed with reference to either Traditional Irish (as described in the comprehensive dialect
literature) or standard Irish (as defined by the Official Standard (An Caighdean Oifigiiil 1957 and
other editions) and found in standard textbooks) as was appropriate. By virtue of this method, at least,
the significant change which is evident in Post-traditional Irish becomes clear. It is not claimed here
that reduced ability is implicated in every change in Post-traditional Irish; but taken together, these
changes provide clear evidence of deficiency, as set outin the literature on incomplete acquisition and
on language death. Speakers of mixed or weakened languages, or heavily codeswitched languages,
can still acquire a certain level of functionality, but it is most likely, especially in minority language
communities around the world, that competence determines communication. This is the case with
young speakers in the ‘Category A Gaeltacht, most of whom speak English to each other.

When the many various features of Post-traditional Irish are collated, as have been identified and
discussed in recent years in different academic publications, a gap has been demonstrated in ability
and functionality between Post-traditional Irish and Traditional Irish. Some developments in Post-
traditional Irish have arisen from the influence of the majority language and codeswitching; other
changes are due primarily to incomplete acquisition; still others, through a combination of these
two factors. Which of the above influences, due to codeswitching, incomplete acquisition, or a
combination of both (or other causes), is responsible for any particular change depends on speech
practices in the community for the past twenty or forty years. On the one hand, the anglicisation of
the pragmatic system of Irish has been taking place for several generations, e.g. you know replacing
an bhfuil fhios agad (‘do you know’) and td fhios agad (‘you know’). Therefore, in the case of a
young speaker lacking Irish discourse markers, such as td fhios agad, it is possible to determine
that these were lacking from his or her sources of acquisition, rather than their absence being
an instance of incomplete acquisition. A similar analysis can be applied to the loss of the indirect
relative particle, which is being replaced by the direct relative particle. In morphology, on the
other hand, most middle-aged speakers still produce the comparative forms of the adjective, e.g.
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beag — nios Il (‘small — smaller’). A young speaker who does not produce comparative forms as
part of his or her repertoire, e.g. using nios beag instead of nios Iij, is considered in this study to
be demonstrating incomplete acquisition. It is possible, of course, to reach the same or a similar
outcome due to a transgenerational change towards the majority language, e.g. td fhios agad — you
know (in the parental generation), and change due to incomplete acquisition or language attrition,
e.g. nios lii - nios beag (in the younger generation); and it is often difficult or unnecessary to
distinguish between the two processes. They operate in tandem in the minority language context.

1.2.2 Sources and literature

There is a wide, abundant literature covering various aspects of bilingualism, the minority
language condition and language death; for reasons of space it is possible to mention here only a
small selection of references. Much of what has been discussed above with regard to Irish has been
based on Dorian (1973, 1977, 1978, 1981), Lenoach, O Giollagain and O Curnain (2012), Mac Con
Raoi (2011), Nance (2013), O Curnain (2007, 2009, 2011), O Giollagain and Mac Donnacha et al.
(2007, CLS), Smith-Christmas and Smakman (2009), and on Sture Ureland (1991).

Further afield, Schmidt (1985) examined the sociolinguistics and grammar of the reduction and
loss of Dyirbal in Australia (and more recently Simpson and Wigglesworth (2008) on other native
Australian languages); Trudgill (1977) described the reduction and death of Albanian in Greece;
Jones (1998; 2001, 2005) presented incontrovertible evidence for the reduction and death of,
respectively, Welsh in Wales and Jersey Norman French on the island of Jersey.

There is similar evidence on the reduction and death of French in Louisiana in Dubois and Noetzel
(2006). Heritage languages in the United States and Europe are increasingly the focus of research,
with the thesis of incomplete acquisition investigated especially persuasively by Montrul (2008)
in the context of Spanish speakers. The results of the important groundbreaking long-term
research of Spanish speakers in Miami, Florida, are reported by editors McCardle and Hoff (2006)
and the discussion of the role of input in acquisition is presented in Pearson, Fernandez, Lewedeg
and Oller (1997). De Leeuw, Schmid and Mennen (2010) consider German speakers in the United
States, while Polinsky (2008) examines Russian speakers.

Similar outcomes are reported for French speakers in Canada, e.g. King (2008) and Mougeon
and Beniak (1991); and for the autochthonous peoples of North America, e.g. Wright, Taylor and
Macarthur (2000) on Inuit. Dutch researchers are particularly productive with regard to their
own heritage languages, e.g. Boumans (2006) on Arabic. Gathercole and Thomas (2009), in the
context of Welsh, present a persuasive evidence-based argument in favour of early monolingual
acquisition in the minority language. There is an astute discussion in Matras (2009) on the
linguistic outcomes of bilingualism and minority languages, and on the process of (unbalanced)
bilingual acquisition in Yip and Matthews (2007).

The most comprehensive evidence to date on the negative impact of codeswitching on attainment
in vocabulary for bilingual children is presented in Byers-Heinlein (2013), along with discussion
of the absence of such positive evidence of this negative association in previous studies. Calvet
(2006) explores the general tendency that the general language of the community or of socialisation
usually becomes dominant in acquisition, and that therefore the language spoken in the child’s
particular family does not determine language dominance. Crystal (2000) presents a general
outline of the phenomenon of language death. The rarity of balanced bilingualism is evidenced in,
e.g. Flecken (2010) for German-Dutch, and Sheng, Lu and Gollan (2013), for Mandarin-English.
The instability and tipping-point characteristics of societal bilingualism are considered in, e.g.
Abrams and Strogatz (2003), Castelld, Eguiluz and Miguel (2006) and Minett and Wang (2008),
while de Swaan (2001) looks at the world linguistic system, or the ecology of languages.

For the convenience of the reader we avoid copious use of academic references throughout this
report, since much relevant material is already available in Lenoach et al. (2012) and in the
publications of other authors, such as Dressler (1996), Dubois and Melangon (1997), Dubois and
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Noetzel (2006), Fishman (1989, 1991, 2001), Francis (2005), Gathercole and Thomas (2009),
Hagege (2009), Hill and May (2013), Jones (1998), Koven (2007), Krauss (1992, 2006), and
Montrul (2008). As for the linguistic analysis, we also avoid citing references and base our analysis
on dialect and linguistic studies, for example, de Bhaldraithe (1945, 1953), O Curnain (2007), 0
hAnluain (1960) and the Official Standard (An Caighdean Oifigitil 1957).

1.3 Sociolinguistic background to the study

The sociolinguistic literature provides a relevant background to the theme of this research. Among
the insights which have emerged from sociolinguistics with relevance to analysing the nature of
the bilingualism practiced by the young people in this study are:

¢ Social and demographic changes to the composition of Gaeltacht communities

¢ Analysis of the reduction in family transmission of Irish and the implications of this for the
social basis of Irish outside the family, i.e. the social use of Irish by young people within
their own peer groups

e Analysis of the corresponding implications of the erosion of the percentage of the
community who are active Irish speakers in the Gaeltacht

e Comparison of educational attainment in Gaeltacht schools with attainment in other
schools

¢ Analysis of the effectiveness of policies and educational approaches which are implemented
in order to promote the personal and academic development of young people in the Gaeltacht.

This study was undertaken to provide a more comprehensive understanding of the implications
of early bilingualism (in Irish and English) for the acquisition of native Irish by young speakers in
the Gaeltacht.

1.3.1 Social and demographic changes

O Riagain (1997), Hindley (1990) and the CLS (2007) all consider the implications of social changes
which have occurred since the 1970’s especially, as they impact on the composition of Gaeltacht
communities. These trends have strengthened and accelerated since then, due, among other
things, to the State policy of modernisation of the socioeconomic basis to official Gaeltacht areas
and their traditional communities. The State sought to achieve this goal through the industrial
policies of Gaeltarra Eireann/Udaras na Gaeltachta, by supporting employment in manufacturing.
No comprehensive consideration, however, was given at that time, or indeed, has been instigated
since, to developing or implementing policies or strategies to manage the implications of social
change arising from these socioeconomic developments and to help sustain the Gaeltacht as an
Irish-speaking region.

O Riagain (1997: 141) describes how small Gaeltacht communities became connected to social,
economic and educational networks and how patterns of migration increased local communities’
contacts and interactions with the English-speaking world at regional, national and international
levels. Participation in these new English-speaking networks, according to O Riagain, strengthened
the process of language shift in the Gaeltacht. Hindley (1990) also states that new socioeconomic
forces promoted an increase in the use of English in Gaeltacht social networks, concomitantly
undermining and marginalising the use of Irish.

The analysis in the CLS (2007), which defines Category A, B and C areas in the several Gaeltacht
counties, and the review of outcomes from the ‘Survey of Young People’ in Part 4 of the CLS,
demonstrate that all Gaeltacht areas include substantial English-speaking networks, even in the
areas which contain the most significant Irish-speaking networks (see Chapters 3-6 in the CLS).
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1.3.2 Weakening of acquisition of Irish in the home

Various research studies focusing on the acquisition of Irish in the Gaeltacht (Mac Donnacha et
al. 2005, O Giollagain, 2002, 2005, 2011 and the CLS 2007) have shown that it is now difficult
to find a Gaeltacht area where more than one child in two are being raised speaking Irish. This
means that even in the areas where Irish is most prevalent, young native home-speakers of Irish
are participating in social networks where at least half of their peers are monolingual English
speakers who remain practically monolingual prior to the opportunity of learning Irish at school.

1.3.3 Erosion in the social density of community Irish speakers

The same research (Mac Donnacha et al. 2005, O Giollagain 2005, 2011 and the CLS 2007) shows
thatthereis an ongoing, marked erosion in the social density of Irish speakers in those communities
where Irish is a normal medium of communication among a significant section of the population.
The children assessed in this research live in the Category A Gaeltacht region of Cois Fharraige
and South Conamara. The sociolinguistic profile as defined for Category A is that a majority of
the generation of grandparents speak Irish primarily in their social and family networks; that
the practice is more mixed for parental and the middle-aged group; and that the social use of
Irish is confined to a minority in the younger age group. In other words, the social foundations
that the community provides to this generation of Irish speakers via general linguistic input is
more limited and weaker than that of previous generations. The implication of this progressive
erosion from one generation to the next in the social foundation of Irish is that there is less
support from the community for the acquisition and development of Irish than there had been for
previous generations. This means that there are fewer opportunities, domains and contexts for
young people to practice and speak Irish communally, in comparison to such contexts for older
generations, and therefore to develop the linguistic skills they have in Irish. They hear and speak
less Irish than previous generations: their linguistic attainment and development therefore does
not reach levels comparable to those of earlier generations. Sociolinguistic research has shown
that both a decrease in the number of home speakers of Irish and the erosion in the density of Irish
speakers in the community have negative implications for the ability of the community to produce
competent Irish speakers, due to these social fragilities and weaknesses.

1.3.4 Educational performance in schools in the Gaeltacht

Harris et al. (2006) reported that Irish-medium school pupils in the Galltacht outperformed their
Gaeltacht school peers on some measures of ability in Irish, despite the fact that only a very small
percentage of Gaelscoileanna students acquire Irish at home (O Riagdin 1997). Mac Donnacha
et al. (2005) and the CLS (Section 19.3) drew attention to Gaeltacht parent concerns that young
native speakers are not reaching a high level of ability in their native language and that they
lack a ‘wealth’ or ‘richness’ (saibhreas) in Irish, i.e. the breadth, depth and facility of linguistic
competence normally expected of native speakers. The self-assessment carried out by the young
people who were surveyed in the CLS (Section 14.6) reported that their English is better than their
Irish, which also tallies with the perception of parents. The CLS (2007: 500) addresses this issue
(translated from Irish):

‘Gaeltacht schools are succeeding in their efforts to come to grips with one aspect of this
challenge: to strengthen the general competence in Irish among the pupils so that the vast
majority of students have fluent Irish or good Irish by the time they leave school. ... This
(and the implications of Harris 2006) leads to the conclusion that the teaching of Irish to
students as a second language in the Gaeltacht and the linguistic complexity present in
such schools may have negative implications for the ultimate academic outcomes relating
to native linguistic attainment for children raised through Irish. ... When the evidence from
Harris (2006), O Curnain (2007) and young peoples’ own opinion that their English is
better than their Irish (see Section 14.6) is considered in the light of Gaeltacht parents’
assessment of the Irish ability of the young generation, critical linguistic issues are raised
concerning the aims and the practices of Gaeltacht education.
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Itisalsoobvious thatthe Gaeltachteducation systemisinnoway succeedingin transforming
into active Irish speakers, those who begin school without ability in Irish. Indeed, data
from Mac Donnacha et al. (2005) and from the survey of young people (Chapter 15) show
that the opposite is happening: the participation of English speakers in the education
system in Gaeltacht areas is reinforcing the use of English among young people who are
being reared speaking Irish.

1.3.5 Education policies in the Gaeltacht

All of these studies, cited above, highlight different systemic aspects of the deficiency in educational
provision for Gaeltacht native speakers (O Cinnéide et al. 2001; Mac Donnacha et al. 2005; Mac
Donnacha 2005; O Flatharta 2007; CLS 2007). There appears to be no specific Gaeltacht education
policy: no difference appears to be recognised between the requirements of native speakers
and of learners of Irish. There appears to be no clear structure to, or educational management
of, the teaching of home speakers of Irish. There is no curriculum which seeks to address the
requirements of native speakers of Irish. Research carried out a generation ago (Sture Ureland
1991) showed that Gaeltacht schools were not succeeding in developing student literacy in Irish
to the same level as English. Since then, there has been no recognisable strategy in place to address
these challenges in educational attainment. It seems, indeed, that this minority-language literacy
disadvantage is not currently an issue for educational policy makers.

1.3.6 Native language, primary language, language of personal development
There is alack of clarity in the policies of the education system in the Gaeltacht at present since it is
so difficult to define from the perspective of the native speaker (Mac Donnacha 2005; O Flatharta
2007). Which of the following models could be applied to meet young people’s requirements in
the Gaeltacht and to meet the aims of the education system in the Gaeltacht relating to Irish?

a) Bilingual immersion education for majority language speakers;

b) Heritage language education embedded in the majority language;

c) Bilingual education in minority and majority language;

d) Minority language education with the minority language as first language;
e) Minority language immersion;

f) Some combination of the above.

This study seeks to analyse the linguistic outcome, in Irish and English competencies, of
young bilinguals’ acquisition, the acquisition which results from the interactions young native
speakers have with their families, communities and schooling, as well as with domains of wider
communication. The outcomes of this research underpin our outline recommendations for the
development of appropriate educational structures for young Irish speakers in the Gaeltacht,
insofar as it is necessary to initially define relative levels of ability in native speakers in advance
of proposing any particular educational approach. We thus devised various assessment tools to
assess bilingual competence in specific linguistic variables for both Irish and English.

Language science research attests that lexical development and conceptual and grammatical
processing in speech are associated with milestones in cognitive development. The aim of this
study is to provide data and a basis for analysis so that it can be determined whether Irish is likely
to form the basis for the primary language of home-speakers of Irish, or which language might
correspond to the primary (and most fit-for-purpose) language of young speakers: Irish or English
(or a mixture of both). In the case of minority bilingualism, the native language and the primary
language are not necessarily one and the same. The primary language is the one which is most
functional in personal and cognitive development and growth. Research by Sheng et al. (2013: 14)
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on Mandarin and English bilingualism concludes that: ‘The current result underscores the notion
that perfectly balanced bilinguals may be more of a fantasy than reality ...".

1.4 Definitions

Below is a list of definitions of basic terms used in this study.

L1 and L2: In this study, L1 refers to the basic or matrix language of communication. L2
refers to an additional language additional to the main language (L1) of communication.
Therefore, in a conversation in Irish, for example, Irish is the L1 and L2 describes English
words used in Irish conversation. Similarly, in a conversation in English, English is the L1
and L2 refers to Irish words in English conversation.?

Irish L1 word: an Irish word used in Irish conversation.

Irish L2 word: an Irish word used in English conversation.
English L1 word: an English word used in English conversation.
English L2 word: an English word used in Irish conversation.

Primary language: a person’s most functional language in terms of personal and cognitive
development and social interactions.

Secondarylanguage: aseparatelanguagein whichapersonhassomeability or functionality
but which does not serve the requirements for personal and cognitive development, and
for socialisation.

Divergent form: a new Irish term (‘seachfhoirm‘) proposed in this study to refer to
post-traditional forms in contemporary Irish which do not conform with norms or rules
in Traditional or Standard Irish; or, in English, to refer to forms which are not typical of
English usage (in Ireland).

Inappropriate structure or usage: refers to either an erroneous linguistic form or a
divergent form. Although it is not always a straightforward matter to distinguish erroneous
forms from post-traditional forms in Irish, a form is considered erroneous when it does
not obviously correspond to any grammatical system (i.e. it does not correspond to either
a traditional, standard, post-traditional or reduced grammatical system).

Similarly, sub-usage refers to a syntactic structure or semantic usage which is inappropriate
according to Traditional Irish.

Similarly, subsemantic usage refers to semantic usage which is inappropriate according
to Traditional Irish; see Section 5.4.1.

Convergence: simplification or change towards the structure of the other language in
various linguistic features; see, for example, the classification in Section 4.3.2.

Token: an instance (in context) of a specific type, as normally defined in linguistics.
Lemma: see the explanation in Section 2.1.
Circumlocutory usage: see the discussion in Section 3.2.3.

Basic case: the form of the noun identical to the nominal case (and often functioning in the
genitive position); see, for example, Section 2.9.1.

8 We employ this definition as a convenient term in this study. Normally the term ‘L1’ (Language 1) refers to a child’s
first language, i.e. mother tongue, and ‘L2’ (Language 2) to a language learnt outside the context of initial mother-
tongue acquisition.



1.4 Definitions

¢ Average child or average pupil: the average value refers to the result that is average for
the relevant numerical data series. It can be said that the value for the average child or the
average pupil corresponds to the average result in the pupils’ scores in this research.

e Z-score: The z-score associated with a given result is the number of standard deviations
that the result is from the group mean.

e P-value: the probability that a sample result will be at least as extreme as the result found,
when the null hypothesis (H) is true; see the discussion in Section 5.10.

¢ The general linear model: see the discussion in Section 9.3.2.

* Native speaker of Irish: a person who was raised through the medium of Irish in an Irish-
speaking community and whose parent(s) speak(s) Irish as the main home language.
This study does not seek to assign or discuss more specifically definitions such as ‘native
speaker’, ‘semi-speaker’, ‘sub-speaker’, which can be rather unproductive in the context of
bilingual complexities.

¢ Reduced speaker: a person who has acquired a language through reduced acquisition.

* Functionalisation: the process through which a child (or any person) attains functionality
in a language, that is, the process towards acquiring a full or completely functional
competence in a language as a sociolinguistic resource.

Additional reading
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207-45.
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Multilingual Matters.

Fishman, J. A. (1991) Reversing Language Shift. Clevedon: Multilingual Matters.

Fishman, J. A. (ed.) (2001) Can Threatened Languages be Saved? Reversing Language Shift
Revisited: A 21st century perspective. Clevedon: Multilingual Matters.

Hickey, TM. (2012) ‘ILARSP: A Grammatical Profile of Irish’ In Ball, M. and Fletcher, P. (ed.s). The
Languages of LARSP. Clevedon, Avon: Multilingual Matters. 149-66.

Lenoach, C., 0 Giollagain, C. and O Curnain, B. (ed.s) (2012) An Chonair Chaoch: an Mionteangachas
sa Ddtheangachas. Indreabhan: Leabhar Breac.

Nic Eoin, M. (2013) ‘Saothru na sochtheangeolaiochta; An tSochtheangeolaiocht: feidhm agus
tuairisc (O hlfearnain, Ni Neachtain); An Chonair Chaoch: An mionteangachas sa ddtheangachas
(Lenoach, O Giollagain, O Curnain)’ Eigse 38: 306-24.

O Curnain, B. (2009) ‘Mionteangt na Gaeilge’ in O Cathain, B. (ed.) Sochtheangeolaiocht na Gaeilge:
Léachtai Cholm Cille 39. Maynooth: An Sagart. 90-153.
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(2007) Staidéar Cuimsitheach Teangeolaioch ar Usdid na Gaeilge sa Ghaeltacht: Tuarascdil
Chriochnaitheach. Dublin: The Stationery Office.



Gaeilge

Léiria agus anailis teangeolaiochta ata sa chaibidil seo ar staid na Gaeilge mar até si i measc na
bpaisti a togadh le Gaeilge amhain sa Ghaeltacht agus a bhfuil Gaeilge 6 dhichas ag a muintir. Ni
hacmhainn i dtuairisc mar seo, afach, anailis chuimsitheach a thabhairt ar gach gné ar leith. Sa
saothar seo tri chéile, ni féidir plé domhain a dhéanamh ar gach gné ab inspéise ach is mian linn
torthai ginearalta ionadaiocha a thabhairt mar is cui i suirbhé da leithéid seo. Déanfaimid anailis i
ndiaidh a chéile sa chaibidil seo ar ghnéithe airithe de na naoi réimse teangeolaiochta seo a leanas:
focléir, deilbhiocht, comhréir, séimeantaic, pragmataic, liofacht, foghraiocht, inscne agus claochlu
tosaigh. Cuimsionn an réimse leathan seo gnéithe larnacha de struchtdr na teanga a léirionn go
héirithe innitlacht na bpaisti i mbun réimsi cumarsaide agus réimsi ar leith castachta. Ar laimh
amhain, léirionn innitlacht ard sna struchtiir éagsila seo cumas ard ginearalta an chainteora
sa teanga agus, ar an laimh eile de, ma bhionn easpa innitlachta sna struchtuir chéanna i gceist,
léirfonn sin cumas teoranta ginearalta an chainteora sa teanga. I ndeireadh na caibidle tugaimid
achoimre ar an anailis ar na réimsi teangeolaiochta Gaeilge. Is i seo an chaibidil is mionsonraf agus
is faide sa tuairisc seo. Ni fhagann sin nach bhfuil gnéithe inspéise go leor i nGaeilge na ndaltai
nach scrudaitear anseo.

2.1 Focloir (leamai)

Ar dtds dirimid ar fhocléir Gaeilge na gcainteoiri le linn an agallaimh tri Ghaeilge. TA dha chur
chuige coitianta in anailis ar lion focléra: cur chuige na gnathleicséime agus cur chuige an leama.
Ta buntaiste i gcur chuige an leama mar go gcuimsitear ilghnéitheacht moirfeolaiochta ann. Is é
cur chuige an leama a roghnaiodh anseo leis an bhfocléir a chainniochtd. Tugadh faoin bhfocléir
a thomhas tri mhodh na leamai a labhair gach paiste ina agallamh a chomhaireambh. Is é seo an
sainmhinitl atd againn ar an téarma ‘leama’: foirm pharaidime éagstil de leicséim; is é sin go
simpli, leaganacha éagsuila gramadai den bhunfhocal céanna. Is sainmhinit é seo a chuimsionn
méid foclora agus leithead deilbhiochta. Mar shampla, i gcorpas ina bhfuil:

capall (uimhir uatha) x2, capall (suiomh gin. uatha) x1, capaill (gin. uatha) x1, caiple (iolra)
x2, capaill (iolra) x2, capall (gin. iolra) x1

td 9 gcomhartha n6 9 bhfocal ann, agus 1 leicséim amhain (gach leagan den fhocal céanna ata
sa leicséim) agus ta 5 leama ann. Is iad na ctig leama: capall (uatha); capaill (gin. uatha); caiple
(iolra); capaill (iolra); capall (gin. iolra).

2.1.1 Lion na leamai

Sna hagallaimh ar fad i nGaeilge, is ¢ 3027 leama lion iomlan na leamai ar fad a chuir na daltai ar fad
le chéile i bhfeidhm. T4 na leamai T2 (Béarla) agus na leamai michui (féach 2.1.3) san aireamh san
fhigiar seo. Ar an mean bhi 415 leama ag na paisti. N6 lena ra ar bhealach eile, is é lion na leamai
a léirigh an paiste meanach na 415 leama. Tar éis na figidiri seo a chalabry, is é sin na leamai T2
(21.5% den chorpas) agus na leamai michuf (c. 8% den chorpas) a bhaint astu, tagann laghdu ar
iomlan na leamai go dti 2133. Sin laghdt suntasach de 29.5%. Déanann an calabru céanna laghdu
de 11% (ar leamai T2 8.6% diobh agus ar leamai michui 2.4% diobh) ar lion meanach na leamai i
measc na bpaisti, is é sin 6 415 leama sios go 367 leama.



2.1 Focloir (leamai)

Bhunaiomar Cairt 1 ar na leamai calabraithe. Léiritear i gCairt 1, 6n taobh clé go dti an taobh deas,
daileadh na bpaisti de réir lion ardaitheach na leamaf calabraithe: 6n bpaiste is 11 lion leamai
calabraithe ar chlé go dtif an paiste is airde lion leamaf calabraithe ar thaobh na ldimhe deise. Ta na
paisti rangaithe ina dtri fhoghrupa:

¢ Foghripa A (ar thaobh na ldimhe clé den chéad line bhriste ingearach): ta lion iseal
comparaideach leamai calabraithe acu

¢ Foghrupa B (i lar na léaraide): ta lion meanach leamai calabraithe acu

¢ Foghripa C (ar thaobh na ladimhe deise den dara line bhriste ingearach): ta lion
comparaideach ard leamai calabraithe acu.

Ta 22% de na daltai i gcuid tosaigh (iseal) an chuair, mar ata, i bhFoghrupa A (mean 284). Ta 70%
de na daltai i gcuid larnach (meénach) an chuair, mar atg, i bhFoghrtipa B (mean 381); agus ta 8%
i gcuid deiridh (ard) an chuair, mar at3, i bhFoghrtupa C (meéan 516).
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Cairt 1 Ord ardaitheach na bpaisti de réir leamai calabraithe sa Ghaeilge (.i. Leamai T1 Cui).

Maidir leis an difriocht idir lion na leamai ar fad agus lion na leamai calabraithe, ta laghdi né
cungu 6 15% i bhFoghrupa A go dti 10.7% i bhFoghrapa B, agus go dti 7.7% i bhFoghruipa C.

Tugann an léiriu i gCairt 2 faoin anailis maidir leis an gcingu i bhFoghrapa C a mhionsonrd. Mar a
léiritear i gCairt 2, is cosuil gurb é an phriomhchuis ata le cingt na difriochta idir lion na leamai ar
fad agus lion na leamai calabraithe i bhFoghrupa C, le hais an da fhoghrupa eile, na go bhfuil lion
leamai Gaeilge nios airde i bhFoghripa C agus go bhfuil an lion coibhneasta leamai Béarla agus
leamai michuf réasunta cobhsai ag na tri fhoghrapa.
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Cairt 2 Lion na gcineéalacha leamai T2 agus na leamai michui sa Ghaeilge.

Bunaithe ar an litriocht chantineolaiochta agus ar ar dtaithi féin, rinneamar scagadh tréimhsiuil
ar na focail Bhéarla sna hagallaimh Ghaeilge. Sa scagadh sin d’idirdhealaiomar tri chinedl iasachta
de réir na tréimhse ar tugadh isteach sa teanga labhartha iad:
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¢ Leamai T2 (Béarla) roimh na 1990j, .i. nua-iasachtai seanbhunaithe, m.sh. bicycle, watchdil,
liftdil
e Leamai T2 (Béarla) le linn na 19901, m.sh. treasure, depends, loosedileann

¢ Leamai T2 (Béarla) le linn na 2000te, m.sh. quackdil, sweatdil, badgers

Is ar an idirdhealt seo a bhunaiomar an fhaisnéis agus an anailis atd i gCairt 2.

2.1.2 Leamai T2 sa Ghaeilge

21.5% de na leamai sna hagallaimh Ghaeilge is leamai T2 (Béarla) iad. Is ainmfhocail 63% diobh
(Cairt 3).
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Cairt 3 Rangu gramaduil na leamai T2 sa Ghaeilge.

0 thaobh gaelti sa deilbhiocht de, chuir na paisti 19.6% de na leamai T2 i bhfeidhm de réir chéras
gramadai na Gaeilge, m.sh. backdil < back. Is é is m6 a ghaelaiodar, na hainmhfhocail bhriathartha
(84%), na briathra (73%) agus na haidiachtai briathartha (59%). Ar an taobh eile den scéal nior
ghaelaiodar ach 5% de na hainmfhocail 6 thaobh na deilbhiochta de, m.sh. tyreannaf « tyre(s), cé
gurb iad siid an rang is lionmhaire i measc na leamai T2.

Rangaiomar na leamai T2 de réir na dtri thréimhse: roimh na 19904, le linn na 19901, agus le linn
na 2000te. Baineann 35.9% de na focail seo (24.2% ar an medn) le nua-iasachtai seanbhunaithe
a thainig isteach sa chaint sa tréimhse roimh na 1990i. Baineann 7.4% diobh (8.2% ar an mean)
leis na 1990i. Baineann an chuid is mé acu, 56.7% (67.6% ar an medan) leis na 2000te. [ gCairt 4, i
ndaileadh na bpaisti in ord, 6n taobh clé go dti an taobh deas, de réir lion na leamai T2 sa Ghaeilge,
td ardu sach céimnitheach i gceist, ach amhain ag deireadh an chuair (ar thaobh na laimhe deise).
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Cairt 4 Ord ardaitheach na bpaisti de réir lion na leamai T2 (Béarla) sa Ghaeilge.

Is &bhar spéise { an difriocht mhor (12.9%) até idir céatadan na leamai T2 i measc na leamaf ar fad
le chéile (21.5%), agus céatadan na leamai T2 i measc na leamai ar fad a bhi ag an bpaiste meanach
(8.6%). Is é an chuis ata leis an difriocht seo na lion ard na leamai T2 a chuir griipa beag cainteoir{



2.2 Deilbhiocht

i bhfeidhm. [s é sin, ta breis focal Béarla ag lion beag de na paisti ata 4 1éirit sna barrai faisnéise ar
thaobh na ldimhe deise i gCairt 4.

Rinneamar anailis ar na leamai ar fad maidir le cé mhéad cainteoir a duirt gach leama. Léiritear i
gCairt 5 lion comparaideach naleamai T1 agus T2 agus lion na bpaisti a chuir na leamai i bhfeidhm.
Is 1éir, mar a bheifi ag suil leis, gur ag paisti indibhididla atd formhér na leamai T1 agus T2 (uimhir
1 ar ais X i gCairt 5). Is ag paisti indibhiditila mar sin a bhi 51% de na leamai Gaeilge agus 43.5%
de na leamai Béarla. s 1éir, ar an taobh eile, nach méran leamai a bhi ag deichniar paisti (uimhir
10 ar dheis ar ais X i gCairt 5).
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Cairt 5 Lion leamai T1 agus T2 de réir lion na bpaisti a chuir i bhfeidhm sa Ghaeilge iad.

[ gCairt 6 déanaimid scagadh comparaideach ar lion na gcinedlacha leamai T2. Scagaimid na focail
Bhéarla a thainig isteach sa Ghaeilge de réir tri thréimhse éagsila agus de réir lion na bpaisti a
raibh na cinealacha sin acu. T4 athléiritl anseo gur ag paisti indibhiditla ata formhor na leamai T2.
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Cairt 6 Cinealacha leamai T2 de réir tréimhse iasachta agus lion na bpaisti a chuir i bhfeidhm sa Ghaeilge iad.

2.1.3 Leamai michui

Baineann leaganacha michui deilbhiochta le c. 10% de na leamai ar leamai T1 (Gaeilge) iad.
Nil teacht ach ar chupla leagan michui (<0.5%) i measc leamai T2 (Béarla) sa Ghaeilge (m.sh.
wheelbairle < wheelbarrow). Ta leaganacha michui deilbhiochta ag leibhéil an tamhain agus an
fhoircinn i gcas na n-ainmfhocal (38% de na leamai michui), na mbriathra (35% de na leamai
michui), na n-aidiachtai (17% de na leamai michui), na n-ainmneacha briathartha (8% de na
leamai michui) agus i gcas na réamhfhocal (3% de na leamai michui) freisin.

2.2 Deilbhiocht

Anseo dirimid ar dheilbhiocht na leamai Gaeilge de réir na gcatagéiri gramadula lena mbaineann
siad: an t-ainmfhocal, an briathar, an aidiacht, an t-ainm briathartha agus an réamhfhocal.
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2. Gaeilge

Is ainmfhocail iad beagnach leath (47.6%) na leamati ar fad. Léiritear i dTabla 2 gur i gcatagdir an
bhriathair agus i gcatagéir na haidiachta at4 an chuid is m6 de na seachfhoirmeacha, leamai ata
michui 6 thaobh na deilbhiochta de, agus léiritear freisin gur i gcatagéiri an ainmfhocail agus an
ainm bhriathartha ata an rata is airde de na leamai T2 (Béarla).

Catagoir % Leamai | % Michui % Michui  Difriocht | % T2 % T2 Difriocht
ghramaduiil (iomlan) (meanach) (iomlan) (meanach)
Ainmfhocal 47.6 9.9 1.7 8.2 28 12.7 15.3
Briathar 17.2 16.5 6.9 9.6 8.6 2.5 6.1
Aidiacht 8 14.3 4 10.3 19.4 6.7 12.7
girli‘:t‘hartha 12 7.2 3 4.2 27.2 10.3 16.9
Réamhfhocal 12 - - - 8.9 1.1 7.8

Tabla 2 Céatadain na leamai iomlana, na leamai michui agus na leamai T2.

Is dbhar spéise i an difriocht ata idir céataddin iomlana agus céatadain mheanacha na leamaf; féach
na coldin uaine (an difriocht idir céatadain iomlana agus céatadain mheanacha) sa tabla thuas. Is
slat tomhais é an figidr seo d’athr sa deilbhiocht agus d’tisaid focal T2 (Béarla) sa Ghaeilge.

2.2.1 An t-ainmfhocal

Is ainmfhocail 47.6% de na leamaf ar fad. Léiritear i dTabla 3 go bhfuil an chuid is mé (72%)
diobh san uimhir uatha agus go bhfuil an chuid eile (28%) diobh san uimhir iolra. Is leamai T2
28% (12.7% ar an mean) de na hainmfhocail. Bhi seachfhoirmeacha i gcas 9.9% (1.7% ar an
mean) de na hainmfhocail T1 agus T2 araon né i gcas 13.8% de na hainmfhocail T1. Is coitianta
seachfhoirmeacha san uimhir iolra seachas san uimhir uatha.

% Leamai | % Seachfhoirm % Seachfhoirm | % T2 (iomlan) % T2
(iomlan) (meanach) (meanach)
Uimhir uatha | 72 2.4 0.5 30.7 13.3
Uimhir iolra 28 24 11.4 22.7 10.8

Tabla 3 Céatadain na leamai michui agus na leamai T2 i measc na n-ainmfhocal de réir uimhreach.

Ainmneach uimhir uatha

I gcaint Ghaeilge na ndaltai, is leamai T2 ata in 30.7% (13.3% ar an mean) de na leamai san
ainmneach uimhir uatha. Is é a bhi michui: 2.4% (0.5% ar an mean) de na leamai ar fad, né 3.3%
(0.6% aranmean)denaleamai T1amhain.1gcas 19 (38%) dalta a taifeadadh, bhiseachfhoirmeacha
d’ainmfhocail san ainmneach uatha.

As measc na seachfhoirmeacha, taifeadadh botuin foghraiochta agus deilbhiochta i dtamhain na
leamai 6 ochtar paisti:

ainmhe < ainmhf; bdigin < vaigin; beithe < bd; ciorca < ciorcal;
deachras < deacracht; eanga < eangach;
feirmeire < feirmeoir (feilméara na cantina); foirge < foirgneamh;
pdistéar < paisinéar (peaisinéara na canuna); tos < tosach.

Ag paiste amhain ata na seach-leaganacha:

tiomdin ~ tiomdint ~ tiomaieo ~ tiomdndai < tiomdnai.



2.2 Deilbhiocht

Ta fianaise ar fhoirm an ghinidigh né caold na fréimhe i suiomh an ainmnigh uatha ag 13 dalta:
baid < badd; blais < blas; cathrach < cathair; cnoic < cnoc; droichid < droichead,;
féir < féar; feirme < feirm; fir < fear; scoile < scoil.

Ainmneach uimhir iolra

Ta lion ard leamai T2, 22.7% (10.8% ar an mean), san ainmneach uimhir iolra. T4 24% diobh ar
fad (11.4% ar an mean), n6 31% (13.4% ar an mean) de na hainmfhocail iolra T1, michui 6 thaobh
na deilbhiochta de. Nil teacht ar bhotudin deilbhiochta i measc na leamai T2 ach i sampla amhain:

passangerses < passengers.
[ measc na samplai michui ta leamaf ina bhfuil an uimhir uatha i sufomh an iolra:
bo < beithigh; garrai < garrantaf, slabhra < slabhrai.

I gcas dha fhocal, b6 agus iasc, tarlaionn go bhfagann daltai tamhan an uatha gan athru agus go
gcuireann siad foirceann an iolra leis:

béanna ~ béachaf < beithigh; iasca ~ iascanna ~ iascannai ~ iascachai < éisc.
In dha chas eile ta tamhan an fhocail féin michui:
éaddin < éadain; rotharthéiri ~ rothaior < rothaithe.

[s dbhar spéise iad na leaganacha iolra michui a bhaineann le heaspa foghraiochta i ndeilbhiocht na
Gaeilge (féach 2.7). Easpa caolu consan ata i gceist i bhformhdr na seachfhoirmeacha easpacha seo:

buicéadai < buicéid; buidéalai ~ buidéalacha(i) < buidéil,

caorai ~ caoracha < caoire/f; capla < caiple; cnoca ~ cnocai < cnoic;

faochanna < faochain; faoiledna < faoiledin; fearannai < fir;

féaranna ‘corndin féir’ < béileannai féir (uimhir uatha ginideach na canina);
gadhrai < gadhair; gasrai < gastiir; pollannai < poill,

rotharaf ~ rotharannai < rothair; éananna(i) ~ éanafi < éin (éanachai na candna).

Ar cheann de na torthai is suntasai i gcomhthéacs an iolra ta foirceann iolra an Bhéarla s a bheith
ar ainmfhocail Ghaeilge (6 chomhartha); an foirceann & chur leis an tamhan uatha:

dorasaz < doirse; garraioz < garrantai; géaz < géabha; simléarz < simléir;
stdblaz < stdblaf;

no i gcas an fhocail duine a chur leis an tamhan iolra mirialta:
daoinioz < daoine/f.

Ta samplai den -s iolra seo ag ctigear buachailli, ag a raibh cumas iseal acaduil, i dtri cinn de na
hocht scoil a bhi rannphairteach.

I gcas 5.8% (4.5% ar an mean) de leaganacha iolra na leamai ainmfhoclacha T1, is foirmeacha di-
chanunaithe iad, is € sin is foirmeacha iad nach mbaineann le cantint thraidisitinta cheantar na
ndaltai. Baineann leis an gcatagoéir seo, foircinn iolra de réir na Gaeilge caighdeanaithe né de réir
canuna eile:
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-anna < -annai*; -eoga ~ -6ga < -eogai ~ -dgaf; éin < éanachai.
Chatagoiriomar na samplai caighdeanaithe seo i measc na samplaf cui don anailis.

Ginideach uatha

Ta laghdu suntasach ar Usaid na foirme ginidi sa Ghaeilge tri chéile agus is { foirm an ainmnigh a
sheasann i suilomh an ghinidigh go coitianta. T4 an t-athrd seo ceangailte le hathruithe comhréire
(féach 2.3.6) agus le hathruithe foghraiochta (féach 2.7).

As na 671 leama atd san uimhir uatha (sa sufomh ainmneach agus ginideach) nil ach 32 leama i
bhfoirm an tuisil ghinidigh. Seo a leanas na leaganacha ginideacha uatha ba mhinice ar bhain na
daltai feidhm astu:

béthair (16 paiste), réin (8), tosaigh (8), adhmaid (5), traenach (5).

Mar gheall ar éiginnteacht de bharr saor-roghaigcomhthéacsanna airithe idir an fhoirm ainmneach
agus an fhoirm ghinideach i gcanuint thraidisiinta cheantar na bpaisti, baintear torthai staitistitla
anseo as na leamai ginideacha a sheasann i struchttr ginideach dha ainmfhocal, m.sh. cosa an fhir;
cosa fir> As naleamai ar fad sa suiomh ginideach seo agus a bhfuil foirm ar leith ginidigh acu, ta
33.2% diobh (20.8% ar an mean) i bhfoirm an ghinidigh. Is i bhfoirm an tuisil ainmnigh a fthagtar
an chuid eile de na leamaf seo.

Ginideach iolra

Ni bhfuarthas ach dha leama i bhfoirm an ghinidigh iolra. T4 an fhoirm ghinideach iolra lachan
(< lacha) ag seachtar agus beithioch (< b6 né beithioch) ag seachtar eile. Ni féidir an fhoirm
beithioch a chur san anailis staitistiuil, &fach, mar ba athra ar chaint an agalléra ba mhinice a bhi i
gceist sna comharthai sin.

Ainmfhocail i gcomhthéacsanna eile

Ta 89.2% (83.4% ar an mean) de na hainmfhocail san fhoirm uatha tar éis bunuimhreacha (culi,
m.sh. tri chaora) agus ta an chuid eile san fhoirm iolra (michui, m.sh. tri caiple). Fuarthas toradh
cui ni b’isle i gcas ainmfhocal tar éis an fhorainm cheistigh cé mhéad. Ta 72% (76.9% ar an mean)
diobh san fhoirm uatha (cuf, m.sh. cé mhéad caora) agus an chuid eile san fhoirm iolra (michuf,
m.sh. cé mhéad caiple). Nil ach sampla amhain (c. 1%) d’ainmfhocal san uimhir iolra tar éis na
haidiachta éiginnte chuile.

2.2.2 An briathar

Is briathra 17.2% de na leamai ar fad. Baineann 31.4% acu leis an aimsir laithreach, 25.4% leis
an modh coinniollach, 24.3% leis an aimsir chaite, 15.6% leis an aimsir fhaistineach, 3.3% leis an
modh ordaitheach. Nil ach 8.6% d’iomlan (2.5% ar an meén) na mbriathra finideacha ina leamai
T2. 0 thaobh na deilbhiochta de, td 16.5% michui sna briathra ar fad (6.9% ar an mean), n6 18.1%
michui de leamai T1 na mbriathra.

Réimnia michui

Léirigh na paisti malartaiocht idir an d4 réimnit i gcomparaid le réimnitl na candna traidisidnta.
38 leama bhriathartha, n6 8% de na leamali briathartha ar fad, ata réimnithe go michui. Maidir leis
na briathra seo ata michui 6 thaobh an réimnithe de, baineann 68.4% diobh leis an dara réimniu
ach go réimnionn na paisti iad de réir rialacha a bhaineann leis an gcéad réimnid; baineann 31.6%
diobh leis an gcéad réimnit ach go réimnionn na paisti iad de réir rialacha a bhaineann leis an dara
réimnid. Ciallaionn sé seo go réimnionn na pdisti nios mo foirmeacha michuf i gcds na mbriathra
ata sa dara réimniu na sa chéad réimniu; ta claonadh soiléir i dtreo foirmeacha an chéad réimnithe
a ghinearalu. Samplai michui de bhriathra an chéad réimnithe is ea:

* Ach ta samplai den fhoirceann -anna sa chaniint thraidisitinta in larthar Chonamara freisin.
5 Ni bhactar san anailis ghinideach staitistiuil le dalai eile, m.sh. timpeall an fhir; ag feicedl an fhir, ag feicedl fir.
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déanaionn, gheobhdidh, tégaionn;
agus samplai michui de bhriathra an dara réimniu is ea:
tosann, oibreann, imfidh.

Is de réir an chéad réimnithe a réimnionn na paisti formhor (73.8%) na leamai briathartha T2
agus feidhmionn siad an chuid eile (26.2%) de réir chéras gramaduil an Bhéarla.

An fhoirm thaite agus an fhoirm scartha

[ gcdsnaleamaibriathartha, is é ata san fhoirm thaite: 72leama, 13.7% (7.1% ar an mean). Baineann
a leath seo (52%) leis an modh coinniollach, baineann an triu cuid diobh (31%) leis an aimsir
chaite, 16% leis an aimsir laithreach, agus an chuid eile (c. 1%) leis an aimsir ghnathlaithreach.
Maidir leis an modh coinniollach sa chéad agus sa dara pearsa, léirigh 14 dalta (28%) foirmeacha
taite amhain, 23 dalta (46%) foirmeacha scartha amhadin, agus 13 dalta (26%) idir fhoirmeacha
taite agus fhoirmeacha scartha (Tabla 4).

Lion daltai
An chéad agus | An chéad
an dara pearsa || phearsa An dara pearsa
Taite amhain 14 11 11
Scartha amhain 23 22
Taite agus scartha 13 17

Tabla 4 Foirmeacha scartha agus taite sa mhodh coinniollach.
I measc na samplai michuf ta leagan spéisiuil den bhriathar substainteach:
bheadhfainn (< bheinn).

Is ag dalta amhain a bhi sampla den fhoirm seo. As na naoi leama thaite san aimsir chaite ta ocht
gcinn sa trid pearsa iolra (-adar) agus ceann sa chéad phearsa iolra (-amar; leagan caighdeanach
seachas canunach).

An briathar mirialta — foirmeacha neamhspledacha

[s sna briathra mirialta seo a leanas a fhaightear foirmeacha michui sa suiomh neamhspleach: beir,
abair, faigh, feic, tar (teara na canuna), agus téigh (téirigh sa chanuint). Is san aimsir chaite agus sa
mhodh coinniollach a fhaightear na seachfhoirmeacha deilbhiochta seo.

Ta 8.8% de na foirmeacha neamhspleacha michui ag an bpaiste meanach. Tugaimid céatadan na
samplai cui, na foirmeacha michui agus na foirmeacha cantna i dTabla 5. Maidir le bheir agus
bhfaighfeadh, chuireamar i gcatagdir ar leith iad mar gur foirmeacha cantna iad atd réasunta
imeallach agus nior comhaireadh iad i gcas an lin iomlain.
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Leagan Cui Michui Iomlan % Cui Foirm mhichui :ﬁ::gﬁ;le
Caite chonaic 31 1 32 969  bhfaca

chuaigh® 43 1 44 97.7  ndeachaigh
Coinniollach | gheobhfadh 13 1 14 92.9  fdfadh [bh]faighfeadh
Caite rug 2 8 75 bhreith bheir
eemiely chiocfudh 8 3 ... wm 73 thagfadh tagfadh

déarfadh 10 1 11 B rdfadh

ghabhfadh s .t 4 75 |théinn  ghabhfainn

godtabharfadh 5 2 7 714  tugfodh

go mbéarfadh 0 1 1 0 breithfinn
Faistineach | béarfaidh 2 5 7 29 beirfidh, breithfidh

Tabla 5 An briathar mirialta; neamhspleach (thuas), briathra mirialta eile (thios).

Ta samplai annamha d’thoirmeacha spleacha i suiomh na leaganacha neamhspleacha i gcas bhfaca
< chonaic agus ndeachaigh < chuaigh:

n[D]eachaigh an duine a bhi ar bord [...]
[B]hfaca daoine Dénall ag rith [...]

T4 sampla de thamhan an ainm bhriathartha in ionad thamhan na haimsire caite san fhocal bhreith
(< rug no < bheir sa chantint):

E-, bhreith, bhreith e-, Dénall ar an ... ar na rdilli ar an traein.

Ta tamhan an ainm bhriathartha in ionad thamhan an fhaistinigh san fhoirm choinniollach rdfadh
(< déarfadh):

Rafadh mé leob goil isteach [...]

Ta tamhan an laithrigh in ionad thamhan an fhaistinigh i gcas beirfidh (< béarfaidh), théinn (<
ghabhfainn) agus thagfadh (< thiocfadh):

[A]gus beirfidh mé greim ar an ladder.
Théinn isteach le taobh an balla [...] (.i. I would go...)
So nuair a thagfadh Sean go sciorrfadh sé [...]

Ta tamhan an ainm bhriathartha in ionad thamhan an fhaistinigh i gcas
go mbreithfidh (< go mbéarfaidh).

T4 tamhan an laithrigh i suiomh thamhan an fhaistinigh i gcas
go tugfadh (< go dtabharfadh); go dteagfadh ~ go tagfadh (< go dtiocfadh);
go mbeirfidh (< go mbéarfaidh).

Léiritear i dTabla 5 lion na gcomharthai éagsula maidir leis na briathra seo.

T4 leaganacha freisin nach bhfuil cui de réir Chaighdean na Gaeilge ach ata fréamhaithe i gcantint
thraidisiunta cheantar na bpaisti. Ta faighfeadh ~ [bh]faighfeadh (< gheobhadh) ag tritr agus bheir
(< rug) ag ceathrar daltai.”

¢ T4 an leagan ghabh (ata rialta 6 thaobh an tamhain gabh de) coitianta i measc na bpaisti.
7 Mar a ddradh thuas san fhochaibidil seo, nior comhaireadh na samplai seo i lion iomlan Thabla 5.
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An briathar mirialta — foirmeacha spledcha

Ta seachfhoirmeacha sa suiomh spleach ditltach (i ndiaidh ni agus nior), ceisteach (i ndiaidh an
agus ar) agus fo-ordaitheach (i ndiaidh go) sna briathra feic agus téigh. Is san aimsir chaite at4 na
seachfhoirmeacha.

Ar an medn, i suiomh spleach an bhriathair, t4 40.2% michui de na foirmeacha briathartha mirialta.
T4 leaganacha freisin nach bhfuil cuf de réir Chaighdean na Gaeilge ach ata fréamhaithe i gcantint
thraidisiinta cheantar na bpaisti:

ni rinne (< ni dhearna); go rinne (< go ndearna);

go ngeobhfadh ~ go gheobhfadh (< go bhfaighfeadh);
go gheobhaidh ~ go ngeobhaidh (< go bhfaighfidh);
nior bheir (< nior rug).

D’aicmiomar iad seo mar fhoirmeacha cui. Cuirimid céatadan na samplai cui, na seachfhoirmeacha
(gan na mireanna briathartha a thabhairt) agus leaganacha na cantna ar fail i dTabla 6.

Leagan Cui Michui Tatal % Cui Fou:m q me} eile
mhichui chaniina
ni/go (n)d(h)earna - rinne
Caite nifhaca chonaic
ni/an/ go chuaigh
(n)d(h)eachaigh
Coinniollach | go bhfaighfeadh 8 0 8 100 gheobhfadh
Faistineach go bhfaighfidh 6 0 6 100

Tabla 6 Foirmeacha spleacha an bhriathair mhirialta.
Ta samplai d’fhoirmeacha neamhspleacha i suiomh na leaganacha spleacha:
ni chonaic ~ nior chonaic (< ni fhaca);
ni chuaigh ~ nior chuaigh (< ni dheachaigh); go chuaigh (< go ndeachaigh).

Mar sin is féidir an tamhan traidisiinta neamhspleach a fhail sa suiomh spleach i gcas gach briathar
den aicme mhirialta seo: déan, feic, téigh agus faigh.

Saorbhriathar

Nil ach 12 sampla (11 leicséim) d'tisaid an tsaorbhriathair i measc 12 paiste (24%). Sin lion iseal
(2.3%) i measc na leamai briathartha ar fad. Ta sé cinn diobh san aimsir laithreach, tri cinn san
aimsir fhaistineach agus péire san aimsir chaite. TA dha leama eile, ag paiste amhain, i bhfoirm an
tsaorbhriathair (caillfear (< caillfidh), deirfear (< deir siad)) agus ciall ghniomhach leo:

[Claillfear sé an traein.
Bionn lacha ... deirfear quack quack you know.

Ta an chuma ar an gcéatadan iseal seo d’theidhmit an tsaorbhriathair, ach go hairithe, gur claonadh
chun meatha ata i gceist sa chatagéir seo de choéras an bhriathair.
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2.2.3 An daidiacht

Is aidiachtai iad 8% de na leamai ar fad. Is leamai T2 iad 19.4% d’iomlan na n-aidiachtai (6.7%
ar an mean) agus ni bhaineann aon seachfhoirm leis na leamai T2 seo. | measc na leamai T1, ta
seachfhoirmeacha deilbhiochta i gcas 14.3% de na haidiachtai ar fad (4% ar an mean). Is ar an
mbreischéim agus ar uimhir iolra na haidiachta a dhireoimid sna sleachta thios.

An bhreischéim

Is iad na haidiachtaf a chuireamar i mbunachar bhreischéim na haidiachta na na haidiachtai ag
a raibh ar a laghad ctiig chomhartha in iomlan na leamatf ar fail d6ibh; ta 13 aidiacht 1éacsacha i
gceist sa bhunachar seo. Nuair a anailisitear gnas an phaiste mheanaigh, feictear gurb éard a bhi
cui aige: 60.6% de chomharthai na n-aidiachtai breischéime seo. Léiritear i gCairt 7 gur i gcas
11 ceann de na haidiachtai seo a bhi seachfhoirmeacha, ina measc sitid bunleagan na haidiachta
(m.sh. nios iseal) in ait thoirm na breischéime. Ni raibh seachfhoirmeacha i gcas na n-aidiachtai
gar agus maith.

35
30
15
20
15 m Seachfhoirm eile
10 ‘ J ® Bunleagan

5

. . -I

uq.
Qs“b ‘@? hF's, 6@ \535 #

Cairt 7 Lion na bhfoirmeacha michui i suiomh na breischéime agus bunleagan na haidiachta.

Is iad na foirmeacha breischéime is minice atd michui na foirmeacha a fhreagraionn do:
salaf (92.7% michui),

deirge (80.6% michui),
bdine (75.6% michui),
dathula (72.1% michui).

Is gnathaidiachtai rialta iad bdn, salach agus dathuil agus baineann dearg le fo-aicme réasunta
coitianta. Baineann bdn leis an aicme rialta is simpli agus baineann salach agus dearg go hairithe le
fo-aicmi nios casta na sin. Mar sin ta céataddin ardaitheacha na bhfoirmeacha michui ag freagairt
don chastacht ghramaduil: arda ar sheachfhoirmeacha de réir castacht ghramadai. Is é an noés
michui is coitianta bunleagan na haidiachta a fheidhmit i ndiaidh na mire aidiachtuala nios, m.sh.
nios bdn, nios salach. Sin nds ata ag an bpaiste meanach i gcas 42.8% de chomharthai na n-aidiachtai
seo. Is dbhar spéise é freisin nach bhfuil na haidiachtai mér agus beag cui ag gach paiste. Aidiachtai
mor agus beag ata bunusach agus coitianta sa chaint ach ati mirialta 6 thaobh na gramadai de.
I measc na n-athruithe is suimidla ta foirceann comparaideach -er an Bhéarla (salachaier agus
salacher) a taifeadadh ag beirt bhuachailli. Cuirtear sonrai na bhfoirmeacha seo i lathair i dTabla
7, ach gan an bunleagan sa bhreischéim (m.sh. nios mér) a thabhairt arfs.
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Lion daltai, Lion daltai, Iomlian 9% Cui Seachfhoirmeacha eile
cui michui
salach 3 38 41 7 salacha, salachali, salachach, salacher,

. B salachafer, saileach ...
e 7 LA B8 e dearga
ELC 11 L34 A5 24 banai banaithe bdin bana
dathuiliy 12 LA N GathUile
el EEl . R
T 29 LT W
Lel . W —
L o 1O S G352 e
Deaeiil 29 LA A0 TB L beaga
bui 37 7 44 84
U TR o
fada |14 216 88
g@r (14000
maith 37 0 37 100

Tabla 7 Foirmeacha breischéime na n-aidiachtai.

Ta claonadh i measc na bpaisti an bhreischéim a chur in idl tri chlaochlu tosaigh seachas tri athru
deilbhiochta, m.sh. nios mhdér, nios bheag, nios bhdn (le taobh nios mdr, nios beag, nios bdn). Féach
an plé ar an bhforas suntasach seo i bhFochaibidil 2.9.3. (Cé go bhfuil geal agus nios gile né is gile
coitianta sa chantint, ni raibh an céimnit nios gile na is gile in aon chomhthéacs ag aon phaiste.)

T4 leagan bige ag na pdisti de bhreischéim ar an aidiacht beag. Nior chuireamar san direamh
€ i lion na leaganacha michui. Is cosuil go mbaineann an leagan seo bige leis an leama beige,
leagan traidisitinta breischéime i gceantar na bpaisti. Abhar spéise eile is ea easpa na leaganacha
traidisitinta breischéime buiocha agus buichte (na bunchéime bui), an t-aon da leagan ata cuf de
réir na canuna. Is é an leagan caighdeanach, bunfhoirm na haidiachta, ata i bhfeidhm ag 37 dalta
agus an leagan buithe ata ag seachtar. D’aicmiomar an da leagan seo i measc na bhfoirmeacha cui
ach léirfonn an fheidhm a bhaintear as an mbunfhoirm buif i ndiaidh na mire nios an bhuntreocht
is coitianta i gcas na breischéime.

T4 an chosulacht ar an sliocht seo a leanas go bhfuil an paiste ‘éiginnte’ maidir le feidhmit chéras
bhreischéim na haidiachta; agus, chomh maith le bunchéim na haidiachta a chur i bhfearas don
bhreischéim, is cosuil go bhfuil an réimir an- ag obair in ionad na breischéime.

Ta an cat sin sasta agus ta an... ta an cailin... an cailin sin an-sasta. Nios... nio-, sasta. Nios...
nios sasta. Agus ta an gairdin eile nios em... mér... nios fada. Ta... ta an teach sin em... nil sé...
ta sé nios airde. Agus ta an fear sin an-, an-laidir. Agus ta an traein sin nios, nios malla, nios
em... mall. Td an gairdin sin an-, an-salach. T4 an fear sin an-, an-dathuil. Ta an traein sin an-,
an-dearg. Agus ta an ghrian an-, an-ban. Ta sé nios mé na... nfos md. Agus ta an solas eile
dubh. Agus ta an fear sin an-, an-sasta.

Nilachaidiacht T2 amhain, exciting,isuiomh nabreischéime. Sa chassinis struchtir comparaideach
bunaithe ar an mBéarla a chuir an paiste ag obair:

nios mo exciting (< more exciting).

Léiritear i gCairt 8 go bhfuil an réimse iomlan infheidhme, idir 0% agus 100%, de (sheach-)
fhoirmeacha na haidiachta breischéime ag na paisti. T4 gach foirm cui ag duine amhain acu (2%),
an chéad dalta ar chlé ar an ais chothromanach sa chairt (dalta B10c), agus is foirmeacha michui
amhain ata ag beirt (4%), an bheirt deiridh ar dheis ar an ais chothromanach sa chairt (daltai
B07b, B10e) ag a bhfuil 100% michui.
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De réir an dailidh seo, is cosuil gurb iad na paisti is mé a chuireann feidhmia michui ag obair go
ginearalta an dream is m6 a chuireann an bunleagan (m.sh. nios mér) ag obair (an phairt uaine
de na barrai faisnéise, atd suntasach ar thaobh na laimhe deise i gCairt 8). Ar an laimh eile de,
td seachfhoirmeacha eile (an chuid bhui de na barrai faisnéise ata go hairithe i lar an dailidh,
agus ar thaobh na ldimhe clé den daileadh), ta sin nios minice i measc na bpaisti a bhfuil nios mé
foirmeacha cui acu.
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Cairt 8 Ord ardaitheach na bpaisti de réir chéatadain na n-aidiachtai breischéime michui.

Uimhir iolra na haidiachta

Cuireann na paisti leaganacha iolra de réir Chaighdean na Gaeilge in Usaid i gcas thart ar leath
(44.2% ar an mean) de chomharthai na n-aidiachtai ata i suiomh an iolra; aidiachtai aonsiollacha ar
an morgoiriad seo ainfhilleann na paisti saniolra go roghnach. Isiad bunleaganacha na n-aidiachtai
a mbaineann na paisti feidhm astu i gcas na leaganacha eile. Cé go dtagann na bunleaganacha
seo salach ar an gcaighdean, m.sh. na beithigh mér (< na beithigh mhdra), na crainnte mér (< na
crainnte mora), ta siad le fail i gcantint thraidisitinta cheantar na bpaisti (Cairt 9).

B2z E 56

Cairt 9 Ord ardaitheach na bpaisti de réir uimhir iolra na haidiachta.
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2.2.4 An t-ainm briathartha

Is ainmneacha briathartha iad 12% de na leamai ar fad. Is leamai T2 iad 27.2% d’iomlan na
n-ainmneacha briathartha ag na paisti ar fad (10.3% ar an medan ag an bpdiste aonair). Fuarthas
seachfhoirmeacha deilbhiochta i measc na leamai T1 amhain, ag 33 paiste as an 50 san iomlan: i
9.4% (3.4% ar an mean) de na hainmneacha briathartha.

Ainm briathartha T1

Fuair muid idir 2 agus 48 sampla d’ainm briathartha 6 gach paiste (50 dalta). Léirigh 33 dalta (66%)
idir 1 agus 3 seachfhoirm. Is seachfhoirmeachaiad 9.4% (mean ar chéatadain na seachfhoirmeacha
ag leibhéal aonair) n6é 3.4% (mean ar chéatadain na seachfhoirmeacha le chéile) de na leamai T1
ar ainmneacha briathartha iad.

1. Aimsir laithreach (beireann) né -an (m.s.h. leagan), fia Béarla -in’ (m.s.h. catchin’):

a. Niraibh sé fés in ann beireann suas [...]
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2. Aimsir chaite (duirt, tharla, thug (ordaitheach freisin)):
a. tasiad ag ddirt hip-hip-hurray.

b. d’fhéadfadh rud eicint a tharla.

c. bhidaoini’ tug amach tui dho na ainmbhi [...]
3. Ordaitheach, dara pearsa (abair, bain, beir, coinnigh, fan, tiomdin, téig):
a. tasé’abair e-.. “seachain, ta na caoire ... tiocht ... ”
b. nuair a bionn sé a’ beir ar an... ar an e-, an... gual.
4. Eile (beireacht, beireachtdil, beirint, beiritint):
a. tadan bad agiarraidh beireachtdil ar an carr...

(TA tuairisc go bhfuil na foirmeacha ainm bhriathartha beireacht agus beireachtdil sa chantint
thraidisitinta in Oiledin Arann.)

Ainm briathartha T2

[ gcas 65 as 76 de na leamai is é an foirceann -dil a chuireann na gastir leis an bhfréamh T2 chun
foirm ainm bhriathartha iasachta a dhéanamh. Is é foirceann -ing an Bhéarla ata ag na paisti le
seacht leama acu agus ni chuireann siad foirceann ar bith le ceithre leama:

1. -dil
a. agus td madadh ag e-... barkdil.
b. Bhi siad’ beepdil air.
2. -ing
a. bionn mé em... playing leis an [sic] clochai [...]

3. 0

a. bhisé’ relax ar an beach |...]

b. [i bhfochlasal] An bhfuil mé in ann use mo...

2.2.5 An réamhfhocal

Airitear 12% de na leamaf ar fad ina réamhfhocail. T4 8.9% d’iomlan na réamhfhocal (1.1% ar an
medan) ina leamai T2. Mar gheall ar an éagsulacht agus ar an éiginnteacht anailiseach a bhaineann
leis na cinedlacha seachfhoirmeacha deilbhiochta seo ni chuirimid figiur staitistiuil ar fail anseo ar
chéatadain na seachfhoirmeacha.

Réamhfhocal simpli

Catagoir sheachfhoirme ata i gcaint na ngasur is ea an triti pearsa uatha firinscneach den fthorainm
réamhfhoclach a chur ag obair mar réamhfhocal simpli. Mar shampla, dhé a chur ag obair mar
réamhfhocal simpli in ionad dho:

Thug mé cinamh dhé mo dheaide titirt an ola.

Sa chorpas ar fad ta tri shampla 6 bheirt phaisti sa scoil chéanna den dhé seo mar réamhfhocal
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simpli. Maidir le uaidh (< 6), t4 uaidh mar réamhfhocal simpli i gcantint thraidisiinta cheantar na
bpaisti. Ach mar réamhfhocal simpli ta uaidh nios coitianta ag cuid de na paisti nd nés na cantina.

[ gcas an réamhfhocail thri, tarlaionn go gcuirtear leagan an réamhfhocail a fhaightear roimh an alt
sa Ghaeilge thraidisiiinta ag obair mar réamhfhocal simpli: trid (< thri sa chanuint), m.sh.

Ghabh an traein ansin trid... trid an... trid 4it bhi neart tithe.

Cuireann cuid de na daltaf dobhriathar i suiomh an réamhfhocail shimplii gcas istigh (< i / isteach
i), no istigh i gan urt® sna samplai seo:

Chonaic sé... a chara... eile istigh bad [n6 istigh i bdd]
Caithfidh tu cur gual istigh sin [n6 istigh i sin] agus t4 tine ann.

Is forchaighdeanu ata le sonru i gcas ds cionn (< os cionn sa Chaighdean, as cionn sa chanuint):
Agus bhi sé 6s... goil 6s cionn droichead ...

Maidir le foirmeacha traidisiinta na bhforainmneacha réamhfhoclacha, is cuid spéise i an fhoirm
mheititéisithe apug sa triti pearsa iolra den réamhfhocal ag. Taifeadadh an fhoirm apug ag beirt
bhuachailli san iomlan, as dha scoil éagsula. Is { an fhoirm apuc is gaire d6 sa chantint thraidisitinta.

Réamhfhocal leis an alt

I nGaeilge na bpaisti is seachfhoirm shuimiuil shuntasach é scaradh an réamhfhocail chomhthaite,
m.sh. le an (scartha) in ionad leis an (comhthaite); n6 faoi an (dha shiolla) in ionad faoin; né uaidh
an (dha shiolla) mar dha fhocal in ionad uaidh’n (aon siolla amhain) né 6n. Cé nach bhfuil ach
12.7% ar an mean de na samplai a bhaineann leis an ranndg seo scartha, is ag 32% de na paisti (16
duine) at4 na samplai scartha seo. T4 samplai de chudig réamhfhocal san uimhir uatha i gceist agus
réamhfhocal amhain san uimhir iolra (Tabla 8).

Comhthaite Seachfhoirm scartha
Leamai | Lion daltaf | % Daltai | Leamai | Lion daltai | Lion daltaf (iomlan) | % Daltai
d(h)on |43 86 dhé an 1 6 12
dho an 4
R A S [dlonan |1 @
faoin 18 36 faoi an 4 4
Uatha et e e
sa |48 % . inan |1 L z .
uaidhan |8 11 22
6n 18 36 i
S IR P 0an 1 e L
leisan |46 92 le an 2 4.3
Iolra ina 1 4
sna 11 22
sana 1

Tabla 8 Réamhfhocail scartha agus chomhthaite leis an alt.

I dTabla 8 léiritear céataddin na ndaltaf a bhfuil foirmeacha comhthaite agus seachfhoirmeacha
scarthaaculeisanalt. Niorairiomarle na (agusleisna) i meastachdnnagcéatadan seachfhoirmeacha
toisc gach aon leagan a bheith coitianta sa chantint thraidisitinta. Cé go bhfuil na foirmeacha
comhthdite i bhfad nios coitianta nd na foirmeacha scartha ina measc, is minic na foirmeacha
scartha de na réamhfhocail ¢ agus d(h)o ag na daltai. TA an leagan comhthdite chomh maith leis
an leagan scartha den réamhfhocal céanna in Gsaid ag 15 dalta agus ta an leagan scartha amhain

8 Féach an plé ar Shéimeantaic na Gaeilge mar a bhfuil samplai de istigh mar réamhfhocal simpli (2.4.1).
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de réamhfhocal ar leith in Gsaid ag 11 dalta. T4 an t-athru seo feicealach i gcas dn. As na 18 dalta
a bhfuil leagan den réamhfhocal seo aige/aici leis an alt, td an leagan scartha ag 11 duine acu (..
61% uaidh an, 6 an (~ 6n) vs. 39% dén amhain). As an 11 duine seo ta idir leaganacha comhthaite
agus leaganacha scartha ag ceathrar acu agus ta na leaganacha scartha amhain ag seachtar acu.

An forainm réamhfhoclach

I seachfhoirm eile deilbhiochta scarann na paisti an phearsa 6n réamhfhocal i gcas an fhorainm
réamhfhoclaigh (thraidisidnta). Mar a léiritear i dTabla 9, i gcas 13 (26%) paiste, ta samplai de
sheacht leama réamhfhocail san uimhir uatha, i ngach pearsa, agus dha leama réamhfhocail sa trit
pearsa uimhir iolra.

Taite Seachfhoirm scartha
Leama Lion daltai | % Daltai Leama Lion daltai | % Daltai

leis 48 96 le é 2 4
chuige/aige | 40 80 agé 1 2
liom 27 54 le mise 1 2
Uatha | trid 26 52 trid é 1 2
uirthi 19 38 ar{ 1 2
romhat 4 8 roimh tha |1 2
romham 0 0 roimhmé |1 2
Iolra uathu 13 26 6 iad 3 6
triothu 0 0 trid iad 2 4

Iomlan - - H 13 26

Tabla 9 Forainmneacha réamhfhoclacha taite agus seachfhoirmeacha scartha.

Is annamh a bhionn seachfhoirm scartha na bhforainmneacha réamhfhoclacha i gcomhra na
ndaltai. Nil ach aon sampla amhain 6 na tri phaiste dhéag a raibh sampla acu. T4 sé spéisiuil, afach,
nach bhfuil ach an leagan scartha ar fail sa bhunachar ina iomlaine de romham agus de triothu. Sa
chomhthéacs seo is fit a lua go bhfuil sampla amhain den leama le roimh féin: le féin (< leis féin).

Réamhfhocal T2

Is leamai T2 7.2% de na leamai réamhfhocal. Fuarthas ocht leagan réamhfhoclacha Béarla sa
Ghaeilge:

after, apart from, as, behind, of, past, to agus (on) top of.

T4 sampla den fhrasa Béarla as in i bhfeidhm dhobhriathartha agus den réamhfhocal comhshuite
instead of freisin i bhfeidhm cénaisc neamhfhinidigh. Seo a leanas roinnt samplai réamhfhoclacha
Béarla ina gcomhthéacs:

goil after an thraein [sic].
ach apart from sin, nil a thios a'm méran faoi.

agus ta cut i... i mbehind ansin.

c6ta of Donall
like uair a’ chloig tar éis é sin like... half past four n6 rud éicint
bhi sé... ag cur go side to side

Chuaigh Dénall ar an top e-... of an mbad
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garrai beag on top cno- kinda... yeah, sléibhte.
As in cé méid duine ata ar na capaill?

Instead of é a chrochadh.

Cuid suntais gur réamhfhocail ag a bhfuil séimeantaic réasunta casta abhformhor seo, réamhfhocail
a shealbhaitear nios déanai na réamhfhocail bhunusacha fearacht ag, ar.

2.2.6 Ba an ghuta sna forainmneacha sealbhacha 1ua m’ agus 2ua t'/d’

Sa chantint thraidisiinta baitear an guta sa chéad agus sa dara pearsa uatha den fhorainm
sealbhach roimh ghuta. I gcas an dara pearsa uatha, is é t’a fhreagraionn do do go traidisiunta ach
is é d’ ata fairsing sa chaint anois. As an iomlan, t4 foirmeacha cui (m’athair, d’'uncail) ag tritr agus
seachfhoirmeacha (mo athair, mo uncail) ag 12 duine de na paisti i gcas an athraithe féineolaiochta
seo. Duine amhadin a bhain leas as an da leagan, sé shampla chuf agus aon seachfhoirm amhain. Is
beag malartaiocht ata i measc na ndaltai sa chas seo. D4 bhri sin, 69% (11 dalta as 16 dalta) de na
paisti a chuir seachfhoirm i bhfeidhm sa sampla seo.

2.2.7 Mireanna briathartha

Anseo pléimid athruithe ata ag teachti dtreis i gcas na mireanna briathartha. T4 seachfhoirmeacha
suntasacha le sonri i measc na mireanna briathartha md, dd, mara/mura, d’. TA an mhir dd roimh
bhriathar sa mhodh coinniollach ag 17 paiste, mar is cuf sa Ghaeilge, m.sh. dd mbeadh, ach an
mhir md ata ag seachtar (14%) sa suiomh céanna, m.sh. md bheadh, rud nach bhfuil le fail ach go
heisceachtuil sa chanuint aitiuil thraidisiinta. Chomh maith leis sin, ta an da leagan, md né dd, ag
dalta amhain sa sufomh coinniollach seo.

Foras eile ata ag titim amach i gcaint na bpaisti i gcas na mireanna briathartha is ea md ni a chur
in it mura (Caighdedn) n6 mara (canuint) roimh bhriathar. TA mara né6 mura ag naonur agus ta
md ni ag ceathrar (31%):

ma ni thabharfadh siad cinamh dhom.

M4 ni bhionn sé’ baisteach.

Nil an da leagan ag an dalta céanna. Foras eile at4 ag teacht leis an seachphatrin céanna is ea an
mhir dhitltach ni a Gsaid in éineacht leis an mir d’ san fhoirm ni d’ roimh bhriathar a thosaionn
ar ghuta san aimsir chaite, m.sh. ni d’él in ait nior 6l. Sa suiomh seo, aimsir chaite roimh ghuta,
taifeadadh niori gcas 44 dalta agus ni d’i gcas 16 dalta (34%). Ta an da leagan ag 13 dalta agus ta
ni d’amhain, gan aon nior, ag triur.

2.2.8 Comhfhocail dar crioch -rud

Ceann de na nualacha is suimitla sa chorpas is ea -rud a chur mar dhara cuid de chomhfhocal.
Taifeadadh 15 leama ag seisear daltai — cudigear buachailli agus cailin amhdin — agus is leamai T2
an chéad phairti 10 gcinn de na 15 leama sin (Tabla 10).

Daltai | Samplai
B09a tine-rud
B09b caoire-rud
B10d iron-rud

B10e tine-rud
Blilc tarracoir-rud, traffic-rud
C11f beep-rud, boot-rud, chain-rud, horn-rud, méin-rud, passanger-rud, rotha-rud, rusty-rud,

spray-rud, stick-rud, tine-rud

Tabla 10 Leamai ina bhfuil an iarmhir -rud mar dhara cuid i gcomhfhocal.
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Marisléir 6 Thabla 10, t4d comhfhocal amhdin an duine ag ceathrar buachailli agus dha chomhfhocal
eile ag buachaill eile ach td 11 comhfhocal ag an gcailin, m.sh.:

Just cuireann siad e-, kinda méin-rud isteach sa(n)... kinda tine-rud a bionns anseo... is
téifidh sé suas an traein... agus ansin... bionn... like... na rudai se/i-, kinda beep-rud ann
ach kinda horn-rud ata ann... agus an... wheel... agus... t(a) kinda... is kinda stick-rud é agus
bionn bionn sibh a’(?)... bionn sé a’ movedil mar sin cosuil le... em... rud a bionns ar carr, an
gearstick. [C11f]

Baineann na tri chomhartha de tine-rud le comhthéacs na ceiste a cuireadh ar na daltai maidir leis
an gcaoi a n-oibrionn an tseantraein guail agus a hinneall. Leagan iarmhireach é an -rud seo ata
bunaithe ar an bhfrasa ainmfhoclach Béarla {Ainm + thing}, m.sh. ‘stick thing, traffic thing’. Is é sin
le r3, ta ord na mball sa chomhfhocal seachfhoirme Gaeilge ag leantint ord fhrasa ainmfhoclach
an Bhéarla. I gcuid shuntasach de na samplai seo ta ardu tuine le sonru ar -rud. Is cosuil an t-ard
tuine seo leis an ardu tuine a chloistear ar {Ainm + stuff} ata le sonrud sa Bhéarla faoi anail athruithe
comhaimseartha i mBéarla Mheiricea. Feidhmionn an struchttr seo sa Bhéarla comhaimseartha ar
dha bhealach go priombha, .i. i gctirsai stile a bhaineann le réchuis agus mar mheicniocht chuitimh
léacsach.

2.3 Comhréir

Dirimid anseo ar chomhréir na Gaeilge sna réimsi seo a leanas: cuspdir ainmfhoclach an ainm
bhriathartha i bhfochlasail, cuspéir forainmneach an ainm bhriathartha sa trid pearsa (i bhfochlasail,
agus sa timchaint leandnach), an chlaoninsint, an fochlasal ceisteach, an clasal coibhneasta direach
agus indireach, stuchttir an ghinidigh, an forainm é in ionad iad leis an gcopail, éagstlacht ceisteanna,
agus samplaf eile d’athrii comhréire. [ dTabla 11, tugaimid na céataddin as iomlan na samplai a
bhaineann le cur i bhfeidhm cuii gcas na sé cinn de na munlai comhréire seo arbh iont dtiinn cuntas
catagoireach a dhéanamh ina leith.

Réimsi comhréire % Cui
Cuspéir ainmfhoclach an ainm bhriathartha i bhfochlasail 69.3
Cusp6ir forainmneach an ainm bhriathartha leantinaigh sa trid pearsa 40.6
Claoninsint 63.9
Fochlasal ceisteach 86.5
Clasal coibhneasta indireach 7.3

Clasal coibhneasta direach -
Struchtiir ghinidigh 87.6
An forainm € in ionad iad leis an gcopail -

Eagstlacht ceisteanna -

Samplaf eile d’athrd comhréire -

Tabla 11 Cuntas céatadanach ar shé cinn as deich gcinn de mhunlai comhréire Gaeilge.

2.3.1 Cuspoir ainmfhoclach agus forainmneach an ainm bhriathartha i bhfochlasal
Aicmiodh fochlasail an chuspdra ainmfhoclaigh leis an ainm briathartha a bhi ag na paisti de réir
chomhréir thraidisiinta na Gaeilge, m.sh.:

Cui:  Bhiorm... em... tairne a chur ann.
Seachfhoirm: chaith sé... goil go dti an carr agus tdigeal an carr.

Chuir an pdiste mednach an struchtdr i bhfeidhm go cui i gcas 77.2% den mhunla seo. Léirionn
na daltaf difriocht i gcéatadain na samplai cuf ag brath ar cé acu an cuspéir ainmfhoclach né
forainmneach ata i gcuspéir an ainm bhriathartha, m.sh.:
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Cuspoir ainmfhoclach (cui):  Rinne sé dearmad... an brake... a chur air.

Cusp6ir forainmneach (cuf): Trialfaidh siad é a stopadh

Ainm briathartha le hainmfhocal

0 thaobh chomhréir chui na Gaeilge de, t4 thart ar dha thrian (69.3%) de na samplai cuf ina bhfuil
ainmfhocalibhfeidhm an chuspéra. Foirmeacha cui amhain atd ag 21 paiste agus seachfhoirmeacha
amhadin atd ag naonur as na 50 paiste ar fad agus ta usaid mheasctha ag 20 dalta acu (Cairt 10). I
gcas an struchtdir chomhréire seo, mar sin, is mo dalta (29) a chuireann munlai michui ag obair
(ar alaghad cuid den am) na na daltai (21) a chuireann an munla cui i bhfeidhm go catagéireach.

-
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Cairt 10 Ord ardaitheach na bpaisti de réir chur i bhfeidhm cui chomhréir an ainm bhriathartha le cuspéir ainmfhoclach
i bhfochlasal.

I gcas an thrasa a chiallaionn “fix”, chomh maith le caoi a chur ar X, glactar le feidhmiu cur caoi ar
X mar fhrasa in iomlan na samplai cui sa chuntas i dTabla 11 agus i gCairt 10 6 tharla go bhfuil a
leithéid réasunta coitianta sa chaint. Da bhri sin aicmiodh an sampla seo a leanas mar leagan cui:

bhi muid ag iarraidh rudai le haghaidh cur caoi ar rudai sa mbaile.
Fuarthas sampla den d4 mhunla comhréire in tisaid, fit san abairt chéanna:
caithfidh ti1 na boltai a bhaint dhon tyre agus ansin tarraingt amach an tyre.

Sa sampla seo thios feictear an d4& mhunla comhréire seo in aon abairt amhdin, an munla
ainmfhoclach michui (mar aon le braiteoireacht, .i. stadanna agus athra sa chaint) i dtosach agus
an munla forainmneach cui ina dhiaidh:

Le haghaidh glanadh an... an traein... ¢ a ghlanadh.

Ainm briathartha le forainm pearsanta sa tria pearsa

Is mo6 na samplai cui ata sa mhunla forainmneach na mar ata sa mhunla ainmfhoclach. Is é sin, ta an
munla é a dhéanamh i bhfeidhm i gcas 90% de na samplai ag an bpaiste meanach agus ta an munla
rud a dhéanamh i gcas 69.3% ag an bpdiste mednach, bearna de 20.7% i gcas fheidhm chui an
mhunla seo idir an struchtir forainmneach agus an struchtdr ainmfhoclach. Ta seachfhoirmeacha
ag ochtar (15%) as 49 dalta a léirigh samplai den struchtur forainmneach seo. I gcas tritir acu,
is samplai michui amhdin a d’fheidhmigh siad, is é sin forainm ina chuspéir tar éis an ainm
bhriathartha. Seo a leanas ctipla sampla den chomhréir mhichui:

bhi sé’ triail em... bain 6n béthar iad.

bhi siad ag iarraidh ithe é.

Is fid a lua gur i gcomhthéacs ainm bhriathartha T2 a fhaightear thart ar thrian de na
seachfhoirmeacha seo:

bionn daoine in ann usedil iad.
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bheadh ta in ann ringedil é.
caithfidh ta watchdil iad.

Ta an coéimheas seo ag teacht leis an gcéatadan 27.2% d’iomlan na n-ainmneacha briathartha
(10.3% ar an mean) atd ina leamai T2. T4 sampla amhdin ag paiste amhain den fhorainm siad
(ainmni) in ionad an fhorainm iad (cuspdir) sa chomhréir mhichui:

Bheadh mé in ann stopadh agus cur siad isteach.

(is é sin sa bhri ‘... agus iad a chur isteach’).

2.3.2 Cuspoir forainmneach an ainm bhriathartha leaninaigh sa tria pearsa
Rinneamar anailis ar chomhréir an ainm bhriathartha sa timchaint leantinach agus an forainm
sa trid pearsa ina chuspoéir aige, m.sh. td Dénall d leanacht ait a bhfuil d ag feidhmid ina chuspoéir
forainmneach ag an ainm briathartha leanacht de réir na Gaeilge traidisitinta, in ionad td Dénall
ag leanacht é sa Ghaeilge iarthraidisitinta (agus sa 3u pearsa iolra td Dénall ag leanacht iad chomh
maith go hannambh le td Dénall ' iad a leanacht). Fuarthas samplai de leaganacha cui (m.sh. bhi mé
(dh)d dhéanamh) agus seachfhoirmeacha (m.sh. bhi mé ag déanamh é) 6 27 paiste. Leaganacha
cui a bhi in 40.6% de na samplai ar fad ag an bpaiste meanach (59.4% seachfhoirmeacha ag an
bpaiste meanach). Fagann sin c6imheas nios airde de sheachfhoirmeacha na foirmeacha cui. As na
paisti ar taifeadadh samplai acu bhi leaganacha cui amhain ag ctigear, seachfhoirmeacha amhain
ag 12 agus idir leaganacha cui agus sheachfhoirmeacha ag deichnidr acu. Fagann seo c6imheas
de tuairim is 1 : 4 maidir le leagan cui ar laimh amhain le hais seachfhoirmeacha n6 meascan ar
an laimh eile. Is é sin le ra go bhfuil thart ar an gctigid cuid de na daltai a dhéanann idirdhealt
catagobireach de réir na Gaeilge traidisitinta idir comhréir an fhorainm agus an ainmfhocail i muinla
chuspoéir an ainm bhriathartha leantnaigh seo.

[ measc na seachfhoirmeacha seo, chomh maith le minla mar td Dénall ag leanacht iad, i gcas an
fhorainm sa 31 pearsa iolra, ta minla annamh mar td Dénall ’iad a leanacht sa bhri chéanna, m.sh.:

bhi na éanachaf agus na caoire agus na beithigh uilig iad a leanacht. (.i. ‘bhi na héanachai
agus na caoire agus na beithigh uilig 4 leanacht’)

td madaf iad a leanacht. (madaf = madrai)
tdnadaoine dhe iad a tharraingt [...] (sa bhri ‘tad na daoine a thainig dhen traein 4 dtarraingt’)

Is décha go mbaineann bunus na seachfhoirme seo le hanalach ar an struchtdr cuspéireach
fochlasail, cumasc idir comhréir fochlasail agus comhréir leantinach priomhchlasail:

ba mhaith liom iad a leanacht : td mé dha leanacht = td mé’iad a leanacht.

2.3.3 An chlaoninsint

Pléimid anseo toradh na hanailise ar raitis na bpaisti nuair a lorg na hagall6iri abairt uathu sa
chlaoninsint. D’iarr na hagalldir{ ar na paisti le linn an agallaimh tds a chur le habairt mar seo:
Dtlirt (duine) go ... agus an abairt a chriochnu bunaithe ar rud a cheapfadh an paiste a déarfadh
carachtar sa phictitr sa scéal sa phictidrleabhar. As na 36 dalta ar iarradh orthu seo a dhéanamh
bhi freagra sa chlaoninsint chuf ag 23 dalta (63.9%). Is leagan den insint dhireach a chuir 11 paiste
i bhfeidhm in ionad na claoninsinte, m.sh.:

Duirt Doénall go ‘cuir isteach na caoire!’

I measc na seachfhoirmeacha is dbhar spéise iad na samplai a léirigh easpa comhfhreagrachta
claoninsinte idir uimhir an chlasail tosaigh agus an fhochlasail:
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Duirt Dénall go raibh caoire in front uainn. (.i. Duirt D. go raibh caoire os a gcomhair (€< ‘ta
caoire os ar gcomhair’))

Duirt Dénall go dtabharfaidh muid linn na caiple seo.
Duirt Dénall gur bhfaighidh muid ceann de na caiple sin mar ta siad an-sciobthai.
Bhi aimsir né modh an bhriathair michuf ag paisti, m.sh.:

Duirt sé e- go mbeidh [sé] in ann [iad a choinnedil] anseo ag na caiple mar go bhfaca sé na
caiple.

Nior éirigh le paiste amhain an tasc seo a chur i gcrich:

Duirt Diarmad go e-... ddirt Diarmad go... ddirt Diarmad e-... go... go se-... go seachain an...
go seachain an... Nil a fhios a’'m.

2.3.4 An fochlasal ceisteach (ma n6 go in ionad an)

San fhochlasal ceisteach in ait na mire ceisti an faightear na mireanna briathartha md né go sa
Ghaeilge iarthraidisiunta (i 13.5% de shamplai an phaiste mheanaigh). As na 20 paiste a bhfuarthas
sampla d’fthochlasal ceisteach acu, fuarthas seachfhoirmeacha ag ceathrar acu (20%) — beirtaga
raibh an mhir bhriathartha md agus beirt eile ag a raibh go, m.sh.:

iarrfadh mé dho ma bheadh an fuinneog oscailte. (.i. ‘d’thiafr6inn dhoé an raibh an fhuinneog
oscailte’)

ag breathnd ma ta sé in ann cur caoi air.

bhreathnaigh sé air, breathni go raibh an brake f6s ann. (.i. “... féachaint an raibh an coscan
f6s air’)

Nil a fhios a'm go ndéanfadh sé ag an traein. (.i. ‘nil fhios a'm an sroichfidh sé an traein in
am’)

I gcas na mire md (in ionad an), is cosuil gurb é tionchar fheidhm fho-ordaitheach mhir if an
Bhéarla is bonn 1éi. Agus is cosuil, i gcas na mire go in ionad an roimh fhochlasal ceisteach, gurb
éard ata i gceist na ginearald ar an bhfeidhm ghinearalta ftho-ordaitheach atd ag an mir go.

2.3.5 An clasal coibhneasta
Rinneadh anailis ar leith ar na samplai michui a bhaineann leis an gclasal coibhneasta direach agus
ar na samplaf cui agus na seachfhoirmeacha a bhaineann leis an gclasal coibhneasta indireach.

Clasal coibhneasta direach

I gcas na gclasal coibhneasta direach, td formhoér diobh de réir an choérais chui 6 thaobh na
comhréire de. Is athra spéisitil é na forainmneacha ceisteacha cé né céard a chur i bhfeidhm in
ionad na mire coibhneasta a ag tus clasail choibhneasta dhirigh. Ta 14 sampla ag an triur paisti ar
taifeadadh samplai den fhoras seo acu, m.sh.:

na daoine cé a bhi ag tiibhair canamh dho [...] (.i. na daoine a bhi ag tabhairt ...)
san geata céard a bhi oscailte. (.i. sa ngeata a bhi oscailte)

fuair mé used do sin céard a bhi sé ag iarraidh. (.i. chuaigh mé i gcleachtadh ar a raibh
uaidh)
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[ gcds roinnt mhaith de na samplai seo, seasann cé do ‘who’ agus céard do ‘what’ ina macasamhlacha
d’abairti Béarla. Da bhri sin, is cosuil go bhfuil tionchar an Bhéarla i gceist san fthoras seo.

Clasal coibhneasta indireach (briathar mirialta spledch)

T4 diothu an chlasail choibhneasta indirigh ar cheann de na tréithe is forleithne i gcaint na bpaisti
agus ar cheann de na tréithe is soiléire ar shimpliu teangeolaiochta sa Ghaeilge iarthraidisitunta.
De na 42 dalta a bhfuarthas sampla de chlasal coibhneasta leis an mbriathar mirialta spleach
san fheidhm indireach acu bhi samplai cui ag tritir, m.sh. an t-am deireanach a raibh an jack air.
Seachfhoirmeacha ata i 92.7% de shamplai an phaiste mheanaigh. Is é an gnathphatrun i measc na
bpaisti na leagan direach a chur i suiomh an leagain indirigh thraidisiunta. Aon leagan coibhneasta
amhain mar sin a bhfuil feidhm leis ag formhér mér na bpaisti. | measc cuinsi eile, baineann cur
i bhfeidhm an leagain dhirigh sa suiomh indireach le heaspa an uraithe go ginearalta sa chaint
iarthraidisianta. (D’aicmiomar easpa uraithe, biodh séimhit ann né as, inaleagan den choibhneasta
direach don anailis seo.) Chomh maith leis sin, is foras spéisiuil é an mhir bhriathartha go a theacht
in ionad a. Fuarthas dha shampla den fhoras seo ag beirt, san fheidhm indireach:

an ceann... go bhfuil na drioball thuas air.
lad amhain e-... go bhfuil carr aige.
Agus sampla de go i bhfeidhm sa choibhneasta direach:

an fear go raibh ag drivedil.

2.3.6 Struchtair an ghinidigh

Déanaimid anailis ar dha fhoras i structhuir an ghinidigh san fhochaibidil seo: feidhmit an ailt
dhubailte sa suiomh ginideach agus feidhm réamhfhocal sa struchtur sealbhach.

An t-alt dubailte

[ gcas an struchtuir chinnte {Ainmfhocal + an + Ainmfhocal}, cuireann an paiste mednach an t-alt
roimh an gcéad ainmfhocal, mar aon leis an alt a chur roimh an dara hainmfhocal, i gcas 16.1% de
na samplai ar fad, .i. {an + Ainmfhocal + an + Ainmfhocal}, m.sh. an simléar an teach, an cloigeann
an muc. Léiritear i gCairt 11 go bhfuarthas samplai den alt ddbailte seo sa struchtdr ginideach 6
26 dalta, n6 52% de na paisti ar fad.
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Cairt 11 Ord ardaitheach céatadanach na bpaisti de réir an ailt dhubailte sa struchtiur ginideach.

Struchtar sealbhach réamhfhoclach

Sa chaint iarthraidisidnta, in ionad struchtir na Gaeilge traidisiinta, fearacht cloigeann na
gcaorach, cuirtear réamhfhocal i bhfeidhm sa bhri shealbhach i bhfrasa ainmfhoclach, m.sh. an
cloigeann dhe na caoire. Baineann an foras seo le hathruithe deilbhiochta (cailleadh foirmeacha
ginideacha na n-ainmfhocal; féach 2.2.1). Léiritear i gCairt 12 cé nach bhfuil réamhfhocal achi8.3%
de na samplai ar fad ag an bpaiste meanach, is i measc 20 dalta, n6 40% de na paisti, a fuarthas
sampla den thoras seo. Is iad na réamhfhocail a fhaightear sa struchttr ginideach réamhfhoclach:
ag (dalta amhain), ar (dalta amhain), le (ctigear daltai) agus dho is coitianta (18 dalta).
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Cairt 12 Ord ardaitheach na bpaisti de réir lion an struchtuir shealbhaigh réamhfhoclaigh.

Is é anréamhfthocal dhois coitianta sa struchtur seo (fuaimniud go; isionann é agus de sa Chaighdean,
chomh maith le do). Ta 48 sampla de ag 18 paiste:

na cloigeann dho na caoire [...]; na lamha dho na daoini [...];
na tail dho na béanna [...].

18 sampla 6 chuigear paisti a taifeadadh den réamhfhocal le san fheidhm shealbhach:
cosai le caoiri [...]; ldmhai le daoini [...]; cleiti leis na éin [...].

Bhi sampla amhain den réamhfhocal ar ag dalta amhain agus sampla amhain den réamhfhocal ag
ag dalta eile:

na cosa ar na beithi [...]; an wings ag na lachanat [...].

D’fhéadfai tabhairt faoin tréith seo, struchtir sealbhach réamhfhoclach, a mhinid ar bhonn
thionchar chéras an Bhéarla.

2.3.7 An forainm é in ionad iad leis an gcopail; alt uatha michui

I roinnt clasal copaile sa chorpas is abhar suntais é an easpa comhfhreagrachta uimhri idir an
forainm agus an t-ainmfhocal a dtagraionn an forainm dé. Ta sampla ag seachtar, 14% de na paisti
ar fad, d'uimhir uatha an fhorainm a bheith ag tagairt d’ainmfhocal san uimhir iolra. I gcas roinnt
de na samplai seo, lean na paisti munla cainte sin é / { ... n6 siod é / i ... a bhi ag an agalléir roimh
ainmfhocal san uatha. Bhi 46.2% de na 26 sampla mhichui 6 thaobh comhfhreagrachta uimhri de
ag duine amhadin de na paisti:

Sin é lamha an fear;; Siod é na éanachai.; Siod é na cearca.

Foras eile is fil a lua anseo is ea an easpa comhfhreagrachta uimhri ata idir an t-alt agus an
t-ainmfhocal a dtéann sé leis. TA samplai annamha de leagan uatha an ailt roimh ainmfhocail san
uimhir iolra ag seisear, is é sin 12% de na paisti:

Sin é an daoine.; Sin é an duilleogaf glasa.

D’fhéadfai tabhairt faoin tréith seo a mhinit ar bhonn thionchar chéras an Bhéarla, mar a bhfuil
aon fhoirm amhdin ag an alt cinnte ‘the’, m.sh. ‘the table’, ‘the tables’.

2.3.8 Eagsiilacht ceisteanna

D’iarr na hagall6irf ar na pdisti ceisteanna a chur orthu faoi phictitir sa leabhar le linn an agallaimh
struchturtha. Sa rannég seo cuirimid i lathair toradh na hanailise a rinneadh ar éagsulacht na
gceisteanna a bhi ag na paisti sa chuid seo den agallamh struchturtha.
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Ar an mean chuir na paisti ctig cheist ar na hagalloiri. Rinneadh anailis ar éagsulacht cheisteanna
na ndaltai tri chinedlacha na bhforainmneacha ceisteacha a chuntas. Cuimsiodh san fhigiar
éagsulachta seo na ceisteanna dar tus briathar substainteach (m.sh. an bhfuil), copail (m.sh. ar) né
gnathbhriathar (m.sh. an ritheann). Is é an chaoi ar tugadh faoin éagsulacht a chainniochtu, lion
na gceisteanna a chomhaireamh do gach paiste ar leith agus sin a roinnt ar na cinealacha éagstla
struchtiir sna ceisteanna sin. I gcas phaiste C08c, mar shampla, bhi seacht gceist aici agus tri
chinedl ceisteanna agus b’ionann seo agus céatadan 42.8 don éagsulacht.

Is 53.4% rata éagsulachta na gceisteanna a léirigh an paiste meanach. Is cuar foisteanach ata i
ndaileadh na ndaltai agus iad in ord ardaitheach an rata éagsulachta (Cairt 13).

[

o b BB BEEREIBEE

P RAREASEEEEINRESESSQAE SEFIBILSETE8AITFEE
EEEIEEFSg58Edf B0 838 a8 e ang¢ss8228¢73¢8¢8¢¢

Clos
Cia
Blic
{08a
L1

Cairt 13 Ord ardaitheach na bpaisti de réir rata éagsulachta na gceisteanna sa Ghaeilge.

2.3.9 Samplai eile d’athrid comhréire
San fhochaibidil seo pléimid diolaim éagsuil de na hathruithe forais seo a leanas:

¢ dobhriathar idir an mhir agus an briathar, m.sh. go just fosann

¢ an aidiacht sean tar éis an ainmfhocail, m.sh. an traein sean (in ionad an tseantraein)

¢ cnuasach samplai eile.

Ta samplai ag ceathrar paisti inar cuireadh dobhriathar idir an mhir bhriathartha agus an briathar.
Is iad beagnach, ‘just’ agus b’fhéidir na dobhriathra ata i gceist sna samplai seo:

Go beagnach bhfuair [...]; go b’fhéidir mbualfadh [...]; go just iosann siad [...].

[ gcas na 17 paiste a raibh samplai den aidiacht sean i bhfeidhm aitreabtiideach acu, chuir tridr an
aidiacht sean i ndiaidh an ainmfhocail:

an traein sean [...]; Sin i an bean sean.
Seo a leanas cnuasach de shamplai eile comhréire michui:
déanfaidh rud eile Donall [...] (.i. ‘déanfaidh Dénall rud eile’)
thug sé go baile na daoine slan. (.i. ‘thug sé na daoine abhaile slan’)

nil sé i gconai an rud céanna ag tarld [...] (.. ‘nil an rud céanna ag tarld i gconaf’)

2.4 Séimeantaic

Dirimid san fhochaibidil seo ar shéimeantaic na Gaeilge de réir na dtéamai seo a leanas: an
réamhfhocal, an briathar agus nathanna cainte.

2.4.1 An réamhfhocal

Fuarthas 60 sampla 6 32 (64%) paiste d'usaid mhichui réamhfhocail ar leith. Bhi 1.2% de na
réamhfhocail i bhfeidhm mhichui ag an bpaiste meanach. Cé go bhfuil rata na samplai michui
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iseal, ta samplai forleathan i measc na bpaisti. Mar a léiritear i gCairt 14, fuarthas na samplai is
mo d’ftheidhm mhichui i measc na mbriathra a dtéann réamhfhocail leo (féach an plé thios san
fhochaibidil seo).

Ie haghaidh < ar
4] I haghaldh < ag
I < ar feadh
le < chofar son
Eag<ar
W ar lir < | ki
LT
® e haghabdh < b2
" B ar aghaich < roeel
® 08 cloor < ar
™ stigh < i
®podu<ag
u Brlathar + réamthocsl
W Alfigch
g

C108 —
Bfs —

Dild —

Blle —

Bila —
C118 —

Chle —

Cairt 14 Ord ardaitheach na bpaisti de réir lion samplai d'fheidhmit michui na réamhfhocal.

An réamhfhocal le briathar

Isiad seo aleanas na briathra a bhfuil samplai d’fheidhmit michui na réamhfhocal leo: abair le, beir
ar, iarr ar, tabhair do, breathnaigh ar agus cuimhnigh ar. Is décha gurb é tionchar an réamhfhocail
Bhéarla to (.i. say goodbye to) in ait an réamhfhocail /e, ata le sonrud i bhfeidhmitl an réamhfhocail
do, i ndiaidh an bhriathair abair:

déarfaidh sé slan dho daoine [...]
Chuir paiste amhain ag i bhfeidhm in ait ar i ndiaidh beir:
Agus ta seisear ata ag beireacht ag an...

D’fhéadfai tionchar an Bhéarla (‘ask help from’ — as; ‘ask from’ = ¢) a thabhairt faoi deara sa
bhriathar iarr ar. Is iad na réamhfhocail as agus ¢ in ait ar a chuir beirt i bhfeidhm agus nior chuir
duine de na paisti réamhfhocal ar bith i bhfeidhm:

agus bhi sé ag iarraidh cinamh as an fear.
d’iarr sé 6 fear [...]

d’iarr sé ceann dho na fir ar na caiple [...] (.i. ‘d’iarr sé ar dhuine de na fir a bhi ar na caiple

[...])
Féach:

D’iarr sé ar an duine a bhi’ tomafi an helicopter le haghaidh lift [...] (.i. ‘d’iarr sé marcaiocht
ar an duine a bhi ag tiomaint an helicopter’);

agus féach an plé ar le haghaidh thios san fhochaibidil seo.

Bhi an réamhfhocal ag in ait do leis an mbriathar tabhair ag paiste amhain i bhforainm
réamhfhoclach (a’m in ionad dhom n6 an leagan giortaithe ‘om):

cinambh a thidirt a'm goil isteach [...]
Ta samplai d’easpa réamhfhocail i gcas an bhriathair breathnaigh ar, m.sh.:

Bhi go leor daoine ag breathnt an traein.
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Is cas annamh né imeallach seachas feidhm mhichui a léiritear in easpa an réamhfhocail maidir
leis an mbriathar cuimhnigh ar:

Nil mé in ann cuimhnia an t-ainm atj air.

Ta samplai freisin de réamhfhocal a fheidhmiu i ndiaidh briathair nach ngabhann réamhfhocal leis
sa Ghaeilge thraidisiunta:

Seachain ar na caoire [..] (féach ‘watch out for’; né leagan mar ‘seachain thu féin ar na
caoire’);

ag cuartu le haghaidh iasc [...] (féach ‘searching / looking for’).

Frasai réamhfhoclacha
Chuir duine de na paisti ag in ait ar i bhfeidhm mar chuid d’fhorainm réamhfhoclach:

ta deifir aige. (< ta deifir air)
Taifeadadh easpa réamhfhocail i bhfrasa eile:
bi’ muid cuairt [...] (< bi’ muid ar cuairt; bi’ = bionn)
An réamhfhocal ar in ionad i i bhfrasa dobhriathartha ama ata sa sampla anseo thios:

ar samhradh [...] (< sa samhradh)

Réamhfhocal le haidiacht
Taifeadadh dha shampla 6 bheirt phaisti d’theidhmia réamhfhocail imeallaigh (i gcas go dti) n6
réamhfhocail mhichui (i gcas uaidh) leis an aidiacht gar:

gar uaidh cloch.

go mbeadh siad in ann goil gar go dti é.

Athru i bhfeidhm an réamhfhocail

Taifeadadh samplai a léirigh athrd i bhfeidhm an réamhfhocail nach mbaineann le briathar ar
leith, le frasa ar leith na le haidiacht ar leith 6 22 paiste. Ta teacht ar an réamhfhocal go dti sa chiall
‘ag’ i gcas triar paisti:

agus stop sé anseo go dti staisiun eile.
ta Donall go dti an traein.
stop an helicopter go dti an... go dti an... an féar.
Ta an dobhriathar istigh sa chiall ‘i’ n6 ‘isteach i’ ag paiste amhain:°
istigh an helicopter [...]
fuair sé istigh an traein ar an deireadh.

Léirigh tridr paisti samplai den réamhfhocal comhshuite as cionn (< ‘os cionn’ sa Chaighdean) sa
chiall ‘ar’, ‘ar bharr’, né ‘thar’ (féach on top of an Bhéarla):

Ta an b6 ar... as cionn an cnoc.
gabhfaidh sé as cionn an traein.

gabh sé as cionn an tarracoir [...]

9 Maidir le istigh, féach an plé ar na réamhfhocail 6 thaobh na deilbhiochta (2.2.5).
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Chuir siad as cionn na clocha iad. (.i. chuir siad ar na clocha iad (.i. chuir siad na bréga ar
na clocha))

Agus bhi sé as ... goil as cionn droichead.

Bhi na réamhfhocail chomhshuite in aghaidh né ar aghaidh ag beirt sa chiall ‘roimh’ n6é ‘chun
tosaigh ar’:

ta caoire i do aghaidh. (.i. ta caoire romhat)
go bhfuair siad i bhfad ar aghaidh iad. (.i. go ndeachaigh siad i bhfad 'un tosaigh orthu)®
Ta teacht ar an réamhfhocal comhshuite le haghaidh i gciall an réamhfhocail ‘le’ ag tritr daltai:
ta sé’ teacht suas le haghaidh plean.
go dtiocfaidh an duine nua suas le haghaidh plean.
deireann sé sin le haghaidh duine.
Taifeadadh an réamhfhocal mar i bhfeidhm ‘mar gheall ar’ 6 phaiste amhain:

nil siad in ann a goil thar mar caoire. (.i. nil siad in ann a ghoil thart mar gheall ar chaoire
[a bheith ar an mbdthar])

Chuir beirt an réamhfhocal ar in ait i sa fhrasa ‘i lar’ (féach Béarla ‘on the middle of...):
ar lar an bhoéthair; ar 1ar dhon bhéthar.
Ta sampla den fhorainm réamhfhoclach ag sa chiall ‘ar’ ag paiste amhdin:
T4 mé ag déanamh dearmad ar na cuide focla Gaeilge ata acub. (.i. ... Gaeilge ata orthu)

7

Ta an réamhfhocal le ag ctigear sa chiall ‘le haghaidh’ né ‘do’ né ‘ar son’. Is giorru é an foras seo ar
an réamhfhocal comhshuite le haghaidh (le-hi agus le’aghaidh sa chaint; féach sios san fhochaibidil
seo):

ag déanambh ait leis an crab. (.i. ... le haghaidh an phortain’, né ‘don phortan’)
ag iarraidh fail ait le Donall. (.i. ag iarraidh ait a fhail dho Dhonall)

déanaionn siad rudai le teachannai scaiti leob. (.i. déanann siad rudai le haghaidh tithe astu
[n6 leo] scaiti [.i. ‘as crainn’ né ‘le crainn’])

Is tionchar an Bhéarla at4 le sonrt sa réamhfhocal le a fheidhmiu sa chiall ‘ar feadh’ chun tréimhse
ama san am ata le teacht a chur in iul. I gcas beirte a taifeadadh samplai de seo, m.sh.:

cheap siad go mbeadh siad ann le piosa. (.i. ... ar feadh piosa)

Taifeadadh le haghaidh sa chiall ‘chuig), ‘ag’, ‘go dti’ n6 ‘chomh fada le’ 6 bheirt phaisti:
thosaigh siad ag ritheacht le haghaidh Dénall [...]
an bhfuil cead aige lift 1e haghaidh an helicopter.

10 Tabhair faoi deara an tréith choitianta sa chorpas seo, an forainm simpli ina chuspdir ag an réamhfhocal comhshuite,
d. ar aghaidh iad in ait ar a n-aghaidh (cé gur ar aghaidh orthu an bhri ata leis an raiteas anseo). Samplai coitianta is
ea le haghaidh é / iad cé go bhfuil siad seo le fail sa chaint thraidisitinta chomh maith. T4 an minla neamhthraidistnta
seo leis an bhforainm ag teacht le comhréir sheachfhoirmeach chuspéir forainmneach an ainm bhriathartha (2.3.2)
agus le tionchar an Bhéarla.
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Ta le haghaidh sa chiall ‘ar’ ag triur, i bhfeidhm ‘for’ mar ata sa Bhéarla:
nil fhios a'm an Gaeilge le haghaidh...

nil really aon ainm a’inn le haghaidh é fos.

An réamhfhocal comhshuite le haghaidh i bhfeidhm imeallach thraidisiunta

Scagaimid anseo samplai d’ftheidhmid an réamhfhocail chomhshuite le haghaidh sa chiall ‘do’ né
‘ar son’ ata imeallach sa chantint thraidisiinta i gceantar na bpaisti. Ta sé an-choitianta i measc na
bpaisti le haghaidh a Gisaid in ait ‘do’ né ‘ar son’:

Cuid le haghaidh gasur beaga.

cairpéad le haghaidh na Gaeilgeoiri.

ta dha seat ann le haghaidh dha duine.

ag iarraidh canamh le haghaidh an traein.

I gcas 27 paiste, ta samplai ann a léirionn feidhmid an réamhfhocail chomhshuite le haghaidh sa
bhri aidhme, fearacht for an Bhéarla:

ta siad em... ag goil le haghaidh an uachtar reoite. (.i. they are going for ice cream)
Ag eitilt timpeall le haghaidh bia. (.i. flying around for food)

D’iarr sé ar an duine a bhi’ tomaf an helicopter le haghaidh lift [...] (.i. d’iarr sé marcaiocht
ar an duine a bhi ag tiomdint an helicopter, féach ‘ask for’)

Agus féach:
Gearrann daoine crainnte le haghaidh an tine. (.i. People cut trees for the fire)

Sa chanuint thraidisitinta, is Usaid imeallach freisin é le haghaidh a chur i bhfeidhm in it ‘ar feadh’
no ‘do’ chun tréimhse ama a chur in il ach ta sé an-choitianta sa chorpas, m.sh.:

fanacht le haghaidh piosa.
Bhi air sui sios le haghaidh cupla néiméad.
bionn siad a’inn le haghaidh an gheimhreadh.

2.4.2 An briathar

Breathnaigh agus faigh mar bhriathra cinta

Glactar le breathnaigh agus faigh ina mbriathra ciinta sa chantint thraidisiinta i gceantar na
bpaisti. Ta samplai ag 11 paiste d’fheidhmiu breathnaigh sa bhri seo, m.sh:

breathnaionn sé [ar] nés an leorai.
Ta sampla den fhocal seo sa ghnathfheidhm agus mar bhriathar clinta san abairt chéanna freisin:

Ta sé ag breathni ar na feirmeoiri agus nil sé ag breathnu go bhfuil sé [ag] goil ar chor ar
bith.

Taifeadadh faigh mar bhriathar ciinta 6 17 paiste (34% diobh le hais 2% le éirigh), m.sh.:

fuair siad... pisin beag suas leis an traein.
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Ni bhfuarthas sampla d’ftheidhmia an bhriathair chunta éirigh ach 6 dhuine amhain, dalta deich
mbliana d’aois. Tuairisciodh go raibh an-chumas acaduil ag an dalta seo agus nach raibh ach
rochtain theoranta ar an teilifis sa teach. Seo a leanas an sampla:

...bhi mé ag éiri nios airde agus nios airde.

An briathar substainteach agus an chopail

Fuarthas sé shampla d’tsaid an bhriathair shubstaintigh i bhfeidhm na copaile san aimsirlaithreach
6 chuigear paisti as an scoil chéanna. Cé go bhfuil feidhm ar leith leis an gcopail, tagraionn si do
chailiocht sheasmhach de ghnath. T4 samplai d’fheidhmid an bhriathair shubstaintigh in ait na
copaile i dtagairt aite, rud ata le fail i gcanudint thraidisiinta cheantar na bpaisti. Eiseamlair den
fheidhm seo is ea:

Ta mo athair as an ait seo ach t4 mo mhathair as [...]

Ta samplai eile ag beirt d’fheidhm na copaile i suiomh an bhriathair shubstaintigh:
ni shin rud rémhaith [...]
ba feirm beagnach gach it anseo [...]

Agus féach:

ni chead a’inn [...]

Aimsir mhichui
In ionad td an laithrigh, bhain beirt phaisti leas as aimsir ghnathlaithreach an bhriathair
shubstaintigh bionn, m.sh.:

bionn sé istigh sa traein agus bionn sé [ag]... cur smacht air anois.

Timchaint fhaistineach le goil

[ gcas goil roimh ainm briathartha, t4 52 sampla den timchaint fhaistineach. Ta an timchaint seo le
sonru i gcaint leath (50%) de na paisti. Ta an leagan neamhthraidisitinta goil ag goil / goil a ghoil
(fearacht ‘going to go’ an Bhéarla) in dsaid ag cuigear (10%; ceann an duine ag B10a, B10h, C08d,
€09d, C10c). Is iad seo a leanas samplaf d’'isaid na timchainte seo:

Ta sé ag goil a ghoil ar an traein.

Ta na caiple ag dul goil craicedilte.

2.4.3 Cén dath?

Fuarthas dha sheachfhoirm faoi thionchar leagan an Bhéarla ag paiste amhain, cailin at4 naoi
mbliana d’aois. Tabhair faoi deara go bhfuil an réamhfhocal ar ar lar sa da shampla agus go bhfuil
an chostlacht air gur fochlasal ceisteach ata sa struchtar dar tus an bhfuil:

Cén dath an bhfuil gruaig an duine (.i. What colour is the person’s hair?)
Cén dath an bhfuil an... veain? (.i. What colour is the van?)

0 tharla nach bhfuil aon samplai eile sa chorpas d’fheidhmit an choibhneasta indirigh i suiomh an
choibhneasta dhirigh, is é is doiche gur fochlasal ceisteach seachas clasal coibhneasta indireach
ata sna fochlasail dar tds an bhfuil anseo, cé gurb ionann fuaimnid do a bhfuil sa chaint agus go
bhféadfadh neodru éigin a bheith i gceist.
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2.4.4 Slan a fhagail

Rinneadh anailis ar an leas a bhain na pdisti as an mbeannacht ina n-aithris ar an gcuid sin den
scéal ina raibh daoine sna pictitir ag fagail slan lena chéile. Fuarthas samplai 6 21 paiste. Ni raibh
leagan traidisiinta den bheannacht ach ag duine amhain. Bhi leaganacha de ‘slan a rd’ ag 18 agus

leaganacha de ‘wavedil slan’ ag duine de na paisti. Bhi an leagan td sé abair bye ag buachaill a bhi
11 bliain d’aois.

2.4.5 An bhfuil cead ag ...?
Is athri i dtreo fheidhm an Bhéarla ata le sonru sa thrasa an bhfuil cead ag ... ? Tionchar fheidhm

an Bhéarla ‘can (subject) have’ (‘can’ = ‘permission’) ata le sonru i samplai ag naonur:
An bhfuil cead a’'inn cinamh? (.i. An féidir cinamh a thabhairt ddinn?)
An bhfuil cead aige siob? (.i. An féidir siob a thabhairt d67?)
An bhfuil cead a’'m up close? An bhfuil cead a’m breathnt gar d4?

An bhfuil cead aige lift le haghaidh an helicopter? (.i. An féidir leis bealach a fhail chomh
fada leis an helicopter?)

Is doigh gur bunaithe ar an athru seo thuas is féidir leagan leis an mbriathar féad a thuiscint sa
sampla seo:

an bhféadfaidh mé lift.. go dti an traein... beag dearg? (.i. an féidir liom marcaiocht a fhail
chomh fada leis an traein bheag dhearg?)

2.4.6 Samplai eile de thionchar an Bhéarla
Sonraimid san fhochaibidil seo cnuasach beag samplai séimeantaice inar féidir tionchar an Bhéarla
ar an nGaeilge a aithint:

ar ball 6 shin [...] (< a while ago)
just is maith liom nios fhearr é. (< I like it better)
go ndéanfadh sé ag an traein [...] (< that he would make it to the train)
ag déanambh caisledin amach as gainneambh [...] (< out of sand)
Féach:

ni bhim ag caint faoi éanachai chomh mér sin. (féach that much).

2.5 Pragmataic

Gnéithe de phragmataic na Gaeilge is &bhar don fhochaibidil seo: na focail phragmataice a dtugtar
marcoéiri diosctrsa orthu. Dirimid freisin ar mhiniciocht Gsaid na bhfocal Béarla yeah, yes, yep,
agus ar chdd na bhfreagrai a thugann na paisti ar cheisteanna duinta.

2.5.1 Marcoéiri dioscursa

Rinneadh anailis ar mhiniciocht 16 marcéir dioscirsa, seacht gcinn acu as Béarla agus naoi
gcinn as Gaeilge, a bhi sa chomhra Gaeilge ag na paisti. Ba iad na marcéiri ba choitianta, in ord
miniciochta (Cairt 15):

well, cinedl, just, like, kinda, (ar) nés, really, an bhfuil a fhios a’d.
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Cairt 15 Miniciocht na marcéiri dioscirsa sa chomhra Gaeilge.

Ta ord éagsuil le sonru ach dirid ar lion na ndaltaf a bhfuil na marcéiri seo acu. Is iad na focail ata
ag an lion is mé daltai, in ord miniciochta (Cairt 16):

just, well, cinedl, (ar) nés, really, like, an bhfuil a fhios a’d.
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Cairt 16 Marcéiri dioscursa de réir lion na bpaisti.

Is i ngeall ar ardmhiniciocht na marcéiri kinda agus like a bheith ag lion réastinta beag daltai nach
bhfuil kinda agus like chomh hard ar liosta na miniciochta de réir an lin is m¢6 daltai mar a léiritear
i gCairt 16.

Bhi 17.1 marcoéir dioscuirsa in Usaid ag an bpaiste meanach. Nior bhain beirt (C11a, C08b) feidhm
as focail den chineal seo agus ba 98 marcéir dioscursa an lion is mé samplai (.i. comharthai) a bhi
ag an bpaiste (C11f) ba mh6 marcéiri dioscursa (Cairt 17).
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Cairt 17 Ord ardaitheach na bpdisti de réir lion na marcéiri dioscursa sa chomhra Gaeilge.

Cé gur focail Ghaeilge atd sa mharcéir dioscursa ‘agus stuf’, d’'aicmiomar ina mharcoir dioscursa
Béarla é i ngeall ar gur aistridchan direach atd ann ar ‘and stuff (like that)’. Is minic a fheidhmionn
‘(ar) n6s’ mar aistritchan ar ‘like’.

2.5.2 Na focail yeah, yes, yep

Faightear na focail yeah, yes, yep sa chomhra Gaeilge i bhfreagrai dearfacha ar cheisteanna agus
mar dheimhnitichan ar raitis. Is é an leagan yeah is coitianta i measc na ndaltai agus bhi sé ag 46
paiste (92%). Bhi teacht ar yep i gcas deichnitir (20%) agus bhain beirt (4%) leas as an bhfocal
yes (cailin agus buachaill). Bhi 10.3 leagan de na tri fhocal seo in Uisaid ag an bpaiste meanach. Nior
taifeadadh aon sampla ag tritr buachaillf san aoisghrtpa is 6ige (Cairt 18). Buachailli is coitianta i
measc an scdr dalta is isle lion na bhfocal yeah, yes, yep (ar chlé i gCairt 18): 15 buachaill : 5 cailin.
Ta daileadh gnéis mos cothrom sa scor dalta is airde lion na bhfocal yeah, yes, yep (ar dheis i gCairt
18): 8 buachaill : 12 cailin.
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Cairt 18 Ord ardaitheach na bpdisti de réir lion na gcomharthai de yeah, yes agus yep sa Ghaeilge.
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2.5.3 Freagrai ar cheisteanna dinta

Rinneadh anailis ar cé acu i mBéarla (yeah, yes, yep) né i nGaeilge (athra ar bhriathar na ceiste (né
sea, féach thios)) a thug na paisti freagraf ar cheisteanna diinta sa chomhra Gaeilge. Is 9.6 freagra
as Béarla agus 16.9 freagra as Gaeilge a léirigh an paiste meanach. T4 réimse leathan le tabhairt
faoi deara maidir le daileadh na bpaisti sa chomhthéacs seo (Cairt 19). Buachailli is coitianta i
measc an scor dalta is airde céatadan freagrai i nGaeilge (ar dheis i gCairt 19): 15 buachaill : 5
cailin.
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Cairt 19 Ord ardaitheach na bpdisti de réir chéatadan na bhfreagrai i nGaeilge ar cheist dhinta.

I measc na bhfreagrai a tugadh i nGaeilge ta samplai den fhocal sea i suiomhanna gramadula nach
bhfuil copail sa cheist, it nach mbeadh sea cui sa Ghaeilge thraidisiinta. Fuarthas 19 sampla den
usaid seo 0 ochtar paisti, m.sh.:

- An aithnionn tu é? (agalloir)
- Sea.

Is leathnt é seo ar fheidhm sea ata faoi thionchar yeah agus yes an Bhéarla. Thugamar suntas do
thréith eile ata coitianta sa chaint chomhaimseartha agus i nGaeilge na bpaisti: freagra datheangach
a thabhairt ar cheist dhunta. Fuarthas 62 sampla den tréith seo 6 25 paiste (50%) (Cairt 20).
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Cairt 20 Ord ardaitheach na bpaisti de réir lion na bhfreagrai datheangacha ar cheist dhiinta sa chomhra Gaeilge.

D’aicmiomar freagrai datheangacha mar seo faoi dho, .i. mar fhreagra Gaeilge agus mar fhreagra
Béarla. Freagra Gaeilge roimh an bhfocal Béarla an t-ord focal ata le sonra i gcas 71% de na samplai
seo (Gaeilge+Béarla i gCairt 20), m.sh.:

Ta, yeah.
Féach:

Ta mé a cheapadh go bhfuil, yeah.

Ta an nds seo cothrom go maith 6 thaobh gnéis de: 11 cailin : 9 buachaill. Is é an focal Béarla a
thagann ar dtus sa chuid eile de na samplai (Béarla+Gaeilge i gCairt 20), m.sh.:

Yeah. Taitnionn.

Cailini is coitianta a bhfuil an t-ord seo acu: 9 cailin : 4 buachaill. Is féidir an claonadh gnéis ata a
1éirit san fhianaise a leagan amach go hachomair mar seo:

Ta, yeah. Cailini = Buachailli

Yeah, ta. Cailini >> Buachailli

T4, mar sin, tri mhudnla dhearbhaithe i gcéras comhra Gaeilge na ndaltai ata faoi chaibidil anseo.
Mar shampla, de dhearbhti ar an raibh ... ta (a) bhi, (b) yeah, yes, yep, (c) sea, n6 meascan de ghnéithe
den choras seo, mar a léiriodh sna samplai thuas.
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2.6 Liofacht

Cuirimid torthai na hanailise a rinneadh ar liofacht na bpaisti sa Ghaeilge ar fail san fhochaibidil
seo. Pléimid anseo an liofacht agus an mhiliofacht sa chomhra Gaeilge de réir na ngnéithe seo: (1)
tréithe liofachta agus miliofachta i ndiméad samplach reacaireachta, a phléimid i bhFochaibidil
2.6.1.; (2) raitis maidir le heaspa focléra agus raitis eile mheititheangeolaiochta maidir leis an stér
focal Gaeilge, a phléimid i bhFochaibidil 2.6.2.

2.6.1 Tréithe liofachta agus miliofachta

Tégadh néiméad samplach d’insint scéil as na taifeadtai ar an gcomhra Gaeilge chun anailis a
dhéanambh ar liofacht na bpaisti. Roghnaiodh an ndiméad reacaireachta seo as sliocht reacaireachta
a iarradh ar an dalta a dhéanamh bunaithe ar phictitir sa leabhar. Nior baineadh an sliocht seo
as tds na reacaireachta a bhi ag na daltai sa chaoi is nach mbeadh débartail tas scéil i gceist san
anailis. Mar sin is as gar do lar na haithrise a baineadh an sliocht. I gcipla cas niorbh fhéidir sliocht
néiméid as a chéile de reacaireacht an dalta a fhail sa chorpas. Sna cadsanna seo baineadh caint an
agallora as sliocht leantinach an dalta chun néiméad iomlan reacaireachta a sholathar don phaiste
sin. Rinneadh anailis ar na gnéithe seo a leanas sa néiméad reacaireachta a bhi ag gach dalta ar
leith chun teacht ar 1éirit ar chursai liofachta agus miliofachta:

(a) lion na bhfocal;
(b) stad gearr agus stad fada in abairt;

(c) bearna i dtairgeadh focail, biodh an focal criochnaithe né na biodh (m.sh. thdinig an tr-,
traein) .i. focal bearnaithe;

(d) fad 4 bhaint as an bhfuaimnit de bharr débartaiola (m.sh. feicimmm anseooo);
(e) intriachtai débartaiola (e- agus em-).

Lion na bhfocal

Duirt an paiste meanach 112.2 focal sa néiméad a anailisiodh. Bhi difriocht 115 focal idir an lion
ab isle agus an lion ab airde focal (Cairt 21).

cHssuBEREER

Cairt 21 Ord ardaitheach na bpaisti de réir lion na bhfocal i néiméad reacaireachta sa Ghaeilge.

Stad gearr agus stad fada in abairt

Combhaireadh lion na stadanna a bhi idir focail in abairt sa n6iméad reacaireachta ag gach dalta.
Rinneadh idirdhealt idir stad gearr (fad nios 14 na tri shoicind) agus stad fada (fad tri shoicind
noé nios mo). Rinne an paiste mednach 6.46 stad gearr agus 0.98 stad fada sa néiméad samplach
(Cairt 22).
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Cairt 22 Ord ardaitheach na bpaisti de réir lion na stadanna gearra agus fada sa reacaireacht Ghaeilge.

Focail bhearnaithe

Fuarthas suas le sé fhocal bhearnaithe sa ndiméad samplach i measc na bpaisti. 1.5 focal bearnaithe
a bhi ag an dalta meanach. Nior taifeadadh sampla den tréith seo 6 17 paiste (34%) (Cairt 23).
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Cairt 23 Ord ardaitheach na bpaisti de réir lion na bhfocal bearnaithe sa Ghaeilge.

Fuaimniu fadaithe

Fuarthas suas le naoi gcomhartha d’fhuaimnit fadaithe i measc na bpaisti. Nior taifeadadh sampla
ar bith den tréith seo 6 20 dalta (40%). Léirigh an paiste mednach 1.46 fuaimniu fadaithe sa
sampla (Cairt 24). Cailini an seisear is airde lion na gcomharthai fadaithe seo (ar dheis i gCairt 24).
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Cairt 24 Ord ardaitheach na bpaisti de réir lion na gcomharthai den fhuaimnit fadaithe sa Ghaeilge.

Intriachtai débartaiola

Fuarthas suas le deich n-intriacht débartaiola (e- agus em) i measc na bpaisti. Nior taifeadadh

sampla den tréith seo 6 chuigear (10%). Léirigh an paiste meanach 3.3 intriacht débartaiola (Cairt
25).
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2.6.2 Raitis i leith cumais agus moill tairgthe focal

Dirimid anseo ar raitis na ndaltai maidir lena n-easpa focléra agus ar a gcuid raiteas

meititheangeolaiochta maidir leis an stér focal Gaeilge ata acu. Is as an gcorpas iomlan da gcuid

agallamh sa Ghaeilge a tégadh an t-dbhar seo (agus ni as an néiméad samplach reacaireachta

amhain, ni hionann agus an thianaise don phlé i 2.6.1). Is dearmad ar fhocail Ghaeilge ata i gceist

anseo no easpa tairgthe an fhocail Ghaeilge. Is iad seo a leanas samplai de na raitis ata i gceist san

fho-rangu seo:

D T I

Cairt 25 Ord ardaitheach na bpdisti de réir lion na n-intriachtai débartaiola sa Ghaeilge.

(a) Féintuarascail ar easpa cumais (sa Ghaeilge):

an... coinin... em... kinda squeak freisin kinda like... like I don’t know really. (maidir leis an
torann a dhéanfadh coinin)

Nil a thios agam céard é an Gaeilge air.

Nil mé go maith ag... aige i nGaeilge.

T4 mé ag déanamh dearmad ar na cuide focla Gaeilge ata acub.
Nil a thios a’'m ariamh i Gaeilge.

Nil a fhios a'm céard é hedgehog ar bith i nGaeilge.

(b) Féintuarascail ar dhiréir idir a gcumas sa Ghaeilge agus a gcumas a bheith nios fearr sa
Bhéarla:

T4 a fhios a’'m i Béarla. Ach nil a fhios a'm i Gaeilge é.
(c) Moill n6 braiteoireacht i dtairgeadh an téarma chui Gaeilge:

Ni cnocdin iad ach cén t-ainm ata orthub ar chor ar bith? Ni cnocain iad ach ta siad cineal
suas direach. [.i. ‘alltrachai’]

Em... sin, em... sioch-, em... siocha-, em... em... em... sui-, ta a fthios a’'m é just ni... Siochan em...
suiochdin... sciathain, sciathain!

Comhaireadh lion mhacasamhlacha na raiteas seo ((a)-(c)) i measc na bpaisti aonaracha. Léirigh
an paiste meanach dha shampla (Cairt 26).
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Cairt 26 Ord ardaitheach na bpaisti de réir lion na samplai de raitis i leith a gcuid cumas focléra sa Ghaeilge.
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Ni raibh aon raiteas den sért seo le fail sa chorpas i gcas 12 dalta (24%).

2.7 Foghraiocht: réaladh r leathan agus caol

Pléimid anseo thios anailis foghraiochta ar na fuaimeanna a dtagraionn an litir ‘T d6ibh mar a
réaltar iad i gcomhra Gaeilge na bpaisti. [s fuaimeanna so-aitheanta iad seo ag a bhfuil impleachtai
soch-chultirthaagusimpleachtaiidtaobh teagmhail idir teangachain go leor teangacha sadomhan.
Rinneadh an anailis ar shamplai n6iméad reacaireachta i gcas gach paiste. An n6iméad samplach
céanna a bhi i gceist san anailis ar an liofacht (2.6). Nior comhaireadh lion na gcomharthai ach
anailisfodh an fhuaim ar leith a bheith ann né gan a bheith ann. Bailiodh comharthai den fhuaimnit
traidisitinta, an cnagach leathan [r] agus caol [r’] sa Ghaeilge, agus comharthai ina raibh fuaimnit
neamhthraidisiinta, foghar a dtabharfaimid r aisthillte [1] an Bhéarla mar lipéad comair anseo air,
in ait na bhfoghar traidisiinta. Fuarthas r chaol agus r leathan na Gaeilge ag 70% agus 20% de na
paisti, faoi seach, agus r aisfhillte an Bhéarla ag 90% de na daltai (Cairt 27).
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Cairt 27 Céatadan na bpaisti ag a raibh foghair r na Gaeilge agus an Bhéarla.

[ gcas 14 paiste (28%), ni bhfuarthas comhartha ar bith de r na Gaeilge, caol né leathan, sa ndiméad
reacaireachta. Ar an taobh eile den scéal, is { r na Gaeilge amhain a bhi ag ctigear (10%), agus
is buachaill gach duine den chuigear sin. Meascdn na gcdras fuaimeanna Béarla agus Gaeilge a
taifeadadh i gcas an chuid is m6 (62%) de na paisti (Cairt 28).
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Cairt 28 Daileadh na bpaisti de réir réaladh na bhfoghar r i n6iméad samplach.




2.7 Foghraiocht: réaladh r leathan agus caol / 2.8 Inscne ghramadyiil

Ta dha chéim fhorbartha le sonru san fhianaise seo i gCairt 28. Is 1éir go bhfuil r leathan na Gaeilge
imithe as caint fhormho6r na bpaisti agus r an Bhéarla tagtha ina hait. T4 sciar suntasach de na
paisti ata forbartha nios faide i dtreo an Bhéarla mar go bhfuil r an Bhéarla acu in ait r chaol na
Gaeilge. Fagann sin an scala impleachtuil seo i dtreis: ma ta r leathan na Gaeilge ag dalta, beidh r
chaol aige/aici (ach amhain B10g).

2.8 Inscne ghramadauiil

Dirimid anseo thios ar inscne na bhforainmneacha pearsanta in abairti copaileacha a thosaionn
ar leagan éigin den fhorainm taispedntach seo né sin .i. siod/seo/sin é an ... n6 siod/seo/sin i an ....
Bailiodh 400 sampla ag 48 paiste. Léirigh an paiste mednach 8.3 comhartha. Nior cuireadh san
direamh san anailis seo na naoi bhfrasa a bhi ag ochtar paisti ina raibh tagairt fhorainmneach
d’ainmfhocal Béarla sa thrasa céanna. Thagair an forainm firinscneach é do na focail Bhéarla seo
ach amhain i gcas an fhocail speedboat, ar thagair an forainm baininscneach i d6 mar ata coitianta
sa Ghaeilge i gcas soithigh mar bhdd.

Bhi tagairt de réir inscne na Gaeilge cruinn i 71.2% de na samplai ag an bpaiste medanach. Ta difriocht
shuntasach 50% idir na pdisti is faide 6 ghnas tagartha na Gaeilge agus na paisti is gaire do ghndas na
Gaeilge. Bhi beirt a bhi go hiomlan cruinn sa réimse seo (Cairt 29).

10 -

w

-

T

[ ]

= e ML

40 line mhednach

3

o

bl=]

=]
= = = 2 Txzaaze zEg== = EXFABEzS
6588588388360 083268555883805590836¢8228¢823838334¢

Cairt 29 Ord ardaitheach na bpaisti de réir chéatadain na samplai cruinne inscne sa Ghaeilge.

[ gcas Ghaeilge na bpaisti, ta claonadh laidir forainm firinscneach a chur roimh ainmfhocal
baininscneach. Is forainm firinscneach a thagair d’ainmfhocal baininscneach a bhi i 83% de na
seachfhoirmeacha ar fad. I measc na bhfocal a ndearnadh anailis orthu, agus ata suimithe i gCairt
29, ta focal amhain, bdd, ata firinscneach 6 thaobh na deilbhiochta de ach a dtagraionn forainm
baininscneach dé sa chantint thraidisiinta i gceantar na bpaisti (m.sh. siod 7 an bdd). As na 33
paiste a raibh sampla de thagairt fhorainmneach don fhocal seo acu sa fhrasa copaileach seo bhi
forainm firinscneach ag 26 dalta (78.8%) agus bhi an forainm baininscneach ag an gcuid eile.

Cé gurb é an claonadh is mé atd ann é a chur in ait /, td samplai d4 mhalairt de chlaonadh .i. 7 a chur
in ait é. Bhi tagairt fhirinscneach do 19 focal bhaininscneacha agus bhi tagairt bhaininscneach do
sheacht bhfocal fhirinscneacha. T4 na focail a bhfuil ar a laghad ctiig shampla diobh ann liostaithe
i dTabla 12.

Tagairt Focal Llofl Lion ;% Cui Tagairt Focal Llop Lion ;% Cui
cui samplai cui samplai
Spéir 1 6 16.7 o crann |23 31 74.2
Siod { an
traein 3 13 231 iasc 16 21 76.2
Siodéan | bd 10 36 28.6
c(h)earc 12 33 36.4
lacha 8 14 57.1

Tabla 12 Ainmfhocail choitianta sa chorpas agus céatadain a dtagartha cui.
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Ta an da thocal b agus cearc spéisitil sa liosta seo. Is ainmfhocail iad a thagraionn do ghnéas
ainmbhithe ata cuibheasach coitianta faoin tuath in Eirinn. T4 36 sampla den fhocal bé i gceist agus
nil tagairt bhaininscneach ach ag deich gcomhartha (28.6%) diobh. T4 33 sampla den fhocal cearc
i gceist agus nil tagairt bhaininscneach ach le 12 comhartha (36.4%) diobh, is é sin ta tagairt
bhaininscneach don fhocal cearc ag 12 paiste as 33. An céatadan iseal den tagairt nadurtha
inscneach ata leis an da fhocal seo, is l1éirid é ar athru tabhachtach i nGaeilge na bpdisti le hais na
Gaeilge traidisiunta.

2.9 An claochli tosaigh

Dirimid anseo thios ar na claochluithe tosaigh sa Ghaeilge sna réimsi gramadila seo a leanas: an
t-ainmfhocal, an briathar, an aidiacht, an forainm sealbhach, an aidiacht uimhreach, réimireanna
ainmfhoclacha agus an t-ainm briathartha. Pléimid freisin seachfhoirmeacha agus foirmeacha
nuélacha agus tionchar an chlaochaithe tosaigh ar fhocail Bhéarla sa chomhra Gaeilge. I gcur i
lathair na gcairteacha a bhaineann leis na claochluithe tosaigh, baintear leas as lipéad achoimrithe
a léirfonn réimsi éagsula na gclaochluithe, m.sh. seasann carr Dhéna(i)ll do gach comhartha sa
chorpas d’ainmfhocal cinnte sa suiomh ginideach, nil sé i gceist leis na lipéid go bhfuarthas an
frasa féin, m.sh. carr Dhéna(i)ll, ag aon duine ar leith.

As 5011 comhartha ina raibh claochlu tosaigh i bhfeidhm, né ina mbeifi ag suil le claochlu tosaigh
de réir na Gaeilge traidisitunta, bhi 57.3% cui ag an bpaiste meanach. Fuarthas an toradh meanach
ab isle (30.7%) i réimse na haidiachta i ndiaidh an ainmfhocail agus fuarthas an toradh meanach
ab airde (88.1%) i réimse na bhforainmneacha sealbhacha (Cairt 30).
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Cairt 30 Céatadain na gclaochluithe tosaigh cui de réir réimse gramadai.

[ gcuair Chairt 31 a thagraionn do na réimsi gramadai seo, is 1éir go bhfuil polarti chumas na bpaisti
6 thaobh cruinnis de le tabhairt faoi deara. Ta lion na samplai luaite sna liibini do gach réimse.
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Cairt 31 Céatadain chui na gclaochluithe tosaigh de réir réimsi gramadai in ord ardaitheach neamhspleach do gach
réimse ar leith.

Na linte treochta is 1 céimeanna i gCairt 31 is iad is m6 comharthai .i. an t-ainmfhocal agus an
briathar, rud a fhagann gur gaire a ndaileadh don fhiorghnas 6 thaobh na staitistice tuarascalai
(seachas daileadh ata bunaithe ar lion cuibheasach beag comharthaf). Is 1éir gurb é an briathar is
mo a mbionn claochlu tosaigh cui air, mar gheall, is cosuil, gur leis is mé ata feidhm ghramadai i



2.9 An claochli tosaigh

gcoras na gclaochluithe tosaigh. Féach go bhfuil claochluithe tosaigh iomarcach 6 thaobh feidhme
de leis an ainmfhocal. Mar shampla, ta feidhm chontrartha sa bhriathar le bris seachas bhris, rud
nach bhfuil i gceist san ainmfhocal le brég seachas bhrég. Chomh maith leis sin is mar aonad céille
a fheidhmionn cénaisc agus mireanna roimh an mbriathar, m.sh. ni théann.

2.9.1

An t-ainmfhocal

[ gcas na samplai ina mbeifi ag stil le claochli tosaigh ar thuslitir ainmfhocail, bhi 35.2% cui ag an
bpaiste meanach. I gCairt 32 1éirimid céataddin na gclaochluithe cui ar an ainmfhocal de réir na
ndalai éagsula seo a leanas (agus, idir luibini, an lipéad a thugaimid sa chairt do gach réimse, m.sh.
seasann carr Dhona(i)ll do gach comhartha sa chorpas d’ainmfhocal cinnte sa suiomh ginideach):

séimhit ar an ainmfhocal cinnte sa suiomh ginideach (carr Dhéna(i)ll);

urtd ar an ainmfhocal i ndiaidh an ailt ghinidigh iolra (na mbeithioch);

t- roimh ainmfhocal firinscneach i ndiaidh an ailt (an t-uisce);

séimhid ar an ainmfhocal i ndiaidh den/don (den/don charr);

h roimh ghuta i ndiaidh an ailt iolra (na héin/héanachaf);

séimhiud ar ainmfhocal baininscneach i ndiaidh an ailt sa bhuntuiseal (an bhean);
séimhiu ar an ainmfhocal i ndiaidh réamhfhocail shimpli (ar cheann);

urd ar an ainmfhocal i ndiaidh an ailt faoi réir ag réamhfhocal simpli (ag an ngeata);
séimhiu ar an ainmfhocal i ndiaidh an ailt ghinidigh fhirinscnigh (an fhir/fhear);

urd ar an ainmfhocal i ndiaidh an réamhfhocail i (i gceann).

Léiritear i gCairt 32 nach bhfuarthas oiread agus sampla amhain cuf i measc ainmneacha pearsanta
sa suiomh ginideach (m.sh. carr Dhéna(i)ll) as 15 sampla. I gcas ainmfhocal faoi réir réamhfhocal
a chuireann urt ar an tischonsan (i gceann), bhi 65.3% de na 128 sampla cui.
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Cairt 32 Céatadain na gclaochluithe tosaigh cui ar an ainmfhocal.

Pléimid leis na réimsi seo thuas de réir na bhfotheideal seo a leanas:

an t-ainmfhocal sa bhuntuiseal ainmneach (an t-uisce, na héin/héanachai, an bhean)

an t-ainmfhocal sa suiomh ginideach (an fhir/fhear, na mbeithioch, carr Dhéna(i)ll)
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- an t-ainmfhocal faoi réir ag réamhfhocal (don/den charr, ar cheann, ag an ngeata, i gceann)

An t-ainmfhocal sa bhuntuiseal

T4 céataddn mednach (31.1%) na samplai cui beagan nios isle i réimse seo an ainmfhocail sa
bhuntuiseal na céatadan mednach na samplai cui ar leibhéal na n-ainmfhocal ar fad (35.2%). Is
iad na claochluithe tosaigh ata i gceist san fhochaibidil seo:

¢ t-roimh ghuta san uatha firinscneach

¢ hroimh ghuta san iolra agus séimhit ar thischonsan ainmfhocail bhaininscnigh i ndiaidh
an ailt.

Ta dha ghné den fhianaise 4 1éirit i gCairt 33:
¢ céataddin iomlana na gcomharthai cui sa chorpas (barrai faisnéise oraiste)

e céataddin na bpaisti nach bhfuarthas aon chomhartha cui sna réimsi seo acu (barrai
faisnéise uaine) i measc na bpaisti a raibh comharthaf a bhaineann le habhar acu.
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Cairt 33 Céatadain na gclaochluithe tosaigh cui leis an ainmfhocal sa bhuntuiseal i measc na bpaisti agus céatadain na
bpaisti gan sampla de na claochluithe tosaigh cui.

Taobh amuigh de na réimsi thuasluaite, bhi samplai d’thorais mhichui eile i measc na n-ainmfhocal
sa bhuntuiseal. Ceann de na fordis seo is ea séimhiu a chur ar thiischonsan ainmfhocail fhirinscnigh
i ndiaidh an ailt san uimhir uatha (m.sh. an fhear). Fuarthas 17 sampla den fhoras seo 6 14 paiste
(28%). Is athru eile é tischonsan ainmfhocail a chlaochli sa bhuntuiseal san uimhir iolra (m.sh.
na dtraenachai). Taifeadadh ocht sampla den tréith seo 6 sheachtar (14%).

An t-ainmfhocal sa suiomh ginideach

Pléimid anseo tri réimse a bhaineann le claochld tosaigh ar an ainmfhocal sa suiomh ginideach. T4
céatadan meanach (20%) na samplai cuf nios isle sa réimse seo na céatadan meanach na samplai
cuf ar leibhéal na n-ainmfhocal ar fad (35.2%). T4 dha ghné den fhianaise 4 1éiriua i gCairt 34:

e céataddin iomldna na gcomharthai cui sa chorpas (barrai faisnéise oraiste)

e céataddin na bpaisti nach bhfuarthas aon chomhartha cui sna réimsi seo acu (barraf
faisnéise uaine) i measc na bpaisti a raibh comharthaf a bhaineann le habhar acu.
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Cairt 34 Céatadain na gclaochluithe tosaigh cui leis an ainmfhocal sa suiomh ginideach agus céatadain na bpaisti gan
sampla de na claochluithe tosaigh cui.

[s léir mar sin 6 fhianaise an chorpais seo go bhfuil:
¢ diothu iomlan ar fheidhmit an tséimhithe ar ainmfhocal cinnte sa suiomh ginideach
¢ meath réasinta suntasach ar fheidhmiua an uraithe sa tuiseal ginideach iolra.

Ach is léir go bhfuil teacht réasinta minic ar shéimhid ar an ainmfhocal firinscneach i ndiaidh an
ailt sa tuiseal ginideach uatha.

An t-ainmfhocal faoi réir ag réamhfhocal
Pléimid anseo:

¢ na claochluithe tosaigh a thagann i gceist ar an ainmfhocal i ndiaidh an réamhfhocail
shimpli

¢ na claochluithe tosaigh i ndiaidh an ailt ata faoi réir ag an réamhthocal simpli.

T4 céatadan mednach (47.3%) na samplai cuf i ré imse na n-ainmfhocal faoi réir ag réamhfhocal
nios airde na céatadan meanach na samplai cui ar leibhéal na n-ainmfhocal ar fad (35.2%). Ta dha
ghné den fhianaise 4 1éirit i gCairt 35:

¢ céatadain iomlana na gcomharthai cui sa chorpas (barrai faisnéise oraiste)

e céatadain na bpaisti nach bhfuarthas aon chomhartha cui sna réimsi seo acu (barrai
faisnéise uaine) i measc na bpaisti a raibh comharthai a bhaineann le habhar acu.
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Cairt 35 Céatadain na gclaochluithe tosaigh cui leis an ainmfhocal faoi réir ag réamhfhocal i measc na bpaisti agus
céatadain na bpaisti gan sampla de na claochluithe tosaigh cui.
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Mar sin, bionn na claochluithe tosaigh seo in easnamh sa chorpas nios minice na a mhalairt ach da

annaimhe an fheidhm seo t4 si ar fail i measc fhormhér na bpaisti.

2.9.2 An briathar

I gcas na samplai ina mbeifi ag suil sa Ghaeilge thraidisiinta le claochli tosaigh ar thuslitir an
bhriathair, bhi 83.1% cui ag an bpaiste meanach. Léiritear i gCairt 36 céatadain na gclaochluithe
cui ar an mbriathar de réir na ndalaf éagsula seo a leanas (agus, idir ldibini, an lipéad a thugaimid
sna cairteanna do gach réimse, m.sh. seasann a mbionn do gach comhartha sa chorpas de bhriathar

sa choibhneasta indireach):

urd sa choibhneasta indireach (@ mbionn);

easpa na mire d’roimh ghuta i ndiaidh na mire ditltai san aimsir chaite (nior 61);
séimhid ar an mbriathar sa mhodh coinniollach (chaithfeadh);

uru i ndiaidh na gcédnasc mara agus sula (mara, sula);

urd i ndiaidh an chénaisc choinniollaigh dhd (dhd gcaithfeadh);

urud i ndiaidh an chénaisc dhitltaigh nach i ngach aimsir agus modh (nach dtéann);
urd i ndiaidh an chénaisc go i ngach aimsir agus modh (go dtéann);

séimhit i ndiaidh an chénaisc choinniollaigh md (md chaitheann);

urt i ndiaidh na mire ceisti an (an dtéann);

séimhid i ndiaidh na mire diultai nf (ni théann);

d’ roimh ghuta né fh- san aimsir chaite agus sa mhodh coinniollach (d’éirigh);**
séimhiud san aimsir chaite (chaith);

séimhiu i ndiaidh na mire diultai ni(or) san aimsir chaite (nior chuir).
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Is i gcas na gclasal coibhneasta indireach a fuarthas an céatadan ab isle (28%) de shamplai cui na
gclaochluithe tosaigh.

11 Is féidir caitheamh le d’ roimh bhriathar mar chuid de chéras na gclaochluithe tosaigh, agus é ag feidhmit mar

Cairt 36 Céatadain na gclaochluithe tosaigh cui ar an mbriathar.

‘shéimhil’ ar leith.
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Mireanna briathartha, an aimsir ldithreach

Léiritear i gCairt 37 go bhfaightear céatadan ard (89.1%) de shamplai cui i gcas na gconasc agus
na mireanna briathartha san aimsir laithreach i measc na bpaisti. Fuarthas an céatadan ab airde
(94%) d’theidhmiu cui i gcas an tséimhithe ar an mbriathar i ndiaidh na mire briathartha nif (nf

théann).
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Cairt 37 Céatadain na gclaochluithe tosaigh cui san aimsir laithreach.

An aimsir chaite

Fuarthas céatadan ard (87.7%) samplai cuf san aimsir chaite ag na paisti. Is é is suntasai anseo
na an réaladh michui a bhaineann leis an mir d’ roimh ghuta i ndiaidh na mire diudltai san aimsir
chaite (ni d’6l/ nior d’6l in ait nior 61). Mar a léiritear i gCairt 38, ba iad na seachfhoirmeacha ni d’61
agus nior d’6l a bhi i 38.4% de na samplai ar fad. Taifeadadh na seachfhoirmeacha seo ag 54% de
na paisti agus nil ach na seachfhoirmeacha seo amhain ag 38% diobh.
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Cairt 38 Céatadain na gclaochluithe tosaigh cui san aimsir chaite.

An modh coinniollach

Léiritear i gCairt 39 go bhfuarthas céatadan ni b’isle, 75.5%, de shamplai cui i measc na mbriathra
sa mhodh coinniollach.
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Cairt 39 Céatadain na gclaochluithe tosaigh cui sa mhodh coinniollach.

‘Ma chaitheann’, ‘mara/sula gcaitheann’

[ gcas shamplai na gclaochluithe tar éis na mireanna briathartha md, mara agus sula, bhi céatadan
ard cuf (83%) ag na paisti. Fuarthas samplai den mhir bhriathartha md 6 27 paiste. Ni bhfuarthas
samplai de sula n6 mara a bhainfeadh le habhar ach 6 naonur (Cairt 40).
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Cairt 40 Céatadain na gclaochluithe tosaigh cui i ndiaidh md agus mura/sula.

An clasal coibhneasta indireach (an briathar rialta)

Sna samplai de chlaochld tosaigh ar bhriathar rialta i gclasal coibhneasta indireach nf raibh ach
28% diobh cuf ag na paisti. Is 6 29 paiste a taifeadadh na samplaf agus ni raibh sampla cuf ar bith
ag 18 (62.1%) acu. Féach an plé i bhFochaibidil 2.3.5.

2.9.3 An aidiacht
Pléimid san fhochaibidil seo séimhit na haidiachta in dha chomhthéacs:

¢ indiaidh an ainmfhocail bhaininscnigh sa bhuntuiseal (bean mhdr)

¢ indiaidh ainmfhocail iolra dar crioch consan caol (stairitil, m.sh. -igh) n6 -s/-z (m.sh. fir
mhora, bacaigh mhora, leoraios/z mhora).

Leis an da chomhthéacs a thabhairt le chéile, bhi séimhit cui i 30.7% de na samplai seo ag an
bpaiste meanach (Cairt 41).
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Cairt 41 Céatadain na gclaochluithe tosaigh cui ar an aidiacht i ndiaidh an ainmfhocail.

Taobh amuigh de na réimsi thuasluaite, bhi samplai de thri fhoras sheachfhoirmeacha i measc na
n-aidiachtai: (a) séimhit mistairitil ar aidiacht fhirinscneach; (b) séimhid mistairiuil ar aidiacht
iolra; (c) séimhit mistairitil ar aidiacht i suiomh na breischéime.

(a) Fuarthas séimhit ar thuschonsan aidiachta i ndiaidh ainmfhocail fhirinscnigh uatha sa
bhuntuiseal, m.sh. an fear mhér. Fuarthas 17 sampla 6 11 paiste (22%) den fhoras seo.

(b) Taobh amuigh de chomhthéacs na gconsan a chuireann séimhid stairiuil i bhfeidhm (m.sh.
fir mhora), fuarthas séimhid ar thischonsan aidiachta i ndiaidh ainmfhocail iolra eile sa
bhuntuiseal, m.sh. na crainnte mhdra. Taifeadadh 21 sampla ag deichnitr (20%) den fhoras
seo.

(c) Fuarthas séimhit ar thischonsan aidiachta i suiomh na breischéime ag ceathrar (8%),
m.sh. nios bhui, nios mhér. Nior chuireamar san direamh anseo an séimhiu sa leagan nios
fhearr ata traidisitinta i gceantar na bpaisti agus a fuarthas ag ctigear (13.5%) sa chorpas.

2.9.4 An forainm sealbhach

Fuarthas claochu tosaigh cui ar thuslitir ainmfhocail faoi réir forainm shealbhaigh i gcas 88.1%
de na samplai ag an bpaiste meanach, m.sh. mo theach; ach samplai michui is ea do bdd agus do
deirfiur.

2.9.5 An uimhir

[ gcas an phaiste mheanaigh, fuarthas claoch tosaigh cui ar 54.4% de na samplai a bhain le tuslitir
ainmfhocail a bhi faoi réir ag uimhir. Fuarthas samplai den orduimhir 6 lion beag paisti, 12 duine
diobh, mar a raibh h roimh ghuta i gceist. Bailiodh samplai den bhunuimhir 6 47 paiste (Cairt 42)
mar a raibh séimhid agus urti i gceist.

. & HCui
= %pdist] nach ralbh sampla eul acu

bunumitic orduimhir

=

o BB L5 883888

Cairt 42 Céatadain na gclaochluithe tosaigh ar ainmfhocal faoi réir uimhreach.
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Rinneadh anailis freisin ar h roimh ghuta ar bhunuimhir a thosaionn ar ghuta tar éis na mire
uimhri a (biodh a le haireachtdil n6 na biodh), m.sh. (a) hocht. Chuir na paisti h roimh an nguta go
cui i 56% de na samplai.

2.9.6 An aidiacht éiginnte agus na réimireanna r6- agus an-

Léiritear i gCairt 43 céatadain réaladh an tséimhithe ar thischonsan focail faoi réir na n-aidiachtaft
éiginnte aon agus chuile agus i ndiaidh na réimireanna ré- (n6 ro-) agus an-. Fuarthas séimhiu cui
i gcas 63.4% de na samplai seo tri chéile.

= 3Cul
m ¥péisti nach ralbh sampla cul acu
aon an-

chuile rg-

s E B85 58B38238 8

Cairt 43 Claochlu tosaigh ar thuslitir focal faoi réir aidiachta éiginnte né réimire.

2.9.7 Claochla ar an ainm briathartha i ndiaidh an fhorainm shealbhaigh a
Chuir an paiste meanach claocht tosaigh cui ar thiischonsan ainm bhriathartha faoi réir an fhorainm
shealbhaigh d i gcas 63.1% de shamplai an chorpais. Taifeadadh samplai den réimse claochluithe
tosaigh seo 6 13 paiste, m.sh. d chaitheamh (cui); ach dhd (firinscneach) déanamh (michui).

2.9.8 Focail Bhéarla sa chomhra Gaeilge agus an claochli tosaigh

Fuarthas 58 focal Béarla sa chomhrd Gaeilge i suiomh claochlaithe tosaigh agus tuschonsan
inchlaochlaithe acu. Cuireadh claochli tosaigh ar 13 focal diobh (22.4%; seacht leicséim) agus fagadh
an chuid eile gan chlaochli. T4 na focail seo ar a bhfuarthas claochlii tosaigh 4 1éirit i dTabla 13.

Claochlaithe Gan chlaochli Iomlan Samplai % Claochlaithe
back 4 8 12 33
bicycle 4 4 8 50
carriage |1 4 5 20
catchail 1 1 2 50
bangail 1 1 100
meetail 1 1 100
pressail 1 1 100

Tabla 13 Focail Bhéarla ar cuireadh claochlu tosaigh i bhfeidhm orthu.
Tugaimid samplai anseo d’fhocail Bhéarla claochlaithe i gcomhthéacs:

cé méid rudaf ata istigh sa mback an veain?
Bhi... tri... charriage ar... an... traein...
Bheadh an... traein ag goil go Dublin n6 rud eicint is... ni mheetdilfeadh t suas go brach é.

phressdil mé like uimhir a... a haon [.i. cnaipe ar an raidio].
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2.10 Achoimre

Sa chaibidil seo rinneadh anailis ar Ghaeilge na ndaltai de réir na naoi réimse teangeolaiochta seo
a leanas: focléir, deilbhiocht, comhréir, séimeantaic, pragmataic, liofacht, foghraiocht, inscne, agus
claochlu tosaigh.

1. Cuireadh staitistici tuarascalacha i lathair maidir leis an bhfocldir i dtéarmai leamai. Tagann
laghdu ar lion meanach na leamai i measc na gcainteoiri 6 415 (iomlan) go 367 (calabraithe), nuair
a bhaintear leamai T2 (8.6%) agus leamai earraideacha (2.4%; c. 8% de na leamai Gaeilge) diobh.
Léiritear tri ghripa cainteoiri ag a bhfuil lion meanach leamai iseal (284), nios airde (381) agus
cuibheasach ard (516). Pléadh cinedl na leamai T2 sa Ghaeilge. Baineann céatadan ard (67.6%
ar an mean) de na leamai T2 leis na 2000te. Ardaionn lion an-bheag de na daltai na céatadain
iomlana seo de na leamai T2 agus de na leamai earraideacha go suaithinseach.

2.Pléadh deilbhiocht Ghaeilge na ndaltai. San ainmfhocal ta 3.3% (0.6% ar an mean) de na leamai
T1 earraideach. Baineann na leaganacha earraideacha seo le 19 dalta. 0 thaobh na deilbhiochta de,
is seachfhoirmeacha iad 31% (.i. 112/361; 13.4% ar an medn) de na hainmfhocail iolra Ghaeilge.
Nil de sheachfhoirm dheilbhiochta T2 ach sampla amhain. Maidir leis an nginideach uatha, as na
leamai ar fad a sheasann i suiomh an ghinidigh uatha, i struchtdr ginideach dha ainmfhocal, agus a
bhfuil foirm ar leith ghinidigh acu, seasann 33.2% (20.8% ar an mean) acu i bhfoirm an ghinidigh.
Is i bhfoirm an tuisil ainmnigh a fhagtar an chuid eile de na leamai seo. Tar éis bunuimhreach,
réaltar 89.2% (83.4% ar an medan) de na hainmfhocail i bhfoirm uatha (foirm chui de réir na
canuna) ach réaltar an chuid eile san iolra (seachfhoirm de réir na cantina).

Is seachfhoirmeachaiad 18.1% de leamai na mbriathra 6 thaobh na deilbhiochta de: seachréimniua
(go hairithe an Chéad Réimnit a bheith in ionad an Dara Réimnit); foirm scartha in ionad na foirme
taite (14 dalta (28%) leaganacha taite amhain, 23 dalta (46%) leaganacha scartha amhain, agus
13 dalta (26%) idir leaganacha taite agus scartha); an briathar mirialta (8.8% de na foirmeacha
neamhspledcha michui, m.sh. fdfadh in ionad gheofadh; 37.6% ar an mean de na foirmeacha
spleacha michui, m.sh. nf chonaic). Udar suntais is ea ganntanas an tsaorbhriathair.

San aidiacht, fuarthas fianaise ar laghdu sa sealbhu ar chéim na comparaide. Bhi 40% di seo
michruinn ag an bpaiste meanach, arbh é an tseachfhoirm is coitianta bunleagan na haidiachta a
chur i bhfeidhm, m.sh. nios beag. San ainm briathartha, fuarthas 9.4% (3.4% ar an mean) diobh
michruinn 6 thaobh na deilbhiochta de. Cuireadh an foirceann -dil le 85.5% de na hainmneacha
briathartha iasachta. Forais éagsila a fuarthas i réimse an réamhfhocail is ea: 3" pearsa
firinscneach an fhorainm réamhfhoclaigh in ionad an réamhfhocail shimpli, m.sh. dhéd in ionad an
réamhfhocail shimpli dho; istigh (i) in ionad an réamhfhocail shimpli i; bunfhoirm an réamhfhocail
roimh an alt in ionad foirm chomhthaite an réamhfhocail, m.sh. le an in ionad leis an; bunfhoirm le
forainm in ionad an fhorainm réamhfhoclaigh, m.sh. ¢ iad in ionad uathu; leamai Béarla 8.6% de na
leamai réamhfhoclacha. Maidir leis na forainmneacha sealbhacha, sa chéad agus sa dara pearsa,
roimh ghutai, mo agus do an gnas, ni bhfuarthas m’ agus d’ ach go heisceachtuil. Sna mireanna
briathartha, t4 md in ionad dd coitianta, agus md ni in ionad mara né mura, agus ni d’in ionad
nior. Ar deireadh, fuarthas cinedl measctha comhfhocal bunaithe ar -rud, m.sh. boot-rud, caoire-
rud.

3. Anailisiodh réimsi airithe comhréire i gcaint Ghaeilge na ndaltai: an t-ainm briathartha
le hainmfhocal cuspdireach i bhfochlasal (m.sh. an obair a dhéanamh, 69.3% cui); an t-ainm
briathartha le forainm 3% pearsa cuspdireach i bhfochlasal (m.sh. é a dhéanamh, 90% cui ag an
bpaiste mednach); an t-ainm briathartha sa timchaint leantnach le forainm 3 pearsa cuspéireach
(m.sh. td mé dhd ndéanamh, 40.6% cui ag an bpaiste meanach; michui: td mé ag déanamh iad
>> td mé ’ iad a dhéanamh); an chlaoninsint indireach (de na daltai a bhfuarthas sampla uathu,
63.9% cui); an fochlasal ceisteach (de na daltai a bhfuarthas sampla uathu: an cui ag 80%; md
no go michuf ag 20%); an clasal coibhneasta indireach (7.3% cui); an clasal coibhneasta direach
(samplai measartha annamha de cé agus céard mar thorainm coibhneasta); struchtuir an ghinidigh
(87.6% cui): an t-alt dubailte ag 52% agus ginideach réamhfhoclach ag 40% de na faisnéiseoiri; an
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forainm sa tril pearsa agus comhfhreagracht uimhreach in abairt; éagsulacht ceisteanna (53.4%
an rata éagsulachta ag an bpaiste meanach); agus samplai eile d’athrd comhréire.

4. Anailisiodh tri réimse séimeantaice: an réamhfhocal (samplai michui ag 53% de na paisti); an
briathar (éirigh an-ghann mar bhriathar cinta; diotht na copaile; forfheidhm bionn; (ag) goil (ag)
goil); agus frasai éagsula.

5. Rinneadh anailis ar chursai pragmataice i nGaeilge na ndaltai 6 thaobh: marcéiri diosctrsa
Gaeilge agus Béarla (cinn Bhéarla ceannasach); yeah ~ yes ~ yep (ag 92% de na paisti; 10.3 leama
ag an bhfaisnéiseoir meanach); freagrai ar cheisteanna dudnta (c. an trit cuid diobh as Béarla;
freagrai datheangacha ag 50% de na paisti; sea seachfhoirmeach ag 16% de na paisti).

6. Rinneadh anailis ar liofacht na ndaltai de réir na ngnéithe seo: (1) tréithe liofachta (lion
focal) agus miliofachta (stadanna (6.46 stad gearr agus 0.98 stad fada ag an bpaiste meanach),
focail bhearnaithe (1.5 ag an bpdiste meanach), fuaimniu fadaithe (1.46 ag an bpaiste meanach),
intriachtaf débartaiola (3.3 ag an bpaiste meanach)) i n6iméad samplach reacaireachta; (2) raitis
maidir le heaspa focléra agus raitis eile mheititheangeolaiochta (dha shampla ag an bpaiste
meanach).

7. Anailisiodh foghraiocht fhuaimeanna r na ndaltai i n6iméad samplach reacaireachta. Fuarthas
r chaol agus r leathan na Gaeilge ag 70% agus 20% de na paisti, faoi seach, agus r aisthillte an
Bhéarla ag 90% de na daltai.

8. Maidir le hinscne thagartha na bhforainmneacha in abairti copaileacha, bhi inscne chruinn i
71.2% de na samplai ag an bpaiste meanach.

9. San anailis ar na claochluithe tosaigh tri chéile fuarthas 57.3% cui ag an bpaiste meanach.
Rinneadh scagadh sna réimsi gramadula seo: an t-ainmfhocal (35.2% cui ag an bpaiste meanach;
0/15 sampla cuf i gcas ainmneacha pearsanta sa sufomh ginideach; faoi réir ag réamhfhocal,
céatadan mednach: 47.3% cui); an briathar (réaladh is airde i measc an tsampla lanfhianaithe:
83.1% cui ag an bpaiste mednach; i ndiaidh na mire briathartha ni ab airde: 94% cui); an aidiacht
(i ndiaidh an ainmfhocail: 30.7%, an toradh meanach ab isle), an forainm sealbhach (88.1%, an
toradh meanach ab airde); an aidiacht uimhreach (54.4% cui ag an bpaiste meanach); réimireanna
ainmfhoclacha; an t-ainm briathartha i ndiaidh an fhorainm shealbhaigh d (63.1% cui ag an bpaiste
medanach); focail Bhéarla inchlaochlaithe (25.9% diobh claochlaithe). T4 diothu 4 1éirit i gcaint na
ndaltai mar sin ar go leor de chéras chlaochluithe tosaigh na Gaeilge Traidisitnta.
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Béarla

Léirid agus anailis teangeolaiochta ar shealbhd an Bhéarla sa Ghaeltacht chomhaimseartha ata
sa chaibidil seo bunaithe ar Bhéarla phaisti an tsuirbhé seo. Déanfar anailis i ndiaidh a chéile ar
ghnéithe de na sé réimse teangeolaiochta seo a leanas: focloir, deilbhiocht, comhréir, séimeantaic,
pragmataic agus liofacht. Cuimsionn an réimse leathan seo gnéithe larnacha den struchtuir teanga
a léirfonn go hairithe innitlacht na gcainteoiri i mbun réimsi cumarsaide agus réimsi ar leith
castachta. Léirionn innitlacht ard a bheith ag cainteoir sna struchttir éagsila seo cumas ard
ginearalta sa teanga agus, ar an laimh eile de, 1éireodh easpa innidlachta sna struchtiir chéanna
cumas teoranta ginearalta sa teanga.

3.1 Focloir (leamai)

San fhochaibidil seo pléimid lion na leamaf a chuir na daltai i bhfeidhm le linn an agallaimh tri
Bhéarla. Mar shampla, corpas ina bhfuil child (x2), child’s, children (x3), children’s ta ceithre leama
ann ach nil ach leicséim amhain ann (agus seacht gcomhartha).

3.1.1 Lion na leamai

Is é lion na leamaf ar fad a chuir na daltai i bhfeidhm sa Bhéarla na 2630 leama. T4 na leamai T2
(Gaeilge) agus na leamai michui san direamh san fhigidr seo. Léirigh na paisti 384 leama ar an mean.
Tar éis na figitiri seo a chalabrtj, is é sin, na leamai T2 (Gaeilge) agus na leamai michui a bhaint astu,
laghdaitear an t-iomlan go 2508 sa chorpas. Sin laghdu 4.7% ar leamai T2 (Gaeilge) 3.7% diobh agus c.
1% diobh ina leamai michui. Déanann an calabrt céanna laghdi 1.5%, 6 384 go 378, ar lion meanach
na leamai i measc na gcainteoiri, 0.7% diobh ina leamai T2 agus 0.8% diobh ar leamai michuf iad.

Léiritear i gCairt 44 daileadh na bpaisti de réir lion ardaitheach na leamai calabraithe a bhi acu.
Is é sin le r4, td an té is 1 lion leamai calabraithe ar thaobh na laimhe clé (CO7b) sa léaraid agus
cainteoiri eile ina sraith ina dhiaidh go dti an té is airde lion leamai calabraithe ar thaobh na laimhe
deise (B10h). Ta na paisti rangaithe ina dtri fhoghripa: Foghripa A (mean 266) ag a bhfuil lion iseal
leamaf calabraithe (ar thaobh naldimhe clé den chéad line bhriste ingearach) agus Foghripa B (mean
376) ag a bhfuil lion meanach leamafi calabraithe (i lar na léaraide) agus Foghripa C (mean 534) ag a
bhfuil lion ard leamai calabraithe (ar thaobh na laimhe deise den dara line bhriste ingearach).

Faightear 6% de na daltai i gcuid tosaigh (iseal) an chuair, .i. i bhFoghripa A. Faightear 86% de
na daltai i gcuid larnach (meanach) an chuair, .i. i bhFoghrupa B; agus 8% i gcuid deiridh (ard) an
chuair, .i. i bhFoghrupa C. Laghdafonn an difriocht idir lion na leamaf ar fad agus lion na leamai
calabraithe 6 15% i bhFoghrupa A go dti 10.7% i bhFoghrtipa B agus go dti 7.7% i bhFoghrupa C
sa chuar. Is difriocht bheag i seo.
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Cairt 44 Ord ardaitheach na bpaisti de réir na leamai calabraithe sa Bhéarla.
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3.1.2 Leamai T2 sa Bhéarla

Nil sa chomhra Béarla ach 3.7% de lion iomlan leamai T2 (Gaeilge). Is ainmfhocail leath (49%)
diobh sin (Cairt 45).

@ Ainmifhocal
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Cairt 45 Rangu gramaduil na leamai T2 sa Bhéarla.

Nil ach c. 2% de na focail T2 ar fad in Gsaid de réir chéras gramadai an Bhéarla, m.sh. iolra an
Bhéarla i chicins, paisinéars. I measc na bhfocal T2 is coitianta, t4 ainmneacha ainmhithe agus
éisc (grdinneog ag ceathrar, ron ag ceathrar, ronnach ag cligear) agus ainm ar bhad traidisiunta i
gceantar na bpaisti (curach ag ochtar) ata ina ghnath-iasacht sa Bhéarla.

Léiritear i gCairt 46 ord ardaitheach de réir lion na leamai T2 a chuir na paisti i bhfeidhm sa
Bhéarla. Tugann an 1éaraid le fios gur go heisceachttil a bhaineann na daltai scoile feidhm as nios
mo na ceithre leama T2 sa Bhéarla.
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Cairt 46 Daileadh na bpaisti de réir lion ardaitheach na leamai T2 (Gaeilge) sa Bhéarla.
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3.1.3 Leamai michui

Baineann leaganacha michui deilbhiochta le c. 1% de na leamai T1 (Béarla) ar fad. Ta leaganacha
michui deilbhiochta ag leibhéil na n-ainmfhocal, na mbriathra agus na n-aidiachtai.

3.2 Deilbhiocht

San fhochaibidil seo dirimid ar dheilbhiocht na leamai Béarla de réir na ranganna gramadula
lena mbaineann siad. Pléimid cursai deilbhiochta de réir an ainmfhocail, an bhriathair agus na
haidiachta.

3.2.1 An t-ainmhfhocal: an uimhir iolra mhirialta

Is iad seo a leanas na hainmfhocail a bhfuil samplai de sheachfhoirmeacha diobh ann, mar a bhfuil
tamhan an uatha agus foirceann -(e)s an iolra: deers (< deer), fishes (< fish), mouses (< mice),
peoples (< people sa chiall ‘daoine’), sheeps (< sheep) agus womans (< women). Ta na focail jellyfish
agus starfish san aireamh chomh maith i lion na leamai i gcas iolra an fthocail fish. TA sampla
d’fthoirceann -s an iolra le tamhan an iolra (feets < feet) ag paiste amhain. I gCairt 47 1éiritear lion
na bpaisti ag a bhfuil gach foirm iolra faoi seach.
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Cairt 47 Foirmeacha cui agus seachfhoirmeacha an ainmfhocail iolra.

Nil ach focal amhain, deer, a bhfuil nios mé samplai den seachfhoirm na den fhoirm chuf iolra i
gceist. Ni raibh ach an tseachfhoirm deers ag formhdr na bpaisti (30 duine) agus malartaiocht, is é
sin feidhmiud an da leagan, a taifeadadh i gcas na ndaltai eile:

Em... they're... they're deer... deers.
Is suntasai de sheachfhoirm é womans a bheith in ait women ag duine de na paisti:
That is the big house that the womans live in.

Is abhar spéise eile é focail nach bhfuil ach an leama uatha amhain diobh in Gsaid sa Bhéarla
(cnuasainm) né gur ciall eile a bhaineann leis an leama iolra diobh. T4 sampla amhain d’iolra sna
focail oils agus metals, bhi woods ag beirt sa chiall ‘crainn’ (seachas sa chiall ‘coillte’ né ‘woods’)
agus fuarthas samplai den iolra glasses sa chiall ‘piosai gloine’ (agus ni ‘spéacléiri’) ag seachtar de
na daltai:

[ was scraping the oils on the chains [...]

And there is some... there is some... there is some woods in his way.
there were a big pile of metals [...]

there were castles and lots of fish and broken glasses on the beach.

Is cosula samplai mar glasses le n6s na Gaeilge, is é sin leas a bhaint as focal fearacht gloineachat
sa chiall ‘piosai gloine’. TA sampla de leagan uatha an fhocail fox (dar crioch s 6 thaobh foghair de)
i bhfeidhm san uimhir iolra ag beirt:

These are the fox.

T4 ocht leama ainmfhoclacha san iolra ina leamai Gaeilge (leama measctha, chicins, ina measc).
Sin 2.1% de na hainmfhocail iolra ar fad. Ta foirceann iolra an Bhéarla -s ar thri leama (chicins,
paisinéars, rons) agus iolra na Gaeilge ar na focail eile (diteachai, curachai, driseachai, faoiledin,
ronnachai).

3.2.2 An briathar: an aimsir chaite mhirialta

Rinneadh anailis ar na briathra mirialta, idir na leaganacha dearfacha agus ditltacha, san aimsir
chaite shimpli. B’'in é an t-aon réimse briathartha a bhfuarthas seachfhoirmeacha deilbhiochta
ann. Fuarthas 21 briathar a raibh seachfhoirmeacha i measc na ndaltai agus a raibh ar a laghad
cuig shampla, idir fhoirmeacha cuf agus sheachfhoirmeacha, ar fail diobh. Aicmiodh na daltaf de
réir mar a bhi an fhoirm chui agus / n6 seachthoirm acu gan dirid ar lion na samplai.
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3. Béarla

12% de na briathra dearfacha agus 8% de na briathra ditltacha i measc bhriathra an fhoshampla
a bhi ina seachfhoirmeacha. Ni bhfuarthas seachfhoirmeacha na iarracht freagra a sheachaint
i gcas na mbriathra come, give, have, agus put; is é sin le rd gur cui ar fad a bhiodar seo. Nil
comhfhreagracht shoiléir idir na seachfhoirmeacha dearfacha agus didltacha. Nior cuireadh an
briathar dive sa liosta i dTabla 14 mar go nglactar le dha leagan dhearfacha de san aimsir chaite,
dived agus dove. Bhi an thoirm dived ag 23, an fhoirm dove ag duine agus an tseachfhoirm doved ag
dalta amhain. Bhi an timchaint did dive ag ctiigear in ionad an bhriathair shimpli. Rinneadh cuntas
freisin ar thimchaint, is é sin leagan na haimsire caite a ‘sheachaint’ agus leagan is gaire d’fhoirm
na haimsire laithri a ra tar éis an bhriathair chtunta did (he did go < he went). Is leis na briathra
dearfacha amhain a bhaineann feidhm seo na timchainte n6 seachaint an fhreagra dhirigh (Cairt
48).
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Cairt 48 Céatadain na mbriathra mirialta san aimsir chaite sa tseachfhoirm agus sa timchaint.

[ dTabla 14 tugaimid cinealacha na seachfhoirmeacha san aimsir chaite dhearfach agus dhitltach
a bhi ag na paisti. Lion na ndaltai a duirt an leagan ata tugtha idir ldibinf.

Dearfach
Didltach
Tamhan laithreach + ‘-ed” Tambhan caite + -ed” Neamhchaighdean

break | breaked (2) - - -
say - - - didn’t said (2)
get - - - didn’t got (1)
hold holded (2) - - -
throw | throwed (4) - - -
g0 - - - didn’t went (3)
set setted (1) - - -
sink sinked (3) - sunk (4) -
see - sawed (2) - didn’t saw (8)
fly flied (10) - - -
blow | blowed (6) blewed (2) - -
tell - - - didn’t told (2)
bring | bringed (1) branged (1) - didn’t brought (15)
swim | swimmed (5) - swum (1) -
catch | catched (17) - - -

Tébla 14 Seachfhoirmeacha na mbriathra mirialta san aimsir chaite dhearfach agus dhiultach.

I measc cuid de na paisti td malartu i gceist idir an tseachfhoirm agus an fhoirm chui ag an dalta
céanna. T4 leagan na haimsire caite cui agus michui den bhriathar catch ag seisear, den bhriathar
blow ag beirt, agus de break, sink, see agus set ag duine amhain faoi seach.



3.2 Deilbhiocht

Léiritear i gCairt 49 gurb iad na leaganacha cui is lionmhaire ag na daltai san aimsir chaite
dhearfach.

cEffc8pcR38c28cAdca087¢89534858¢838433¢

Cairt 49 Ord ardaitheach na bpaisti de réir lion cui na mbriathra mirialta san aimsir chaite dhearfach.
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[ gCairt 50, idir 75% agus 95%, is é sin an rata d’thoirmeacha cui at4 ag na paisti meanacha (féach
lar na cairte) sna briathra mirialta san aimsir chaite. Foirmeacha cui amhain ata ag seisear (ar
dheis sa chairt B12c - C11e) agus c. 50%-75% an rata cui ag deichnidr ata faoin mean (ar chlé sa
chairt B07c - B10e).
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Cairt 50 Ord ardaitheach na bpaisti de réir chéatadan na bhfoirmeacha cui sna briathra mirialta san aimsir chaite dhearfach.

3.2.3 An aidiacht

[ gcéim na comparaide bhi 12 aidiacht a raibh ar a laghad ctiig shampla san iomlan ar fail diobh. Bhi
86.6% de leaganacha na n-aidiachtai seo cui ag an dalta meanach. Ni bhfuarthas seachfhoirmeacha
i gcas na n-aidiachtai fast, heavy, high na strong (.i. foirmeacha cuif amhain). Is i gcas ocht gcinn
d’aidiachtai an fhoshampla seo a fuarthas seachthoirmeacha, bunleagan na haidiachta in ait leagan
na comparadide, n6 leaganacha timchainteacha i measc na bpaisti (Cairt 51).
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Cairt 51 Aidiachtai i gcéim na comparaide.

O N & oD

Nior cuireadh an aidiacht yellow i gCairt 51 mar go nglactar leis an da leagan yellower agus
more yellow go ginearalta. Bhi an leagan yellower ag 39 agus an leagan more yellow ag ctigear
de na paisti. Cé gur aicmiodh na leaganacha comparaideacha more happy agus more pretty ina
seachfhoirmeacha, ta teacht orthu i gcaint Bhéarla na hEireann.
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3. Béarla

Cuirimid ar failidTabla 15 na cinealacha seachfhoirmeachaaléirigh na daltai sa chéim chomparaide.
Ta lion na ndaltai ag a raibh seachfhoirm ar leith (m.sh. beautifuler) idir ldibini sa tabla agus lion
na ndaltaf ag a raibh an bunleagan (m.sh. is pretty in ionad is prettier) chomh maith. Is abhar
spéise i an éagsulacht maidir le seachfhoirmeacha i gcéim chomparaide an fhocail dangerous.
Ta na leaganacha danger, more danger agus dangerously spéisiuil. Cuid suntais an sampla way
dangerous i measc na leaganacha imscriofa.

Seachfhoirm Malairt leagain Bunleagan

beautiful beautifuler (18) 3
strong very strong (1)
big very big (1)
pretty more pretty (1) 1
happy more happy (2)

more happier (1)
good gooder (11) very good (1) 1
dangerous | dangerouser (10) way dangerous (1) 3

dangerously (2) very dangerous (1)

danger (1)
more danger (1)
dangerer (1)
far more far away (3) travelled more (1) 1
farer away (3) far, far, far away (1)

furtherer (1)
more far (1)
far awayer (1)
farer (5)
yellow yellower (39) darker yellow (1) -

bigger yellow (1)

Tébla 15 Seachfhoirmeacha na n-aidiachtai i gcéim na comparaide, chomh maith le malairt leaganacha agus
bunleaganacha.

Is comhartha malartaiochta idir foirmeacha cui agus seachfhoirmeacha an d4 leagan a bheith
ag an dalta céanna. Nil ach fiorbheagan malartaiochta pearsanta le sonrt maidir le céimeanna
comparaideacha na n-aidiachtai; ceathrar daltai san iomlan. T4 beautiful (bunleagan) chomh
maith le beautifuler ag beirt agus more dangerous chomh maith le dangerouser ag beirt eile.

Taluachannaidir 0% agus46% de sheachfhoirmeachaagna paisti denahaidiachtai comparaideacha
aphléamar thuas. Léiritear i gCairt 52 ord ardaitheach na bpaisti de réir chéatadain na n-aidiachtai
compardideacha nach bhfuil cui. Is 6ige na daltai is m6 foirmeacha nach bhfuil cui, is é sin na
daltai is faide ar dheis, is 0ige iad n4d an mhean-aois. Nior cuireadh ceathrar daltaf, nach raibh cuig
shampla ar a laghad acu, san direamh. Nil oiread agus seachfhoirm amhain ag 12 dalta.



3.3 Comhréir
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Cairt 52 Paisti in ord ardaitheach de réir chéatadain na n-aidiachtai comparaideacha nach bhfuil cui.

Léiritear i gCairt 53 an caidreamh atd idir foirmeacha cui agus seachfhoirmeacha na n-aidiachtai i
measc na bpdisti céanna. Is md na foirmeacha cui ata ag gach dalta nd na seachfhoirmeacha.
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Cairt 53 Paisti in ord ardaitheach de réir lion na n-aidiachtai comparaideacha cui.

3.3 Comhréir

San fhochaibidil seo dirimid ar chomhréir an Bhéarla sna réimsi seo a leanas: an chlaoninsint, an
clasal coibhneasta, struchtur ginideach agus éagsulacht ceisteanna (Tabla 16).

Réimsi comhréire % Cui
An chlaoninsint 43.8
An clasal coibhneasta -
Struchtur ginideach - comhfhreagracht uimhreach 64.2
Eagstlacht ceisteanna -

Tabla 16 Cuntas ar na ceithre réimse comhréire sa Bhéarla a ndearnadh anailis orthu.

3.3.1 An chlaoninsint

San fhochaibidil seo cuirimid ar fail toradh na hanailise ar raitis na bpaisti nuair a iarradh orthu
abairt a chur sa chlaoninsint indireach. Is é an tasc a bhi le déanamh ag na daltai, bunaithe ar chur
sios a bhi le déanamh acu ar phictitu(i)r sa leabhar, tis a chur le habairt le ‘(Person) said that ...
agus { a chriochnu. As na 32 dalta ar iarradh orthu an munla seo a chur ag obair bhi raiteas cuf ag
14 dalta (43.8%) acu. Is insint dhireach a bhi i bhfreagra ochtar paisti, m.sh.:

John said that wait for me.
Dermot said... that we are going on the horses.

Chuir ceathrar daltai briathar an chlasail chlaoninsinte sa ghné thoirfe chaite mar is cui de réir
an Bhéarla chaighdeanaigh. Bhi briathar an chlasail chlaoninsinte ag deichnitr paisti san aimsir
chaite shimpli, tréith a bhaineann le cantiint an Bhéarla in Eirinn agus tréith a thagann le céras na
Gaeilge chomh maith céanna. Aicmiodh a leithéid ina leagan cui, m.sh.:
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3. Béarla

He said that the other train changed the tracks to the other direction.
Bhi an ghné fhoirfe chaite ag beirt, m.sh.:

John said that the modern traindriver ... the modern traindriver had turned ... had turned
the tracks on them, so that they weren’t able to go the right direction.

3.3.2 An clasal coibhneasta

Cé go bhfuil what coibhneasta réasunta coitianta sa Bhéarla neamhchaighdeanach go hairithe i
measc an aoisghrupa seo, nil aon sampla de what coibhneasta michui sa chorpas seo. Is 1éirid { an
fheidhmiulacht ard seo sa choibhneasta ar chumas forbartha sa Bhéarla (caighdeanach). Is diol
suntais é a mhinice is ata an forainm coibhneasta roghnach that sa Bhéarla ag na paisti. Ta samplai
den tréith seo ag 13 (26%) paiste, m.sh.:

where it shows the times that the trains leave.

3.3.3 Struchtar ginideach — comhfhreagracht uimhreach

Rinneadh anailis ar an struchtir ginideach mar a 1éirigh na paisti é le linn treoracha 6 na hagalléir{
a bhi dirithe ar an struchtur ginideach. Taifeadadh raiteas maidir le pictidir sa leabhar sa mhunla
seo 0 34 dalta, m.sh. These are the chicken’s legs. Tréith shuntasach a léirigh cuid de na daltai
i gcruthd an ghinidigh nad an easpa comhfhreagrachta uimhri idir an briathar agus an t-ainmn{
a dtagraionn sé do6. Bhi 35.8% de na raitis michui 6 thaobh comhfhreagrachta uimhri de ag an
bpaiste meanach, m.sh.:

This is the bird’s wings.

Ni raibh sampla ar bith cui ag ochtar (23.5%) agus bhi gach sampla cui ag 17 (50%) paiste (Cairt 54).
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Cairt 54 Comhfheagracht uimhreach idir briathar agus ainmni sa struchtur ginideach, in ord ardaitheach céatadanach.

Bhi malairt struchtiir ag beirt daltai leis an tseilbh a léirid, seachas struchtdr an ghinidigh
ainmfhoclaigh, m.sh.:

That's the leaves that the, em... the trees have.
This wings belong to the bird.
That's the truck man’s, the man who was in the truck that’s his truck.
Bhi ord focal michui in dha shampla ag beirt sa struchtar ginideach:
These are the hands(’) man... no these are the... people on the train’s hands.
That's the truck man’s, the man who was in the truck that’s his truck.

Ta ord ghinideach na Gaeilge sa da shampla seo.



3.4 Séimeantaic

3.3.4 Eagsilacht ceisteanna

larradh ar na paisti ceisteanna a chur ar na hagall6iri maidir le pictit(i)r saleabhar. San fhochaibidil
seo cuirimid i lathair toradh na hanailise a rinneadh ar éagstlacht na gceisteanna a bhi ag na daltai.
Chuir na paisti cuig cheist ar an mean. Rinneadh anailis ar éagsulacht na gceisteanna tri chuntas
a dhéanamh ar na cinedlacha éagsila forainmneacha ceisteacha a bhi ag na daltai. Cuimsiodh
san fhigitr éagsulachta seo chomh maith céanna na ceisteanna dar tus briathar substainteach n6
briathar gniomhach.

Rata éagsulachta ceisteanna de 62.6% a léirigh an pdiste mednach. Léiritear i gCairt 55 cuar
foisteanach i ndaileadh cobhsai na ndaltai agus iad in ord ardaitheach a rata éagsulachta.
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Cairt 55 Rata éagsulachta na gceisteanna sa Bhéarla in ord ardaitheach céatadanach na bpaisti.

3.4 Séimeantaic

San fhochaibidil seo dirimid ar shéimeantaic an Bhéarla de réir na ngnéithe seo a leanas: an
réamhfhocal, an inscne agus na forainmneacha éiginnte much agus many.

3.4.1 An réamhfhocal
Léiritear i gCairt 56 go bhfuarthas 11 sampla 6 10 (20%) paiste d’fheidhm mhichui réamhfhocal.
Bhi 0.2% de na réamhfhocail michui ag an bpaiste mednach.
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Cairt 56 Lion na réamhfhocal michui sa chomhra Béarla.

An réamhfhocal on in ait at a chuir triar de na paisti i bhfeidhm ar lorg na mbriathra yell, point agus
look. Mar gheall gur leis an réamhfhocal ar a ghabhann na briathra seo sa Ghaeilge, seans gur faoi
thionchar na Gaeilge a d’fthéadfai na samplai seo a mhiniu:

yelling on them [...]; pointing on some board [...]; they looked on the board [...].

Taifeadadh sampla ¢ dhalta d’fheidhm dhébhrioch same ... with. I 1éamh amhadin ar an sampla is
féidir feidhm mhichui an réamhfhocail with a bheith i gceist leis an aidiacht same. D’fthéadfadh sé
go mbaineann an sampla seo leis an leagan Gaeilge ... céanna le:
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3. Béarla

When now they see that eh... Dermot and Jack are at the same place with them... so they
have to go in again... em... start again.

Ta teacht ar an réamhfhocal on sa chiall ‘in’ i gcas paiste amhain:
maybe the birds might go on the way of the train [...]

(Cp. dul sa mbealach ar sa Ghaeilge.) Bhi an réamhfhocal in ag paiste amhain sa chiall ‘to”:
we were going over in (ainm aite) [...]

Taifeadadh sampla suntasach amhdin ag paiste amhain ina raibh séimeantaic na bhfocal Gaeilge
‘leis féin’ sa struchtar Béarla with him:

he was doing the things with him [...] (.i. ... things by himself)

[ gcas paiste amhain, taifeadadh out of san ait a mbeadh suil le leagan mar out, down (‘réamhfhocal’,
Cairt 56):

and a man going out of the ladder.

T4 sampla de ahead from in ait ahead of ag paiste amhain:
[...] is ahead from the other little red train.

Ag paiste amhain bhi dha réamhfhocal chomhchiallacha in éindi:
There was a tractor under beneath it.

Is geall le comhdhéanamh é seo den da réamhfthocal beneath agus underneath. Bhi easpa
réamhfhocal (about n6 of) roimh chlasal fo-ordaithe i gcds amhain:

They talk what they were doing in the class.

3.4.2 Inscne fhorainmneach

Bailiodh samplaf den fhorainm pearsanta firinscneach né baininscneach i dtagairt d’ainmhithe né
do nithe. Tagraiodh d’iasc agus do ghliomach, dha rud bheo, sa da shampla thios leis an bhforainm
firinscneach ar aithris chéras na Gaeilge:

my dad catched one and he was brown.
The lobster go in but he won’t be able to go out.

I sampla amhain tagraionn an forainm firinscneach don ainmfhocal cow:?
The cow that’s running away from the train and he’s scared.

Bhi an sampla sin ag cainteoir ag a raibh an chontrarthacht inscne idir she agus he. Gan an forainm
neodrach it a chur san direamh, fuarthas ceithre shampla 6 cheathrar daltai d’fhorainm a thagair
do thraein a bhi sa scéal. Forainm firinscneach a bhi ag beirt agus forainm baininscneach a bhi ag
beirt eile:

because of the red train, he won.
The new train came up on top of him and he... he catched up a-, all.

the train would drive through and she would break it.

12 Sampla spéisitiil a bhaineann le ceisteanna antraipeolaiochta chomh maith le ctrsai séimeantaice.



3.5 Pragmataic

if the train doesn’t have that, she won’t be able to work.

An da shampla ina bhfuil she ag tagairt don traein, is ar aithris chéras tagartha na Gaeilge é mar a
mbionn an forainm baininscneach ag tagairt do thraein. Ni raibh ach sampla amhain a d’fhéadfadh
a bheith ina fhorainm nach bhfuil neodrach ach gur thagair sé do ni nach feithicil é. Thagair dalta
do ghlid leis an bhforainm pearsanta he (sin mura raibh tagairt phearsanta d’thear ata sa scéal i
gceist). Ta sé suntasach gur cheartaigh an dalta an forainm firinscneach leis an bhforainm neodrach
direach ina dhiaidh sin:

[ think it’s glue. So he’d stop the... it'd stop the train.

3.4.3 Na forainmneacha éiginnte much agus many

Is dbhar suntais é a oiread samplai michui atd i gceist leis an bhforainm éiginnte much san ait a
mbeifi ag suil le many (de bharr go ngabhann many sa chéras caighdeanach le téarma tagartha
iolra). Fuarthas samplai cui ag trir agus samplai michui ag seachtar paisti. Fagann sé sin go
bhfuarthas seachfhoirmeacha ag 70% de na paisti a raibh samplai den fhorainm seo acu, m.sh.:

there was not much fences around.

there is not much people.

'Cause they don’t score much goals and points.
How much dogs are there?

How much people can you see on the train?

[s contrarthacht atd i gceist le much vs. many sa Bhéarla nach bhfuil i gceist le méid nad mérdn srl. sa
Ghaeilge agus is cosuil go bhfuil tionchar na Gaeilge i gceist le feidhmia michui {much + ainmfhocal
iolra} ag na daltaf.

Ni bhfuarthas leagan michui 6 thaobh tsaid chui an fhocail many (vs. much) i measc na 23 paiste ag
a raibh na forainmneacha éiginnte seo. Ach bhi uimhir mhichui an ainmfhocail ag paiste amhain.
Bhi uimhir uatha an ainmfhocail tar éis an fhorainm sa sampla seo:

E-..is the...is, did they put too many... did they put too many hole in the... in the chimney?

3.5 Pragmataic

Dha ghné de phragmataic an Bhéarla is abhar den fhochaibidil seo. Breathnaimid ar na focail
phragmaitice a dtugtar marcéiri diosctirsa orthu agus ar mhiniciocht tisaid na bhfocal Béarla yeah,

yes, yep.

3.5.1 Marcéiri diosclrsa

Rinneadh anailis ar mhiniciocht 12 marcéir dioscursa, focal né frasa Béarla gach ceann acu, a bhi
in Usaid sa chomhra Béarla ag na pdisti. Mar a léiritear i gCairt 57, ba iad na marcéir{ ba choitianta,
in ord miniciochta:

just, well, like, really, kinda.
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Cairt 57 Miniciocht na marcéiri dioscirsa sa chomhra Béarla.

Ta ord éagsuil le sonrd ach dirid ar lion na ndaltai ag a bhfuil na marcéiri seo. Mar a léiritear i
gCairt 58, is iad na focail ata ag an lion is m¢ daltai, in ord miniciochta:

just, really, well, kinda, or something, like.

Cairt 58 Marcéiri dioscursa de réir lion na bpaisti sa chomhra Béarla.

Bhi 19.9 marcéir dioscursa in usaid ag an bpaiste meanach. Fuarthas samplai de na marcéiri seo 6
na paisti uile cé is moite de dhuine amhain. Ba 104 marcoéir dioscursa an lion ba mhoé samplai a bhi
ag an bpaiste ab airde a chleacht marcoéiri dioscirsa, mar a léiritear i gCairt 59.



3.6 Liofacht
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Cairt 59 Ord ardaitheach na bpaisti de réir lion na marcéiri dioscirsa sa chomhra Béarla.

3.5.2 Na focail yeah, yes, yep
Faightear na focail yeah, yes, yep sa chomhra Béarla i bhfreagrai dearfacha ar cheisteanna agus mar
dheimhnitchan ar réitis. Is é an leagan yeah is coitianta ina measc agus taifeadadh samplai de i
gcas gach duine. Bhi teacht ar yes ag 41 dalta (82%) agus ar yep i gcas ochtar paisti (16%). Bhi 35.7
focal den chinedl seo in Uisaid ag an bpaiste mednach (Cairt 60).
| -
5
3.6 Liofacht

Cuirimid ar fail san fhochaibidil seo torthai na hanailise a rinneadh ar liofacht na bpaisti sa Bhéarla.
Pléimid anseo an liofacht agus an mhiliofacht sa chomhra Béarla de réir na dtri ghné seo: (1) tréithe
liofachta agus miliofachta i n6iméad samplach reacaireachta, a phléimid i bhFochaibidil 3.6.1 agus,
sa chorpas tri chéile, (2) raitis maidir le heaspa focléra agus (3) raitis mheititheangeolaiochta
maidir leis an stor focal Béarla, a phléimid i bhFochaibidil 3.6.2.
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Cairt 60 Ord ardaitheach na bpaisti de réir lion na gcomharthai de yeah, yes agus yep sa chomhra Béarla.
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3.6.1 Tréithe liofachta agus miliofachta

Tégadh n6iméad samplach d’inseacht scéil as na taifeadtai ar an gcomhra Béarla chun anailis a
dhéanambh ar liofacht na bpaisti. Roghnaiodh an néiméad reacaireachta seo ar an gcaoi chéanna
leis an néiméad samplach Gaeilge (féach 2.6.1). Rinneadh anailis ar na gnéithe seo a leanas
sa noéiméad reacaireachta ag gach dalta ar leith chun teacht ar léiriu ar chursai liofachta agus
miliofachta:
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3. Béarla

(a) lion na bhfocal;
(b) stad gearr agus stad fada in abairt;

(c) bearna i dtairgeadh focail, biodh an focal criochnaithe n6 na biodh (m.sh. And the fa-, fast
train is still running) .i. focal bearnaithe;

(d) fad & bhaint as an bhfuaimnit de bharr débartaiola (m.sh. They’rrre eating.)
(e) intriachtai débartaiola (e- agus em-).
Lion na bhfocal

Duirt an paiste meanach 101.4 focal sa n6iméad a anailisiodh. Bhi difriocht 99 focal idir an lion ab
isle agus an lion ab airde focal (Cairt 61).
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Cairt 61 Ord ardaitheach na bpaisti de réir lion na bhfocal i n6iméad reacaireachta sa Bhéarla.

Stad gearr agus stad fada in abairt

Combhaireadh lion na stadanna a bhi idir focail in abairt sa n6iméad reacaireachta ag gach dalta.
Rinneadh idirdhealt idir stad gearr (fad nios 14 na tri shoicind) agus stad fada (fad tri shoicind

noé nios mo). Rinne an paiste mednach 6.26 stad gearr agus 0.94 stad fada sa néiméad samplach
(Cairt 62).
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Cairt 62 Ord ardaitheach na bpaisti de réir lion na stadanna gearra agus fada sa reacaireacht Bhéarla.

Focail bhearnaithe

Fuarthas suasle ctig fhocal bhearnaithe sanéiméad samplach i measc na bpaisti. Nior chriochnaigh
an dalta meanach 1.3 focal. Nior taifeadadh sampla den tréith seo 6 18 paiste (36%) (Cairt 63).
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Cairt 63 Ord ardaitheach na bpaisti de réir lion na bhfocal bearnaithe sa Bhéarla.

Fuaimnia fadaithe

Fuarthas suas le naoi gcomhartha d’fhuaimnit fadaithe i measc na bpaisti. Nior taifeadadh sampla
ar bith den tréith seo 6 20 dalta (40%). Léirigh an paiste mednach 1.36 fuaimniu fadaithe sa
sampla (Cairt 64).
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Cairt 64 Ord ardaitheach na bpaisti de réir lion na gcomharthai den fhuaimnit fadaithe sa Bhéarla.

Intriachtai débartaiola

Fuarthas suas le 15 intriacht débartaiola (e- agus em) i measc na bpaisti. Nior taifeadadh sampla
den tréith seo 6 11 dalta (22%). Léirigh an paiste meanach 3.6 intriacht débartaiola (Cairt 65).
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Cairt 65 Ord ardaitheach na bpaisti de réir lion na n-intriachtai débartaiola sa Bhéarla.

3.6.2 Ruaitis i leith cumais agus moill tairgthe focal

Dirimid anseo ar raitis na ndaltai maidir le heaspa focléra agus lena gcuid raiteas
meititheangeolaiochta maidir leis an stdr focal Béarla. Is as an gcorpas iomlan da gcuid agallamh sa
Bhéarla a tugadh an t-abhar seo (agus ni as an ndéiméad samplach reacaireachta amhain, ni hionann
agus an fhianaise don phlé i 3.6.1). Is dearmad ar fhocail Bhéarla atd i gceist anseo n6 easpa tairgidh
an fhocail Bhéarla. Is iad seo a leanas samplai de na raitis ata i gceist san fho-rangu seo:

(a) Féintuarascail ar easpa cumais (sa Bhéarla):
This is the... e-... e- I don’t know. Grdinneog.

caught salmon and whatever ronnach is in English.
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3. Béarla

This is the... I can’t remember what it’s called in English. E-... Can’t remember.

(b) Féintuarascail ar dhiréir idir a gcumas sa Bhéarla agus a gcumas a bheith nios fearr sa
Ghaeilge:

[ only know them in Irish.

Em... | know it in Irish but don’t know it in English. Rdn.
(c) Moill n6 braiteoireacht i dtairgeadh an téarma chui Béarla:

That is a... e-... | forgot the name of them.

What's leathuair sé [.i. leathuair tar éis a sé] in English?

Comhaireadh lion mhacasamhlacha na raiteas seo ((a)-(c)) i measc na bpaisti aonaracha. Is sampla
amhain a léirigh an paiste meanach (Cairt 66).
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Cairt 66 Ord ardaitheach na bpaisti de réir lion na samplai de raitis i leith a gcuid cumas focléra sa Bhéarla.
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22 dalta (44%) nach raibh aon raiteas den sort seo acu sa chorpas. Fuarthas an abairt
mheititheangeolaiochta ba shuntasai féintuarascala sna hagallaimh, idir Bhéarla agus Ghaeilge, sa
sliocht comhra seo a leanas:

Agalloir: And there are some words in English that you don’t understand?

Dalta (C10c): Yeah. But I think it’s more in Irish 'cause Irish is kinda harder. It’s... Irish is
harder to read and stuff.

Sa da raiteas seo a leanas a duirt an paiste céanna (C10c), léiritear an eisréimneacht ata le sonru
idir gnéthachtail sa Ghaeilge agus féinitlacht a bhaineann leis an nGaeilge.

[ don’t really mind which language but I like Irish more.

[ like the two of them but Irish is better cause it’s, you know, my own language.

3.7 Achoimre

Rinneadh anailis sa chaibidil seo ar an gcumas Béarla sna sé réimse teangeolaiochta seo a leanas:
focléir, deilbhiocht, comhréir, séimeantaic, pragmataic agus liofacht.

1. Cuireadh staitistici tuarascalacha i lathair maidir leis an bhfocldir i dtéarmai leamai. Is beag
laghdd a dhéanann calabru ar lion meanach na leamai. Laghdaitear lion mednach na leamai i
measc na gcainteoiri 6 384 (iomlan) go 378 (calabraithe), ach leamai T2 (0.7%; 3.7% den iomlan)
agus leamai earraideacha (0.8%) a bhaint diobh. Rinneadh tri ghripa de na cainteoiri, cé nach
raibh difriocht mhor eatarthu: cainteoiri ag a bhfuil lion meédnach nios isle (266), nios airde (376)
agus cuibheasach ard (534). Is go heisceachttiil a bhaineann na daltaf feidhm as nios mé na ceithre
leama T2 sa Bhéarla.



3.7 Achoimre

2. Pléadh deilbhiocht Bhéarla na ndaltai. San ainmfhocal ta cuntas ar dheacrachtai in iolrai
mirialta, go hairithe leis an bhfocal deer, focal a bhfuil deacrachtai ag go leor Béarloiri 6ga lena
fhoirm chuli, agus focail eile mar sheep agus mice. Ba é an t-aon réimse briathartha a bhfuarthas
seachfhoirmeacha deilbhiochta ann, an briathar mirialta. 12% de na briathra dearfacha agus 8%
de na briathra didltacha i measc bhriathra an fhoshampla a bhi ina seachfhoirmeacha. Is iad an da
sheachfhoirm is coitianta: catched ag 17 dalta, agus didn’t brought ag 15 dalta. Ag an deichniur is
airde seachfhoimreacha, is c¢. 50%-75% an rata cui ata acu. San aidiacht, bhi 86.6% de leaganacha
na n-aidiachtaf foghrtpaithe i gcéim na comparaide seo cui ag an dalta meanach (luach idir 0%
de sheachfhoirmeacha ag na paisti is cruinne gramadach agus 46% de sheachfhoirmeacha ag na
paisti is m6 seachfhoirmeacha). Ciallaionn sé seo go bhfuil nios mé foirmeacha cui ag gach dalta
na seachfhoirmeacha.

3. Anailisiodh réimsi airithe comhréire i gcaint Bhéarla na ndaltai: an chlaoninsint (43.8% cui de
na daltai foghrupaithe); an clasal coibhneasta (gan aon sampla de what coibhneasta); struchtar
ginideach agus comhfhreagracht uimhreach (64.2% de raitis chui); agus éagsulacht ceisteanna
(rata de 62.6% ag an bpaiste meanach).

4. Anailisiodh tri réimse séimeantaice: an réamhfhocal (11 sampla mhichui 6 10 (20%) dalta); an
inscne fhorainmneach (he michui in it it, go hairithe, ag lion beag daltai); agus na forainmneacha
éiginnte {much + ainmfhocal iolra} (michuf ag seachtar as deichnidr, .i. 70% de na daltai).

5. Rinneadh anailis ar chdrsai pragmataice i mBéarla na ndaltai 6 thaobh: marcéiri diosctrsa
(focail Bhéarla amhain; 19.9 marcoéir dioscdrsa ag an bpaiste meanach); miniciocht Usaid na
bhfocal Béarla yeah, yes, yep (35.7 diobh ag an bpaiste meanach).

6. Rinneadh anailis ar liofacht na ndaltai de réir na ngnéithe seo: (1) tréithe liofachta (lion focal:
101.4 focal ag an bpaiste meanach) agus miliofachta (stadanna (6.26 stad gearr agus 0.94 stad
fada ag an bpaiste meanach), focail bhearnaithe (1.3 ag an dalta meanach), fuaimniu fadaithe (1.36
ag an bpaiste meanach), intriachtai débartaiola (3.6 ag an bpaiste meanach)) i n6iméad samplach
reacaireachta; (2) raitis maidir le heaspa focléra agus raitis eile mheititheangeolaiochta (sampla
amhain ag an bpaiste meanach).

Léitheoireacht bhreise

O hifearnain, T.agus Ni Neachtain, M. (eag.i) (2012) An tSochtheangeolaiocht: Feidhm agus Tuairisc.
BAC: Cois Life.



An da theanga taobh le taobh

Ta Gaeilge agus Béarla & sealbht agus a labhairt go comhuaineach i measc na bpaisti ata faoi
chaibidil anseo i gcomhthéacs ginearalta na taithf atd acu ar an gcineal datheangachais shoisialta
ata sa Ghaeltacht chomhaimseartha. Is féidir dha chéras teangeolaiochta a fheidhmionn le chéile
i gcomhthéacs an dadtheangachais a chur i gcomparaid ghinearalta teangeolaiochta lena chéile ar
thri leibhéal:

1. Comparaid dhireach: gnéithe teangeolaiochta inchomparaide le chéile.

2. Comhshamhlu: gnéithe teangeolaiochta i dteanga amhain a athraionn i dtreo cérais ata i
dteanga eile an chainteora.

3. Gnéithe a eascraionn as an sealbhi i gcomhthéacs datheangach: tréithe suntasacha a
bhaineann le muanld no6 le srian ar shealbht agus ar fheidhm teanga, n6 na dteangacha, a
labhraionn na paisti sa chomhthéacs séisialta datheangach.

Cuimsionn na tri leibhéal seo go leor athruithe iarthraidisiinta i nGaeilge na bpaisti ach go
héirithe. Bunaithe ar an aicmit ginearalta comair seo, i gcas leibhéal 1, is iad seo a leanas na
réimsi teangeolaiochta a ndéanfar comparaid dhireach eatarthu: focléir, deilbhiocht, comhréir,
séimeantaic, pragmataic agus liofacht. Is mar athruithe ar leibhéal 2, ach go hairithe, a aicmitear na
réimsi seo a leanas: inscne ghramaduiil, na claochluithe tosaigh agus an fhoghraiocht. Ar leibhéal 3
a aicmitear forais airithe sa deilbhiocht agus sa chomhréir. Pléifear na réimsi seo ina gceann agus
ina gceann sna fochaibidli seo sios.

4.1. Focloir

San fhochaibidil seo cuirimid mean na leamai a chuireann na daltai i bhfeidhm sa Ghaeilge agus
sa Bhéarla i gcomparaid dhireach lena chéile. Ni hionann medanlion na leamati a léirionn cainteoiri
i dteangacha éagsula. Mar gheall ar thréithe teangeolaiochta an infhillte a bheith nios tabhachtai
sa Ghaeilge, bheifi ag suil le breis leamai sna hagallaimh Ghaeilge na sna hagallaimh Bhéarla. Ar
bhealach, fioraionn comparaid idir iomlan meanach leamai na bpaisti sa da theanga an t-aiteamh
seo. Is é lion meanach na leamaf a léirigh na paisti sa Ghaeilge na 415 agus is é lion meanach na
leamai sa Bhéarla a 1éiriodar na 384. Tugann na figitiri le fios go n-usdideann na cainteoiri 6ga 7%
nios mo leamai sa chomhra Gaeilge na sa chomhra Béarla.

Ach anailis a dhéanamh ar chomhphdirteanna na dtorthai sa da theanga, tagann athrt ar an
scéal. Léiritear i gCairt 67 gurb é lion na leamai T2 agus lion na leamai michui is cuis le lion ard
compardaideach na leamai sa chomhra Gaeilge. Tar éis na leamai T2 agus leamai michuf a bhaint as
an aireamh, ta an da theanga cothrom 6 thaobh leamaf bhunteanga an chomhra (ni fhaightear de
dhifriocht ach 2% nios mé leamai sa chomhra Béarla). Tugann Cairt 67 le fios freisin gurb é lion
ard na leamai Béarla a thainig isteach sa Ghaeilge sna 2000te, na nua-iasachtai is déanali, an chuis
is suntasai le lion nios airde leamaf a bheith sa chomhra Gaeilge.
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Cairt 67 Comhdhéanamh na leamai sa chomhra Béarla i gomparaid leis an gcomhra Gaeilge ag an bpaiste meanach.

I gCairt 68, ata bunaithe ar na sonrai ata i gCairt 1 agus i gCairt 44 thuas agus ata leagtha amach
ar an munla céanna, cuirimid i gcomparaid le chéile an daileadh ata ar na pdisti ina gcomhra sa
da theanga. Léiritear na sonrai de réir lion ardaitheach na leamaf calabraithe sa da theanga, ag
a bhfuil dha chuar chostla. Cuirimid an da chuar i lathair de réir ardd na leamai calabraithe go
neamhspleach ar a chéile 6 thaobh na bpaisti indibhididla sa da theanga. Mar sin, ni fhreagraionn
ord na bpaisti sa Bhéarla (ata léirithe ar ais X in uachtar na léaraide) d’ord na bpaisti sa Ghaeilge
(ais X in fochtar na léaraide).

Ag dha cheann na gcuar at4 an cumas is isle (an taobh clé) agus is airde (an taobh deas) i réimse
teangeolaiochta seo an fhocléra.
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Cairt 68 Ord ardaitheach na bpdisti de réir lion na leamai calabraithe sa da theanga.

[ gCairt 69 thios tugaimid an fhianaise chéanna ar bhonn na leamaf calabraithe Gaeilge a chur i
gcomparaid leis na leamaf calabraithe Béarla do gach cainteoir ar leith. TA an comhthreo ginearalta
céanna le haithint ar ardu na linte treochta sa da theanga, rud a fhagann go bhfuil gaol dearfach
idir lion na leamaf sa da theanga i measc na gcainteoiri.
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Cairt 69 Daileadh na bpaisti de réir lion ardaitheach na leamai calabraithe sa Ghaeilge i gcomparaid leis na leamai
calabraithe Béarla.
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4. An da theanga taobh le taobh

[s féidir na pdisti a aicmit ina dtri fthoghrtpa ar leith bunaithe ar dhaileadh Chairt 69 agus ar
choibhneas na linte treochta ach go hairithe. Ar thaobh na ladimhe clé ta Foghrupa A (21 paiste),
an foghrupa is mo, ar airde a leamai Béarla na Gaeilge ar an mean. I l1ar na léaraide ta Foghriupa
B (16 paiste) ina bhfuil lion na leamai Béarla agus Gaeilge cothrom. Ar thaobh na laimhe deise t4
Foghrupa C (13 paiste), an foghripa is 10, ar airde a leamai Gaeilge na Béarla ar an mean. Mar sin 6
thaobh chéatadain na bpaisti de, i bhfoghrupai A, B, C, t4 42%, 32% agus 26% faoi seach.

[ gCairt 70, léiritear lion na leamai T2 sa chomhra Gaeilge (.i. focail Bhéarla) agus sa chomhra
Béarla (.i. focail Ghaeilge) de réir lion na bpaisti a chuir i bhfeidhm iad. Is 1éir go bhfuil feidhm i
bhfad nios leithne 4 baint as acmhainn na bhfocal T2 (Béarla) sa chomhra Gaeilge na acmhainn na
bhfocal T2 (Gaeilge) sa chomhra Béarla.
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Cairt 70 Lion na leamai T2 sa da theanga de réir lion na bpaisti a bhain feidhm astu.

4.2 Deilbhiocht

[s féidir éifeacht an datheangachais ar dheilbhiocht an d& theanga a thuiscint tri anailis a dhéanamh
ar na cinedlacha tréithe deilbhiochta seo a leanas:

(1) tréithe lenar féidir comparaid dhireach a dhéanamh idir an da theanga;

(2) tréithe ina bhfuil athru i dtreo na teanga eile;

(3) tréithe eile ina bhfuil athra suntasach faoi réir an datheangachais.

4.2.1 Comparaid dhireach

Ta éagsulacht mhor idir céras deilbhiochta na Gaeilge agus coras an Bhéarla. Ina dhiaidh sin féin, is
iad seo a leanas na haicmi lenar féidir comparaid réasinta direach a dhéanamh idir an d4 theanga:

(1) ainmfhocail san uimhir iolra;
(2) briathra mirialta dearfacha agus diultacha;
(3) aidiachtai sa chéim chomparaide.

Ainmfhocail san uimhir iolra

[ gCairt 71 léiritear toradh na comparaide idir céatadain sheachfhoirmeacha na n-ainmfhocal iolra
sa da theanga leith ar leith. TA nios m6 seachfhoirmeacha sa Ghaeilge na sa Bhéarla. Ar an iomlan
ta 20.5%, no ar leibhéal an phaiste mheanaigh 5.8%, nios mé seachfhoirmeacha sa Ghaeilge na sa
Bhéarla.
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Cairt 71 Céatadain sheachfhoirmeacha na n-ainmfhocal san uimhir iolra sa da theanga.

[ gCairt 72 léiritear cointeandid na comparaide idir céatadain na leamai seachfhoirmeacha iolra
sa Ghaeilge agus céatadain na leamai seachfhoirmeacha iolra sa Bhéarla, de réir an phaiste. Ta
céatadain na seachfhoirmeacha Béarla beagan nios airde ag ceathrar paisti (8%; ar chlé in iochtar
sa chairt), ta céatadain an da theanga réastnta cothrom ag 13 paiste (26%; i lar na cairte) agus
ta céatadain na seachfhoirmeacha Gaeilge nios airde ag 33 paiste (66%; sa lar agus ar dheis in
uachtar sa chairt), seachtar (14%) diobh seo ag a bhfuil bearna réastinta moér idir an da theanga. Ta
line threochta na Gaeilge ar fiar go suntasach, de bharr lion ard seachfhoirmeacha a bheith ag an
oiread daltai, ach line threochta an Bhéarla més cothrom agus iseal de bharr lion comparaideach
na bhfoirmeacha cui Béarla.
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Cairt 72 Comortas ordaithe idir céatadain na leamai seachfhoirmeacha iolra sa d& theanga de réir an phaiste.
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[ gCairt 73 léiritear comhfhreagrachtlag dhearfach idir céatadain na seachfhoirmeacha sa Ghaeilge
agus sa Bhéarla de réir an phaiste. Is costil go bhfuil coibhneas dearfach idir cumas sa da theanga
4 1éirid sa réimse seo. [s sine na paisti is ld seachfhoimeacha (ar thaobh na laimhe clé i gCairt 73).
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Cairt 73 Céatadain na seachfhoirmeacha ainm iolra sa da theanga de réir an phaiste, ar bhonn ardaitheach na
seachfhoirmeacha Gaeilge.

[ gCairt 74 léiritear comparaid idir cuair de réir chéatadain na leamai seachfhoirmeacha ata sa
Ghaeilge agus sa Bhéarla ag na paisti. Cé go bhfuil claonadh ginearalta an-chosuil sa da chuar ta
siad éagsuil ni hamhdin in ardd a bhfana ach i lion na ndaltai a bhaineann leis na réimsi éagstla
cumais. T4 ceathrar (8%) sa Bhéarla agus duine (2%) sa Ghaeilge sa chéad réimse den chuar
mar a bhfuil na daltai nach raibh seachfhoirmeacha acu (ar chlé i gCairt 74). Ta lion na ndaltai
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4. An da theanga taobh le taobh

nios leithne sa Ghaeilge sa triti réimse, réimse na ndaltai a 1éirigh céatadan suntasach (>10%)
seachfhoirmeacha. T4 27 dalta (54% d’iomlan na ndaltaf) sa Ghaeilge agus cuigear (10% d’iomlan
na ndaltai) sa Bhéarla sa réimse seo. I gCairt 74 ta ord éagsuil ar na paisti don da theanga. Ta noda
na ndaltai don chomhra Béarla (dearg) in uachtar ar an ais chothromanach agus noda na ndaltai
don chomhra Gaeilge (gorm) in fochtar ar an ais chothromanach.
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Cairt 74 Léirit comparaideach ar chéatadain na seachfhoirmeacha ainm iolra sa da theanga, de réir an phaiste.

An briathar mirialta

I gCairt 75 déanaimid compardid idir seachfhoirmeacha na mbriathra mirialta, leaganacha
dearfacha agus didltacha (gan na leaganacha ceisteacha a chur san direamh) a bhfuil samplai ag
cuigear ar alaghad diobh sa Ghaeilge agus sa Bhéarla. Léiriteari gCairt 75 go bhfuil an difriocht idir
céatadain na leaganacha neamhspleacha agus spleacha nios suntasai sa Ghaeilge na sa Bhéarla.
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Leaganacha neamhspleacha Leaganacha spledcha

Cairt 75 Céatadain na leaganacha cui neamhspleacha agus spleacha sa da theanga.

Cé gur mar a chéile atd mean chéatadan cui na leaganacha neamhspleacha agus spleacha sa da
theanga, léiritear i gCairt 76 gur beag comhfhreagracht a thaightear eatarthu ar leibhéal na bpaisti
aonaracha. T4 ardu foisteanach sna linte treochta agus is costil go léirionn sin gaol dearfach idir
cumas sa da theanga sa réimse seo.
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Cairt 76 Céatadan na mbriathra mirialta cui sa da theanga in ord ardaitheach sa Ghaeilge.

Aidiachtai sa chéim chompardide

[ gCairt 77 cuirimid i gcomparaid na haidiachtai Béarla agus Gaeilge i gcéim na compardide a
raibh ar a laghad ctig shampla 6 na hagallaimh ar fad ar fail diobh. Léiritear i gCairt 77 nach
bhfuarthas seachfhoirmeacha i gcas ceithre aidiacht sa Bhéarla agus i gcas péire sa Ghaeilge.

Fuarthas seachfhoirmeacha chomh maith le bunleagan na haidiachta in it leagan na comparaide
i measc na bpaisti.
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Cairt 77 Céatadain mhichui (seachfhoirm agus bunleagan) d’aidiachtai sa chéim chomparaide sa da theanga.

Léiritear i gCairt 78 leagan amach céatadanach na sonrai thuasluaite de réir na bpaisti. Ta
éagsulacht mhér idir an da theanga sna réimsi a chuimsitear. (Ni bhfuarthas faisnéis 6 cheathrar i
gcas na n-aidiachtai Béarla mar nar cuireadh an cheist abhartha orthu.)
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Cairt 78 Céatadain na bhfoirmeacha michui i measc na n-aidiachtai comparaideacha sa da theanga, de réir an phaiste.
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4. An da theanga taobh le taobh

Ar an mean tad 16% sa Bhéarla agus 44.9% sa Ghaeilge d’thoirmeacha michui comparaideacha;
bearna de 28.9% idir an da theanga agus cumas an Bhéarla in uachtar. TA comhfhreagracht lag
idir an da theanga ar leibhéal na bpdisti aonaracha sa réimse seo (Cairt 79; ni bhfuarthas faisnéis
6 cheathrar i gcas na n-aidiachtai Béarla). Is costil go bhfuil coibhneas dearfach idir cumas sa da
theanga 4 1éirid sa réimse seo.
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Cairt 79 Céatadain na bhfoirmeacha michui i measc na n-aidiachtai comparaideacha sa da theanga, de réir chéatadain
ardaitheacha Ghaeilge an phaiste.

I gCairt 80 léiritear an coibhneas éagsuil i gcéim na comparaide idir na foirmeacha cui agus
na seachfhoirmeacha sa da theanga: an daileadh sa Ghaeilge sa leath uachtair, ina bhfuil lion
suntasach seachfhoirmeacha, i gcomortas leis an daileadh sa Bhéarla sa leath iochtair, mar a bhfuil
lion suntasach foirmeacha cui. (Ni bhfuarthas faisnéis 6 cheathrar i gcas na n-aidiachtai Béarla.)
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Cairt 80 Lion na bhfoirmeacha michui agus na bhfoirmeacha cui i mbreischéim na haidiachta sa d4 theanga de réir
fhoirmeacha cui an phaiste.

4.2.2 Comhchlaonadh

Ni fhaightear athruithe suntasacha lionmhara deilbhiochta i dtreo na teanga eile ach amhain i gcas
athruithe sa Ghaeilge i dtreo an Bhéarla. Ta réimsi deilbhiochta na Gaeilge a bhfuil simpliti n6 /
agus athru i dtreo an Bhéarla le fail iontu liostaithe i dTabla 17. Ta cur sios rangaithe orthu sitid sa
leabhar seo faoi uimhir thagartha na fochaibidle a thugtar sa trid colun.



4.3 Combhréir

Ranna cainte Réimse deilbhiochta Tagairt

Seachfhoirmeacha iolra a bhaineann le
hathruithe foghraiochta

Iolra le foirceann -s an Bhéarla
Ainmfhocal — 2.2.1
Easpa an ghinidigh uatha

Easpa an ghinidigh iolra

lolra i ndiaidh cé mhéad agus cupla

_ Réimniu michui
Briathar - 2.2.2
Foirm scartha

Réamhfhocal Scaradh an réamhfhocail agus an ailt 2.2.5
Forainm réamhfhoclach Foirm scartha 2.2.5
Forainm mo agus do in ionad m’agus d’ 2.2.6
Mireanna briathartha Seachfhoirmeacha 2.2.7
-rud i gcomhfhocal 2.2.8

Tabla 17 Réimsi deilbhiochta & simplit né / agus & n-athru i dtreo na teanga eile: Gaeilge i dtreo an Bhéarla.

Maidir le handil na Gaeilge ar an mBéarla, féach an plé ar iolrai cnuasainmneacha fearacht glasses
(3.2.1) agus samplai michui réamhfhocal (3.4.1).

4.2.3 Tréithe eile a bhfuil simplia n6 laghdu le sonru iontu

Liostaithe i dTabla 18 ta réimsi a bhfuil athruithe suntasacha deilbhiochta sa Ghaeilge iontu
nach mbaineann go soiléir le coras deilbhiochta an Bhéarla ach a bhaineann, is cosuil, le feidhm
shrianta na Gaeilge i gcomhthéacs an datheangachais. Ta cur sios rangaithe orthu sitid sa leabhar
faoi thagairt na fochaibidle a thugtar sa cheathru colun.

Ranna cainte Réimse deilbhiochta | Foréimse deilbhiochta Tagairt

Ainmneach uatha

Uimhir uatha i suiomh na huimhreach iolra

Gliphbed Uimbhir iolra Tamhan an uatha gan athru agus foirceann 2.21
an iolra leis
Tamhan michui
Ainm briathartha 2.2.4
Réamhfhocal simpli 2.2.5

Tabla 18 Réimsi deilbhiochta a bhfuil simplit n6é laghdu suntasach iontu.

4.3 Comhréir

[s féidir éifeacht an datheangachais ar chomhréir an da theanga a thuiscint tri anailis a dhéanamh
ar na cinedlacha tréithe comhréire seo a leanas:

(1) tréithe lenar féidir comparaid dhireach a dhéanamh idir an da theanga;

(2) tréithe ata ag athru i dtreo thréithe na teanga eile;

(3) tréithe eile ina bhfuil athra suntasach faoi réir an datheangachais.
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4. An da theanga taobh le taobh

4.3.1 Comparaid dhireach
Isiad seo aleanas réimsi na comhréire ar féidir comparaid dhireach idir an d4 theanga a dhéanamh
orthu san anailis ar an gcorpas seo: (1) an chlaoninsint agus (2) éagsuilacht na gceisteanna.

An chlaoninsint

San fhochaibidil seo tugaimid toradh na hanailise ar raitis na bpaisti nuair a iarradh orthu abairti
a chur sa chlaoninsint sa Ghaeilge agus sa Bhéarla. Is é an tasc a bhi le déanamh ag na daltai na tus
a chur le habairt le ‘Dulirt (duine) go ... / (person) said that ..’ agus an abairt a chriochnd. Cuireadh
an cheist seo ar 36 dalta le linn na n-agallamh Gaeilge agus ar 32 dalta le linn na n-agallamh Béarla.
Thug 63.8% de 36 dalta freagra cui sa Ghaeilge agus 43.8% de 32 dalta freagra cui sa Bhéarla.

Chun tuiscint nios fearr a fhail ar an gcaidreamh até idir an d4 theanga sa chorpas, is fiu diriu ar
chomhdhéanamh na raiteas michui. In ionad na claoninsinte is { an insint dhireach a bhi ag 30.6%
de na paisti sa Ghaeilge agus 25% sa Bhéarla. Bhi aimsir an bhriathair michui ag paiste amhain
(2.8%) sa Ghaeilge agus ag deichnitr (31.2%) sa Bhéarla. Tharla nar éirigh le paiste amhain (2.8%)
an tasc seo a chur i gcrich sa Ghaeilge (Cairt 81).

%Gan chriochni(
m Aimsir mhichui
® %insint dhireach

10

Gaeilge Béarla

Cairt 81 Céatadain na gcineéalacha raiteas michui as iomlan na raiteas sa chlaoninsint sa da theanga.

Léiritear san fhianaise seo 6n gcorpas go bhfuil cumas ionramhala nios fearr ag na daltai ar an
gclaoninsint maidir le haimsir de sa Ghaeilge na sa Bhéarla ach go bhfuil céatadan fheidhmiua
phearsa na claoninsinte féin nios fearr de bheagan sa Bhéarla na sa Ghaeilge.

Eagsdlacht ceisteanna

larradh ar na paisti ceisteanna a chur faoi phictit(i)r sa leabhar le linn na n-agallamh struchttrtha.
Chuir na daltaf ctiig cheist ar an medn sa Ghaeilge agus sa Bhéarla. Rinneadh anailis ar éagsulacht
na gceisteanna tri chomhaireamh na gcinealacha forainmneacha ceisteacha éagsila a bhi sna
ceisteanna. Comhaireadh na cinedlacha ceisteanna seo sa rata éagsulachta seo chomh maith
céanna: ceisteanna dar tis an briathar substainteach né dar tis an chopail, agus ceisteanna dar
tus briathar gniomhach.

Is iad 53.4% agus 62.4% ratai éagsulachta na gceisteanna a léirigh an paiste meanach sa Ghaeilge
agus sa Bhéarla faoi seach. Léiritear i gCairt 82 go bhfuil an rata éagsulachta nios airde de bheagan
ar an mean sa Bhéarla. O thaobh na Gaeilge de, t4 an bhearna idir an gripa ag a bhfuil an rata
éagsulachta is isle agus an grupa ag a bhfuil an rata éagsulachta is airde beagainin nios leithne na
mar atd a macasamhail de bhearna idir an grapa is isle agus an grupa is airde sa Bhéarla. Is é sin le
ra go bhfuil fana na line mednai nios géire sa chairt don Ghaeilge.
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Cairt ata éagsulachta na gceisteanna sa da theanga de réir rata ardaithigh sa da theanga go neamhspleéach.

Cé gur beagnach mar a chéile rata éagsulachta na gceisteanna sa da theanga, léiritear i gCairt 83
gur beag comhfhreagracht a fhaightear eatarthu ar leibhéal na bpaisti aonaracha (m.sh., nuair a
leagtar na daltai amach de réir rata ardaithigh sa Ghaeilge mar ata i gCairt 83).
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Cairt 83 Rata éagsulachta na gceisteanna sa da theanga de réir rata ardaithigh sa Ghaeilge.

Léiritear san fhianaise seo 6n gcorpas go bhfuil cumas ionramhala nios leithne ag na daltai ar na
struchtuir cheisteacha sa Bhéarla na sa Ghaeilge.

4.3.2 Comhchlaonadh

Sa Ghaeilge a fhaightear formhdr na n-athruithe suntasacha comhréire i dtreo an Bhéarla agus
ni fhaightear ach beagan sa Bhéarla i dtreo na Gaeilge. T4 réimsi comhréire na Gaeilge, agus dha
réimse sa Bhéarla, a bhfuil simplid n6 / agus athru i dtreo na teanga eile le fail iontu, liostaithe i
dTabla 19. T4 cur sios rangaithe orthu siud sa leabhar seo faoi uimhir thagartha na fochaibidle a
thugtar sa cheathru coldn.

Catagdiri comhréire Fochatagéiri comhréire | Tagairt

Ainmfhocal i bhfochlasal 231
Ainm briathartha agus cuspéir i

Forainm i bhfochlasal 231
Ainm briathartha leantinach Forainm sa triu pearsa 2.3.2
Fochlasal ceisteach an né md 234
Clasal coibhneasta bireach 235

Indireach 2.3.4

Alt dubailte 2.3.6
Struchtur ginideach

Ginideach réamhfhoclach | 2.3.6
Clasal coibhneasta Lion that roghnach 33.2
Struchtuar ginideach truck man’s 333

Tabla 19 Réimsi comhréire comhchlaonta chun na teanga eile.
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4.3.3 Tréithe eile a bhfuil simplia né laghdu le sonru iontu

Liostaithe i dTabla 20 ta réimsi a bhfuil athruithe suntasacha comhréire sa Ghaeilge agus sa
Bhéarla iontu nach mbaineann go soiléir le cdras comhréire na teanga eile. T4 cur sios rangaithe
orthu siad sa leabhar faoi thagairt na fochaibidle a thugaimid sa cheathru colun.

Catagoiri comhréire Fochatagéiri comhréire | Tagairt

Comhfhreagracht uimhreach | é in aitiad leis an gcopail | 2.3.7

Comhfhreagracht uimhreach | Abairt chopaileach 333

Tabla 20 Réimsi comhréire ina bhfuil simplit né laghdu sa da theanga.

4.4 Séimeantaic

[s féidir éifeacht an datheangachais ar shéimeantaic an da theanga a thuiscint tri anailis adhéanamh
ar na cinedlacha tréithe séimeantaice seo a leanas:

(1) tréithe lenar féidir comparaid dhireach a dhéanamh idir an da theanga;

(2) tréithe ata ag athra i dtreo thréithe na teanga eile.

4.4.1 Comparaid dhireach

As na réimsi séimeantaice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse fheidhmiu na
réamhfhocal amhain is féidir comparaid dhireach a dhéanamh idir séimeantaic na Gaeilge agus
an Bhéarla.

An réamhfhocal

San fhochaibidil seo cuirimid i gcomparaid le chéile lion naréamhfhocal da bhfuil seachfhoirmeacha
suntasacha tugtha faoi deara i dtaifeadtai sa Ghaeilge agus sa Bhéarla. Taifeadadh 1.2 agus 0.2
réamhfhocal ag a raibh ciall athraithe i nGaeilge agus i mBéarla an phaiste mheanaigh, faoi seach.
Léiritear i gCairt 84 lion suntasach, 16 dalta (32%), nar taifeadadh aon sampla uathu i nGaeilge
na i mBéarla. Ina ainneoin sin, nil comhfthreagracht shoiléir idir na samplai Béarla agus Gaeilge.
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Cairt 84 Lion sheachfhoirmeacha na réamhfhocal in ord ardaitheach sa Ghaeilge.

4.4.2 Comhchlaonadh

Faightear athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge agus sa Bhéarla araon. Réimsi
séimeantaice sa da theanga ina bhféadfadh comhchlaonadh i dtreo na teanga eile a bheith i gceist
leo, ta aicmiu teangeolaiochta orthu sitd sa leabhar seo faoi thagairt na fochaibidle a thugaimid sa
triu colun i dTabla 21.



Catagoiri séimeantaice Tagairt
Briathar 2.4.2
Frasa 2.4.3-5
Samplai eile 2.4.6
Inscne an fhorainm 3.4.2
Forainm éiginnte many agus much | 3.4.3

4.4 Séimeantaic / 4.5 Pragmataic

Tabla 21 Réimsi séimeantaice & n-athru i dtreo na teanga eile.

4.5 Pragmataic

Breathnaimid ar éifeacht an datheangachais shéisialta ar phragmataic an da theanga ar bhonn
anailise ar na cinedlacha tréithe pragmataice seo a leanas:

(1) tréithe ar féidir comparaid dhireach idir an da theanga a dhéanamh orthu;

(2) tréithe eile teanga ata ag athru i dtreo thréithe na teanga eile.

4.5.1 Comparaid dhireach

As na réimsi pragmataice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse na bhfocal
pragmataice, né marcdiri dioscuirsa, agus in Usaid na bhfocal yeah, yes agus yep, is féidir comparaid
dhireach a dhéanamh idir an Ghaeilge agus an Béarla.

Marcoéiri dioscursa

Déanaimid comparaid chomair chainniochtuil anseo idir réimsi na marcdiri dioscirsa sa da
theanga de réir lion na ndaltai a bhain leas astu. Baintear leas as go leor marcoiri dioscursa
Béarla sa chomhra Gaeilge ach i gcads an chomhra Béarla nil oiread is sampla amhain de mharcoir
dioscursa Gaeilge ann (Cairt 85).
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Cairt 85 Marcéiri dioscursa sa da theanga de réir lion na bpaisti in ord ardaitheach sa chomhra Béarla, agus na marcéiri
dioscursa Gaeilge sa chomhra Gaeilge in ord ardaitheach.

I gCairt 86 léiritear lion na marcdiri dioscursa in ord ardaitheach an chomhra Béarla. Léirionn
na linte treochta comhfhreagracht iseal idir lion na bhfocal pragmataice sa Bhéarla agus lion na
bhfocal pragmataice T1 sa Ghaeilge. T4 nios mé comhfhreagrachta idir lion na bhfocal pragmataice
sa Bhéarla agus lion na bhfocal pragmataice T2 sa Ghaeilge.
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Cairt 86 Lion marcéiri dioscursa sa da theanga de réir oird ardaithigh sa chomhra Béarla.

Tagann cuiig phointe shonracha chun solais sa chairt seo ach go hairithe maidir le feidhmia na
cumarsaide ata munlaithe ag an datheangachas soisialta:

(a) paisti ag a bhfuil idirdhealu suaithinseach idir an lion marcéiri sa chomhra Gaeilge agus sa
chomhra Béarla, agus an lion is airde sa chomhra Béarla, rud is cosuil a 1éireodh ceannas
comparaideach a bheith ag pragmataic an Bhéarla san acmhainn chumarsaide ata ag daltai
(m.sh. C08c, C08d, C10d, B11c, B10h);

(b) lion beag cainteoiri ag a bhfuil lion na marcéiri diosctrsa nios airde sa chomhra Gaeilge
na sa chomhra Béarla (m.sh. C12a, C10b, C11f); t4 C11f (an ceathru dalta isteach ar dheis
i gCairt 86) suntasach de bharr a mhéad marcéiri dioscirsa Béarla atd sa chomhra Gaeilge
aici (nfos mé nd an méid ata sa chomhra Béarla aici) agus ar a laghad comparaideach
marcdiri dioscursa Gaeilge ata sa chomhra Gaeilge aici;

(c) lion suntasach na bpadisti a chuireann marcéiri dioscirsa ag obair sa chomhra Béarla ach
nach gcuireann moéran da leithéid ag obair sa chomhra Gaeilge (m.sh. B12¢c, B10b, C08b,
Clle, C10d)

(d) lion beag na bpaisti ag a bhfuil cothromaiocht i lion comparaideach na marcoéiri sa da
theanga (m.sh. C11d, B07a), agus marcdiri diosctirsa Béarla sa chomhra Gaeilge i gceannas
ag a bhformhoér;

(e) lion paisti nios lu fés (beirt bhuachailli, 4%) ag a bhfuil nios mé marcoéiri Gaeilge sa
chomhra Gaeilge na an lion marcoéiri Béarla atd sa chomhra Béarla acu (B10c, B10d), rud is
cosuil a l1éireodh ceannas comparaideach a bheith ag pragmataic na Gaeilge san acmhainn
chumarsaide ata acu.

Is éis bonn do phointe (a) na gurb éard ata sa ghnathphatrin ag na paisti a bhfuil lion ard marcéiri
acu (ar thaobh na laimhe deise i gCairt 87) na go bhfuil lion na marcéiri diosctrsa (idir leamai
Gaeilge agus Béarla) nios airde acu sa chomhra Béarla na sa chomhra Gaeilge, .i. is iad na barrai
faisnéise dearga is airde acu.

Léiritear an patrin inchompardide i gCairt 87 i gcas éagsulacht na marcéiri dioscursa in ord
ardaitheach an chomhra Béarla.
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Cairt 87 Eagsulacht na marcéiri dioscirsa sa da theanga de réir oird ardaithigh sa chomhra Béarla.



4.6 Liofacht

FéachigCairt87, mar shampla, maidir le pointe (e) thuas, daltai B10cagus B10d, a bhfuil éagsulacht
réasunta iseal acu sa da theanga. Is é cainteoir B10g an t-aon chainteoir amhain a bhfuil an barra
faisnéise gorm (MD Gaeilge sa chomhra Gaeilge i gCairt 87) aige nios airde na an barra faisnéise
dearg, agus ta éagsulacht réasunta iseal aigesean sa da theanga chomh maith.

Na focail yeah, yes, yep
Dirimid anseo ar na focail dhearbhaithe yeah, yes agus yep i bhfreagrai agus mar dheimhnidchan

sa Ghaeilge agus sa Bhéarla. Bhi 35.7 agus 10.3 focal den chinedl seo i bhfeidhm ag an bpaiste
meanach sa chomhra Béarla agus sa chomhra Gaeilge, faoi seach (Cairt 88).
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Cairt 88 Lion meanach na bhfocal yeah, yes agus yep sa chomhra sa da theanga.

Bhi beirt phaisti a raibh nios mo focal Béarla den chinedl seo in isdid acu sa Ghaeilge na sa Bhéarla
(B10c, C08a) agus duine (C11e) araibh an oiread céanna aici sa da theanga (Cairt 89) agus is triar
iad seo a raibh nios 11 nd an mean acu sa chomhra Béarla agus ta nios Id na an mean ag Cl1e sa
chomhra Gaeilge agus nios mé na an mean ag B10c agus C08a sa chomhra Gaeilge.
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Cairt 89 Lion na bhfocal yeah, yes agus yep sa chomhra sa da theanga de réir oird ardaithigh sa Bhéarla.

Mar sin, ta na focail dhearbhaithe seo nios coitianta sa chomhra Béarla ag 47 paiste (94%) de
bharr, go priomha, go bhfuil céras dearbhaithe Gaeilge ag feidhmit sa chomhra Gaeilge in éindi le
coras yeah, yes agus yep.

4.5.2 Comhchlaonadh sa Ghaeilge i dtreo an Bhéarla
[ measc na ngnéithe pragmataice a ndearnadh anailis orthu sa saothar seo ta l1éiria 4 thabhairt ar
athruithe sa Ghaeilge i dtreo an Bhéarla maidir leis na freagrai ar cheisteanna dunta (féach 2.5.3).

4.6 Liofacht

San fhochaibidil seo déanaimid comparaid dhireach idir torthai na n-anailisi a rinneadh ar liofacht
na bpaisti sa Ghaeilge agus sa Bhéarla. P1éimid anseo an liofacht agus an mhiliofacht sa chomhra
sa da theanga de réir na ngnéithe seo: (1) tréithe liofachta agus miliofachta i n6iméad samplach
reacaireachta (a phléimid i bhFochaibidil 4.6.1), agus, sa chorpas tri chéile, (2) raitis maidir le
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heaspa foclora agus raitis eile mheititheangeolaiochta maidir leis an stor focal Gaeilge agus Béarla,
a phléimid i bhFochaibidil 4.6.2.

4.6.1 Tréithe liofachta agus miliofachta

San fhochaibidil seo déanaimid torthai na Gaeilge agus an Bhéarla a chur i gcomparaid le chéile
maidir le tréithe liofachta agus miliofachta sa néiméad samplach ar leith reacaireachta. Ma
chuirtear iomlan na dtascairi le chéile ((a) stad, (b) bearna, (c) fadq, (d) intriacht) d’iomlan na
bpaisti, is é an t-iomlan na 906 tascaire miliofachta sa Ghaeilge agus 846 tascaire miliofachta sa
Bhéarla. Is 18.1 tascaire miliofachta a bhi ag an bpaiste meanach sa Ghaeilge agus 16.9 sa Bhéarla.

[ gCairt 90 léiritear daileadh na bpdisti de réir mhéid na bearna idir lion na dtascairi miliofachta
sa Ghaeilge agus sa Bhéarla. (Ni miste a mheabhru go bhfuil lion na bhfocal sa ndiméad samplach
Gaeilge nios airde de bheagan na lion na bhfocal sa n6iméad samplach Béarla; féach thios san
fhochaibidil seo.) Is 1éir go bhfuil an bhearna i gCairt 90 nios m6 ar thaobh na ladimhe deise (mar
a bhfuil miliofacht na Gaeilge in uachtar) na ar thaobh na laimhe clé (mar a bhfuil miliofacht an
Bhéarla in uachtar). Is i an difriocht is m¢ idir an Ghaeilge agus an Béarla go bhfuil, mar eiseamlair,
13 tascaire miliofachta nios mé sa Bhéarla ag an dalta is mé i measc na ndaltai a bhfuil nios mé
tascairi miliofachta acu sa Bhéarla (ar chlé); agus ta 22 tascaire miliofachta nios mé sa Ghaeilge ag
an dalta is mo i measc na ndaltaf a bhfuil nios mé tascairi miliofachta acu sa Ghaeilge (ar dheis). Da
bhri sin is airde suim na dtascairi miliofachta sa Ghaeilge (ar thaobh na ldimhe deise i gCairt 90)
agus is mé an bhearna idir an mhiliofacht sa Ghaeilge agus sa Bhéarla ag an bhfoghrapa céanna (ar
thaobh na laimhe deise i gCairt 90).
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Cairt 90 Difriocht idir lion na dtascairi miliofachta sa da theanga de réir na bearna idir an péire.

Nil coibhneas suntasach sa chorpas seo idir lion na dtascairi miliofachta sa Ghaeilge agus sa Bhéarla
ag leibhéal an duine aonair. [ gCairt 91 léiritear daileadh na bpaisti sa da theanga in ord lion na
dtascairi miliofachta sa néiméad samplach Gaeilge. Fanann line threochta an Bhéarla cothrom,
gan coibhneas le hardu line threochta na Gaeilge.

Cairt 91 Lion na dtascairi miliofachta sa da theanga in ord ardaitheach a lin sa Ghaeilge.

Léiritear, mar sin, tscairi miliofachta ina n-iomlaine a bheith nios airde sa Ghaeilge.



4.6 Liofacht

Lion na bhfocal

Mar a léiritear i gCairt 92, ba 112.2 focal sa Ghaeilge agus 101.1 focal sa Bhéarla a bhi i gcaint an
phaiste mheanaigh sa néiméad samplach reacaireachta. Bhi bearna de 115 focal sa Ghaeilge agus
bearna de 99 focal sa Bhéarla idir an lion ab isle agus an lion ab airde focal. Ciallaionn sé sin go
nduirt na paisti nios mo focal sa Ghaeilge na sa Bhéarla ach go raibh an bhearna sa tairgitlacht ni
ba leithne sa Ghaeilge, idir an té ba mho lion focal agus an té ab isle lion focal, na an bhearna sa
Bhéarla.
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Cairt 92 Lion meanach na bhfocal i n6iméad reacaireachta sa da theanga.

Ta 1éiria anseo ar chumas nios fearr 6 thaobh na Gaeilge de a bheith ag na daltai ina n-iomlaine
maidir le lion ard tairgeadh focal, spléachadh ar bhuntdiste Gaeilge a fhaightear go hannamh sa
chorpas seo.

Stad gearr agus stad fada in abairt

Comhaireadh lion na stadanna a bhi idir focail in abairt sa néiméad reacaireachta ag gach dalta.
Rinneadh idirdhealt idir stad gearr (fad nios 14 na tri shoicind) agus stad fada (fad tri shoicind né
nios mo). Rinne an paiste mednach 6.46 stad gearr agus 0.98 stad fada sa Ghaeilge agus 6.26 stad
gearr agus 0.94 stad fada sa Bhéarla (Cairt 93).
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Cairt 93 Lion meanach na stadanna gearra agus na stadanna fada sa da theanga.

Focail bhearnaithe

Fuarthas suas le sé thocal bhearnaithe sa Ghaeilge agus cuig thocal bhearnaithe sa Bhéarla sa
noiméad samplach i measc na bpdisti. Ag an dalta mednach bhi 1.5 focal bearnaithe sa Ghaeilge
agus 1.3 focal bearnaithe sa Bhéarla (Cairt 94).
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Cairt 94 Uasmhéid agus mean na bhfocal bearnaithe sa d4 theanga.

Fuaimnia fadaithe

Fuarthas suas le naoi gcomhartha d’fhuaimnit fadaithe sa Ghaeilge i measc na bpaisti agus suas
le sé chomhartha d’fhuaimniu fadaithe sa Bhéarla. Bhi 1.46 d’fhuaimnit fadaithe sa Ghaeilge agus
1.36 d’fhuaimnit fadaithe sa Bhéarla ag an bpaiste meanach (Cairt 95).
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Cairt 95 Uasmhéid agus mean na gcomharthai den fhuaimniu fadaithe sa da theanga.

Mar sin i gCairt 93-95 ta beagan nios mo stadanna, focail bhearnaithe agus fuaimniua fadaithe sa
Ghaeilge na sa Bhéarla; buntaiste beag ag an mBéarla is cosuil.

Intriachtai débartaiola

Bhi suas le deich n-intriacht débartaiola (e- agus em-) sa Ghaeilge agus suas le 15 cinn sa Bhéarla i
measc na bpaisti. Bhi 3.3 intriacht débartaiola sa Ghaeilge agus 3.6 intriacht ddbartaiola sa Bhéarla
ag an bpaiste meanach (Cairt 96). In ainneoin threocht na dtorthai seo, nior 1éirigh 11 duine aon
sampla den tréith seo sa Bhéarla (féach Cairt 65, Fochaibidil 3.6.1); is cdigear daltai nach raibh aon
intriacht débartaiola acu sa Ghaeilge (Cairt 25, Fochaibidil 2.6.1)). Is é sin le ra, cé go bhfuil nios
mo intriachtai débartaiola ag an dalta meanach sa Bhéarla, ta lion nios mé daltai sa Bhéarla nach
bhfuil aon intriacht débartaiola acu.
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Cairt 96 Uasmhéid agus mean na n-intriachtai débartaiola sa da theanga.

Ta 1éiria anseo ar liofacht nios fearr 6 thaobh na Gaeilge de a bheith ag na daltai ina n-iomlaine
maidir le lion nios 1t intriachtai débartaiola (ach go bhfuil bonn nios teoranta 6 thaobh na Gaeilge
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de sa phointe seo, de bharr go bhfuil nios m6 daltai a bhfuil intriacht acu sa ndiméad samplach
Gaeilge na sa Bhéarla). Is spléachadh é seo ar bhuntdiste Gaeilge a fhaightear go hannamh
sa chorpas seo, ach ta torthai lion na bhfocal, mar a tugadh thuas, ag teacht leis an bhfianaise
dhearfach seo 6 thaobh liofacht na Gaeilge de.

4.6.2 Raitis i leith cumais agus moill tairgthe focal

Dirimid anseo ar rditis na ndaltai maidir le heaspa focléra agus lena gcuid raiteas
meititheangeolaiochta maidir leis an stér focal ata acu sa Ghaeilge agus sa Bhéarla. Léirigh an
paiste meanach dha shampla sa Ghaeilge agus sampla amhdin sa Bhéarla. San agallamh Gaeilge
agus Béarla faoi seach, 1éirigh 38 (76%) agus 28 (56%) de na paisti raiteas den chineadl seo.

[ gCairt 97 léiritear daileadh na ndaltai aonaracha in ord ardaitheach de réir lion na samplai sa
Bhéarla. Léiritear go bhfuil 17 duine nach ndéanann raiteas meititheangeolaiochta cumais ach
amhain sa Ghaeilge. Is seachtar a rinne raiteas den sort sin sa Bhéarla amhain.
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Cairt 97 Lion na raiteas meititheangeolaiochta in ord lion na samplai sa Bhéarla.

Maidir leis na raitis seo a bheith nios coitianta ag daltai sa Ghaeilge na sa Bhéarla, is féidir
comparaid a dhéanamh idir an da theanga i gCairt 97, .i. lion na ndaltai a bhfuil nios mé raiteas
mar seo acu i dteanga amhadin seachas a chéile. Mar sin, is é cdimheas na ndaltai idir an da theanga
na 28 (56%) sa Ghaeilge : 13 (26%) sa Bhéarla, rud a fhagann gurb é taobh na Gaeilge is didltai at3,
agus i ionann is a dha oiread nios diudltai na an Béarla sa chéimheas seo.

4.7 Achoimre

Pléadh impleachtaf teangeolaiochta an chinedl datheangachais shdisialta at i réim sa Ghaeltacht
chomhaimseartha sa chaibidil seo. Rinneadh plé ar shé réimse teangeolaiochta ata inchomparaide:
focléir, deilbhiocht, comhréir, séimeantaic, pragmataic agus liofacht. Rinneadh tagairt do thri
réimse a bhaineann leis an gcomhshamhli datheangach: inscne ghramaduil, na claochluithe
tosaigh agus an fhoghraiocht; agus do dha réimse a eascraionn as an sealbhu datheangach: an
deilbhiocht agus an chomhréir.

Léiriodh go bhfuil feidhm i bhfad nios leithne a baint as acmhainn na bhfocal T2 sa Ghaeilge na
acmhainn na bhfocal Gaeilge sa chomhra Béarla. Minionn lion na n-iasachtai Béarla sa Ghaeilge
agus lion na seachfhoirmeacha sa Ghaeilge an fath a bhfuil lion nios airde leamai sa Ghaeilge le
hais an Bhéarla. Is é lion mednach na leamai a léirigh na paisti sa Ghaeilge na 415 agus is ¢ lion
medanach na leamai sa Bhéarla a léiriodar na 384. Tugann na figiuiri le fios go n-tisdideann na
cainteoiri 6ga 7% nios mé leamai sa chomhra Gaeilge na sa chomhra Béarla. Bheifi ag stil le lion
nios airde leamai sa Ghaeilge de bharr go bhfuil tréithe an infhillte nios suntasai sa Ghaeilge le
hais an Bhéarla. Ni fhaightear de dhifriocht ach 2% nios mé leamai sa chomhra Béarla tar éis na
leamai T2 agus leamai michui a bhaint as an aireamh. Fagann sin go bhfuil an da theanga cothrom
6 thaobh leamai bhunteanga an chomhra. Léirionn daileadh na leamai calabraithe coibhneas
dearfach sa da theanga.
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Ar an iomlan ta 20.5%, nd ar leibhéal an phaiste mheanaigh 5.8%, nios m6 seachfhoirmeacha sa
Ghaeilge na sa Bhéarlai gcas fthoirmeacha an ainmfhocail san iolra. Mar sin, 1éirfonn an chomparaid
seo go bhfuil cumas nios airde ag na daltaf ag proéisedil fhoirmeacha an ainmfhocail san iolra sa
Bhéarla le hais na Gaeilge. Is mar a chéile mean chéatadan na leaganacha neamhspleacha agus
spleacha sa da theanga (75.4% sa Bhéarla agus 75.9% sa Ghaeilge ag an dalta meanach) i gcas
na mbriathra mirialta, ach ta difriochtai suntasacha le tabhairt faoi deara i gcas na bhfoirmeacha
spleacha; léiriodh nios mé foirmeacha michui i gcas na Gaeilge sna foirmeacha spleacha. I gcas
chéimeanna comparaide na haidiachta, ar an mean ta 16% sa Bhéarla agus 44.9% sa Ghaeilge de
sheachfhoirmeacha comparaideacha; bearna de 28.9% idir an da theanga agus cumas an Bhéarla
in uachtar.

Thug 63.8% de 36 dalta leagan cui ar iarratas a bhain leis an gclaoninsint sa Ghaeilge agus 43.8%
de 32 dalta leagan cui sa Bhéarla. In ionad na claoninsinte is { an insint dhireach a bhi ag 30.6% de
na paisti sa Ghaeilge agus 25% sa Bhéarla, i gcds chomhdhéanamh na raiteas michui. Léiritear san
fhianaise 6n gcorpas go bhfuil cumas ionramhala nios fearr ag na daltai ar an gclaoninsint maidir
le haimsir de sa Ghaeilge na sa Bhéarla.

0 thaobh na dtastalacha a bhain le héagstilacht na gceisteanna de, léiritear san fhianaise go bhfuil
cumas ionramhadla nios leithne ag na daltai ar na struchtuir cheisteacha sa Bhéarla né sa Ghaeilge.

Ta ceannas comparaideach ag pragmataic an Bhéarla san acmhainn chumarsaide ata ag na daltai.
Baineann siad leas as go leor marcéiri diosctirsa Béarla sa chomhra Gaeilge ach i gcas an chomhra
Béarla nil oiread is sampla amhain de mharcéir diosctrsa Gaeilge ann.

Sa néiméad samplach reacaireachta bhi 112.2 focal sa Ghaeilge agus 101.1 focal sa Bhéarla i
gcaint an phaiste mheanaigh. San iomlan ta 906 tascaire miliofachta sa Ghaeilge agus 846 tascaire
miliofachta sa Bhéarla. Is 18.1 tascaire miliofachta a bhi ag an bpaiste meanach sa Ghaeilge agus
16.9 sa Bhéarla. Ta 1éirit anseo ar chumas nios fearr 6 thaobh na Gaeilge de a bheith ag na daltaf
ina n-iomlaine maidir le lion ard tairgeadh focal, spléachadh ar bhuntaiste Gaeilge sa réimse
teangeolaiochta seo. Rinne an paiste meanach 6.46 stad gearr agus 0.98 stad fada sa Ghaeilge agus
6.26 stad gearr agus 0.94 stad fada sa Bhéarla. Ag an dalta mednach bhi 1.5 focal bearnaithe sa
Ghaeilge agus 1.3 focal bearnaithe sa Bhéarla. Bhi 1.46 d’fhuaimniu fadaithe sa Ghaeilge agus 1.36
d’fhuaimnit fadaithe sa Bhéarla ag an bpaiste meanach. Bhi 3.3 intriacht débartaiola sa Ghaeilge
agus 3.6 intriacht débartaiola sa Bhéarla ag an bpaiste medanach. I gcas raitis na ndaltai maidir le
heaspa focléra agus lena gcuid raiteas meititheangeolaiochta maidir lena stor focal sa Ghaeilge
agus sa Bhéarla, léirigh 38 (76%), sa Ghaeilge, agus 28 (56%), sa Bhéarla, de na paisti raiteas den
chinedl seo. [s é coimheas mibhuntaisteach na ndaltai idir an da theanga na 28 (56%) sa Ghaeilge
: 13 (26%) sa Bhéarla, rud a fthagann gurb é taobh na Gaeilge is ditltai ata.

Ta tagairt do réimsi deilbhiochta na Gaeilge a bhfuil an chostlacht orthu i bhfaisnéis an staidéir
seo gur athru i dtreo an Bhéarla atd i gceist iontu. Is iad na tréithe ata i gceist: seachfhoirmeacha
iolra a bhaineann le hathruithe foghraiochta; iolra le foirceann -s an Bhéarla; easpa an ghinidigh
uatha; easpa an ghinidigh iolra; iolra i ndiaidh cé mhéad agus cupla; réimniu agus foirm scartha
mhichui i gcas an bhriathair; scaradh michui an réamhfhocail agus an ailt; foirm scartha mhichui i
gcas an thorainm réamhfhoclaigh; mo agus do in ionad m’agus d’i gcas an fhorainm shealbhaigh;
seachfhoirmeacha i gcas na mireanna briathartha; agus -rud i gcomhfhocal, m.sh. stick-rud.

T4 réimsi a bhfuil athruithe suntasacha deilbhiochta iontu sa Ghaeilge a bhaineann, is costil, le
feidhm shrianta na Gaeilge i gcomhthéacs an datheangachais: foirmeacha uatha agus iolra an
ainmfhocail, deilbhiocht an ainm bhriathartha agus an réamhfhocail shimpli.

Ta réimsi comhréire na Gaeilge a bhfuil simplid né / agus athru iontu i dtreo na teanga eile le fail
sna gnéithe teangeolaiochta seo a leanas: an t-ainm briathartha agus cuspéir ainmfhoclach né
forainmneach i bhfochlasal; an t-ainm briathartha leantinach le cuspéir forainmneach; an fochlasal
ceisteach; an clasal coibhneasta; agus struchtir an ghinidigh. I gcas réimsi comhréire an Bhéarla
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ta simpliti n6 / agus athru i dtreo na teanga eile le fail sna gnéithe teangeolaiochta seo a leanas: an
clasal coibhneasta; agus struchtir an ghinidigh.

Ta 1éirit ar réimsi a bhfuil athruithe suntasacha comhréire sa Ghaeilge iontu nach mbaineann go
soiléir le céras comhréire an Bhéarla ach a bhaineann, is costil, le comhthéacs an ddtheangachais
i gcas chomhfthreagracht uimhreach na copaile.

T4 athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge sna réimsi a bhaineann leis an
mbriathar, leis an bhfrasa agus le samplai aonaracha, agus i gcas an Bhéarla sna réimsi a bhaineann
le hinscne an fhorainm agus leis na forainmneacha éiginnte many agus much.

Maidir leis an gcéras deimhnitichain, ta na focail dhearbhaithe yeah, yes agus yep nios coitianta sa
chomhra Béarla ag 47 paiste (94%) de bharr, go priomha, go bhfuil céras dearbhaithe Gaeilge ag
feidhmid sa chomhra Gaeilge in éindi le céras yeah, yes agus yep an Bhéarla.

Léiritear i dtorthai na caibidle seo go bhfuil buntaiste datheangach an Bhéarla in uachtar sna
tascairi éagsula teangeolaiochta a bhi 4 n-inidchadh sa chomparaid dhatheangach idir cumas an
Bhéarla agus na Gaeilge, cé is moite de chuid de na torthai a bhaineann leis an gclaoninsint agus le
cuid de thascairi na liofachta agus na miliofachta.
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Aois

Dirimid sa chaibidil seo ar an gcaidreamh ata idir aois na gcainteoiri ar laimh amhain agus, ar an
laimh eile de, a ngndthachtail sa Ghaeilge agus sa Bhéarla de réir leagan amach comparaideach
na leibhéal teangeolaiochta 1-3 a pléadh i gCaibidil 4. Diritear ar thascairi coitianta, is é sin le
ra, tascairi a raibh samplai diobh ag ar a laghad 35 dalta (70% de na daltai). Na tascairi nach
bhfuarthas samplai diobh ag 70% de na cainteoiri ar a laghad, baineadh as an bplé anseo iad chun
ionadafocht na sonraf a chosaint san anailis. Is iad seo a leanas na tascairi a baineadh amach:
na forainmneacha mo agus do in ionad m’ agus d’ (samplai 6 14 dalta); ainmfhocal briathartha
leantinach agus forainm sa trii pearsa (samplai 6 27 dalta); na mireanna briathartha dd agus
mara/mura (samplai 6 22 agus 12 dalta, faoi seach); an focal -rud i gcomhfhocal (samplai 6
chuigear daltai); an clasal ceisteach (samplai 6 20 dalta); an clasal coibhneasta indireach (samplai
6 24 dalta; ach i gcas Chairt 109, 138, 167, 187 fagadh sonrai maidir le feidhmit michui an chlasail
dhirigh in ionad an chasail indirigh thraidisitinta, .i. maidi faisnéise bui); agus an chlaoninsint
indireach (36 dalta sa Ghaeilge, 31 dalta sa Bhéarla).

Ghlac 50 dalta bunscoile pairt sa tionscadal taighde. Rangaiodh na daltai, a bhi idir 7 agus 12
bliain d’aois, i sé aoisghrupa. Bhi idir 4 agus 17 dalta i ngach aoisghrtpa. Léiritear daileadh aois
na ndaltai i dTabla 22.

Aois Lion % daltai
7 5 10

8 6 12

9 6 12

10 17 34

11 12 24

12 4 8

Tabla 22 Daileadh na bpaisti de réir aoise.

Féach freisin an plé i bhFochaibidil 9.3.2.

5.1 Focloir

Pléimid go hachomair anseo an gaol ata idir aois na bpaisti agus cursai focléra i gcas lion na leamaf
a chuir na cainteoir{ 6ga i bhfeidhm. Léiritear i linte treochta na gcuar i gCairt 98 go dtagann ardu
ar iomlan na leamai sa Ghaeilge agus sa Bhéarla le haois. Léiria é seo ar acmhainn focléra na
bpaisti a dhul i méid, n6 i bhfeabhas, go comhthreomhar sa da theanga de réir mar a théann na
paisti in aois.
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Cairt 98 Lion na leamai de réir aois na bpaisti.

[ gCairt 99 léiritear go bhfuil gaol ditultach ag aois na gcainteoiri le céatadadn na leamai michui
sa Ghaeilge agus sa Bhéarla. Léiria é seo ar chruinneas focldra na bpaisti a dhul i bhfeabhas go
comhthreomhar sa da theanga de réir mar a théann na paisti in aois.
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Cairt 99 Céatadan na leamai michui de réir aois na bpaisti.

Nibhfuarthas caidreamh idir aois na ndaltai agus céatadan na leamai T2 ina n-iomlaine sa Ghaeilge.
LéiritearigCairt 100 go bhfuil gaol dearfach ag aois na bpaistile hisaid naleamai T2 i gcas leamai a
thainig isteach sa Ghaeilge sna 2000te agus gaol didltach i gcas leamaf a thainig isteach sa Ghaeilge
roimh na 1990i. Nil caidreamh idir aois na gcainteoiri agus céatadan na leamai a thainig isteach
sa Ghaeilge sna 19901 (ta daileadh iseal cobhsai i gceist). Ba gha tuilleadh iniichta a dhéanamh
ar an mbunachar seo, ach faoi lathair is féidir dha bhuille faoi thuairim a thabhairt maidir leis an
bhfaisnéis seo. Maidir le hardu a theacht ar na focail Bhéarla is deireanai ata a4 dtabhairt isteach
sa chaint (sna 2000te) de réir mar a théann na paisti in aois, is féidir sin a thuiscint mar 1éiriu ar
chédmheascadh méadaitheach comhaimseartha bisiuil, a bhfuil drochimpleachtai aige d’fhoras
acmhainn focléra sa Ghaeilge. Maidir le hislit a theacht ar na focail Bhéarla is faide ata sa chaint
thraidisiinta (roimh na 1990i) de réir mar a théann na paisti in aois, is féidir sin a thuiscint mar
1éirit ar shealbht focldéra foirmealta (scoile) Gaeilge, m.sh. rothar in ionad bicycle, a bhfuil dea-
impleachtaf aige d’fhoras acmhainn focléra sa Ghaeilge.
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Cairt 100 Tréimhse na leamai T2 sa Ghaeilge mar chéatadain de réir aois na bpaisti.

5.2 Deilbhiocht

Déanaimid cur sios anseo ar an mbaint atd ag aois na bpaisti le deilbhiocht na Gaeilge agus an
Bhéarla de réir leagan amach na Fochaibidle 4.2.

5.2.1 Comparaid dhireach

Is iad seo a leanas na ranguithe inar féidir comparaid dhireach a dhéanamh idir an d4 theanga: (1)
ainmfhocail san uimhir iolra, (2) briathra mirialta dearfacha agus ditltacha agus (3) aidiachtai sa
chéim chomparaideach.

Ainmfhocail san uimhir iolra

I gCairt 101 léiritear go dtagann laghdud ar chéatadain na seachfhoirmeacha (leamai T1 agus
T2) d’ainmfhocail san uimhir iolra sa da theanga de réir aois na bpaisti. Tagann laghda 13.4%
sa Ghaeilge agus laghdi 5.8% sa Bhéarla ar chéatadan na seachfhoirmeacha de réir aois na
gcainteoiri. Léiriu é seo ar chruinneas i ndeilbhiocht an ainmfhocail iolra a dhul i bhfeabhas go
comhthreomhar sa da theanga de réir mar a théann na paisti in aois.
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Cairt 101 Céatadain na seachfhoirmeacha d'ainmfhocail san uimhir iolra de réir aois na bpaisti.

An briathar mirialta

[ gCairt 102 léiritear an bhaint dhearfach atd ag céatadain na bhfoirmeacha cui de na briathra
mirialta le haois na bpaisti. Ta céataddin nios airde de bheagan de réir beagnach gach aoisghrupa i
ngnéthachtail na ndaltai sa Bhéarla né sa Ghaeilge sa réimse deilbhiochta seo.



5.2 Deilbhiocht

50

80

70

60

50 — i [Gaeilge)
40 = %Cui (Biaria)

0 —— line threochta
0 line threochta
10

a :
#A‘ Qﬁf)q’ 125?‘:,“’ é\"@ ?&;\-\' ﬁ{l'

Cairt 102 Céatadain na bhfoirmeacha cui sna briathra mirialta de réir aois na bpaisti.

Tagann an 1éiria seo leis an bplé ata i bhFochaibidil 4.2.1: an chostlacht a bheith air go bhfuil
gaol dearfach idir cumas sa d4 theanga sa réimse seo. Léirit é seo ar chruinneas i ndeilbhiocht an
bhriathair a dhul i bhfeabhas go comhthreomhar sa da theanga de réir mar a théann na paistf in
aois.

Breischéim na haidiachta

Ta gaol soiléir didltach ag aois na gcainteoiri le céatadain sheachfhoirmeacha na n-aidiachtai sa
bhreischéim sa Ghaeilge a raibh ar a laghad cuig shampla ag gach paiste diobh. Tugtar laghdu
suntasach faoi deara ar an difriocht idir céataddin na seachfhoirmeacha sa Ghaeilge 6 76.9% ag
na daltai is 6ige go 40.6% ag na daltai is sine. Is ardu beag a thagann ar line threochta an chuair sa
Bhéarla (Cairt 103).
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Cairt 103 Céatadain na bhfoirmeacha cui d'aidiachtai sa bhreischéim de réir aoise.

Léiriu é seo ar chruinneas i ndeilbhiocht na haidiachta a dhul i bhfeabhas sa Ghaeilge de réir mar a
théann na paisti in aois agus gan moran athraithe a theacht ar an gcruinneas san aidiacht Bhéarla
(ta sin réasunta cruinn cheana féin ag aois 6g).

5.2.2 Comhchlaonadh

Pléimid san fhochaibidil seo réimsi deilbhiochta na Gaeilge a bhfuil simpli n6 athra i dtreo an
Bhéarla le sonrt iontu agus a bhfuil bonn sdch mér samplai ionadaiocha diobh le 1éirit a thabhairt
ar an athru.
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An t-ainmfhocal

In ainneoin aimhrialtacht an chuair i gCairt 104 ta ceangal soiléir didltach idir aois na bpaisti agus
lion na leamai iolra michui a bhaineann le hathruithe foghraiochta i ndeilbhiocht na Gaeilge, m.sh.
caolti i bhfocal mar cnoca ~ cnocai < cnoic. {slionn lion na seachfhoirmeacha go suntasach le haois.
Léiriu é seo ar chruinneas i ndeilbhiocht féineolaiochta an ainmfhocail iolra a dhul i bhfeabhas sa
Ghaeilge de réir mar a théann na paisti in aois.

14

1.2

Lo

0.8

05 - Lion mednach

line threochta
0.4

0.2

0.0
A by @ ] .

?6{’ ‘29'\& @ﬁ- ?&;r vﬂ"’\ '?ﬁ&';"

Cairt 104 Lion meanach na seachfhoirmeacha d’ainmfhocail san uimhir iolra a bhaineann le hathrt foghraiochta de réir
aois na bpaisti.

Ni bhaineann aois na bpaisti le htisaid na bhfoirmeacha ginideacha i suiomh an ghinidigh uatha na
le hiisaid leaganacha uatha né iolra d’ainmfhocal tar éis cé mhéad agus cupla.

An briathar

Ni bhaineann aois na bpaisti le réimnit michui na mbriathra ach léiritear i gCairt 105 go bhfuil
ceangal dearfach idir an aois agus infhilleadh tdite na mbriathra sa chéad agus dara pearsa sa
mhodh coinniollach. Léiria é seo ar a gcumas i ndeilbhiocht thaite an bhriathair a dhul i bhfeabhas
sa Ghaeilge de réir mar a théann na paisti in aois.
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Cairt 105 Céatadain leaganacha taite na mbriathra sa chéad agus sa dara pearsa den mhodh coinniollach de réir aois
na bpaisti.

An réamhfhocal

Ni bhaineann aois na bpaisti le scaradh michui an réamhfhocail 6n alt na le scaradh an fhorainm
o6n réamhfhocal. Ciallaionn sé seo nach bhfuil 1éirit ar fheabhas i ndeilbhiocht seo an réamhfhocail
sa Ghaeilge de réir mar a théann na paisti in aois.



5.3 Comhréir

Na mireanna briathartha

[ gCairt 106 léiritear caidreamh dearfach a bheith idir aois na bpaisti agus usaid chui na mire
briathartha nior. Léiriu é seo ar a gcumas i ndeilbhfocht na mire briathartha a dhul i bhfeabhas sa
Ghaeilge de réir mar a théann na paisti in aois.
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Cairt 106 Céatadain fhoirmeacha cui na mire briathartha nior de réir aois na bpaisti.

5.2.3 Tréithe eile a bhfuil simplia né laghdu le sonru iontu

Nior léirigh an anailis gaol soiléir a bheith ag aois na bpaisti le gnéithe de dheilbhiocht na Gaeilge
a bhfuil simplit n6 laghdu le sonrd iontu agus a bhfuil ar ndéthain samplai ionadaiocha againn
diobh sa chorpas le 1éirit a thabhairt ar an athru.

5.3 Comhréir

San fhochaibidil seo pléimid an gaol at4 ag aois na bpaisti le comhréir na Gaeilge agus an Bhéarla
de réir leagan amach na Fochaibidle 4.3.

5.3.1 Comparaid dhireach
Maidir le héagsulacht na gceisteanna sa chomhrda Gaeilge agus sa chomhra Béarla, is gné
theangeolaiochta i inar féidir comparaid dhireach a dhéanamh idir an da theanga bunaithe ar lion
samplai ionadaiocha na ndaltai.

Eagsulacht ceisteanna

[ gCairt 107 léiritear ardu de réir aoise ar linte treochta na Gaeilge agus an Bhéarla maidir le
héagsulacht ceisteanna na ndaltai. Is 1éirid é seo ar a gcumas (comhréire) maidir le héagsulacht
ceisteanna a dhul i bhfeabhas go comhthreomhar sa Ghaeilge agus sa Bhéarla de réir mar a théann
na paisti in aois.

121



122

5. Aois

100
o5 |
B0
m i
| e S5 agstilacht (Gasilge)
-1 — fEagsilacht (Béarla)
i —— line threcchta
20 - lime threochta
10
o

ﬁ’ﬁ ,ﬁ*’ﬁ ﬁp #ﬁ@ ?ﬁ‘f:? Yﬁ*‘“{m

Cairt 107 Céatadain éagsulacht na gceisteanna de réir aois na bpaisti.

5.3.2 Comhchlaonadh

Pléimid anseo réimsi comhréire sa Ghaeilge agus sa Bhéarla a bhfuil simpliti n6 athra i dtreo na
teanga eile le sonru iontu agus a bhfuil 4&r nd6thain samplai ionadajocha diobh againn le 1éirid a
thabhairt ar an athru.

Ainm briathartha agus cuspoir

[ linte treochta Chairt 108 léiritear go mbaineann usaid chuf an ainmfhocail i bhfochlasal agus an
fhorainm chuspéirigh i bhfochlasal le hainm briathartha go dearfach le haois na bpaisti. Is 1éirit
é seo ar a gcumas comhréire san ainm briathartha a dhul i bhfeabhas sa Ghaeilge de réir mar a
théann na paisti in aois.

100
50
80
70
&0 s BC Ui (abr + ainm)
0 LUl (abr + for pears)
i line threochta
20 —— line threachta
10
o

i ]

& &P #;9 #p ﬁo

Cairt 108 Ainm briathartha agus cuspéir de réir aois na bpaisti.

An clasal coibhneasta direach

[ gCairt 109 léiritear lion meanach na samplai michui den chlasal coibhneasta direach. Sna maidi
faisnéise bui léiritear sonrai na samplai michui den chlasal coibhneasta direach in ionad an chasail
choibhneasta indirigh thraidisiinta. Nil caidreamh suaithinseach idir aois na bpaisti agus lion
samplai michui an chlasail choibhneasta dhirigh.
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Cairt 109 Lion meanach samplai sa chlasal coibhneasta direach de réir aois na bpaisti.

An struchtar ginideach
In ainneoin aimhrialtachtai sa chuar féin, léiritear i line threochta Chairt 110 go bhfuil gaol
dearfach idir an struchtar ginideach cinnte cui agus aois na rannphairithe. Is 1éiria é seo ar a
gcumas comhréire san ainmfhocal a dhul i bhfeabhas sa Ghaeilge de réir mar a théann na paisti in

aois.
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5.3 Comhréir

Cairt 110 Céatadain gan an t-alt dubailte sa struchtur ginideach le dha ainmfhocal chinnte de réir aois na bpaisti.

I gCairt 111 léiritear nach bhfuil gaol soiléir idir céatadan samplai an struchtdir ghinidigh nach
samplaf réamhfhoclacha iad agus aois na bpadisti. Is 1éirid é seo nach bhfuil méran difriochta, de

réir aois na bpaisti, maidir leis an mbeagan samplaf ata sa ghinideach réamhfhoclach.
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Cairt 111 Céatadain na samplai cui nach bhfuil sa ghinideach réamhfhoclach de réir aois na bpaisti.

Clasal coibhneasta an Bhéarla

Nil caidreamh soiléir idir tsaid an fhorainm choibhneasta that i struchtdr roghnach sa Bhéarla
agus aois na bpaisti.

5.3.3 Tréithe eile a bhfuil simplia n6 laghdu le sonru iontu
Dirimid anseo ar réimsi comhréire eile, de réir Fhochaibidil 4.3.3.

Comhfhreagracht uimhreach sa Ghaeilge

[ gCairt 112 léiritear nach bhfuil deacracht ag na paisti le hiisaid chui na comhfhreagrachta idir
uimhir an fhorainm agus an t-ainmni a dtagraionn sé dé sa Ghaeilge ach amhain san aoisghrupais
6ige (m.sh. Seo é na boscai méra). Is 1éirid é seo ar a gcumas maidir le comhfhreagracht uimhreach
a dhul i bhfeabhas sa Ghaeilge de réir mar a théann na paisti in aois.
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Cairt 112 Lion meanach na samplai michui i gcomhfhreagracht uimhreach sa Ghaeilge de réir aois na bpaisti.

Comhfhreagracht uimhreach sa Bhéarla

[ gCairt 113 léiritear go mbaineann comhfhreagracht uimhreach chui idir an briathar agus an
t-ainmfhocal a dtagraionn sé dd sa Bhéarla le haois (m.sh. These are the pigs’ head). Ardud suntasach
de 35% de na samplai cui idir Aois 8 agus Aois 12 atd le haithint sa chuar. Is 1éirid é seo ar a gcumas
maidir le comhfhreagracht uimhreach a dhul i bhfeabhas sa Bhéarla de réir mar a théann na paisti
in aois.
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Cairt 113 Céatadain na samplai cui sa chomhfhreagracht uimhreach roimh struchtir ginideach sa Bhéarla de réir aois
na bpaisti.

5.4 Séimeantaic

San fhochaibidil seo pléimid an bhaint ata idir aois na bpaisti agus séimeantaic na Gaeilge agus an
Bhéarla de réir leagan amach na Fochaibidle 4.4.

5.4.1 Comparaid dhireach

As na réimsi séimeantaice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse fheidhm na
réamhfhocal amhain is féidir comparaid dhireach a dhéanamh idir séimeantaic na Gaeilge agus
an Bhéarla.

I gCairt 114 léiritear lion na réamhfhocal da bhfuil seachshéimeantaic shuntasach tugtha faoi
deara i dtaifeadtai sa Ghaeilge agus sa Bhéarla de réir aois na bpaisti. Léirionn linte treochta na
gcuar go dtagann ardd beag sa Ghaeilge agus islit beag sa Bhéarla ar lion na samplai séimeantaice
michui de réir aois na bpaisti.
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Cairt 114 Lion meanach sheachfhoirmeacha na réamhfhocal de réir aois na bpaisti.

Léireodh sé seo, cé nach bhfuil méran samplai i gceist ar fad le tatal cinnte a bhaint as, maidir le
séimeantaic an réamhfhocail, feabhas a theacht ar an mBéarla ach gan feabhas ar an nGaeilge, de
réir mar a théann na paisti in aois.
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5.4.2 Comhchlaonadh

Faightear athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge agus sa Bhéarla araon. Pléimid
na réimsi séimeantaice a bhfuil ar ndéthain samplai diobh againn le 1éirit1 ionadaioch a thabhairt
ar an athru sa réimse teangeolaiochta seo.

An briathar sa Ghaeilge

Ta samplai d’asaid breathnaigh agus faigh ina mbriathra cinta ag na daltai. Léiritear i linte
treochta Chairt 115 thios go dtagann treisid ar usaid an bhriathair faigh le haois agus nach bhfuil
caidreamh soiléir idir usaid an bhriathair chiinta breathnaigh agus aois na gcainteoiri.
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Cairt 115 Lion meanach na mbriathra cinta breathnaigh agus faigh de réir aois na bpaisti.

Nil baint shoiléir ag an timchaint fhaistineach le goil le haois na bpaisti.

5.5 Pragmataic

Breathnaimid san fhochaibidil seo ar éifeacht an datheangachais shéisialta ar phragmataic an da
theanga 6 thaobh aois na bpaisti de réir leagan amach na Fochaibidle 4.5.

5.5.1 Compardid dhireach

San fhochaibidil seo déanaimid anailis chomparaideach ar an gcaidreamh at4 ann idir aois na
bpaisti agus Usaid na bhfocal pragmataice, né marcéiri dioscirsa, agus ar usaid na bhfocal yeah,
yes agus yep sa da theanga.

Focail phragmataice

[linte treochta na gcuarigCairt 116 1éiritear caidreamh dearfach abheith ag éagsulacht na marcéiri
dioscursa T1 sa da theanga le haois na bpaisti. Is 1éirit é seo ar a gcumas maidir le pragmataic T1
a dhul i bhfeabhas go comhthreomhar sa Ghaeilge agus sa Bhéarla de réir mar a théann na paisti
in aois.



5.5 Pragmataic

—— Eagstilacht MO T1 Comhra Gailge
—— Eagsilacht MD T1 Combrd Béarla

- line threochta
— lin® threcchta
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Cairt 116 Eagsulacht na marcoiri dioscursa T1 sa da theanga de réir aois na bpaisti.

[ gCairt 117 léiritear nach bhfuil baint shoiléir ag céatadan éagsulachta i measc na marcéiri
diosctrsa T1 sa chomhra Gaeilge le haois na bpaisti, cé go bhfuil ardd beag sa line threochta.
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0 1 —KEagsilacht MD T1 Combird Gaeilge
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Cairt 117 Céatadain éagsulacht na marcéiri dioscursa T1 sa chomhra Gaeilge de réir aois na bpaisti.

Ni fhaightear marcdiri dioscursa Gaeilge sa chomhra Béarla.

Na focail yeah, yes, yep

[ gCairt 118 léiritear nach bhfuil caidreamh soiléir idir aois na ndaltai agus lion na bhfocal
dearbhaithe yeah, yes, agus yep, i bhfreagrai agus mar dheimhnitichan, ach arda sa Bhéarla agus
islia sa Ghaeilge a léiritear i linte treochta na gcuar.

25 - = Lion mednach {Gaeilge)
Lion mednach {Béarla)
15 4 line threochta

10 - =— — —— line threochta
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Cairt 118 Lion meanach na bhfocal yeah, yes agus yep sa da theanga de réir aois na bpaisti.
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5.5.2 Comhchlaonadh sa Ghaeilge i dtreo an Bhéarla

I gCairt 119 léiritear ardu suntasach de réir aois na gcainteoiri ar lion na bhfreagrai traidisiinta
Gaeilge i measc na gcinedlacha freagrai a thug na paisti ar cheisteanna dunta (féach 2.5.3). Is 1éirid
€ seo ar a gcumas maidir le freagrai de réir na Gaeilge traidisiinta a dhul i bhfeabhas de réir mar
a théann na paisti in aois.
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Cairt 119 Céatadain freagrai de réir na Gaeilge traidisiiinta ar cheisteanna dinta de réir aois na bpaisti.

5.6 Liofacht

Déanaimid anailis san fhochaibidil seo ar an mbaint atd ag aois na bpaisti le liofacht sa Ghaeilge
agus sa Bhéarla. Pléimid anseo an liofacht agus an mhiliofacht sa chomhra sa da theanga de réir
leagan amach na Fochaibidle 4.6.

[ gCairt 120 1éiritear nach bhfuil caidreamh soiléir idir lion na bhfocal a duirt na paisti i néiméad
reacaireachta sa da theanga agus a n-aois.
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Cairt 120 Lion na bhfocal i n6iméad reacaireachta de réir aois na bpaisti.

I linte treochta Chairt 121 léiritear go dtagann islit ar lion na dtréithe miliofachta sa da theanga
le haois. Is léiriu é seo ar a gcumas maidir le liofacht a dhul i bhfeabhas go comhthreomhar sa
Ghaeilge agus sa Bhéarla de réir mar a théann na paisti in aois.
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5.6 Liofacht / 5.7 Foghraiocht
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Cairt 121 Lion meanach na dtréithe miliofachta de réir aois na bpaisti.

[ gCairt 122 léiritear nach bhfuil caidreamh soiléir idir aois na bpaisti agus lion na raiteas i leith
cumais agus moill tairgthe focal sa Ghaeilge. Is ardd beag a léiritear i line threochta na raiteas sa
Bhéarla.
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Cairt 122 Lion meanach na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir aois na bpaisti.

5.7 Foghraiocht

Dirimid san fhochaibidil seo ar an mbaint ata ag aois na bpaisti leis na fuaimeanna a dtagraionn
an litir r déibh mar a réaltar iad i gcomhra Gaeilge na bpaisti (féach 2.7). I linte treochta Chairt
123 léiritear ardu ar na fuaimeanna Gaelacha (foghar r caol agus foghar r leathan) agus islit ar
an bhfuaimnit gallda (foghar r aisfhillte) i measc na gcainteoiri de réir aoise. Is 1éirit é seo ar a
gcumas maidir le foghraiocht ra dhul i bhfeabhas sa Ghaeilge de réir mar a théann na paisti in aois.
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Cairt 123 Lion meanach na gcainteoiri ag a bhfuil cinealacha na bhfoghar r de réir aoise.

5.8 Inscne

Dirimid san fhochaibidil seo ar an mbaint at4 ag aois na bpaisti le hinscne na bhforainmneacha
pearsanta in abairti copaileacha sa Ghaeilge a thosaionn ar leagan éigin den fhorainm taispedntach
seo né sin .i. siod/seo/sin é an ... n6 siod/seo/sin { an ... (féach 2.8). I line threochta Chairt 124
léiritear ardu ar chéatadain na samplai cui de réir aois na gcainteoiri. Is 1éirit é seo ar a gcumas
maidir le hinscne fhorainmneach a dhul i bhfeabhas sa Ghaeilge de réir mar a théann na paisti in
aois.

76
T4
Er e
70
= —s4Cui
56 1 line threochta
B
62 -
&0
@@« ,ﬁhq: ?éfh ‘.@3@ @ﬁ' ,,sif’&

Cairt 124 Ceatadain na samplai cui d'inscne an fhorainm leis an gcopail sa Ghaeilge de réir aois na bpaisti.

5.9 An claochlu tosaigh

Léiritear san fhochaibidil seo an bhaint atd ag aois na bpaisti le céataddin na samplai cui den
chlaochlu tosaigh (féach Fochaibidil 2.9). Is 1éir 6 line threochta Chairt 125 go bhfuil ardu ar
chéatadan na samplai cui le haois. [s 1éirit1 é seo ar a gcumas maidir leis na claochluithe tosaigh sa
Ghaeilge a dhul i bhfeabhas de réir mar a théann na paisti in aois.



5.8 Inscne / 5.9 An claochlu tosaigh / 5.10 Achoimre
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Cairt 125 Céatadain chui na gclaochluithe tosaigh de réir aoise.

5.10 Achoimre

Léiritear sa chaibidil seo gaol dearfach a bheith idir aois na ndaltai agus a ngndéthachtail
teangeolaiochta. Is 1éirid é seo ar a gcumas ginearalta a dhul i bhfeabhas, go comhthreomhar sa
Ghaeilge agus sa Bhéarla go minic, de réir mar a théann na paisti in aois. Is minic an gaol sin a
bheith an-soiléir, cé go bhfuil measarthacht tréithe ann nach léiritear iontu é. Ta an gaol dearfach
sin le sonru go soiléir sa scorail ghinearalta teangeolaiochta don da theanga. Féach freisin an plé i
bhFochaibidil 9.3.2. Is féidir dha 1éamh a dhéanamh ar an ardu foisteanach cumais dhatheangaigh
seo de réir aoise:

1. tacumas nios airde ag na daltai is sine de bharr feabhais leandnaigh bliain i ndiaidh bliana
agus tiocfaidh feabhas da réir ar na daltai is dige (tuiscint an ama réalaioch);

2. tacumas nios airde ag na daltai is sine mar gur chumasai iad na na daltai is dige nuair a bhi
na daltai is sine ni b’6ige (tuiscint an ama dhealraithigh, .i. nuair a bheidh na daltai is 6ige
nios sine ni bheidh siad chomh maith leis na daltai is sine).

Is décha gurb é léamh (1) is mé bri anseo. Ach d’théadfadh cuid de léamh (2) a bheith i gceist
freisin.

Ta an gaol dearfach arna shonrt sa Ghaeilge agus sa Bhéarla araon maidir le:
¢ focloir: lion leamaf; lion leamai nach bhfuil michui;
e deilbhiocht: foirmeacha cui den ainmfhocal iolra; foirmeacha cui den bhriathar mirialta;
¢ combhréir: éagsulacht ceisteanna;
e pragmataic: lion agus éagsulacht na marcéiri dioscutrsa;
¢ liofacht: caint gan tréithe miliofachta.
Ta an gaol dearfach sa Ghaeilge amhain maidir le:

¢ focloir: lion leamai Béarla a thdinig isteach sa Ghaeilge sna 2000te; lion leamai Gaeilge in
ionad leamai Béarla a thainig isteach sa Ghaeilge roimh na 1990i;

e deilbhiocht: céatadain na bhfoirmeacha cui den aidiacht sa bhreischéim; foirmeacha cui
den ainmfhocal iolra a bhaineann le hathra foghraiochta; infhilleadh taite na mbriathra sa
mhodh coinniollach; isaid chui na mire briathartha nior;
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e comhréir: leis an ainm briathartha (cuspéir ainmfhoclach i bhfochlésal, agus cuspéir
forainmneachibhfochlasal); struchtir ginideach cinnte cuf; isaid chuina comhfhreagrachta
idir uimhir an fhorainm agus an ainmni;

e pragmataic: lion agus éagsulacht na marcéiri dioscirsa T1 agus T2; lion na bhfreagrai
traidisiuinta Gaeilge (cp. yeah, yes agus yep thios);

o foghrafochtnar-fhuaimeanna:lion meanach nar-fhuaimeanna Gaelacha (cp.r-fhuaimeanna
thios);

¢ inscne: forainm cui in abairt chopaile;
¢ claochlu tosaigh: tisaid chui ghinearalta agus sna foréimsi go coitianta.
Ta an gaol dearfach sin sa Bhéarla amhain maidir le:
¢ comhréir: comhfhreagracht uimhreach idir briathar agus ainmni ainmfhoclach.

Ta gaol ditltach (ar gnéthachtail dhearfach é, .i. feabhas sa Ghaeilge) sa Ghaeilge amhain maidir le:

¢ pragmataic: islid beagiline threochta na bhfocal dearbhaithe yeah, yes agus yep i bhfreagrai
agus mar dheimhnitichan (cp. freagrai traidisiinta Gaeilge thuas);

o foghrafocht na r-fhuaimeanna: lion meanach an r-fhuaimnithe ghallda (cp. r-fhuaimeanna
thuas).

Nuair a rinneadh anailis sa tsamhail lineach ghinearalta ar an tionchar ata ag Aois ar an tascaire
Claochla Tosaigh fuarthas toradh suntasach (P-luach = 0.019; gan téscairi eile a thabhairt san
direamh). Mar a léiritear sa chomhéifeacht i dTabla 23, tugann gach ardd aonaid (.i. bliain) san
Aois ardu 2.817 sa Chlaochlu Tosaigh.’® Is i an chothromoid chtlchéimnithe na Claochla Tosaigh
=23.8 + 2.82 Aois.

AR - Earraid Chaighdeanach | Earraid
Faistineoir Combheéifeacht Chomhéifeachta Chaighdeanach T P-luach
Y-thrasphointe | 23.83 11.34 21 0.041
Aois 2.82 1.16 2.43 0.019

Tabla 23 Comhéifeacht chomhghaoltchain idir Claochlt Tosaigh agus Aois.

Léiritear i gCairt 126 an bhaint ata ag Gisaid chui na gclaochluithe tosaigh sa Ghaeilge le haois na
gcainteoiri 6ga.

13 Is éard atd i gceist le P-luach in aon tastail staitistitil nd an déchtilacht go bhfaighfi toradh i sampla a bheadh ar a
laghad chomh foircneach leis an toradh a fhaightear, nuair ata an tsainhipitéis (H ) fior. Mar shampla, cuirimid i gcas
go bhfuilimid ag tastail Hj go bhfuil bonn airgid cothrom n6 céir (is € sin le ra go bhfaighfear 50% ceann agus 50%
clairseach nuair a chaitear an bonn in airde ar chrainn aris agus aris eile) le hais na hipitéise malartai H, go bhfuil
claonadh sa bhonn i dtreo an chinn. Cuir i gcads go bhfuaireamar 99 ceann as 100 caitheamh in airde an bhoinn.
Tuigimid go himfhiosach gur beag déchtilacht go dtarlédh a leithéid d4 mbeadh H fior. Is € an déchulacht i ndairire go
bhfaighfi ar a laghad 99 as 100 caitheamh le bonn c6irna P = %, uimhir fhiorbheag ar fad. Tugtar P-luach na tastala
ar an uimhir seo, agus is tomhas é ar neamhréir na sonrai le H,. Go deimhin féin, é tharla go bhfuil an P-luach chomh
beag sin, is féidir ditltd do H agus glacadh le H, go bhfuil claonadh chun thaobh an chinn sa bhonn. Glactar sa saothar
seo go bhfuil suntasacht staitistiuil ag baint le P-luach < 0.05. D4 bhri sin, sa sampla ata idir lamha anseo againn, ait
a bhfuil P-luach de 0.019 le meastachan na fana 2.82, feicimid mura bhfuil aon éifeacht ag Aois ar Chlaochli Tosaigh,
ni bheadh ach 19 seans as 1000 go bhfaighfi fina shamplach ar a laghad chomh fada 6 0 (naid) agus a fuaireamar i
ndairire (2.82). Glacaimid go bhfuil an P-luach seo beag go leor le ra go bhfuil sé suntasach 6 thaobh na staitistice de
mar go bhfuil sé faoin scothphointe 5% a roghnaimid mar leibhéal suntasachta sa taighde seo. Maidir leis an tsamhail
lineach ghinearalta, féach an plé i bhFochaibidil 9.3.2.
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Cairt 126 Scaipghram ar chaomhghaoltchan idir Claochlt Tosaigh agus Aois.

Is1éir go bhfuil malartaiocht mhér timpeall ar an line oiritinaithe sa scaipghram. Nil de mhinitchan
ag Aois ach ar 10.9% den mhalartaiocht (comhéifeacht chinntitchain R-chearnaithe = 10.9).

[ dTabla 24 léiritear achoimre ar ghaol na dtascairi teangeolaiochta inchomparaide (is é sin
na tascairfi ar féidir comparaid dhireach a dhéanamh idir an da theanga iontu) leis an tascaire
socheolaiochta Aois san ord inar pléadh iad sa chaibidil seo. Tugtar cur sios ar laidreacht an
chomhghaoil bunaithe ar an gcomhéifeacht chomhghaoliichdin ata le fail in Aguisin E. Faightear
comhéifeacht chomhghaoldchdin idir a naid agus #0.6 sna comhghaolichdin idir na tascairi
teangeolaiochta agus na tascairi socheolaiochta. Is féidir lipéid chailiochttla a thabhairt ar na
luachanna ar mhaithe le soiléireacht. Fagtar an bosca folamh ma ta an luach idir a naid agus 0.1
agus tugtar ‘an-iseal’ ar luach idir 0.101 agus 0.2, ‘iseal’ ar luach idir 0.201 agus 0.3, ‘measartha’
ar luach idir 0.301 agus 0.4, ‘ard’ ar luach idir 0.401 agus 0.5 agus ‘an-ard’ ar luach idir 0.501 agus
0.6. Cuirtear ‘ditltach’ ar an lipéad freisin ma thagraionn sé do luach ata diultach.!* Sa tabla thios
sna coluin ‘Gaeilge le hAois’ agus ‘Béarla le hAois’ scathaitear na boscai a l1éirionn an luach is mé
(dearfach n6 didltach). Ni scathaitear bosca ma ta cothromaiocht (dhearfach né dhitltach) idir an
da theanga.

Réimse Tascaire Gaeilge le hAois | Béarla le hAois
Lion leamai ard measartha
Focloir Leamai T1 iseal
Leamai cui iseal measartha
Ainm iolra ard measartha
Deilbhiocht Briathar mirialta iseal measartha
Aidiacht bhreischéime an-ard an-iseal didltach
Combhréir Eagsulacht ceisteanna an-iseal measartha
Séimeantaic | Réamhfhocal an-iseal

1 Ciallaionn an rita comhghaoil a chomhthreomhaire is atd dha shraith sonrai: ciallaionn 0 nach bhfuil aon ghaol
eatarthu agus ciallaionn 1 go bhfuil gaol iomlan dearfach idir na sraitheanna agus ciallaionn luach dearfach go bhfuil
gaol dearfach idir na sraitheanna (ma ardaionn sraith amhdain ardaionn an tsraith eile) agus ciallaionn luach luide a
bheith i gceist go bhfuil gaol ditiltach ann (ma ardaionn sraith amhain islionn an tsraith eile).
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Réimse Tascaire Gaeilge le hAois | Béarla le hAois
. Eagstlacht na marcéiri diosctirsa | iseal an-iseal
Pragmataic - » -
yeah, yes, yep an-iseal didltach | an-iseal
Liofacht lion focal an-iseal
Liofacht Miliofacht iseal

Raiteas cumais

an-iseal diultach

Tabla 24 Achoimre ar an gcomhéifeacht chomhghaoltichain ata ag na tascairi teangeolaiochta inchomparaide le haois.

Ta gaol nios laidre idir na tascairi teangeolaiochta agus aois na gcainteoiri i gcas cuig thascaire sa
Ghaeilge agus i gcas seacht dtascaire sa Bhéarla. (Féach an plé ar aois i bhFochaibidil 9.3.2.) Is gaol
malartach a léirionn lion na bhfocal yeah, yes, yep.

[ dTabla 25 thios léiritear achoimre ar ghaol na dtascair{ teangeolaiochta, nach féidir comparaid
dhireach a dhéanambh idir an da theanga iontu, le haois na bpaisti. Baintear feidhm as an gcoéras
lipéadaithe céanna ata minithe do Thabla 24 thuas. T4 dath gorm ar na tascairi a airiodh sa scérail
iomlan agus dath uaine ar na tascairi nar airfodh in aon scoérdil. Léirionn infhilleadh taite na
mbriathra sa chéad phearsa agus sa dara pearsa sa mhodh coinniollach sa Ghaeilge an gaol is

laidre le haois na gcainteoiri.

Tascaire Teanga | Teanga (G no B) le hAois
Marcéiri dioscursa T1 G an-iseal
Inscne forainm an-iseal
Foghraiocht r-anna measartha
Claochluithe tosaigh measartha
Iolra ainmfhocal iseal
Réimniu briathair
Briathar taite ard
Ginideach Gaeilge
Réamhfhocal infhillte
Forainmn réamhfhoclach taite
An mhir bhriathartha nior measartha
cé mhéad + uatha
Ainm briathartha cuspoéireach forainmneach iseal

Clasal coibhneasta direach

an-iseal diultach

Ginideach cinnte

measartha

Ginideach réamhfhoclach

Coibhneasta that

Uimhir forainm

lag

Comhfhreagracht uimhreach

faigh

lag didltach

breathnaigh

ag goil ag sa timchaint fhaistineach

DO |O|mOom OO Ooeaaia o oo

Freagrai de réir na Gaeilge traidisitinta

G

measartha

Tabla 25 Achoimre ar an gcomhéifeacht chomhghaollichain ata ag na tascairi teangeolaiochta eile le haois.
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Gneéas

Dirimid sa chaibidil seo ar an ngaol ata idir gnéas na gcainteoiri ar ldimh amhain agus, ar an
laimh eile de, a ngndthachtail sa Ghaeilge agus sa Bhéarla de réir leagan amach comparaideach
na leibhéal teangeolaiochta 1-3 a pléadh i gCaibidil 4. T4 daileadh cothrom, 26 buachaill agus 24
cailin, idir an d4 ghnéas i measc shampla na ndaltai.

Mar a daradh i gCaibidil 5, na tascairi nach bhfuarthas samplai diobh 6 70% de na cainteoiri ar a
laghad, baineadh iad as an bplé anseo chun ionadaiocht na sonraf a chosaint san anailis.

6.1 Focloir

[ gCairt 127 1éiritear gur beag difriocht ata le sonrt idir lion na leamai (T1 agus T2 san direamh) a
bhi ag na buachailli i gcomparaid leis na cailini, i gcds a gcomhra sa da theanga. Is é a chuimsitear
mar sin sna barrai faisnéise gorma na iomldn na leamai idir Ghaeilge agus Bhéarla a bhi sa
chomhra Gaeilge, agus is é ata i gceist sna barrai faisnéise dearga iomlan na leamaf idir Bhéarla
agus Ghaeilge a bhi i gcomhra Béarla na bpaisti. TA beagdinin nios mé difriochta idir an comhra
sa da theanga i measc na mbuachailli (33.8 nios m6 leamai sa chomhra Gaeilge na sa chomhra
Béarla) na an difriocht ata idir an comhra sa d4 theanga i measc na gcailini (28.3 nios mé leamai
sa chomhra Gaeilge na sa chomhra Béarla). Bhain na cailini leas as 2 leama nios m6 sa chomhra
Gaeilge agus 7.6 leama nios mé sa chomhra Béarla na na buachailli.

450
400 P P B Leamai Michui (Gaeilge)
350 @ Leamai T2 (2000t}
100 @ Leamai T2 {90i)
250 & Leamai T2 {roimh 20i)
200 @ Leamai T1 Cui (Gaeilge)
150 @ Leamai Michui [Béarla)
100 W Leamai T2 (sa chomhrd Béarla)

50 M Leamai T1 Cui [Béarla)

0
Buachailli Cailini

Cairt 127 Lion na gcineélacha leamai de réir gnéis.

Is beag difriocht (0.2%) 6 thaobh gnéis de ata sa ch6imheas idir céatadan na leamai T2 i gcomhra
Gaeilge agus i gcomhra Béarla na ndaltai. Bhi rata 1.4 nios m6 de leamai T2 (Gaeilge) sa chomhra
Béarla ag na buachailli na ag na cailini. Nuair a chuirtear cdimheas T1 agus T2 na mbuachaillf i
gcomparaid le cdimheas T1 agus T2 na gcailini, is ribheag an difriocht (0.1%) ata idir an d& ghnéas.

Is beag difriocht (0.1%) ata idir céatadain na leamai michui sa Ghaeilge agus céatadain na leamai
michui sa Bhéarla 6 thaobh gnéis de. Léirionn na buachailli 0.2% nios mé difriochta idir céatadain
na leamai michui sa da theanga.



6.1 Focloir / 6.2 Deilbhiocht

Is ribheag an difriocht a shonraitear i gcomhra na mbuachailli agus na gcailini maidir le lion na
leamai T2 a thainig isteach sa Ghaeilge i dtréimhsi éagsula. T4 2.2% nios m6 leamai, a bhaineann
leis an tréimhse roimh na 19901, ag na buachailli, agus ta 1.6% agus 0.6% nios mé leamai a
bhaineann leis na 19901 agus na 2000te, faoi seach, ag na cailini.

6.2 Deilbhiocht

Pléimid anseo an bhaint ata ag gnéas na bpaisti le deilbhiocht na Gaeilge agus an Bhéarla de réir
leagan amach na Fochaibidle 4.2.

6.2.1 Comparaid dhireach

Is iad seo a leanas na ranguithe inar féidir comparaid dhireach a dhéanamh idir an d4 theanga: (1)
ainmfhocail san uimhir iolra, (2) briathra mirialta dearfacha agus ditltacha agus (3) aidiachtai sa
chéim chomparaideach.

Ainmfhocail san uimhir iolra

[ gCairt 128 léiritear nach bhfuil baint ag céatadain na seachfhoirmeacha (leamai T1 agus T2)
d’ainmfhocail san uimhir iolra sa da theanga le gnéas na bpaisti. Is beag difriocht (0.3% sa
Ghaeilge agus 0.8% sa Bhéarla) a fheictear idir na cailinf agus na buachailli sa réimse seo. Léirionn
na buachailli 0.5% nios mé difriochta idir céatadan na seachfhoirmeacha sa da theanga.
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Cairt 128 Céatadan na seachfhoirmeacha d'ainmfhocail san uimhir iolra de réir gnéis.

Briathra mirialta

I gCairt 129 léiritear go bhfuil gaol idir gnéas na bpaisti agus céatadain na bhfoirmeacha cui
neamhspleacha agus spledcha de na briathra mirialta san aimsir chaite sa da theanga. Ta 4.2%
nios mo foirmeacha cui ag na buachailli sa Ghaeilge agus 6.1% nios mo6 foirmeacha cui ag na cailini
sa Bhéarla. Is abhar spéise é freisin gur mé an difriocht atd idir céatadan na bhfoirmeacha cui sa da
theanga i measc na gcailini (9.1%) na i measc na mbuachailli (1.2%). Is 1éirit é seo ar chumas nios
fearr maidir leis an mbriathar mirialta sa Ghaeilge a bheith ag na buachailli né na cailini.
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Cairt 129 Céatadan na bhfoirmeacha cui sna briathra mirialta de réir gnéis.

Aidiachtai sa chéim chompardideach

Is mar an gcéanna atd gnoéthachtail na mbuachailli agus na gcailini maidir le céatadain na
seachfhoirmeacha d’aidiachtai sa chéim chomparaideach. Is léirit é seo ar an gcumas céanna
maidir leis an aidiacht chomparaideach sa Ghaeilge a bheith ag na buachailli agus ag na cailini.

6.2.2 Comhchlaonadh

Pléimid san fhochaibidil seo réimsi deilbhiochta na Gaeilge a bhfuil simpli n6 athra i dtreo an
Bhéarla le sonrt iontu agus a bhfuil bonn sach mér samplai ionadaiocha diobh againn le 1éiriu a
thabhairt ar an athru.

An t-ainmfhocal

I gCairt 130 léiritear go bhfuil ceangal soiléir idir gnéas na bpaisti agus lion meanach na leamai
iolra michuf a bhaineann le hathruithe foghraiochta i ndeilbhiocht na Gaeilge, m.sh. caolt i bhfocal
mar cnoca ~ cnhocai (< cnoic). Is ag na cailini is mé ata seachfhoirmeacha meanacha. Is léiriu é
seo ar chumas nios fearr maidir le féineolaiocht an ainmfhocail iolra sa Ghaeilge a bheith ag na
buachailli na na cailini.
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Cairt 130 Lion meanach seachfhoirmeacha foghraiochta d'ainmfhocail san uimhir iolra de réir gnéis.

[ gCairt 131 léiritear gur i measc na mbuachailli a fuarthas na céatadain ab airde de shamplai
d’fheidhmiti bhuntuiseal an ainmfhocail i suiomh an ghinidigh uatha.



6.2 Deilbhiocht
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Cairt 131 Céatadain an bhuntuisil i suiomh an ghinidigh uatha de réir gnéis.

Ta ceangal idir gnéas na bpaisti agus feidhmit uimhir uatha an ainmfhocail i ndiaidh cé mhéad
agus cupla. Léiritear i gCairt 132 go bhfuarthas 13.5% nios mé foirmeacha cui i measc na gcailini
na i measc na mbuachailli.
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Cairt 132 Céatadain d’'uimhir uatha an ainmfhocail i ndiaidh cé mhéad agus cupla de réir gnéis.

An briathar

Is beag difriocht, 1.5%, a bhi idir buachailli agus cailini i réimniti na mbriathra. Maidir le foirm
thaite na mbriathra sa chéad agus sa dara pearsa den mhodh coinniollach, léiritear i gCairt 133 go
gcuireann na buachailli 15.2% nios mé foirmeacha taite sa mhodh coinniollach i bhfeidhm, is é sin
1.5 oiread na gcailini.
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Cairt 133 Céatadain na bhfoirmeacha taite sa mhodh coinniollach de réir gnéis.
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An réamhfhocal

Ni bhaineann scaradh an réamhfhocail agus an ailt le gnéas sa chorpas seo. Fuarthas 0.5% nios mé
leaganacha comhthadite i measc na mbuachailli na i measc na gcailini.

Forainm réamhfhoclach

[ gCairt 134 léiritear go bhfuarthas 6.4% nios moé leaganacha taite de na forainmneacha
réamhfhoclacha i measc na mbuachailli na i measc na gcailini. Is 1éiria é seo ar chumas nios fearr
maidir leis an bhforainm réamhfhoclach sa Ghaeilge a bheith ag na buachailli na na cailini.
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Cairt 134 Céatadain na bhfoirmeacha taite de na forainmneacha réamhfhoclacha de réir gnéis.

Mireanna briathartha

[ gCairt 135 léiritear gurb iad na cailini is minice a chuireann ni d’in ait nior. Ta 16.5% de dhifriocht
idir cailini agus buachailli sa réimse seo.
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Cairt 135 Céatadain fhoirmeacha cui na mire briathartha nior de réir gnéis.

6.2.3 Tréithe eile a bhfuil simplia n6 laghdu le sonru iontu

Nior léirigh an anailis gaol soiléir a bheith idir gnéas na bpaisti agus gnéithe de dheilbhiocht
na Gaeilge a bhfuil simplit né laghdu le sonra iontu (i ngnéithe a bhfuil ar ndé6thain samplai
ionadaiocha againn diobh sa chorpas le 1éirit a thabhairt orthu).

6.3 Comhreéir

San fhochaibidil seo, de réir leagan amach na Fochaibidle 4.3, pléimid an gaol ata idir gnéas na
gcainteoiri agus comhréir an da theanga.



6.3 Combhréir

6.3.1 Comparaid dhireach

Is gné chomhréire amhain, éagsilacht na gceisteanna sa chomhra Gaeilge agus sa chomhra Béarla,
inar féidir comparaid dhireach, bunaithe ar lion samplai ionadaiocha na ndaltai, a dhéanambh idir
an da theanga.

Eagsdlacht ceisteanna
I gCairt 136 léiritear nach bhfuil gaol idir éagsilacht na gceisteanna agus gnéas na bpaisti ach
amhain gur léirigh na cailini 4.2% nios mo éagsulachta sa Bhéarla.
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Cairt 136 Céatadain éagsulacht na gceisteanna de réir gnéis.

6.3.2 Comhchlaonadh

Pléimid anseo réimsi comhréire sa Ghaeilge agus sa Bhéarla a bhfuil simpliti n6 athru i dtreo na
teanga eile le sonru iontu agus a bhfuil ar ndéthain samplai ionadaiocha againn diobh le 1éiriti a
thabhairt ar an athru.

Ainm briathartha agus cuspoir

[ gCairt 137 léiritear go bhfuil difriocht 1.6% idir na cailinf agus na buachailli maidir le husaid
chuf an ainmfhocail até i gcuspdir le hainm briathartha i bhfochlasal (m.sh. tairne a chur (cui))
agus gurb iad na cailini is fearr a ghnéthaigh sa réimse seo. Is difriocht de 6.1% ata idir an da
ghnéas, buntdiste baineann, maidir le feidhm chuspéireach an fhorainm leis an ainm briathartha
i bhfochlasal.

100

m !

m 1

70

60 1 m %Cui (abr + ainm)
m !

a0 | ® %Cui (abr + for pears)
30

20 -

10 -

o 4 -

Buachailli Cailini

Cairt 137 Ainm briathartha cuspoireach de réir gnéis.

De réir na sonrai atd sa bhunachar faisnéise, cé nach léiritear sa chairt anseo iad, ta buntaiste ag
na buachailli san ainm briathartha cuspéireach leantnach forainmneach (m.sh. d leanacht (cui)).
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An clasal coibhneasta direach

[ gCairt 138 léiritear lion meanach na samplai michui den chlasal coibhneasta direach i gcas na
mbuachailli agus na gcailini. Sna maidi faisnéise bui léiritear sonrai na samplai michui den chlasal
coibhneasta direach in ionad an chasail choibhneasta indirigh thraidisitnta.
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Cairt 138 Lion meanach michui an chlasail choibhneasta dhirigh de réir gnéis.

Struchtur ginideach

Ni bhfuarthas baint shoiléir a bheith ag réimse an ghnéis le cur i bhfeidhm an struchtdir ghinidigh.
Ag na cailini bhi 4% nios mo6 foirmeacha cui, is é sin, gan an t-alt a bheith ach roimh an dara
hainmfhocal sa suiomh ginideach. Maidir le hisaid an ghinidigh réamhfhoclaigh, fuarthas 7.8%
nfos m6 samplai cuf i measc na gcailini.

Clasal coibhneasta an Bhéarla

[ gCairt 139 léiritear go mbaineann usaid an fhorainm choibhneasta that i gcomhthéacs roghnach
sa Bhéarla le gnéas na bpaisti. Chuir na buachailli 2.8 nios mé samplai den fhorainm coibhneasta
that i gcomhthéacs roghnach sa Bhéarla i bhfeidhm nd na cailini.
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Cairt 139 Lion meanach an chlésail choibhneasta sa Bhéarla le that roghnach de réir gnéis.

6.3.3 Tréithe eile a bhfuil simplia n6 laghdu le sonru iontu
Dirimid anseo ar na réimsi comhréire a bhfuil simpliti n6 laghdu le sonru iontu.

Comhfhreagracht uimhreach sa Ghaeilge

[ gCairt 140 léiritear go bhfuil baint ag gnéas na bpaisti le lion na samplai michui comhfhreagrachta
idir uimhir an fhorainm agus an t-ainmni a dtagraionn sé do6 sa Ghaeilge. Léirigh na buachailli 14.8
oiread nios mé samplai michui na na cailini.



6.4 Séimeantaic

1.4

12

10 |

08 |

0.6 & Lion meanach
04

0.2
0.0 =

Buachailli Cailini

Cairt 140 Lion meanach na comhfhreagrachta uimhri michui sa Ghaeilge de réir gnéis.

Comhfhreagracht uimhreach i struchtar ginideach an Bhéarla

[ gCairt 141 léiritear go bhfuil baint ag gnéas na bpaisti le heaspa comhfhreagrachta uimhrf idir
an briathar agus an t-ainmni a dtagrafonn sé dé sa Bhéarla. Léirigh na buachailli 18% nios mo6
samplai cui sa réimse seo.
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Cairt 141 Céatadain comhfhreagracht uimhreach sa Bhéarla de réir gnéis.

6.4 Séimeantaic

San fhochaibidil seo, de réir leagan amach na Fochaibidle 4.4, pléimid an bhaint ata ag gnéas na
bpaisti le séimeantaic na Gaeilge agus an Bhéarla.

6.4.1 Comparaid dhireach

As na réimsi séimeantaice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse fheidhm na
réamhfhocal amhain is féidir comparaid dhireach a dhéanamh idir séimeantaic na Gaeilge agus
séimeantaic an Bhéarla. Ni bhfuarthas baint shoiléir a bheith ag gnéas na rannphairithe le lion na
réamhfhocal da bhfuil seachfhoirmeacha suntasacha tugtha faoi deara i dtaifeadtaf sa Ghaeilge
agus sa Bhéarla.

6.4.2 Comhchlaonadh

Faightear athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge agus sa Bhéarla araon. Pléimid
na réims{ séimeantaice a bhfuil a ndéthain samplai againn diobh le 1éirit1 ionadaioch a thabhairt
ar an athru sa réimse teangeolaiochta seo.
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An briathar sa Ghaeilge

Ta samplai d’asaid breathnaigh agus faigh ina mbriathra ciinta ag na daltai. Léiritear i gCairt 142
thios go bhfuil 2.9 oiread samplai den bhriathar cunta faigh agus 1.8 oiread samplai den bhriathar
cunta breathnaigh i bhfeidhm i measc na gcailini na i measc na mbuachailli.
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Cairt 142 Lion meanach na mbriathra ctnta breathnaigh agus faigh de réir gnéis.

Fuarthas 0.2 nfos mé samplai de thimchaint fhaistineach le goil i measc na gcailini nd i measc na
mbuachailli.

6.5 Pragmataic

Breathnaimid ar éifeacht an datheangachais shéisialta ar phragmataic an da theanga 6 thaobh
ghnéas na bpaisti de, de réir leagan amach na Fochaibidle 4.5.

6.5.1 Comparaid dhireach
Déanaimid anailis chomparaideach ar chaidreamh an ghnéis ar tisaid na bhfocal pragmataice, is é
sin na marcéiri diosctrsa, agus ar Usaid na bhfocal yeah, yes, yep sa da theanga.

Focail phragmataice

Léirionn na cailini beagainin nios mé éagsulachta sa Bhéarla agus léirionn na buachailli beagainin
nfos mé éagsulachta sa Ghaeilge maidir le marcéiri diosctirsa T1 sa chomhra Gaeilge agus sa
chomhra Béarla (Cairt 143).

B Eagsiilacht MD T1 Comhré Gaeilge
® Eagsilacht MD T1 Comhri Béarla

Buachailli Cailini

Cairt 143 Eagsulacht na marcoiri dioscursa T1 sa da theanga de réir gnéis.

[ gCairt 144 léiritear go mbaineann nifos mé éagsilachta i measc na marcoiri dioscursa T1 sa
chomhra Gaeilge leis na buachailli.
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30 |

0 = %Eagsilacht MD T1 Comhra Gaeilge
10

0

Buachailli Cailini

Cairt 144 Céatadain éagsulacht na marcéiri dioscirsa T1 sa chomhra Gaeilge de réir gnéis.

Na focail yeah, yes, yep
[ gCairt 145 léiritear go bhfuil baint ag na focail yeah, yes, yep i bhfreagrai agus mar dheimhnitchan le
gnéas na bpaisti sa Ghaeilge. Cuireann na cailini 1.7 oiread samplai diobh seo i bhfeidhm sa Ghaeilge.
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Cairt 145 Lion meanach na bhfocal yeah, yes agus yep sa da theanga de réir gnéis.

6.5.2 Comhchlaonadh sa Ghaeilge i dtreo an Bhéarla

I gCairt 146 léiritear na cinealacha freagraf a thug na paisti ar cheisteanna dunta (féach 2.5.3).
Chuir na buachailli (17.4%) nios m@, 1.3 oiread samplai de fhreagrai de réir na Gaeilge traidisiunta
i bhfeidhm na na cailini, rud a thagann le c6imheas ard yeah, yes, yep na gcailini.
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Cairt 146 Céatadain na bhfreagrai traidisitinta ar cheisteanna dinta de réir gnéis.
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6. Gnéas

6.6 Liofacht

Déanaimid anailis san fhochaibidil seo ar an mbaint at4 ag gnéas na bpaisti le cursai liofachta sa
Ghaeilge agus sa Bhéarla. Pléimid anseo an liofacht agus an mhiliofacht sa chomhra sa da theanga
de réir leagan amach na Fochaibidle 4.6.

[ gCairt 147 léiritear gur sa Ghaeilge ba mho a chuir na paisti focail i bhfeidhm sa néiméad
reacaireachta a breathnaiodh. Léirigh na cailini difriocht nios suntasai, difriocht de 9.6%, idir an
da theanga.
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Cairt 147 Lion meanach na bhfocal sa néiméad reacaireachta de réir gnéis.

Ni bhfuarthas baint shoiléir a bheith ag gnéas na bpaisti le lion na dtréithe miliofachta sa da
theanga ach gur airde a lion mednach i nGaeilge na gcailini.

[ gCairt 148 léiritear lion na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir
ghnéas na bpaisti. Léirigh na buachailli agus na cailini nfos mé6 samplaf den tréith seo sa Ghaeilge
na sa Bhéarla. Cé gur beag difriocht a bhi eatarthu sa Bhéarla, 1éirigh na cailin{ 1.4 oiread samplai
den tréith seo sa Ghaeilge, rud a thagann leis na marcéiri miliofachta a bheith nios airde sa Ghaeilge
ag na cailini.
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Cairt 148 Lion meanach na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir gnéis.
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6.6 Liofacht / 6.7 Foghraiocht / 6.8 Inscne / 6.9 An claochlu tosaigh / 6.10 Achoimre

6.7 Foghraiocht

San fthochaibidil seo dirimid ar an mbaint at4 ag gnéas na bpaisti leis na fuaimeanna a dtagraionn an
litir r d6ibh mar a réaltar iad i gcomhra Gaeilge na bpaisti (féach 2.7). I gCairt 149 léiritear gur bhain
na buachailli 2.2 oiread leas as an r leathan agus léirigh na cailini 1.2 oiread samplai den r aisthillte.
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Cairt 149 Lion meanach chineélacha na bhfoghar r de réir gnéis.

6.8 Inscne

San fhochaibidil seo dirimid ar an mbaint ata ag gnéas na bpaisti le hinscne na bhforainmneacha
pearsanta in abairti copaileacha a thosaionn ar leagan éigin den fhorainm taispeantach seo né sin
1. siod/seo/sin é an ... n6 siod/seo/sin i an ... (féach 2.8). Ni bhfuarthas aon bhaint shoiléir a bheith
ag gnéas na bpaisti leis an tréith theangeolaiochta seo.

6.9 An claochlu tosaigh

San fhochaibidil seo léiritear an bhaint atd ag gnéas na bpaisti le céataddin na samplai cui den
chlaochlu tosaigh (féach 2.9). Bhi 7.8%, is é sin 1.1 oiread céatadan cui, ag na buachailli sa réimse
teangeolaiochta seo (Cairt 150).
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Cairt 150 Céatadan na gclaochluithe tosaigh cui de réir gnéis.

6.10 Achoimre

Diriodh sa chaibidil seo ar an ngaol ata idir gnéas na gcainteoirf agus a ngnéthachtail sa Ghaeilge
agus sa Bhéarla de réir na leibhéal teangeolaiochta seo: focloir, deilbhiocht, comhréir, séimeantaic,
pragmataic, liofacht, foghraiocht, inscne, agus claochlu tosaigh. Ni thuairiscitear de chontrarthacht
idir cumas na gcailini agus na mbuachailli, ar an mérgéir, ach difriochtai an-chaolchuiseach. I
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6. Gnéas

gCairt 151 léiritear a laghad difriocht sa da theanga atd idir Z-scéranna comhthaite na mbuachailli
le hais Z-scoranna comhthaite na gcailini.'®
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Cairt 151 Léaraid bhoscai ar Z-scéranna comhthaite na ndaltai sa Ghaeilge agus sa Bhéarla de réir gnéis.

Ag leibhéal stor focal n6 focléra, nior léiriodh aon difriochtai moéra idir an da ghnéas. I gcursai
deilbhiochta, is féidir roinnt difriochtai (beaga) a aithint: sa bhriathar mirialta caite sa Ghaeilge
td 4.2% nios mé foirmeacha cuf ag na buachailli na ag na cailini agus sa Bhéarla 6.1% nios mé
foirmeacha cuf ag na cailini nd ag na buachailli; i gcéim chomparaide na haidiachta, mar a léiritear
i gCairt 152, ta nios 14 buachailli diall caighdeanach faoin mean na cailini. Ta lion meanach na
n-ainmfhocal iolra foghraiochta michui nios airde ag na cailini; buntuiseal (in ionad an ghinidigh)
nios airde ag na buachailli; 13.5% nfos mé foirmeacha cui i measc na gcailini d’'uimhir uatha an
ainmfhocail i ndiaidh cé mhéad agus cupla; cuireann na buachailli 15.2% nios m6 foirmeacha taite
den bhriathar i bhfeidhm agus 6.4% nios moé leaganacha taite den fhorainm réamhfhoclach; is iad
na cailini is minice a chuireann ni d’in ait nior.
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Cairt 152 Céatadain na n-aidiachtai breischéime cui sa Ghaeilge i histeagram normalaithe.

15 [s éard atd i gceist leis an Z-scér a bhaineann le toradh aon dalta ar leith na lion na ndiall caighdeanach até an toradh
sin 6 mhean an ghrapa. T4 Z-scér aisidil mar 1éirit ar thoradh duine i gcoibhneas leis an ngripa ar fad agus mar
léirid ar thorthai duine i dtastalacha éagsula (léiritear sa Z-scor gur fearr a éirionn le duine sa tastdil is airde ina
bhfaigheann sé Z-scér; nior ghd gur sa tastail is airde ina bhfaigheann duine an buntoradh, gur ann is fearr a éirionn
leis).
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6.10 Achoimre

Maidir le comhréir de, 1éirigh na cailini nios m¢6 éagsulacht ceisteanna sa Bhéarla néd na buachailli;
ta buntaiste ag na cailini san ainm briathartha cuspoireach forainmneach i bhfochlasal sa Ghaeilge;
ta buntdiste ag na buachailli san ainm briathartha cuspoéireach leandnach forainmneach sa Ghaeilge;
nios mo de leagan an ghinidigh réamhfhoclaigh ag na cailini; nios mé de that coibhneasta roghnach ag
na buachailli sa Bhéarla; nfos mé samplai michui ag na buachailli den chomhfhreagracht idir uimhir
an fhorainm agus an t-ainmni a dtagraionn sé dé sa Ghaeilge; nios mé samplai cui ag na buachailli den
chomhfhreagracht uimhreach idir an briathar agus an t-ainmni a dtagraionn sé d6 sa Bhéarla.

O thaobh séimeantaice de, td nios mé samplai de na briathra cinta faigh agus breathnaigh i
measc na gcailini; agus nios mé6 samplai de thimchaint fhaistineach le goil i measc na gcailini. Sa
phragmataic léirigh na cailini ar an mean nios mo6 samplai de na marcoéiri dioscirsa sa Bhéarla
na na buachailli; cuireann na cailini nfos mé6 samplaf d’thocail phragmatice Bhéarla i bhfeidhm sa
Ghaeilge; cuireann na cailini nfos mé6 samplai de yeah, yes, yep i bhfeidhm sa Ghaeilge; cuireann
na buachailli nios mé samplai de threagrai i bhfeidhm sa Ghaeilge de réir na Gaeilge traidisitnta.

0O thaobh liofachta de, le lion meéanach focal léirigh na cailini buntaiste nios suntasai sa Ghaeilge
ach léiriodar mibhuntaiste nios suntasai 6 thaobh na dtréithe miliofachta de sa Ghaeilge agus 6
thaobh na raiteas i leith na hacmhainne Gaeilge. San fhoghraiocht, t4 nios mé réaladh den r leathan
ag na buachailli agus beagan nios mé réaladh den r aisfhillte ag na cailini. [ réimse an chlaochlaithe
tosaigh, bhi buntdiste ag na buachailli go ginearalta agus i gclig réimse ghramadtla ar leith maidir
le claochluithe tosaigh ach bhi buntaiste ag na cailini in dha réimse eile de na claochluithe tosaigh.

Léiritear achoimre ar ghaol na dtascairi teangeolaiochta inchomparaide (is é sin na tascairi ar féidir
comparaid dhireach a dhéanamh orthu idir an da theanga) leis an tascaire socheolaiochta Gnéas
i dTabla 26 san ord inar pléadh iad sa chaibidil seo. Tugtar cur sios ar laidreacht an chomhghaoil
bunaithe ar an gcomhéifeacht chomhghaolichain ata liostaithe in Aguisin E.*® Ciallaionn clé gorm
gurb iad na buachailli is airde luach (dearfach n6 diultach) agus ciallaionn cl6 dearg gurb iad na
cailini is airde luach (dearfach né diultach) sna réimsi marcailte. Trid is trid is beag comhghaol a
aimsitear idir na réimsi teangeolaiochta inchomparaide agus gnéas na gcainteoiri.

Réimse Tascaire Gaeilge le Gnéas | Béarla le Gnéas

Lion leamai

Focloir Leamai T1 an-iseal

Leamai cui

Ainm iolra an-iseal

Deilbhiocht | Briathar mirialta an-iseal
Aidiacht bhreischéime

Combhréir Eagsilacht ceisteanna

Séimeantaic | Réamhfhocal

Eagsulacht na marcéiri dioscirsa | an-iseal

Pragmataic
yeah, yes, yep measartha
Liofacht lion focal an-iseal
Liofacht Miliofacht an-iseal
Raiteas cumais an-iseal

Tabla 26 Achoimre ar an gcomhéifeacht chomhghaolichain até ag na tascairi teangeolaiochta inchomparaide le gnéas.

16 MaraminfodhibhFochaibidil 5.10, faightear comhéifeacht chomhghaoliichainidiranid agus +0.6 snacomhghaolichain
idir na tascairi teangeolaiochta agus na tascairi socheolaiochta. Is féidir lipéid chailiochtila a thabhairt ar na luachanna
ar mhaithe le soiléireacht. Fagtar an bosca folamh ma t4 an luach idir a naid agus 0.1 agus tugtar ‘an-iseal’ ar luach
idir 0.101 agus 0.2, ‘iseal’ ar luach idir 0.201 agus 0.3, ‘measartha’ ar luach idir 0.301 agus 0.4, ‘ard’ ar luach idir 0.401
agus 0.5 agus ‘an-ard’ ar luach idir 0.501 agus 0.6. Cuirtear ‘ditiltach’ ar an lipéad freisin ma thagraionn sé do luach
ata diultach. Scathaitear sa tabla sna coltin ‘Gaeilge le Gnéas’ agus ‘Béarla le Gnéas’ na boscaf a léirionn an luach is mé
(dearfach n¢ didltach). Ni scathaitear bosca ma ta cothromaiocht (dhearfach né dhiultach) idir an da theanga.
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6. Gnéas

Ta gaol nios laidre i gcas cuiig thascaire sa Ghaeilge idir na tascairi teangeolaiochta agus gnéas na
gcainteoiri agus ta gaol nios laidre eatarthu sa Bhéarla i gcas tri thascaire. Is iad na focail yeah, yes,

yep sa Ghaeilge an tascaire is m6 a bhaineann le gnéas na gcainteoiri.

[ dTabla 27 léiritear achoimre ar an mbaint atad ag na tascairi teangeolaiochta, nach féidir
comparaid dhireach a dhéanamh orthu idir an da theanga, le gnéas na bpaisti. Baintear feidhm as
an gcoras lipéadaithe céanna atd minithe do Thabla 26 thuas. Ta dath gorm ar na tascairi a airiodh
sa scordil iomlan agus dath uaine ar na tascairi nar airiodh in aon scérail. Léirionn infhilleadh
taite na mbriathra sa chéad agus dara pearsa den mhodh coinniollach sa Ghaeilge an gaol is laidre
le gnéas na gcainteoiri. Is gaol i{seal (‘iseal’, ‘an-iseal’) ata idir na réimsi teangeolaiochta seo agus

gnéas na gcainteoiri.

Tascaire Teanga Teanga (G n6 B) le Gnéas

Marcéiri dioscursa T1 G an-iseal
Inscne forainm G an-iseal
Foghraiocht r-anna G an-iseal
Claochluithe tosaigh G iseal
Iolra ainmfhocal G iseal
Réimniu briathair G

Briathar taite G iseal
Ginideach Gaeilge G iseal
Réamhfhocal infhillte G

Forainmn réamhfhoclach taite G iseal
An mhir bhriathartha nior G iseal

Cé mhéad + uatha G iseal
Ainm briathartha cuspoéireach forainmneach G an-iseal
Clasal coibhneasta direach G an-iseal
Ginideach cinnte G

Ginideach réamhfhoclach G

Coibhneasta that B iseal
Uimhir forainm G an-iseal
Comhfhreagracht uimhreach B iseal
faigh G iseal
breathnaigh G an-iseal
ag goil ag sa timchaint fhaistineach G

Freagrai de réir na Gaeilge traidisiinta G iseal

Tabla 27 Achoimre ar an gcomhéifeacht chomhghaolichain ata ag na tascairi teangeolaiochta eile le gnéas.
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Cumas acaduil

Dirimid sa chaibidil seo ar an gcaidreamh ata idir cumas acaduil na ndaltai ar laimh amhain agus, ar
an laimh eile de, a ngnéthachtail sa Ghaeilge agus sa Bhéarla de réir leagan amach comparaideach
na leibhéal teangeolaiochta 1-3 a pléadh i gCaibidil 4. Rangaiodh cumas acaduil na ndaltai i scala
cuig chéim de réir tuairisce 6 mhuinteoir i ngach scoil ar leith. Iarradh ar an muinteoir tuairim a
thabhairt i leith chumas ginearalta acaduil an dalta de réir scala ardaithigh ctig phointe. Tugadh
an da aicme ab isle le chéile don anailis seo, toisc a laghad daltai a bheith iontu, agus rangaitear
na daltai i gceithre aicme: Aicmi 1-4 6n gcumas is isle (1) go dti an cumas is airde (4). Tagraionn
uimhir ardaitheach an scala do dhaltai ata iseal, measartha, ard, agus an-ard 6 thaobh an chumais
acaduil de. Léiritear daileadh chumas acaduil na bpaisti, mar a tuairisciodh do na taighdeoiri é, i
dTabla 28.

Aicme Chumais Lion Daltai %
1 8 16
2 15 30
3 14 28
4 13 26

Tabla 28 Daileadh chumas acaduil na bpaisti.

Mar a ddradh i gCaibidil 5, na tascairi nach bhfuarthas samplai diobh 6 70% ar a laghad de na
cainteoiri baineadh as an bplé anseo iad chun ionadaiocht na sonraf a chosaint san anailis.

7.1 Focloir

Pléimid anseo an gaol ata idir cumas acaduil na bpaisti agus cursai focléra i gcas lion na leamati a
chuir na cainteoiri 6ga i bhfeidhm. I linte treochta na gcuar léiritear ardl nios mé sa Ghaeilge na
sa Bhéarla i gCairt 153 a d’théadfadh a thabhairt le fios go n-éirionn leis na paisti a bhfuil cumas
maith acaduil acu cur le lion na leamai sa Ghaeilge.
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Cairt 153 Lion na leamai de réir cumais acaduil.



7. Cumas acaduiil

Nil gaol chombh soiléir sin i gcas chumas acaduil an phaiste agus lion na leamai Béarla atd ag an
bpaiste.

[ gCairt 154 léiritear an gaol idir cumas acaduil na ndaltai agus céatadain na leamai T2 a chuir na
paisti i bhfeidhm sa da theanga. T4 caidreamh an chumais acadil nios suaithinsi sa Ghaeilge na
sa Bhéarla i gcas chéatadain na leamai T2 a chuireann siad i bhfeidhm sna hagallaimh. Baineann
na daltai ata iseal 6 thaobh an chumais acaduil de leas as 3% nios m6 leamai T2 sa Ghaeilge na
daltai a bhfuil cumas an-ard acaduil acu. Is difriocht 1% ata le tabhairt faoi deara i gcas na ndaltai
a bhaineann leis na grapaf céanna cumais sa Bhéarla.
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Cairt 154 Céatadain na leamai T2 de réir cumais acaduil.

[ gCairt 155 léiritear go bhfuil baint lag dhitltach ag cumas ard acaduil le céatadain na leamai
michui sa Bhéarla ach nach bhfuil méran tionchair aige sa Ghaeilge.

m— e Michui (Gaeilge)
s Michui (Béarka)
line threochta

line threochta

Cairt 155 Céatadain na leamai michui de réir cumais acaduil.

I gCairt 156 léiritear go bhfuil baint ag Gsaid na leamai T2 leis an gcumas acaduil i gcas leamai
a thainig isteach sa Ghaeilge sna 2000te. Is ardd 6.2% ar chéatadan leamai na tréimhse seo ata
idir an grupa ‘iseal’ (Aicme 1) agus an gripa ‘an-ard’ (Aicme 4). Is islit 4.3% agus 1.9% at4 ar na
leamai T2 a thainig isteach sa Ghaeilge roimh na 19901 agus sna 19904, faoi seach, ata le sonru idir
na grupai céanna.
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7.2 Deilbhiocht
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Cairt 156 Céatadain na leamai T2 sa Ghaeilge de réir tréimhse agus cumais acaduil.

7.2 Deilbhiocht

Pléimid anseo an bhaint ata ag an gcumas acaduil le deilbhiocht na Gaeilge agus an Bhéarla de réir
leagan amach na Fochaibidle 4.2.

7.2.1 Comparaid dhireach

Is iad seo a leanas na ranguithe inar féidir comparaid dhireach a dhéanamh idir an da theanga: (1)
ainmfhocail san uimhir iolra, (2) briathra mirialta dearfacha agus ditltacha agus (3) aidiachtai sa
chéim chomparaideach.

Ainmfhocail san uimhir iolra

[ gCairt 157 léiritear go dtagann laghdt ar chéatadain na seachfhoirmeacha (as bonn-tacar iomlan
na leamai T1 agus T2) d’ainmfhocail san uimhir iolra sa da theanga de réir mar a thagann ardu ar
chumas acaduil na bpaisti. Léirionn na linte treochta laghd ata beagan nios suntasai sa Bhéarla
na sa Ghaeilge.
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Cairt 157 Céatadain na seachfhoirmeacha d'ainmfhocail san uimhir iolra de réir cumais acaduil.

An briathar mirialta

[ gCairt 158 léiritear an bhaint atd ag céatadain na bhfoirmeacha cui de na briathra mirialta le
cumas acaduil na bpdisti. Imrionn an cumas acaduil tionchar nios soiléire ar ghnéthachtail na
ndaltaf sa Bhéarla na sa Ghaeilge sa réimse deilbhiochta seo. T4 nios mé foirmeacha cui sa Ghaeilge
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7. Cumas acaduiil

nd ina gcuid Béarla ag na daltai ata nios isle go hacaduil agus nios mé foirmeacha cui sa Bhéarla na
ina gcuid Gaeilge ag na daltai atd nios airde 6 thaobh an chumais acaduil de.
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Cairt 158 Céatadain na bhfoirmeacha cui sna briathra mirialta de réir cumais acaduil.

Breischéim na haidiachta

[ gCairt 159 léiritear go bhfuil baint shoiléir ag cumas acadil le céatadain sheachfhoirmeacha
na n-aidiachtai sa bhreischéim a raibh ar a laghad ctiig shampla ag gach paiste diobh. T4 tionchar
nios soiléire le sonru ar chéatadain na seachfhoirmeacha sa Ghaeilge na sa Bhéarla. Tugtar laghdu
suaithinseach faoi deara ar an difriocht idir céatadain na seachfhoirmeacha sa Ghaeilge 6 38.3%

z (s

ag daltai atd ‘iseal’ go 26% ag daltai ata ‘an-ard’ 6 thaobh an chumais acaduil de.

70

—YSeachfhoirm (Gaeilge)
m—YSeachfhodrm {Béarla)

30 - — line threachta
a0 - S — line threochta
10 -

Cairt 159 Céatadain na seachfhoirmeacha d'aidiachtai sa bhreischéim de réir cumais acaduil.

7.2.2 Comhchlaonadh

San fhochaibidil seo pléimid réimsi deilbhiochta na Gaeilge a bhfuil simplii né athra i dtreo an
Bhéarla le sonru iontu agus a bhfuil bonn sach mér samplai ionadaiocha againn diobh le 1éiria a
thabhairt ar an athru.

An t-ainmfhocal

Nil ceangal soiléir idir cumas acaduil na ndaltai agus lion na leamai iolra michui a bhaineann
le hathruithe foghraiochta i ndeilbhiocht na Gaeilge, m.sh. caold i bhfocal mar cnoca ~ cnocai
(< cnoic).



7.2 Deilbhiocht

I gCairt 160 léiritear go bhfuil gaol ditltach ag cumas ard acaduil le feidhmit bhuntuiseal
an ainmfhocail i sufomh an ghinidigh uatha. Is dbhar spéise é an céatadan ard samplaf ata sa
bhuntuiseal ag an dream is isle 6 thaobh cumais acaduil de.

50 - e B Bu NS 2]
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Cairt 160 Céatadain an bhuntuisil i suiomh an ghinidigh uatha de réir cumais acaduil.

I gCairt 161 léiritear go bhfuil ceangal idir cumas ard acaduil agus feidhmiti uimhir uatha an
ainmfhocail i ndiaidh cé mhéad agus cupla.
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Cairt 161 Céatadain d'uimhir uatha cui an ainmfhocail i ndiaidh cé mhéad agus cupla de réir cumais acaduil.

An briathar

Nil baint ag cumas acaduil na bpaisti le réimnit cui na mbriathra ach t4 baint shoiléir aige le foirm
thaite na mbriathra sa chéad agus dara pearsa sa mhodh coinniollach. Is iad na daltaf is cumasaf
6 thaobh acadulachta de is mé a chuireann leaganacha taite na mbriathra i bhfeidhm (Cairt 162).
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Cairt 162 Céatadain na bhfoirmeacha taite sa mhodh coinniollach de réir cumais acaduil.

An réamhfhocal

[ gCairt 163 léiritear go bhfuil baint ag scaradh michui an réamhfhocail 6n altle cumas iseal acaduil
na bpaisti. Cé nach bhfuil 1éiria soiléir sa chuar, ta claonadh ginearalta i dtreo an chumais aird i
measc na bpaisti 6 thaobh chur i bhfeidhm na bhfoirmeacha cui.
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Cairt 163 Céatadain de leaganacha cui an réamhfhocail leis an alt de réir cumais acaduil.

Nil baint shoiléir ag cumas acaduil na bpaisti le scaradh an fhorainm én réamhfhocal.

An mhir bhriathartha nior

[ gCairt 164 léiritear sa chuar ar Usaid na mire briathartha nior go bhfuil nios mé foirmeacha cui
ag na daltai is cumasai.

156
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Cairt 164 Céatadain fhoirmeacha cui na mire briathartha nior de réir cumais acaduil.

7.2.3 Tréithe eile a bhfuil simplia n6 laghdu le sonru iontu

Nior léirigh an anailis gaol soiléir a bheith idir an cumas acaduil agus gnéithe de dheilbhiocht na
Gaeilge a bhfuil simplid né laghdu le sonrd iontu agus a bhfuil &r ndéthain samplai ionadaiocha
againn diobh sa chorpas le 1éiriti a thabhairt ar an athru.

7.3 Comhréir

San fhochaibidil seo, de réir leagan amach na Fochaibidle 4.3, pléimid an bhaint at4 ag an gcumas
acaduil le comhréir an da theanga.

7.3.1 Comparaid dhireach

[s gné theangeolaiochtaiéagsulachtna gceisteanna sa Ghaeilge agus sa Bhéarla, inar féidir comparaid
dhireach a dhéanamh idir an d4 theanga, bunaithe ar lion samplai ionadaiocha na ndaltai.

Eagsulacht ceisteanna

[ gCairt 165 léiritear go bhfuil gaol dearfach lag idir cumas acaduil na ndaltai agus éagsulacht na
gceisteanna a bhi acu sa Bhéarla agus sa Ghaeilge. Is l1éir gur airde céatadain na héagsulachta sa
Bhéarla. Léirigh na daltai in Aicmi 2 agus 3 céatadain éagsulacht ceisteanna a bhi gar da chéile sa
Ghaeilge agus sa Bhéarla. Léirigh na daltai is isle 6 thaobh an chumais acaduil de 26.1% nios mé
éagsulachta sa Bhéarla agus léirigh na daltai is airde 16.5% nios m6 éagsulachta sa Bhéarla.
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Cairt 165 Céatadain éagsulacht na gceisteanna de réir cumais acaduil.
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7. Cumas acaduiil

7.3.2 Comhchlaonadh

Pléimid anseo réimsi comhréire sa Ghaeilge agus sa Bhéarla a bhfuil simpliti n6 athru i dtreo na
teanga eile le sonru iontu agus a bhfuil 4&r nd6thain samplai ionadajocha againn diobh le 1éirid a
thabhairt ar an athru.

Ainm briathartha agus cuspéir i bhfochlasal

I line threochta Chairt 166 léiritear ardd beag i dtreo an ardchumais i gcas usaid chui an
ainmfhocail ata i gcuspdir le hainm briathartha i bhfochlasal (m.sh. i leagan mar an carr a chur).
Ta line threochta nios cothroime le tabhairt faoi deara i gcas na rannég cumais maidir le feidhm
chuspoireach an fhorainm leis an ainm briathartha i bhfochlasal (m.sh. i leagan mar é a chur).
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Cairt 166 Céatadain de chomhréir chui an ainm bhriathartha chuspoéirigh de réir cumais acaduil.

An cléasal coibhneasta direach

[ gCairt 167 1éiritear lion mednach na samplai michui den chlésal coibhneasta direach. Sna maidi
faisnéise buf léiritear sonrai na samplai michui den chlasal coibhneasta direach in ionad an chasail
choibhneasta indirigh thraidisitinta. Nil caidreamh suaithinseach idir cumas acaduil agus lion
samplai michui an chlasail choibhneasta dhirigh, ach ta cineal an chlasail mhichui ag freagairt do
chumas acaduil: an mhir go in Aicme 1; an thoirm choibhneasta indireach go hairithe in Aicme 4.

1.2
10 -

0.8 1
Lion meanach (direach)

0.6

¥ Lion mednach (oé/céard)

04 ! Lisn mednach {go bhfuil)

0.2 4

| £

1 F] 3 4

Cairt 167 Lion meéanach an chlésail choibhneasta dhirigh mhichui de réir cumais acaduil.

An struchtar ginideach

Ta gnas réasunta cobhsai sa chorpas maidir leis an struchtir ginideach cinnte de réir cumais acaduil i
measc na ndaltai ach gan baint shoiléir a bheith ag réimse an chumais le cur i bhfeidhm an struchtuir
seo. Nil aon bhaint ag cumas acaduiil le husaid an ghinidigh réamhfhoclaigh ach an oiread.
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7.4 Séimeantaic

Cléasal coibhneasta an Bhéarla

[ gCairt 168 léiritear go bhfuil baint ag usaid an fhorainm choibhneasta that i gcomhthéacs
roghnach sa Bhéarla le cumas acaduil na bpaisti. T4 ardu sa line threochta agus is iad na daltai sa
da aicme is cumasai is mé a fheidhmionn an tréith seo.

0.9
0.8
0.7
0.6
0.5
= Lion mednach
0.4
0.3

0.2

-line threochta

0.1
0.0

Cairt 168 Lion meanach chlasail choibhneasta an Bhéarla le that roghnach de réir cumais acaduil.

7.3.3 Tréithe eile a bhfuil simplia n6 laghdu le sonria iontu
Dirimid anseo ar na réimsi comhréire a bhfuil simplit n6 laghdd le sonrt iontu.

Comhfhreagracht uimhreach sa Ghaeilge

Is deacair tatal a bhaint as an gcuar aimhrialta a bhaineann le cumas acaduil na bpaisti agus lion
na samplai michui comhfhreagrachta idir uimhir an fhorainm agus an t-ainmni a dtagraionn sé do
sa Ghaeilge; agus da bhri sin ni léiritear an cuar seo i gcairt anseo.

Comhfhreagracht uimhreach sa Bhéarla
Nil gaol soiléir idir cumas acaduil na bpaisti agus easpa comhfhreagrachta uimhri idir an briathar
agus an t-ainmni a dtagraionn sé d6 sa Bhéarla.

7.4 Séimeantaic

San fhochaibidil seo pléimid an gaol atd idir cumas acaduil na bpaisti agus séimeantaic an da
theanga de réir leagan amach na Fochaibidle 4.4.

7.4.1 Comparaid dhireach

As na réimsi séimeantaice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse fheidhm na
réamhfhocal amhain is féidir comparaid dhireach a dhéanamh idir séimeantaic na Gaeilge agus
séimeantaic an Bhéarla.

[ gCairt 169 léiritear lion na réamhfhocal da bhfuil seach-leaganacha suntasacha tugtha faoi deara
i dtaifeadtaf sa Ghaeilge agus sa Bhéarla de réir chumas acaduil na bpaisti. Léirionn linte treochta
na gcuar go dtagann ardu sa Ghaeilge ar lion meanach na samplai michui de réir chumas acaduil
na bpaisti.
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Cairt 169 Lion meanach sheach-leaganacha na réamhfhocal de réir cumais acaduil.

7.4.2 Comhchlaonadh

Faightear athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge agus sa Bhéarla araon. Pléimid
na réimsi séimeantaice a bhfuil &r nd6thain samplai againn diobh ar fail sa chorpas le léirit
ionadaioch a thabhairt ar an athrd sa réimse teangeolaiochta seo.

An briathar sa Ghaeilge

Ta samplai d’isaid breathnaigh agus faigh ina mbriathra cinta ag na daltai. I gCairt 170 léiritear
go dtagann treisiu ar fheidhm an bhriathair chunta faigh leis an gcumas acaduil. Tagann laghdt ar
fheidhm an bhriathair chinta breathnaigh de réir a chumasaf agus ata na daltai.

09 -
08
0.7 -

0.6 |
—— Lion mednach (faigh)

05 4
= Lot mednach {breathnaigh)
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03 -

lime threochta

—— line threochta
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00 -

Cairt 170 Lion meanach na mbriathra cinta breathnaigh agus faigh de réir cumais acaduil.

I gCairt 171 ni léiritear gaol soiléir a bheith idir an timchaint fhaistineach le goil agus cumas
acaduil na bpaisti cé go bhfuil titim sa line threochta i dtreo an chumais aird.



7.5 Pragmataic
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Cairt 171 Lion meanach na samplai de thimchaint fhaistineach le goil de réir cumais acaduil.

7.5 Pragmataic

Breathnaimid ar phragmataic an d4 theanga 6 thaobh chumas acaduil na bpaisti de de réir leagan
amach na Fochaibidle 4.5.

7.5.1 Comparaid dhireach
Déantar anailis chomparaideach ar thionchar an chumais acaduil ar isaid na bhfocal pragmataice,
no marcdiri dioscursa, agus ar usaid na bhfocal yeah, yes agus yep sa d4 theanga.

Marcéiri dioscursa

[ gCairt 172 léiritear go bhfuil gaol dearfach ag éagsilacht na marcéiri dioscirsa T1 sa chomhra
Gaeilge agus go bhfuil gaol ditltach ag éagstilacht na marcéiri dioscirsa T1 sa chomhra Béarla le
cumas acaduil na bpaisti.

= Eagsilacht MD T1 Comhrd Gaeilge

= Eagsiilacht MD T1 Comhrd Béarla
3 line threochta

—— ling threochta

Cairt 172 Eagsulacht na marcéiri dioscirsa T1 sa da theanga de réir cumais acaduiil.

[ gCairt 173 léiritear baint shoiléir dhearfach a bheith ag céatadain éagsulacht na marcoéiri
dioscursa T1 sa chomhra Gaeilge le cumas acaduil na bpaisti.
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=3 Eagsilacht MO T1 Comhrd Ganilge

line threochta

Cairt 173 Céatadain éagsulacht na marcoiri dioscirsa T1 sa chomhra Gaeilge de réir cumais acaduil.

Na focail yeah, yes agus yep

I gCairt 174 léiritear nach bhfuil caidreamh soiléir idir cumas acaduil na ndaltai agus lion na
bhfocal dearbhaithe yeah, yes agus yep i bhfreagrai agus mar dheimhnitchan sa Ghaeilge agus sa
Bhéarla.

= Lion mednach ({Gaeilge)
= Lign mednach |Béarla)
line threachta

15 ~—— line threcchta

Cairt 174 Lion meanach na bhfocal yeah, yes agus yep sa da theanga de réir cumais acaduil.

7.5.2 Comhchlaonadh sa Ghaeilge i dtreo an Bhéarla

Ni imrionn cumas acaduil na bpaisti tionchar suaithinseach ar chéras traidisiinta na bhfreagrai sa
Ghaeilge (féach 2.5.3).

7.6 Liofacht

San fhochaibidil seo déanaimid anailis ar an mbaint ata ag cumas acaduil na bpaisti le liofacht sa
Ghaeilge agus sa Bhéarla. Pléimid anseo an liofacht agus an mhiliofacht sa chomhra sa da theanga
de réir leagan amach na Fochaibidle 4.6.

[ gCairt 175 léiritear go dtagann ardu ar lion na bhfocal a duirt na paisti i ndiméad reacaireachta
sa da theanga de réir ardu ar chumas acaduil na ndaltaf.
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Cairt 175 Lion meanach na bhfocal i n6iméad reacaireachta de réir cumais acaduil.
Nil baint shoiléir ag cumas acaduil na bpaisti le lion na dtréithe miliofachta sa da theanga.

[ gCairt 176 1éiritear lion na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir
chumas acaduil na bpaisti. Léirionn an cuar Gaeilge agus line threochta an chuair islit beag sa
Ghaeilge.

3.5 q

3.0

25 <

5 = Lion {Gaeilge)
= Licn {Béarla)

1.5 < - line threochta
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Cairt 176 Lion meanach na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir cumais acaduil.

7.7 Foghraiocht

San fhochaibidil seo dirimid ar an mbaint atd ag cumas acaduil na bpaisti leis na fuaimeanna a
dtagraionn an litir r déibh mar a réaltar iad i néiméad reacaireachta Gaeilge na bpaisti (féach
Fochaibidil 2.7). I ngeall ar aimhrialtacht na gcuar, 1éiritear i gCairt 177 nach bhfuil baint shoiléir
ag cumas acaduil na bpaisti le cinedlacha na bhfuaimeanna r sa Ghaeilge.
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Cairt 177 Lion meanach chineéalacha na bhfoghar r de réir chumas acaduil na bpaisti.

7.8 Inscne

Nil gaol soiléir idir inscne na bhforainmneacha pearsanta in abairti copaileacha a thosaionn ar
leagan éigin den fhorainm taispeantach seo n6 sin agus cumas acaduil na bpaisti.

7.9 An claochli tosaigh

San fhochaibidil seo léiritear an gaol atd idir cumas acaduil agus céatadain na samplai cui den
chlaochlu tosaigh (féach Fochaibidil 2.9). Sa line threochta i gCairt 178 sonraitear ardu ar
chéatadain na samplai cui de réir chumas acaduil na ndaltai.

o e

40
—Cui

30 - line threochta

20 +

Cairt 178 Céatadain na gclaochluithe tosaigh cui de réir cumais acaduil.

7.10 Achoimre

Sa chaibidil seo pléadh impleachtai teangeolaiochta an chaidrimh ata idir cumas acaduil na
gcainteoiri ar ldimh amhain agus, ar an ldimh eile de, a ngndthachtail sa Ghaeilge agus sa Bhéarla.
Iarradh ar an muinteoir tuairim a thabhairt i leith chumas ginearalta acaduil an dalta de réir scala
ardaithigh cuig phointe. Tugadh an d4 aicme ab isle le chéile don anailis seo, toisc a laghad daltai
a bheith iontu, agus rangaiodh na daltaf i gceithre aicme: Aicme 1-4 6n gcumas is isle (1) go dti an
cumas is airde (4). Is é céatadain na ballraiochta sna hAicmi seo: Aicme 1 = 16%; Aicme 2 = 30%;
Aicme 3 = 28%; Aicme 4 = 26%.

Is cosuil go bhfuil gaol dearfach idir cumas ard acaduil agus lion ard leamai sa Ghaeilge. Ta
caidreamh an chumais acaduil nios suaithinsi sa Ghaeilge na sa Bhéarla i gcas chéatadain na
leamai T2 a chuireann na daltai i bhfeidhm sna hagallaimh. T4 gaol idir isaid na leamai T2 agus



7.8 Inscne / 7.9 An claochld tosaigh / 7.10 Achoimre

an cumas acaduil i gcas leamai a thainig isteach sa Ghaeilge sna 2000te. Is ardd 6.2% ar chéatadan
leamai na tréimhse seo atd idir Aicme 1 agus Aicme 4.

Ta dealramh air go dtagann laghdu ar chéatadain na seachfhoirmeacha d’ainmfhocail san uimhir
iolra sa da theanga de réir ardu ar chumas acaduil na bpaisti. Faightear 1éiria ar an mbaint ata
ag céatadain na bhfoirmeacha cui de na briathra mirialta le cumas acaduil na bpaisti. Imrionn
an cumas acaduil tionchar nios soiléire ar ghnéthachtail na ndaltai sa Bhéarla na sa Ghaeilge sa
réimse deilbhiochta seo. Tugtar laghdu suaithinseach faoi deara ar an difriocht idir céatadain
sheachfhoirmeacha na n-aidiachtai sa bhreischéim sa Ghaeilge 6 38.3% ag daltai Aicme 1 go 26%
ag daltai Aicme 4.

Faightear 1éirit1 ar an gceangal idir cumas ard acaduil agus feidhmiti uimhir uatha an ainmfhocail
i ndiaidh cé mhéad agus cupla. O thaobh an bhriathair de, is iad na daltai is cumasai 6 thaobh
acadulachta de is mé a chuireann leaganacha taite na mbriathra sa mhodh coinniollach i bhfeidhm.

Tagann ardu sa Ghaeilge ar chéatadain na samplai cui i gcas an réamhfhocail roimh an alt de réir
chumas acaduil na bpaisti.

Tagann treisiti éagobhsai ar fheidhm an bhriathair chinta faigh leis an gcumas acaduil. Tagann
laghdu ar fheidhm an bhriathair chinta breathnaigh de réir an chumais aird.

Ba ag an dream atd in Aicme 2 6 thaobh an chumais acaduil de a fuarthas an céatadan ba mho focal
pragmataice T2 sa Ghaeilge. Cé is moite den tatal seo, taispeanann an anailis chomparaideach nach
léiritear go n-imrionn cumas acaduil moéran tionchair ar réimse teangeolaiochta seo na marcéiri
dioscursa.

Léiriodh san anailis ar chursai liofachta nach bhfuil baint shoiléir laidir ag cumas acaduil na bpaisti
le lion na dtréithe liofachta agus miliofachta sa da theanga.

Sonraiodh san anailis ar na claochluithe tosaigh go bhfuil gaol dearfach idir cumas ard acaduil
agus réaladh cui an chlaochlaithe.

Léiriodh san anailis seo nach bhfuil méran tionchair ag cumas acaduil na ndaltai ar an ngnéthachtail
a bhi acu i mérchuid na dtascairi éagsula teanga sa Ghaeilge agus sa Bhéarla. Ta tionchar airithe a
léiriu i gcas:

¢ lion naleamai sa chomhra Gaeilge

¢ lion naleamai T2 i measc daltai ag a bhfuil cumas iseal acaduil

¢ laghdu ar sheachfhoirmeacha an ainmfhocail iolra i gcas daltai ag a bhfuil cumas ard acaduil
e céatadain na bhfoirmeacha cui de na briathra mirialta

e céatadain sheachfhoirmeacha na n-aidiachtai sa bhreischéim

e céataddin an tséimhithe ar thischonsan aidiachta faoi réir an ainmfhocail bhaininscnigh.

Léiritear achoimre ar ghaol na dtéscairi teangeolaiochta inchomparaide (is é sin na tascairi ar
féidir compardid dhireach a dhéanamh eatarthu sa da theanga) leis an tascaire socheolaiochta
Cumas Acaduil i dTabla 29 san ord inar pléadh iad sa chaibidil seo. Tugtar cur sios ar laidreacht
an chomhghaoil bunaithe ar an gcomhéifeacht chomhghaolichain ata liostaithe in Aguisin E.!’

17 Mar a miniodh i bhFochaibidil 5.10, faightear comhéifeacht chomhghaolichain idir a naid agus *0.6 sna
comhghaolichain idir na tascairi teangeolaiochta agus na tascairi socheolaiochta. Is féidir lipéid chailiochtila a
thabhairt ar na luachanna ar mhaithe le soiléireacht. Fagtar an bosca folamh ma ta an luach idir a naid agus 0.1 agus
tugtar ‘an-iseal’ ar luach idir 0.101 agus 0.2, ‘iseal’ ar luach idir 0.201 agus 0.3, ‘measartha’ ar luach idir 0.301 agus
0.4, ‘ard’ ar luach idir 0.401 agus 0.5 agus ‘an-ard’ ar luach idir 0.501 agus 0.6. Cuirtear ‘ditltach’ ar an lipéad freisin
ma thagraionn sé do luach ata didltach.
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Scathaitear i dTabla 29 sna coltin ‘Gaeilge le Cumas’ agus ‘Béarla le Cumas’ na boscai a léirionn
an luach is mo (dearfach n6 diudltach). Ni scathaitear bosca ma ta cothromaiocht (dhearfach né
dhitltach) idir an da theanga.

Réimse Tascaire Gaeilge le Cumas | Béarla le Cumas
Lion leamai iseal
Focloir Leamai T1 an-iseal measartha
Leamai cui iseal
Ainm iolra iseal
Deilbhiocht | Briathar mirialta ard
Aidiacht bhreischéime iseal
Comhréir Eagstlacht ceisteanna an-iseal iseal
Séimeantaic | Réamhfhocal an-iseal didltach an-iseal didltach
Pragmataic Eagsilacht na marcéiri diosctirsa | an-iseal an-iseal didltach
yeah, yes, yep
Liofacht lion focal iseal
Liofacht Miliofacht an-iseal
Raiteas cumais iseal

Tabla 29 Achoimre ar an gcomhéifeacht chomhghaoltchain ata ag na tascairi teangeolaiochta inchomparaide le cumas
acaduil.

Ta gaol nios laidre idir na tascairi teangeolaiochta agus cumas acadtil na gcainteoiri i gcas tri
thascaire sa Ghaeilge agusi gcas seacht dtascaire sa Bhéarla. Is gaol malartach aléirionn éagsulacht
na marco6iri dioscirsa agus is gaol cothrom ata le feicedil i gcas na réamhfhocal.

I dTabla 30 léiritear achoimre ar ghaol na dtascairi teangeolaiochta, nach féidir comparaid
dhireach a dhéanamh eatarthu sa da theanga, le cumas acaduil na bpaisti. Baintear feidhm as an
gcoras lipéadaithe céanna ata minithe do Thabla 29. Ta dath gorm ar na tascairfi a diriodh sa scorail
iomlan agus dath uaine ar na tascairi nar airiodh in aon scorail.



7.10 Achoimre

Tascaire Teanga Teanga (G n6 B) le Cumas
Marcéiri dioscursa T1 ard
Inscne forainm iseal
Foghraiocht r-anna
Claochluithe tosaigh iseal
Iolra ainmfhocal
Réimniu briathair
Briathar taite iseal
Ginideach Gaeilge an-iseal
Réamhfhocal infhillte an-iseal
Forainmn réamhfhoclach taite
An mhir bhriathartha nior an-iseal

cé mhéad + uatha

Ainm briathartha cuspéireach
forainmneach

Clasal coibhneasta direach

an-iseal diultach

Ginideach cinnte

Ginideach réamhfhoclach

Coibhneasta that

an-iseal

Uimhir forainm

an-iseal diultach

Comhfhreagracht uimhreach

an-iseal

faigh

breathnaigh

ag goil ag

OO |malmaa @O oo oo

Freagrai de réir na Gaeilge traidisiinta

G

Tabla 30 Achoimre ar an gcomhéifeacht chomhghaolichain atd ag na tascairi teangeolaiochta le cumas acaduil.
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Taithi theilifise agus
theicneolaiocht na faisnéise

Sa chaibidil seo dirimid ar an gcaidreamh atd idir an méid ama a tuairisciodh a chaitheann na
paisti ag breathnd ar an teilifis (.i. a dtaithi ar theicneolaiocht na faisnéise go ginearalta, m.sh.
teilifis, riomhairi, X-box, Playstation, Wii, srl.) agus a ngnéthachtdil sa Ghaeilge agus sa Bhéarla
de réir leagan amach na comparaide idir an da theanga i gCaibidil 4. Rangaiodh taithi theilifise
na gcainteoir{ ar scala ctig chéim de réir tuairisce 6n muinteoir sa scoil a ghlac pairt sa suirbhé.
Tagraionn uimhir ardaitheach an scala do dhaltai a bhreathnaionn ar an teilifis go fiorannamh, go
hannamh, measartha minic, go minic agus go han-mhinic. T4 céim 1 folamh ar an scala mar nach
bhfuarthas aon dalta sa suirbhé ar thuairiscigh an muinteoir gur go fiorannamh a bhreathnaionn
sé/si ar an teilifis. Léiritear daileadh thaithi theilifise na bpaisti i dTabla 31.

Céim Taithi theilifise Lion %
1 florannamh 0 0

2 annamh 10 20
3 measartha 22 44
4 minic 9 18
5 an-mhinic 9 18

Tabla 31 Daileadh thaithi theilifise na bpaisti.

Mar a duradh i gCaibidil 5, baineadh as an anailis seo na tascairi nach bhfuarthas samplai 6 70%
ar a laghad de na cainteoiri diobh chun ionadaiocht na sonrai a chosaint san anailis. Féach freisin
an plé i bhFochaibidil 9.3.

8.1 Focléir

Pléimid anseo an gaol at4 idir taithi na bpaisti ar an teilifis agus ctrsai focléra i gcas lion na leamaf
a chuir na daltai i bhfeidhm. T4 43.8 nios mo leamai sa Ghaeilge ag na paisti a bhreathnaionn ar an
teilifis go hannamh agus 6.4 nios mo leamaf sa Bhéarla ag na pdisti a bhreathnafonn ar an teilifis
go han-mhinic. I linte treochta na gcuar i gCairt 179 léiritear ardd sa Bhéarla agus islit1 sa Ghaeilge
ar lion na leamaf de réir mhéid thaithi na teilifise sa bhaile.

440
420 +
400
= lomldn (Gaeilge)
180 - w— lomildn (Béarla)
—— line threochta
01 line threochta
340 |
320 -
2 3 4 5

Cairt 179 Lion na leamai sa da theanga de réir na taithi ar an teilifis.



8.1 Focléir / 8.2 Deilbhiocht

Léiritear sa chairt seo mar sin baint dhitltach a bheith ag ardu i dtaithi theilifise le lion na leamai
sa chomhra Gaeilge i gcontrarthacht le baint bheag dhearfach a bheith ag ardu i dtaithi theilifise le
lion na leamaf sa chomhra Béarla. Is costil go gcuidionn taith{ ard theilifise le hacmhainn focléra
an Bhéarla de bheagan ach go mbaineann sé den acmhainn focldra i gcas na Gaeilge ar bhealach
nios suaithinsi. Ach ta aimhrialtacht shuaithinseach i gcuar an da theanga.

Is beag baint ata ag taithi na teilifise le céatadan na leamai T2 a chuir na paisti i bhfeidhm sa da
theanga. Is ardu de 0.9% sa da theanga leith ar leith atd idir an gripa a bhreathnaionn ar an teilifis
go hannamh agus an gripa a bhreathnaionn uirthi go han-mhinic.

[ gCairt 180 léiritear go bhfuil baint lag dhearfach ag an taithi ar an teilifis le céataddin na leamai
michui sa Ghaeilge ach go bhfuil baint lag dhidltach ag an taithi ar an teilifis le céatadain na leamai
michui sa Bhéarla.
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Cairt 180 Céatadain de na leamai michui sa da theanga de réir na taithi ar an teilifis.

Maidir le cinedlacha na leamai T2 sa Ghaeilge, feictear seasmhacht ghinearalta i gcéataddin na
gcinealacha seo 6 thaobh a dtréimhse iasachta de, cé go dtagann athra orthu i measc na ndaltai
a bhreathnaionn ar an teilifis go han-mhinic. Ina measc siad tagann ardi beag ar chéatadan na
leamai T2 a thainig isteach sa Ghaeilge roimh na 19901 ach islit beag ar na leamai T2 a thainig
isteach sna 19901 agus sna 2000te.

8.2 Deilbhiocht

Pléimid anseo an bhaint ata ag an taithi ar an teilifis le deilbhiocht na Gaeilge agus an Bhéarla de
réir leagan amach na Fochaibidle 4.2.

8.2.1 Comparaid dhireach

Is iad seo a leanas na ranganna inar féidir comparaid dhireach a dhéanambh idir an da theanga: (1)
ainmfhocail san uimhir iolra, (2) briathra mirialta dearfacha agus ditltacha agus (3) aidiachtai sa
chéim chomparaideach.

Ainmfhocail san uimhir iolra
I gCairt 181 léiritear go dtagann ardu beag ar chéatadain na seachfhoirmeacha (as bonn-tacar
iomlan na leamai T1 agus T2) d’ainmfhocail san uimhir iolra sa Ghaeilge de réir mar a thagann
ardu ar thaithi na teilifise i measc na bpaisti ach nach dtagann athru suaithinseach ar rata na
seachfhoirmeacha sa Bhéarla.
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Cairt 181 Céatadain de sheachfhoirmeacha an ainmfhocail san uimhir iolra de réir na taithi ar an teilifis.

An briathar mirialta

Nil ardd na islit suaithinseach ar chéatadain na bhfoirmeacha cui sna briathra mirialta de réir mar
a thagann ardu ar an taithi theilifise i measc na bpaisti.

Breischéim na haidiachta

[ gCairt 182 léiritear go bhfuil baint shoiléir ag taithi na teilifise le céataddin sheachfhoirmeacha
na n-aidiachtai i mbreischéim na Gaeilge a raibh ctiig shampla ar a laghad ag gach paiste diobh. T4
gaol dearfach idir an taithi ar an teilifis agus céatadain na leaganacha michui sa Ghaeilge cé gur
beag éifeacht atd ag an taithi theilifise ar Bhéarla na gcainteoiri sa réimse deilbhiochta seo.

0
]
50 4
e m— Y5eachihoirm (Gaeilge)
e W Seachifholrm (Béarla)

E line threochta
0 - —_ line threochta
10 -

u :

F] 3 4 5

Cairt 182 Céatadain de sheachfhoirmeacha na n-aidiachtai sa bhreischéim de réir na taithi ar an teilifis.

8.2.2 Comhchlaonadh

San fhochaibidil seo pléimid réimsi deilbhiochta na Gaeilge a bhfuil simplii né athra i dtreo an
Bhéarla le sonrt iontu agus a bhfuil bonn sach mér samplai ionadaiocha againn diobh le 1éirid a
thabhairt ar an athru.

An t-ainmfhocal

Nil ceangal soiléir idir taithi na teilifise agus lion na leamai iolra michui a bhaineann le hathruithe
foghraiochta i ndeilbhiocht na Gaeilge, m.sh. caolt i bhfocal mar cnoca ~ cnocai (< cnoic).

[ gCairt 183 léiritear go bhfuil baint dhearfach ag méid na taithi ar an teilifis le feidhmid bhuntuiseal
an ainmfhocail i sufomh an ghinidigh uatha. T4 21.3% nios m6 den bhuntuiseal sa suiomh ginideach
ag na paisti a bhreathnafonn ar an teilifis go han-mhinic na ag na paisti a bhreathnafonn uirthi go
hannambh.
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Cairt 183 Céatadan an bhuntuisil i suiomh an ghinidigh uatha de réir na taithi ar an teilifis.

Nil ceangal soiléir idir taithi na teilifise agus feidhmid uimhir uatha an ainmfhocail i ndiaidh cé
mhéad agus cupla.

An briathar

[ gCairt 184 léiritear go bhfuil gaol beag ditltach idir taithi theilifise na bpaisti agus réimniu cuf na
mbriathra. T4 4.5% nios mo6 foirmeacha cui ag na daltai a bhreathnaionn ar an teilifis go hannamh
na ag an ngrupa a bhreathnaionn uirthi go han-mhinic.
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Cairt 184 Céatadan réimniu cui na mbriathra de réir na taithi ar an teilifis.

An réamhfhocal
San fhianaise seo nil gaol soiléir idir scaradh an réamhfhocail 6n alt agus taithi na teilifise sa bhaile.

An forainm réamhfhoclach

San fhianaise seo nil gaol soiléir idir scaradh an fhorainm réamhfhoclaigh agus taithi na teilifise
sa bhaile.

Na mireanna briathartha

Tagann laghdu ginearalta ar chuar chéatadain na bhfoirmeacha cui den mhir bhriathartha nior de
réir mar a mhéadafonn an taithf theilifise (Cairt 185).
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Cairt 185 Céatadain fhoirmeacha cui na mire briathartha nior de réir na taithi ar an teilifis.

8.2.3 Tréithe eile a bhfuil simplia né laghdu le sonru iontu

Nior léirigh an anailis baint shoiléir a bheith ag an taithi theilfise le gnéithe de dheilbhiocht na
Gaeilge a bhfuil simplid né laghdu le sonrd iontu agus a bhfuil ar ndéthain samplai ionadaiocha
againn diobh sa chorpas le 1éirit1 a thabhairt ar an athru.

8.3 Comhréir

San fhochaibidil seo pléimid an gaol atd idir an taithi theilifise agus comhréir na Gaeilge agus an
Bhéarla de réir leagan amach na Fochaibidle 4.3.

8.3.1 Compardid dhireach

Eagsulacht ceisteanna

Is gné theangeolaiochta { éagsulacht na gceisteanna sa Ghaeilge agus sa Bhéarla inar féidir
comparaid dhireach, bunaithe ar lion samplai ionadaiocha na ndaltai, a dhéanamh eatarthu sa da
theanga.

Nil gaol suaithinseach idir an taithi theilfise agus éagstulacht na gceisteanna sa da theanga. De réir
mar a thagann ardu ar an taithi theilfise, ta an line threochta ag isli de bheagan sa Bhéarla agus ta
ardud beag uirthi sa Ghaeilge.

8.3.2 Comhchlaonadh

Pléimid anseo réimsi comhréire sa Ghaeilge agus sa Bhéarla a bhfuil simpliti né athru i dtreo na
teanga eile le sonru iontu agus a bhfuil &r ndéthain samplai ionadaiocha againn diobh le 1éiriti a
thabhairt ar an athru.

Ainm briathartha agus cuspéir i bhfochlasal

[gCairt 186 1éiritear go dtagann ardiiar chéatadain na samplai cui de chuspéir an ainm bhriathartha
i bhfochlasal sa Ghaeilge de réir mar a thagann ardu ar an taithi theilifise. T4 an t-ardi céanna
le sonru ar na linte treochta biodh ainmfhocal né forainm pearsanta ina gcuspdéir ag an ainm
briathartha i bhfochlasal.
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Cairt 186 Céatadain na gcuspdiri cui leis an ainm briathartha i bhfochlasal de réir na taithi ar an teilifis.

Ta an treocht dhearfach anseo in aghaidh thorthai ginearalta na faisnéise a bhaineann leis an taithi
theilifise, ach comhthreomhar le roinnt torthai eile comhréire.

An clasal coibhneasta direach

[ gCairt 187 léiritear lion meanach na samplai michui den chlasal coibhneasta direach. Sna maidi
faisnéise bui léiritear sonrai na samplai michui den chlasal coibhneasta direach in ionad an chasail
choibhneasta indirigh thraidisiunta. Is i measc na ndaltai a bhreathnaionn go hannamh ar an
teilifis a fhaightear an lion meanach is mé de na seachfhoirmeacha.
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Cairt 187 Lion meéanach an chlasail choibhneasta dhirigh mhichui de réir na taithi ar an teilifis.

An struchtar ginideach

Ta gnas réasunta cobhsai sa chorpas maidir leis an struchtir ginideach cinnte de réir thaithi na
teilifise i measc na bpaisti.

[ gCairt 188 sonraitear islit beag ar chéatadain na samplai cui sa suiomh ginideach de réir thaithi
na teilifise i measc na bpaisti. Is é an ginideach réamhfhoclach a thagann in 4it an ghinidigh chui is
cuis leis an isliu ar thaobh na laimhe deise den chairt.
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Cairt 188 Céatadan struchtdr cui an ghinidigh de réir na taithi ar an teilifis.

Clasal coibhneasta an Bhéarla
Ni shonraitear aon ghaol soiléir sa chorpas seo a bheith idir feidhm an fhorainm choibhneasta that
i gcomhthéacs roghnach sa Bhéarla agus taithi na teilifise sa bhaile.

8.3.3 Tréithe eile a bhfuil simplii n6 laghdi le sonru iontu
Dirimid anseo ar na réimsi comhréire a bhfuil simplit né laghdd le sonrt iontu.

Comhfhreagracht uimhreach sa Ghaeilge

Ni bhfuarthas aon bhaint shoiléir ag comhfhreagracht uimhreach sa Ghaeilge le taithi theilifise na
gcainteoiri.

Comhfhreagracht uimhreach sa Bhéarla

Faightear nios 11 leaganacha cuif de chomhfhreagracht uimhreach idir an briathar agus an t-ainmnf
a dtagraionn sé dé sa Bhéarla i measc na ndaltaf is minice a bhreathnaionn ar an teilifis sa bhaile.

8.4 Séimeantaic

San fhochaibidil seo pléimid an gaol at4 idir an taithi theilifise agus séimeantaic na Gaeilge agus an
Bhéarla de réir leagan amach na Fochaibidle 4.4.

8.4.1 Comparaid dhireach
Asnaréimsiséimeantaice a cuireadh faoi anailis i gCaibidil 2 agus 3, is i réimse tisdid naréamhfhocal
amhain is féidir comparaid dhireach a dhéanamh idir séimeantaic na Gaeilge agus an Bhéarla.

An réamhfhocal

[ gCairt 189 léiritear lion meanach na réamhfthocal da bhfuil seach-leaganacha suntasacha tugtha
faoi deara i dtaifeadtai sa Ghaeilge agus sa Bhéarla de réir taithi ar an teilifis i measc na bpaisti.
Tugann linte treochta na gcuar le fios go dtagann ardu beag sa Ghaeilge agus islia beag sa Bhéarla
ar lion na seach-leaganacha de réir na taithi ar an teilifis.
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Cairt 189 Lion meanach seach-leaganacha na réamhfhocal de réir taithi ar an teilifis.

8.4.2 Comhchlaonadh

Faightear athruithe séimeantaice i dtreo na teanga eile sa Ghaeilge agus sa Bhéarla araon. Pléimid
na réimsi séimeantaice a bhfuil ar ndéthain samplai againn diobh le 1éirit1 ionadaioch a thabhairt
ar an athru sa réimse teangeolaiochta seo.

An briathar sa Ghaeilge

Ta samplai d'asaid breathnaigh agus faigh ina mbriathra cinta ag na daltai. Léiritear i gCairt 190
nach bhfuil baint shoiléir ag feidhm an bhriathair chiinta faigh leis an taithi ar an teilifis. Tagann
ardu ar fheidhm an bhriathair chinta breathnaigh leis an taithi seo.
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Cairt 190 Lion meanach na mbriathra clnta breathnaigh agus faigh de réir taithi ar an teilifis.

Nil gaol soiléir idir isdid na timchainte faistini le goil agus taithi na bpaisti ar an teilifis.

8.5 Pragmataic

Breathnaimid ar phragmataic an da theanga de réir thaithi na bpaisti ar an teilifis san fhochaibidil
seo de réir leagan amach na Fochaibidle 4.5.

8.5.1 Comparaid dhireach

Déantar anailis chomparaideach ar thionchar na teilifise ar tisdid na bhfocal pragmataice, né
marcoéiri dioscuirsa, agus ar usaid na bhfocal yeah, yes agus yep sa da theanga.
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Marcéiri dioscursa

[ gCairt 191 léiritear go bhfuil baint dhearfach ag éagstlacht na marcéiri diosctrsa T1 sa chomhra
Béarla agus go bhfuil baint dhidltach ag éagstlacht na marcéiri dioscirsa T1 sa chomhra Gaeilge
le taithi mhinic theilifise na bpaisti.
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Cairt 191 Eagsulacht na marcoiri dioscursa T1 sa da theanga de réir taithi ar an teilifis.

[ gCairt 192 1éiritear go bhfuil baint dhitltach ag an taithi theilifise le céatadain éagsulacht na
marcdiri dioscursa T1 sa chomhra Gaeilge.

a5

W .

35 1

—%Eagsilacht MD T1 Comhrd Gaellge

E line threochta

bl

Fi

2 3 4 5

Cairt 192 Céatadain éagsulacht na marcoéiri dioscirsa T1 sa chomhra Gaeilge de réir taithi ar an teilifis.

Na focail yeah, yes, yep
Is beag tionchar a imrionn an teilifis ar lion meanach na bhfocal dearbhaithe yeah, yes, yep i

bhfreagraf agus mar dheimhnitichan sa Ghaeilge agus islid beag a l1éirionn line threochta chuar an
Bhéarla (Cairt 193).
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Cairt 193 Lion meanach na bhfocal yeah, yes agus yep sa da theanga de réir na taithi ar an teilifis.
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8.5.2 Comhchlaonadh sa Ghaeilge i dtreo an Bhéarla
Ni imrionn taithi na teilifise tionchar ar choras traidisiinta na bhfreagrai sa Ghaeilge.

8.6 Liofacht

San fhochaibidil seo déanaimid anailis ar an mbaint ata ag taithi na bpaisti ar an teilifis le liofacht sa
Ghaeilge agus sa Bhéarla. P1éimid anseo an liofacht agus an mhiliofacht sa chomhra sa d4 theanga
de réir leagan amach na Fochaibidle 4.6.

Is beag tionchar atd ag an teilifis ar lion na bhfocal, cé gur ardd beag i gcas na Gaeilge agus islia
beag i gcas an Bhéarla a 1éirionn linte treochta na faisnéise.

Nil baint shoiléir ag taithi na teilifise le lion na dtréithe miliofachta sa da theanga.

[ gCairt 194 léiritear lion na raiteas i leith cumais agus moill tairgthe focal de réir thaithf theilifise
na bpaisti. Léirionn na linte treochta ardd sa Ghaeilge agus islit beag sa Bhéarla.
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Cairt 194 Lion na raiteas i leith cumais agus moill tairgthe focal sa da theanga de réir taithi ar an teilifis.

8.7 Foghraiocht

San fthochaibidil seo dirimid ar an mbaint até ag taithi na bpaisti ar an teilifis leis na fuaimeanna
a dtagraionn an litir r déibh mar a réaltar iad i gcomhra Gaeilge na bpaisti (féach Fochaibidil 2.7).
Nil baint shoiléir ag taithi na bpaisti ar an teilifis leis na cinedlacha fuaimeanna a dtagraionn an
litir r do6ibh sa Ghaeilge.

8.8 Inscne

San fhochaibidil seo dirimid ar an mbaint ata ag taithi na bpaisti ar an teilifis le hinscne
na bhforainmneacha pearsanta in abairti copaile a thosaionn ar leagan éigin den fhorainm
taispeantach seo no sin .i. siod/seo/sin é an ... n6 siod/seo/sin i an ... (féach Fochaibidil 2.8). I gCairt
195 léiritear {slia beag céatddanach i gcas na samplai cui i line threochta an chuair.
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Cairt 195 Céatadain na samplai cui d'inscne in abairti copaile sa Ghaeilge de réir taithi ar an teilifis.

8.9 An claochlu tosaigh

San fhochaibidil seo pléimid an bhaint ata ag taithi na teilifise le céatadain na samplai cui den
chlaochlu tosaigh (féach Fochaibidil 2.9). Ta aimhrialtacht le sonra sa chuar ach i gCairt 196
léiritear islit beag céatadanach sa line threochta de réir thaithi mhinic na teilifise i measc na
gcainteoiri 6ga.
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Cairt 196 Céatadain na gclaochluithe tosaigh de réir taithi ar an teilifis.

8.10 Achoimre

Sachaibidil seo pléadhimpleachtaiteangeolaiochtaan chaidrimhatdidiran méid amaatuairisciodh
a chaitheann na daltai ag breathnu ar an teilifis agus ag plé le fearais na nuatheicneolaiochta go
ginearalta ar laimh amhain agus, ar an laimh eile de, a ngnéthachtail sa Ghaeilge agus sa Bhéarla.
Rinne na muinteoiri rangu ar thaithi theilifise na ndaltai ar scala ardaitheach ama 6 Aicme 1
(florannamh) go hAicme 5 (an-mhinic): Aicme 1 = 0%; Aicme 2 = 20%; Aicme 3 = 44%; Aicme 4 =
18%; Aicme 5 = 18%.

Cé go bhfuil aimhrialtacht sna cuair, is costil go gcuidionn taithi ard theilifise le hacmhainn focléra
an Bhéarla de bheagéan ach go mbaineann sé den acmhainn focléra i gcas na Gaeilge ar bhealach nios
suaithinsi. Ta 43.8 nios m6 leamai sa Ghaeilge ag na daltai a bhreathnaionn ar an teilifis go hannamh
agus 6.4 nios mé leamai sa Bhéarla ag na paisti a bhreathnaionn ar an teilifis go han-mhinic.

Léiriodh san anailis go dtagann ardd ar chéatadain na seachfhoirmeacha (as bonn-tacar
iomlan na leamai T1 agus T2) d’ainmfhocail san uimhir iolra sa Ghaeilge agus ar chéatadain
sheachfhoirmeacha na n-aidiachtaf i mbreischéim na Gaeilge de réir mar a thagann ardu ar thaithi
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na teilifise i measc na bpaisti ach nach dtagann athri suaithinseach ar rata na seachfhoirmeacha
sa Bhéarla.

Léiriodh go dtagann ardu ar chéatadain na samplai cui de chuspéir an ainm bhriathartha i
bhfochlasal sa Ghaeilge de réir mar a thagann ardu ar an taithf theilifise. T4 an treocht dhearfach
seo ag teacht salach ar thorthaf ginearalta na faisnéise a bhaineann leis an taithi theilifise, ach ta si
comhthreomhar le roinnt torthai eile i réimse na comhréire. Is i measc na ndaltai a bhreathnajonn
go hannambh ar an teilifis a fhaightear an lion is m6 de na samplai michui den chlasal coibhneasta
direach.

Léiriodh gaol dearfach idir taithi mhinic theilifise agus feidhmia bhuntuiseal an ainmfhocail
i suiomh an ghinidigh uatha. Tuairisciodh go raibh 21.3% nios mé den bhuntuiseal sa suiomh
ginideach ag na paisti a bhreathnaionn ar an teilifis go han-mhinic n4 ag na paisti a bhreathnaionn
uirthi go hannamh.

Ta 4.5% nios mo6 foirmeacha cuf de réimniti na mbriathra ag na daltaf a bhreathnaionn ar an teilifis
go hannamh na ag an ngrupa a bhreathnaionn uirthi go han-mhinic. Tagann laghdu ginearalta ar
chuar chéatadain na bhfoirmeacha cuf den mhir bhriathartha nior de réir mar a théann an taithi
theilifise in airde.

Tuairisciodh go raibh nios i leaganacha cui de chomhfhreagracht uimhreach idir an briathar agus
an t-ainmni a dtagraionn sé d6 sa Bhéarla i measc na ndaltai is minice a bhreathnajonn ar an
teilifis.

Léiriodh go dtagann ardi beag sa Ghaeilge agus islii beag sa Bhéarla ar lion na samplai
seachfhoirmeacha de na réamhfhocail de réir na taithi ar an teilifis.

Fuarthas fianaise ar islid beag céatddanach i gcas na samplai cui a bhaineann le hinscne na
bhforainmneacha pearsanta in abairti copaileacha de réir taithf ar an teilifis.

Léiriodh san anailis seo go bhfuil tionchar réasinta lag ag taithi theilifise na ndaltai ar an
ngnothachtail a bhi acu sna tascairi éagsula teanga sa Ghaeilge agus sa Bhéarla. T4 an tionchar sin
4 1éirit sna tascairi seo a leanas:

¢ tionchar dearfach ar thocléir an Bhéarla
¢ tionchar dearfach ar shamplai cui de chuspo6ir an ainm bhriathartha sa Ghaeilge
¢ tionchar diultach ar fhocléir na Gaeilge

¢ lion na seachfhoirmeacha d’ainmfhocail san uimhir iolra sa Ghaeilge agus céatadain
sheachfhoirmeacha na n-aidiachtai i mbreischéim na Gaeilge

¢ feidhmit bhuntuiseal an ainmfhocail i suiomh an ghinidigh uatha sa Ghaeilge
¢ tionchar beag ditltach ar fhoirmeacha cui de réimnid na mbriathra

¢ tionchar maidir le nios It leaganacha cui de chomhfhreagracht uimhreach idir an briathar
agus an t-ainmni sa Bhéarla

¢ seach-leaganacha de na réamhfhocail sa Ghaeilge

¢ tionchar beag diultach i gcas na samplai cui a bhaineann le hinscne na bhforainmneacha
pearsanta in abairti copaileacha Gaeilge

e tionchar ditltach maidir le céatadain réaladh an tséimhithe ar thischonsan focail.

Léiritear achoimre ar ghaol na dtascairi teangeolaiochta inchomparaide (is é sin na tascairi ar
féidir comparaid dhireach a dhéanamh eatarthu sa da theanga) leis an tascaire socheolaiochta



8. Taithi theilifise agus theicneolaiocht na faisnéise

Taithi Theilifise i dTabla 32 san ord inar pléadh iad sa chaibidil seo. Tugtar cur sios ar laidreacht
an chomhghaoil bunaithe ar an gcomhéifeacht chomhghaoltchain ata in Aguisin E.*® Scathaitear
sa tabla thios sna coluin ‘Gaeilge le Teilifis’ agus ‘Béarla le Teilifis’ na boscaf a l1éirfonn an luach is
mo (dearfach nd didltach). Ni scathaitear bosca ma ta cothromaiocht (dhearfach né dhiudltach) idir
an da theanga.

Réimse Tascaire Gaeilge le Teilifis | Béarla le Teilifis
Lion leamai an-iseal diultach an-iseal

Focloir Leamai T1 iseal dialtach
Leamai cui an-iseal ditultach an-iseal ditultach
Ainm iolra an-iseal dialtach

Deilbhiocht | Briathar mirialta

Aidiacht bhreischéime iseal diultach an-iseal didltach
Comhréir Eagstlacht ceisteanna an-iseal didltach
Séimeantaic | Réamhfhocal an-iseal didltach
_ Eagsilacht na marcéiri diosctirsa an-iseal didltach
Pragmataic . »
yeah, yes, yep an-iseal didltach
Liofacht lion focal
Liofacht Miliofacht an-iseal an-iseal

Rdaiteas cumais an-iseal dialtach

Tabla 32 Achoimre ar an gcomhéifeacht chomhghaollchain atd ag na tascairi teangeolaiochta inchomparaide le taithi
theilifise.

T4 gaol nios laidre idir na tascairi teangeolaiochta agus taith{ theilifise na gcainteoiri i gcas ceithre
thascaire sa Ghaeilge agus i gcas tri thascaire sa Bhéarla. Is gaol malartach ata sa da theanga idir
na tascairi teangeolaiochta agus taithi theilifise na bpaisti i gcas lion na leamaf agus gaol cothrom
atd ann i gcas na leamai cui, na n-aidiachtai breischéime agus na miliofachta.

I dTabla 33 léiritear achoimre ar ghaol na dtascairi teangeolaiochta, nach féidir comparaid
dhireach a dhéanamh eatarthu sa da theanga, le taithi theilifise na bpaisti. Baintear feidhm as an
gcoéras lipéadaithe céanna ata minithe do Thabla 32 thuas. T4 dath gorm ar na tascairf a diriodh sa
scorail iomlan agus dath uaine ar na tascairi nar airiodh in aon scérail. Léirionn an briathar cinta
breathnaigh an bhaint is laidre le taith{ theilifise na gcainteoirf.

18 Faightear comhéifeacht chomhghaoltchdin idir a naid agus +0.6 sna comhghaoltichain idir na tiscairi teangeolaiochta
agus na tascairi socheolaiochta. Is féidir lipéid chailiochtula a thabhairt ar na luachanna ar mhaithe le soiléireacht.
Fagtar an bosca folamh ma4 t4 an luach idir a naid agus 0.1 agus tugtar ‘an-iseal’ ar luach idir 0.101 agus 0.2, ‘iseal’ ar
luach idir 0.201 agus 0.3, ‘measartha’ ar luach idir 0.301 agus 0.4, ‘ard’ ar luach idir 0.401 agus 0.5 agus ‘an-ard’ ar
luach idir 0.501 agus 0.6. Cuirtear ‘ditiltach’ ar an lipéad freisin ma thagraionn sé do luach ata ditltach.



8.10 Achoimre

Tascaire

Teanga

Teanga (G n6 B) le Teilifis

Marcoiri diosctrsa T1

[op)]

an-iseal ditltach

Inscne forainm

Foghraiocht r-anna

Claochluithe tosaigh

an-iseal dialtach

Iolra ainmfhocal

Réimnit briathair

an-iseal dialtach

Briathar taite

Ginideach Gaeilge

an-iseal dialtach

Réamhfhocal infhillte

Forainmn réamhfhoclach taite

An mhir bhriathartha nior

an-iseal diultach

cé mhéad + uatha

an-iseal ditultach

Ainm briathartha cuspoéireach forainmneach

an-iseal

Clasal coibhneasta direach

an-iseal

Ginideach cinnte

Ginideach réamhfhoclach

an-iseal ditultach

Coibhneasta that

iseal diultach

Uimbhir forainm

Comhfhreagracht uimhreach

iseal diultach

faigh

breathnaigh

measartha ditultach

ag goil ag sa timchaint fhaistineach

OOO|mam OO aoola

Freagraf de réir na Gaeilge traidisitinta

G

an-iseal diultach

Tabla 33 Achoimre ar an gcomhéifeacht chomhghaollchain atd ag na tascairi teangeolaiochta eile le taithi theilifise.

Abhar suntais lion na dtascairi teangeolaiochta i dTablai 32 agus 33 a léirionn éifeacht

chomhghaoldchain dhiultach le taithi theilifise.

Inchomparaide |Neamhchomparaid |Iomlan
Gaeilge 1 2 3
Dearfach
Béarla 2 0 2
» Gaeilge 7 9 16
Diultach
Béarla 5 2 7

Tabla 34 Eifeacht dhearfach agus dhitltach thaithi na teilfise ar thascairi teangeolaiochta sa Ghaeilge agus sa Bhéarla.

Mar a léiritear i dTabla 34 is m6 gaol ditltach na dearfach a léiritear sa da theanga ach is diultai i
bhfad céimheas ‘dearfach : ditiltach’ na Gaeilge (3 : 16) na c6imheas an Bhéarla (2 : 7).
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Staitistic shochtheangeolaiochta:
tascairi teanga, scorail chumais,
scorinnéacs datheangach agus
coimheas Gaeilgeoiri sa scoil

Sa chaibidil seo tarraingimid na codanna éagstila den saothar iomlan chun a chéile, ag leibhéal nios
gineardltanamararinneamar godtiseo, triscagadh staitistitil teangeolaiochtaagussocheolaiochta.
Scagaimid na tascairi éagsula teangeolaiochta agus na tascairi éagstla socheolaiochta. P1éimid an
coibhneas comhghaoltchain ata ag gnéithe teangeolaiochta le chéile, sa da theanga leith ar leith,
agus sa da theanga i gcomparaid le chéile; agus dirimid ach go hairithe ar thabhacht acmhainn
an fhocléra mar léiriu ginearalta ar an gcumas teangeolaiochta. Ina dhiaidh sin, in anailis larnach
choncluideach, cuirimid scoérail chumais gach dalta sa da theanga i lathair, mar mhéar eolais
achomair ar chumas ginearalta teanga gach dalta sa Ghaeilge agus ar an gcumas ginearalta sa
Bhéarla. Ansin, le scérail chumais an Bhéarla a bhaint as sco6rail chumais na Gaeilge, cuirimid
i lathair an scérinnéacs datheangach. Bainimid tatal maidir leis an gcumas datheangach ina
iomlaine as an scorinnéacs datheangach. Ansin dirimid ar an ngaol ata idir gnéithe socheolaiochta
agus an cumas datheangach arna léirid sa scorinnéacs datheangach. Dirimid go hairithe ar an
ngaol dearfach atd idir an céimheas Gaeilgeoir{ sna scoileanna agus cumas datheangach na ndaltai
(a gcumas Gaeilge go sonrach). Tugaimid clabhsur ar thorthaf sochtheangeolaiochta dushlanacha
an taighde i dtas Chaibidil 10 (Fochaibidil 10.1 Buntaiste an Bhéarla ar an nGaeilge).

9.1 Coibhneas na ngnéithe teangeolaiochta

Nuair a scrudaitear comhghaol na dtascairi teangeolaiochta le chéile, is 1éir alarnai agus ata tascairi
an fhocléra (Lion leamai (x6) agus Leamai T1 (x7), scathaithe i dTabla 35; féach freisin Leamai cui
(x4)) mar léargas ar chumas teangeolaiochta na ndaltai ina iomlaine. T4, mar shampla, comhghaol
0.691 ag tascaire na haidiachta breischéime leis an Lion leamai a bhi sa chorpas Gaeilge tri chéile.

Tascaire Gaeilge Tascaire Gaeilge Comhghaol
Aidiacht bhreischéime Lion leamai 0.691
%Eagstlacht Marcéiri diosctirsa T1 Eagstlacht Marcéiri dioscirsa | 0.636
Ainm iolra Leamaf cui 0.623
Claochluithe tosaigh Ainm iolra 0.566
Aidiacht bhreischéime Ainm iolra 0.559
Claochluithe tosaigh Lion leamai 0.508
Eagstlacht Marcéiri dioscirsa Lion leamai 0.436
Claochluithe tosaigh Leamai cui 0.426
Aidiacht bhreischéime Leamai T1 0.418
Ainm iolra Lion leamai 0.418
Leamai cui Lion leamai 0.417
Eagstlacht Marcéiri dioscirsa Aidiacht bhreischéime 0.400




9. Staitistic shochtheangeolaiochta: tascairi teanga, scorail chumais, scérinnéacs datheangach agus céimheas
Gaeilgeoiri sa scoil

Tascaire Gaeilge Tascaire Gaeilge Comhghaol
Aidiacht bhreischéime Leamai cui 0.384
Foghraifocht r-anna Ainm iolra 0.380
Leamai T1 Lion leamai 0.362
Foghraifocht r-anna Leamai T1 0.328
Eagstlacht Marcéiri dioscirsa T1 Leamai T1 0.319
Claochluithe tosaigh Leamai T1 0.318
Briathar mirialta Leamai T1 0.310
Inscne forainm Raiteas cumais 0.310
Ainm iolra Leamai T1 0.307
Inscne forainm Réambhfhocal cui -0.328
Réamhfhocal cuf Eagsulacht ceisteanna -0.411

Tabla 35 Comhghaol suaithinseach na dtascairi Gaeilge amhain le chéile.

[ dTabla 35 léiritear na comhghaolta suaithinseacha i measc na dtascairi teangeolaiochta Gaeilge
(agus iad a gcur i gcomparaid le chéile). s fit a lua gurb é tascaire na Leamai T1 an tascaire is
minice ata le feiceail sa tabla. Saléann idirnaisiinta, ar an aonteangachas agus ar an datheangachas
araon, is minic gaol laidir & léirid idir cumas focléra agus cumas ginearalta teangeolaiochta.
Tagann torthai an tsaothair seo againne leis an tatal airithe sin sa taighde idirnaisiinta agus ta
impleachtai tromchuiseacha aige sin i bpobal mionteanga ina bhfuil cédmheascadh coitianta i
dtreo na moértheanga.

Is 1i na comhghaolta suaithinseacha ata i measc na dtascairi Béarla na mar atd i measc na dtascairi
Gaeilge mar is 1éir nuair a chuirimid Tabla 35 i gcomparaid agus i gcontrarthacht le Tabla 36.
B’fthéidir go bhfuil coibhneas idir gndthachtdil nios airde a bheith sa Bhéarla chomh maith le
norm nios cothroime sa chumas Béarla tri chéile, b’fhéidir go bhfuil coibhneas idir sin agus laghad
coibhneasta na gcomhghaolta sa Bhéarla. Lion leamai (x4) agus Leamai cui (x3) an da thascaire is
coitianta sa tabla.

Tascaire Béarla Tascaire Béarla Comhghaol
Ainm iolra Leamaf cui 0.740
Eagstlacht Marcéiri dioscursa | Lion leamat 0.694
Briathar mirialta Leamaf cui 0.550
Leamai cui Lion leamai 0.424
Ainm iolra Lion leamai 0.421
Briathar mirialta Ainm iolra 0.414
Liofacht lion focal Lion leamai 0.374
Réamhfhocal cui Aidiacht bhreischéime | 0.373
Réambhfhocal cui Eagstlacht ceisteanna 0.347
Raiteas cumais Leamai cui 0.326
Eagstlacht Marcéir{ diosctrsa | Liofacht lion focal 0.323
Miliofacht Liofacht lion focal |-0.378

Tabla 36 Comhghaol suaithinseach na dtascairi Béarla amhain le chéile.

[ dTabla 37 léiritear na comhghaolta suaithinseacha i measc na dtascairi Béarla agus Gaeilge (ach
na tascairi sa da theanga a chur i gcomparaid le chéile).



9.1 Coibhneas na ngnéithe teangeolaiochta

Tascaire Béarla Tascaire Gaeilge Comhghaol
Leamaf cui Ainm iolra 0.476
Leamai cui Claochluithe tosaigh 0.467
Liofacht lion focal Liofacht lion focal 0.454
Leamaf cui Aidiacht bhreischéime 0.454
Réamhfhocal Raiteas cumais 0.440
Ainm iolra Ainm iolra 0.439
Briathar mirialta Aidiacht bhreischéime 0.435
Lion leamai Lion leamai 0.420
Ainm iolra Aidiacht bhreischéime 0.402
Briathar mirialta Inscne forainm 0.364
Eagsulacht ceisteanna Raiteas cumais 0.358
Ainm iolra Miliofacht 0.358
Liofacht lion focal Lion leamai 0.354
Lion leamai Liofacht lion focal 0.337
Lion leamai Eagsilacht Marcéiri dioscursa | 0.336
Leamai cui Leamai T1 0.335
Eagstlacht Marcéiri dioscirsa | Eagstlacht Marcéir{ diosctrsa | 0.322
Leamai cui Briathar mirialta 0.315
Ainm iolra Lion leamai 0.311
Ainm iolra Eagsilacht ceisteanna 0.310
Liofacht lion focal Raiteas cumais -0.302
Eagstlacht Marcéiri dioscirsa | Miliofacht -0.309
Eagstlacht Marcéiri dioscirsa | Raiteas cumais -0.371
Lion leamai Raiteas cumais -0.464

Tabla 37 Comhghaol suaithinseach na dtascairi Gaeilge agus Béarla le chéile.

[ dTabla 38 cuirtear i lathair na comhghaolta atd idir na tascairi teangeolaiochta inchomparaide sa
da theanga. Ta na comhghaolta seo bunaithe ar scorail mheanach na ndaltai sa da theanga (féach
an chéad fhochaibidil eile thios, 9.2), is é sin go bhfuil scorail na gcomhghaol 4 bunt ar mhean
na scérala do na daltaf ar fad. Sa choldn ar dheis sa tabla ta scath ar na comhghaolta at4 os cionn
0.3 né faoi bhun -0.3; nil ach ceithre thascaire i gceist: Lion na leamai, Ainm iolra, Liofacht lion
na bhfocal agus Eagsilacht na marcéir{ diosctirsa T1. Is iad Lion na leamai agus Liofacht lion na
bhfocal an t-aon da thascaire ina raibh scérail mheanach nios airde sa Ghaeilge ag na daltai agus
is 1 scorail mheanach an Bhéarla a bhi in uachtar sna tascairi eile. Cé is moite de Liofacht lion na
bhfocal, Iéirionn na comhghaolta seo gur fearr a éirionn leis na daltai sa Bhéarla na sa Ghaeilge.
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9. Staitistic shochtheangeolaiochta: tascairi teanga, scorail chumais, scérinnéacs datheangach agus céimheas
Gaeilgeoiri sa scoil

T Ay Scorail
Réimse Tascaire : . Combhghaol
Gaeilge | Béarla
Lion leamai 66.0 65.8 0.420
Focléir Leamai T1 91.4 99.3 0.024
Leamaf cui 97.6 99.1 0.242
Ainm iolra 88.3 94.1 0.439
Deilbhiocht | Briathar mirialta 70.5 74.3 0.285
Aidiacht bhreischéime 55.1 85.0 -0.103
Combhréir Eagstilacht ceisteanna 53.4 62.6 0.033
Séimeantaic | Réamhfhocal 98.0 99.8 -0.010
Liofacht lion focal 62.3 56.4 0.454
Liofacht Miliofacht 81.9 83.1 0.069
Raiteas cumais 98.0 99.0 0.188
Pragmataic | Eagstlacht marcoéiri diosctirsa T1 15.2 51.0 0.322

Tabla 38 An scérail mheanach agus a gcomhghaolta sna tascairi teangeolaiochta inchomparaide sa da theanga.

I dTabla 39 léiritear torthai anailise staitistiila ar an ngaol atd idir na tascairi teangeolaiochta
inchomparaide.?®

Difriocht phéiredilte
Rélmse e Lion Daltai u;:’;:i'?t 95% eatramh muinine P-luach le sigme
DC ECM na difriochta t défhoircneach
sampla

locht. uacht,
Lion leamal 49 [E] 75.7 10.7 -20.7 223 o.07 0.942
Foclbir Leamai T1 49 748 4.1 0.6 4.1 -6.8 -13.65 0.000
Leamai cui 49 -1.5 1.0 0.1 -1.8 -1.2 -10.14 0.000
Ainm iolra 49 5.8 6.5 09 -1.6 -39 -6.24 0.000
Deilbhiocht Briathar mirialta 48 =36 264 3.8 -11.2 4.0 -0.96 0.343
Aidiacht bhreischéime 49 -29.9 30.1 4.3 -38.4 -21.3 -7.03 0.000
Commhréir Eaguilacht ceisteanna 43 8.2 32.0 4.5 -18.3 -0.1 2,03 0.048
Séimeantaic | Réamhihocal 49 1.8 2.0 0.3 1.3 2.4 6.58 0.000
Liofacht lon focal 49 10.8 272 3.8 3.0 185 2.80 0.007
Liofacht blliofacht 49 1.2 7.4 11 -1.0 3.4 1.09 0.280
Raiteas cumais 49 1.0 2.2 0.3 0.4 1.7 3.32 0,002
Pragmataic Marcdirl diosolrsa 49 -36 2.2 0.3 -4.2 -9 -11.29 0.000

Tabla 39 T-thastail comparaide péiredilte na dtascairi teangeolaiochta inchomparaide agus a n-eatraimh mhuinine
chomhfhreagracha.

I gcas gach tascaire ar leith, riomhadh an difriocht idir an meansampla torthai sa Ghaeilge
agus an meansampla torthai sa Bhéarla (Gaeilge luide Béarla), fuarthas eatramh muinine
do mheandifriocht lion an tsampla, agus riomhadh P-luach do thastdil na sainhipitéise (gur
luach 0 (a naid) meandifriocht lion an tsampla). Léiritear san anailis infeireach seo go bhfuil
an leibhéal suntasachta breathnaithe (an P-luach), go bhfuil sin suntasach ag formhér na
bpéiri Gaeilge-Béarla le chéile cé is moite de Lion leamai, Briathar mirialta agus Miliofacht.
I ngach péire Gaeilge-Béarla ag a bhfuil luach déchtlachta suntasach, ta gnéthachtail na Gaeilge i
gcoibhneas nios isle leis an mBéarla, cé is moite de Liofacht lion focal. D4 bhri sin, tar éis diiinn dha
leath a dhéanamh den P-luach le sigme défhoircneach a thugtar sa tabla, ta an bhearna chumais
idir an da theanga i gcas na dtascairi seo 4 1éirit ag déchulacht an-ard staitistiuil.

1 Seasann an giorrichan DC do dhiall caighdednach na ndifriochtai, agus seasann an giorriichdn ECM d’earraid
chaighdednach mheasta dhifriocht an mheansampla; ‘eatramh’ = eatramh muinine i leith dhifriocht na mean. Glactar
sa saothar seo go bhfuil suntasacht staitistiuil ag baint le P-luach < 0.05.



9.2 Scoridil chumais sa da theanga agus scorinnéacs datheangach

9.2 Scorail chumais sa da theanga agus scorinnéacs datheangach

Bunaithe ar thrascribhinni na n-agallamh leis na paisti, anailisiodh sa saothar seo cumas
teangeolaiochta na bpaisti sa Ghaeilge agus sa Bhéarla faoi seach. Roghnaiomar réimsi anailise
inchomparaide sa Ghaeilge agus sa Bhéarla agus cuireadh cumas gach paiste i gcomparaid le chéile
sna réimsi sin. I measunu il-réimseach mar seo, léiriodh sa tionscadal seo gur féidir le teanga
paiste a bheith ceannasach i réimse ar leith teangeolaiochta agus teanga eile an phaiste a bheith
ceannasach i réimse eile. Le toradh na hanailise sna réimsi éagsula teangeolaiochta a shuimiua
don da theanga faoi seach, is féidir cumas ginearalta an phaiste i dteanga ar leith a thabhairt. San
fhochaibidil seo dirimid i dtosach ar an scérail a fuarthas sa Ghaeilge agus sa Bhéarla faoi seach.

Ina dhiaidh sin cuirfear toradh iomlan teangeolaiochta sa da theanga i gcomparaid le chéile do
gach pdiste ar leith agus da bhri sin d’thoghrapai, mar shampla, do gach aoisghripa agus gach
gnéas. Paisti a bhfuil an scérail sa d4 theanga i bhfoisceacht da chéile acu, is féidir a mhaiomh
gur cainteoiri datheangacha measartha cothrom iad. Paisti nach bhfuil an scérail gar da chéile
acu sa da theanga, maitear gur cainteoiri datheangacha éagothroma iad. Paisti a bhfuil scérail an
Bhéarla cuid mhaith nios airde na scérdil na Gaeilge acu, maitear go bhfuil siad ceannasach sa
Bhéarla (né go bhfuil an Béarla ceannasach ina gcumas datheangach). Bunaithe ar an anailis sin,
measunofar scala cothroime / éagothroime an datheangachais, .i. an Scérinnéacs Datheangach,
rud a thabharfaidh le fios cén cheannasaiocht at4 ag teanga amhain ar an teanga eile.

Le teacht ar scérail chumais iomlan don da theanga ar leith, rinneadh cainniochtd mar ba chuiar na
tascairi teangeolaiochta (12 tascaire inchomparaide; 4 thascaire neamhspleacha Gaeilge). D’thonn
torthai dearfacha a thabhairt do na tascairi ar fad, rinneadh inbhéartu ar luach tascairi ditltacha
nuair ba gha (.. Leamai T2, Leamai michui, Ainm iolra, Aidiacht bhreischéime). Liostaimid na 16
tascaire scorala i dTabla 40. Is éard ata 4 1éirit sna catagdiri aicmithe seo na:

e Lion leamai: An dalta ab airde lion leamai T1, t4 an dalta sin ina bhonn don scala
céatadanach, agus ta na daltai eile ar fad 4 gcur i gcomparaid leis. D4 bhri sin, ta 100% ag
an dalta is airde lion leamaf calabraithe i gceachtar den da theanga (sa chas seo 572 leama
calabraithe = 100%). Agus faigheann daltai eile scor céatadanach mar chuid de 572. Sa
Ghaeilge aicmiodh mar fhocail T1 don tascaire seo focail Ghaeilge agus seaniasachtai a
tugadh isteach sa Ghaeilge roimh na 19901, m.sh. aicmiodh iasacht mar bicycle in aon aicme
le leama T1 Gaeilge (don tascaire seo Lion leamaf).

¢ Leamaf T1: Céatadan inbhéartaithe de lion na leamai iasachta a chuir dalta ag obair as
lion iomlan an dalta sin. Da bhri sin dalta ag a bhfuil 10% d’fthocail Bhéarla sa Ghaeilge
faigheann sé 90% do Leamai T1.

e Leamai cui: Céatadan inbhéartaithe de lion na leamai michui.

e Ainm iolra: Céatadan inbhéartaithe de lion na leamai iolra michui.

e Briathar mirialta: Céatadan na mbriathra mirialta cui.

e Aidiacht bhreischéime: Céatadan inbhéartaithe na n-aidiachtai breischéime michui.
 Eagstlacht ceisteanna: Rata éagstlachta na gceisteanna.

¢ Réamhfhocal: Lion na seach-leaganacha réamhfhoclacha a bhaint as 100, m.sh. dalta ag a
bhfuil 9 seach-leagan faigheann sé 91.

e Liofacht lion focal: Lion na bhfocal a duirt dalta i n6iméad reacaireachta.

¢ Miliofacht: Lion na dtréithe miliofachta ag dalta i n6iméad reacaireachta a bhaint as 100,
m.sh. dalta ag a bhfuil 16 tréith mhiliofachta faigheann sé 84.

¢ Raiteas cumais: Lion na raiteas faoi easpa cumais a bhaint as 100, m.sh. dalta ag a bhfuil 3
raiteas da short, faigheann sé 97.
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e Marcéiri dioscursa: An dalta ab airde lion marcéiri diosctrsa (sa T1 amhdin), ta an dalta
sin ina bhonn don scala céatadanach, agus ta na daltai eile ar fad i gcomparaid leis. Da
bhri sin, t4 100% ag an dalta is airde lion marcoiri dioscursa i gceachtar den da theanga
(sa chas seo 10 cineal éagsila marcéiri dioscursa = 100%). Agus faigheann daltai eile scér
céatadanach, bunaithe ar lion na marcéiri diosctrsa T1, mar chuid den lion iomlan. M.sh.
dalta a bhfuil dha mharcéir diosctrsa Gaeilge aige sa chomhra Gaeilge, tuilleann sé 20%
(beag beann ar lion na marcéiri dioscirsa Béarla (T2) ata sa chomhra Gaeilge sin aige).

e Marcéiri dioscursa T1: Céatadan na marcéiri dioscirsa T1 sa Ghaeilge.

¢ Foghraiocht r-anna: Céatadanu ar réaladh na dtri chinedl r i ndiméad reacaireachta de
réir an ualaithe seo a leanas: ((r chaol*0.66) + (r leathan*0.33) + (r aisfhillte an Bhéarla*
-0.33))*100.

¢ Inscne forainm copaile: Céatadan na bhforainmneacha san inscne chuli.

¢ (Claochluithe tosaigh: Céatadan a bhund ar mhedin na dtascairi a bhaineann leis na
claochluithe seo a leanas: san ainmfhocal; sa bhriathar; san aidiacht; i ndiaidh an fhorainm
shealbhaigh; i ndiaidh na huimhreach; i ndiaidh réimire.

Uala: Tugadh ualuithe éagsula do na tascairi mar léirid ar an tabhacht choibhneasta a bhaineann
leo i gcoras gramadai nd teangeolaiochta (agus meititheangeolaiochta) an da theanga. Tugadh
ualu ard (2) do dha thascaire ‘Réamhfhocal’ agus ‘Raiteas cumais’ de bharr a thabhachtai agus a
shuaithinsi is ata siad. Tugadh ualt iseal (0.5) do thri thascaire ‘Leamai cuf’ ‘Eagstlacht ceisteanna’
agus ‘Liofacht lion focal’ de bharr a n-imeallachta coibhneasta.

Tascaire Uald | Teanga |Bri

Lion leamai 1| B+G |% naleamai calabraithe

Leamai T1 1| B+G |leamaiT1

Leamai cui 0.5| B+G |leamai cui

Ainm iolra 1| B+ G |ainmfhocail san iolra cui

Briathar mirialta 1| B+ G |briathracui

Aidiacht bhreischéime 1| B+ G [aidiachtai cui

Eagstlacht ceisteanna 0.5| B+ G |éagsulacht ceisteanna
Réamhfhocal 2| B+G |réamhfhocail chui

Liofacht lion focal 0.5| B+ G |lionfocalinodiméad reacaireachta
Miliofacht 1| B+ G |tréithe miliofachta

Raiteas cumais 2| B+G |réitis faoi chumas teanga
Marcéiri dioscursa 1| B+ G |marcéiridioscursa (T1)

Marcoiri diosctrsa T1 1 G marcéiri dioscursa Gaeilge sa Ghaeilge
Foghraiocht r-anna 1 G fuaimeanna r-anna

Inscne forainm copaile 1 G forainm san inscne chui
Claochluithe tosaigh 1 G claochluithe tosaigh cuf

Tabla 40 Léirit ar na 16 tascaire scérala mar aon lena n-uali agus lena mbri.

De thoradh na hanailise ar an mbunachar sonrai, is féidir na tascairi éagsula a scérail astu féin
mar a léiritear i dTabla 40. Cumtar an scérinnéacs inchomparaide as tascairi ‘B + G’ (Béarla agus
Gaeilge) amhain, agus an scérinnéacs iomlan as tascairi ‘B + G’ agus ‘G’ (Gaeilge amhdin) a chur le
chéile. Is 1éir 6 Thabla 38 thuas go bhfuil scérail nios airde sa Bhéarla ach amhain i gcas Liofacht
lion focal. Is é sin le r3, cé is moite de Liofacht lion focal, 1éirionn na comhghaolta seo gur fearr a
éirfonn leis na daltai sa Bhéarla na sa Ghaeilge. TA comhghaoltichan staitistiuil suntasach idir an
scordil Ghaeilge iomlan agus an scérail Bhéarla (comhghaolichan Pearson = 0.417, P-luach 0.003).
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Ach torthai na dtéscairi scérala sin a shuimiu is féidir cumas gach paiste i ngach teanga ar leith a
chuntas, mar aon le hualu ar leith thorthai na dtascairi mar a shonraitear iad i gcoltin a d6 i dTabla
40, agus ansin is féidir iad a chéatadani. Tugann an cainniochtd seo scérail chumais do gach paiste
ar leith sa da theanga.

9.2.1 Scorinnéacs datheangach

Rinneadh scérinnéacs ddtheangach as scoérail na dteangacha a chur i gcoibhneas lena chéile. Cuir i
gcas, ma fuair dalta scor x i dteanga A agus ma fuair sé scor y i dteanga B, fAgann sin x - y =z mar
scorinnéacs datheangach. Mar shampla:

Scor an dalta i nGaeilge: 66.7
Scér an dalta i mBéarla: 82.5
66.7 - 82.5 = -15.8 scorinnéacs datheangach an dalta

Ciallaionn scoér ard i dteanga A agus scér nios isle i dteanga B go bhfuil cumas nios fearr ag dalta i
dteanga A seachas i dteanga B. DA mhéad an scérinnéacs datheangach is ea is m6 an bhearna idir
an cumas sa da theanga agus is amhlaidh is éagothroime cumas datheangach an dalta. Is féidir scér
ceachtar den da theanga a bhaint as scér na teanga eile d’fhonn scérinnéacs a chumadh (A - B, né
B - A, .i. sa chas seo de, Gaeilge luide Béarla, n6 Béarla ldide Gaeilge). Ar mhaithe leis an éascaiocht
i laithrit na tuarascala seo cinneadh scérail an Bhéarla a bhaint as scérail na Gaeilge. D’eascair as
sin i gcomhthéacs na ndaltai seo gur cuireadh scérinnéacs didltach ar fail ar an mérgoéir. Nuair ata
toradh diultach suaithinseach agus seasmhach i scérinnéacs i gcas dha teanga ar leith is féidir a
ra gur léirit é ar mhibhuntaiste datheangach i gceann de na teangacha sin. Ar an gcuma chéanna,
nuair ata scorinnéacs ditltach ag dalta is féidir a ra gur 1éiria é go bhfuil mibhuntaiste datheangach
ag an dalta i gceann den da theanga. Léirionn formhor na ndaltaf ata faoi chaibidil sa taighde seo
mibhuntaiste datheangach i gcas na Gaeilge.

I gcasanscorinnéacs dhatheangaigh, mata scérandaid ag cainteoirisionann sinagusara go bhfuil an
cainteoir sin go hiomlan cothrom sa d4 theanga. Is é an diall caighdeanach (o) atd ag an scérinnéacs
inchomparaide na 4.983 agus ag an scérinnéacs iomlan na 6.029. Da bhri sin ma rangaitear daltai
ata diall caighdednach amhain os cionn a naid sa scérinnéacs né diall caighdednach amhain faoi
bhun a naid sa scérinnéacs, is féidir na daltaf sin a shainiud ina gcainteoiri cothroma datheangacha.
Ta scath ar an achar ‘cothrom’ seo i gCairt 197. De réir an tsainithe seo, ta torthai 19 dalta cothrom
de réir an scorinnéacs inchomparaide, ceathrar daltai ag a bhfuil scér dearfach (cumas nios airde
sa Ghaeilge) agus 15 dalta ag a bhfuil scér didaltach (cumas nios airde sa Bhéarla) agus torthai 31
dalta ata éagothrom. Ach de réir an scérinnéacs iomlain (Cairt 198), ta cumas nios airde sa Bhéarla
a léiriu ag torthai gach dalta, agus ta beirt cothrom agus ta 48 dalta éagothrom.

hine threoCnts

. I:Is.mnn-q;u-.:-.
— cotheom

Cairt 197 Scoérail Ghaeilge inchomparaide agus scoérdil Bhéarla na ndaltai in ord ardaitheach an scérinnéacs
dhatheangaigh inchomparaide.

[ gCairt 197 léiritear daileadh an scérinnéacs ata bunaithe ar an 12 tascaire inchomparaide sa da
theanga (B + G i gcoltn a tri i dTabla 40).
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[s féidir scorail bhreise a thabhairt don Ghaeilge bunaithe ar thascairi breise (G i gcolin a tri i dTabla
40) nach bhfuil inchomparaide leis an mBéarla ach ata larnach i gcéras teangeolaiochta na Gaeilge.
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Cairt 198 Scérail Ghaeilge iomlan agus scérail Bhéarla na ndaltai in ord ardaitheach an scérinnéacs dhatheangaigh iomlain.

[ gCairt 198 léiritear daileadh na 50 dalta agus iad srathnaithe in ord ardaitheach a scérinnéacs
dhatheangaigh iomlain. Cruthaitear an scorinnéacs datheangach iomlan as an scérail Ghaeilge
iomlan a chur i gcomparaid leis an scérail sa Bhéarla (.i. Gaeilge iomlan ldide Béarla). Is isle an
scérinnéacs iomlan (luach méanach -15.5), i gCairt 198, na an scérinnéacs inchomparaide (luach
méanach -7.5), i gCairt 197. D4 bhri sin, sa scérinnéacs iomlan léiritear bearna nios mo idir an
cumas sa Bhéarla agus an cumas sa Ghaeilge agus mibhuntaiste na Gaeilge nios mé f6s (seachas
sa scérinnéacs inchomparaide). Ni athraionn suiomh coibhneasta torthai dalta ar leith méran sa
daileadh seo sa scorinnéacs inchomparaide le hais an scérinnéacs iomlain. Tacaionn a ghaire da
chéile is atd sulomh torthaf dalta ar leith sa da scérinnéacs éagsula leis an diteamh go bhfuil an da
scorinnéacs agléirid a bheag né a mhor an ruda chéanna 6 thaobh na gnéthachtala teangeolaiochta
de (i leith gach dalta ar an gcointean6id chumais n6 scérala). Ar an mean ni athraionn dalta ach c.
6 suiomh 6 scérinnéacs amhadin go chéile. Is fit a lua gur naonur buachailli agus cailin amhain ata
sa deichniudr daltaf is mé athra suimh.

[ gCairt 199 léiritear daileadh na ndaltai, i ngrupai agus an datheangachas cothrom scathaithe i lar
na cairte (i bhfoisceacht diallta chaighdednaigh amhain de 0 ar ais X), agus an t-achar cothroime seo
ina bhonn comparaide idéalai, de réir an scérinnéacs inchomparaide agus an scérinnéacs iomlain.
I gcontrarthacht idir an da theanga ina mbeadh an buntaiste datheangach, né an mibhuntaiste
datheangach, ag an nGaeilge, ta tritr daltai thar -3 sigme (o), .i. mibhuntdisteach go leor 6 thaobh
na Gaeilge de, de réir an scorinnéacs inchomparaide, agus ta caigear thar -4 sigme (o), .i. nios
mibhuntaisti f6s 6 thaobh na Gaeilge de, de réir an scérinnéacs iomlain.

datheangachas cothrom

BEARLA —— GAEILGE

W Scorinnéacs iomlan

Dacdrinnéacs inchomparaide

50 -da 3o 2o 1 0 1o 20 3o 4o Sg

Cairt 199 Histeagram dhaileadh na ndaltai de réir an da scérinnéacs dhatheangacha.



9.2 Scoridil chumais sa da theanga agus scorinnéacs datheangach

0 thaobh cothroime de, léirfonn an Scérinnéacs Datheangach inchomparaide thuas go bhfuil:

¢ luach dearfach, rud a léireodh buntdiste do chumas na Gaeilge, ag 4 dalta, .i. 8%
e cumas cothrom (+1 sigme, .i. 6 -4.98 go 4.98) ag 19 dalta, .i. 38%.

Sa Scérinnéacs Datheangach iomlan ta léirit nios pointedilte ar ghnéthachtail teangeolaiochta i
leith na Gaeilge traidisitinta. Léirionn an Scérinnéacs Datheangach iomlan go bhfuil:

e cumas cothrom (+1 sigme, .i. 6 -6.03 go 6.03) ag 2 dalta, .i. 4%
¢ cumas buntaisteach sa Bhéarla ag gach dalta, .i. 100%

¢ 15.5% de mheandifriocht chumais idir cumas an Bhéarla agus cumas na Gaeilge i measc na
ndaltai ar fad

¢ an mheandifriocht chumais ag an 10 dalta is cothroime ag 9%
¢ an mheandifriocht chumais ag an 10 dalta is éagothroime ag 24.2%.

On bhfianaise atd sna cairteacha thuas ta sé soiléir go bhfuil treo ginearalta i line faisnéise na
Gaeilge ag ardu agus treo ginearalta i line faisnéise an Bhéarla cothrom go seasmhach de réir mar
a ardafonn linte faisnéise na scérinnéacsanna. Is é an leibhéal gnéthachtala sa Ghaeilge an luach is
cinniinai do na scérinnéacsanna datheangacha. Mar a shonraitear i dTabla 41, ta an coibhneas seo
soiléir sa rdta comhghaoil ata idir na scoérinnéacsanna datheangacha agus scorail an da theanga.

Cineal scérinnéacs Scorail teanga Comhghaol
Scérinnéacs inchomparaide Béarla -0.339
Scorinnéacs inchomparaide Gaeilge inchomparaide 0.708
Scorinnéacs iomlan Béarla -0.215
Scorinnéacs iomlan Gaeilge iomlan 0.807

Tabla 41 Comhghaol idir an d& chineal scérinnéacs.

Is 1éir 6n tabla a ghaire agus a chomhthreomhaire agus atd an scérinnéacs iomlan agus an
scérinnéacs inchomparaide (féach gur airde an comhghaol don scérail Ghaeilge iomlan, 0.807).
Mar sin, is é an scérinnéacs iomlan a phléifear as seo sios, 6 tharla gurb é an scérinnéacs iomlan
is mo6 a thugann 1éirid ar iomlan an chumais dhatheangaigh. Ni miste a mheabhrud gur iomai tréith
laghdaithe eile i nGaeilge na ndaltaf ach go hairithe nach dtugtar san aireamh sa scérail chumais
Ghaeilge anseo. (Féach an liosta de na tascairi nach raibh ag 70%, né os a chionn, de na daltai
agus a baineadh as an anailis socheolaiochta; tds Chaibidil 5.) Phléamar cuid de na tréithe eile
laghdaithe sin i gCaibidil 2, agus bhi cuid eile diobh narbh acmhainn dudinn a phlé sa tuarascail
ghinearalta seo. Mar shampla, nior cuireadh san aireamh:

(i) tréithe foghraiochta an Bhéarla sa Ghaeilge (cé is moite de na foghair r);
(i) tuiniocht an Bhéarla sa Ghaeilge, m.sh. ardu tuine deireadh frasa, .i. uptalk;

(iii) easpa tuisceana na ndaltai ar fhocail n6 ar fhrasai i gceisteanna san agallamh Gaeilge; nior
tuigeadh, go hairithe, na frasai ag bualadh bdire agus an cheirt (ni raibh easpa tuisceana da
leithéid i gceist i gcas an Bhéarla);

(iv) tréithe comhréire an Bhéarla sa Ghaeilge, m.sh. féar dit in ionad dit féar (ar mhunla hay
place sa Bhéarla).

D4 gcuirfi san direamh na tréithe eile seo ar fad a léireodh laghdg, b’isle fo6s scorail chumais na
Gaeilge agus ba mho6 an mibhuntaiste Gaeilge a l1éireofai. I gcontrarthacht leis an nGaeilge, maidir
le Béarla na ndaltali, is beag tréith neamhnormalta ata ina gcuid Béarla nar tugadh san aireambh i
scorail chumais an Bhéarla.
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Maidir le huali na scéralacha don Ghaeilge agus don Bhéarla, is beag tionchar a bhi aige sin i measc
na ndaltaf ar an scérinnéacs datheangach inchomparaide na ar an scoérinnéacs datheangach iomlan,
mar a léiritear i gcas an scérinnéacs dhatheangaigh iomlain i gCairt 200. T4 an cuar ualaithe agus an
cuar neamhualaithe ag freagairt go dluth da chéile sa chairt. Is é 0.000 (i bhfoisceacht tri dhigit den
phonc) an P-luach a eascraionn as an anailis sa tsamhail lineach ghinearalta ar shuntasacht staitistiil
an choibhnis seo. I gCairt 200 tugtar cuar na mbuachailli i ndiaidh a chéile ar thaobh na ldimhe clé
agus ina dhiaidh sin cuar na gcailini ar thaobh na laimhe deise agus an da ghnéas in ord aoise.

a
5
0]

15 —SenrEnniacs midn ke Fuali

— e AN RS MRS g5 sk

Cairt 200 An scérinnéacs datheangach iomléan le huald agus gan ualu in ord aoise agus gnéis.
Maidir le contrarthacht threocht na mbuachailli agus na gcailini le hAois, féach an plé ar Chairt 204.

[ gCairt 201 tugaimid 1éirit ar an gcomhghaol atd idir na tascairi scérala teangeolaiochta agus an
scoérinnéacs datheangach iomlan. Srathnaitear na tascair{ sa chairt in ord luach an chomhghaoil,
0 na tascairi is suaithinsi a bhfuil luach dearfach comhghaoil acu (leis an scérinnéacs iomlan) go
dti na tascairi a bhfuil luach iseal acu agus ar aghaidh go dti na tascairi a bhfuil luach didltach
comhghaoil acu. Tugtar faoi deara gurb iad na foghair r, na claochluithe tosaigh, agus an aidiacht
bhreischéime na comhghaolta is suaithinsi sa chairt (na chéad tri thascaire ar chlé i gCairt 201).
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Cairt 201 Comhghaolta na dtascairi leis an scérinnéacs datheangach in ord 6n gcomhghaol is airde dearfach go dti an
comhghaol is diultai.




9.3 Socheolaiocht an chumais dhatheangaigh

[s spéisitil le lua é go bhfuil a oiread sin tascairi Béarla a bhfuil comhghaol didltach aculeis aninnéacs
datheangach (ar dheis i gCairt 201). Is é sin le rd go dtagann islid ar an ngnéthachtail sa Bhéarla,
sna tascairi airithe seo, de réir mar a thagann ardd ar an ngnéthachtail sa scérinnéacs datheangach.
Is toradh no leid é seo ar choimhlint né6 mibhuntaiste datheangach (.i. gnéthachtdil sa Bhéarla in
aghaidh (gnothachtail sa Ghaeilge agus da bhri sin in aghaidh) an chumais dhatheangaigh).

Faightear léiriu eile i gCairt 202 ar an mibhuntaiste a bhaineann leis an scérail Ghaeilge iomlan
i gcomparaid leis an scdrail Bhéarla. I gCairt 202 cuirtear na 25 dalta is airde sa scorail Ghaeilge
iomlan i gcomparaid leis na 25 dalta is isle sa scorail Bhéarla (nf thugtar anseo faisnéis na 25 beirt
eile sa daileadh comparaideach seo mar go leanann siad an claonadh céanna ina dhiaidh sin ar
thaobh na laimhe deise, .i. Béarla ag ardu agus Gaeilge ag islit1). T4 scorail nios airde sa Ghaeilge ag
an tridr is airde a chruthaigh sa Ghaeilge na an tridr is isle a chruthaigh 6 thaobh an Bhéarla de. Ta
na daltai eile atd ag bun scala an Bhéarla nios airde na scérail na ndaltai eile is fearr sa Ghaeilge.?

 ——

3 4 5 & 7 B 10 11 12 13 14 15 16 17 1B 19 20 21 22 23 24 35

Cairt 202 Na 25 dalta is airde sa scérail Ghaeilge iomlan i gcomparaid leis na 25 dalta is isle sa scorail Bhéarla.

9.3 Socheolaiocht an chumais dhatheangaigh

Sa taighde seo is iad na tri shlat tomhais is tabhachtai ar an gcumas teanga ata curtha ar fail: an
scorail Bhéarla, an scérail Ghaeilge iomlan agus an scérinnéacs datheangach iomlan. Is féidir tréithe
socheolaiochta na ndaltai (.i. gnéas, aois, cumas acaduil, taithi theilifise agus c6imheas Gaeilgeoir{
sa scoil) a initichadh de réir na dtri shlat tomhais seo. O tharla go bhfuil 50 dalta san iomlan i
gceist, is féidir iad a roinnt go cothrom ina gctig fhoghriapa de dheichnidr ar an gcointeanéid
chumais (6n gcumas is airde go dti an cumas is isle). I dTabla 42 aicmitear cuig fhoghripa éagstla
cainteoiri, in ord én dream is airde (Colin I) go dti an dream is isle (Colin V). T4 deichnidr i ngach
ceann de na foghrupai seo bunaithe ar na tri shlat tomhais: an scérinnéacs datheangach (an tsraith
mhor uachtair i dTabla 42), chomh maith leis an scérail Ghaeilge (an tsraith mhor lair i dTabla
42) agus an scorail Bhéarla (an tsraith mhor fochtair i dTabla 42). Mar eiseamlair, d& bhri sin, sa
tsraith ata bunaithe ar an scérinnéacs, 1éiritear i gColun I: lion na mbuachailli (agus da bhri sin,
lion na gcailini = 10 - lion na mbuachailli); aois mheanach; cumas acaduil meanach; taithi theilifise
mhednach, mar ata ag an deichniur is airde sa scérinnéacs. Ar an gcuma chéanna, sa tsraith ata
bunaithe ar an scoérail Ghaeilge iomlan, 1éiritear i gColtn I: lion na mbuachailli; aois mheanach;

20 Js éard ata i gCairt 202 na cuid den fhaisnéis atd i gCairt 198 4 cur i lathair go comparaideach agus in ord eile. T4 an
tridr is airde scorail sa Ghaeilge (os cionn 80, ar an line ghorm) agus an triur is isle scorail sa Bhéarla (faoi 80, ar an
line dhearg) le haithint i gCairt 198. Léiritear i gCairt 198 scorail Ghaeilge agus Bhéarla, agus torthai an scérinnéacs
dhatheangaigh, don dalta céanna i gcomparaid le chéile i gcas na 50 dalta. Ach i gCairt 202 ta faisnéis chontrarthach
beirte & cur i lathair i gcas 25 beirt. Mar shampla, ar thaobh na laimhe clé ar fad de Chairt 202 (pointe faisnéise 1) ta
scorail Ghaeilge dhalta B10b (6 Chairt 198) i gcontrarthacht le scérail Bhéarla dhalta BO8b (6 Chairt 198). Mar sin i
gCairt 198, ta faisnéis an dalta chéanna maidir le scorail Ghaeilge agus Bhéarla, agus an scérinnéacs datheangach, ach
i gCairt 202, ta faisnéis daltai éagsula i gcontrarthacht le chéile, .i. na scéralaithe is airde sa Ghaeilge i gcontrarthacht
leis na scoéralaithe is isle sa Bhéarla.
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cumas acaduil meanach; taithi theilifise mhednach, mar atd ag an deichniur is airde sa scorail
Ghaeilge. N6 i gColdin V, mar shampla, sa tsraith ata bunaithe ar an scérail Bhéarla léiritear: lion
na mbuachaillf; aois mhednach; cumas acaduil meanach; taithi theilifise mheanach, mar atd ag
an deichnidr is isle sa scérail Bhéarla. Ni hionann an deichnidr (Colin I-V) in aon sraith ar leith
(‘Scérinnéacs’, ‘Gaeilge’, ‘Béarla’) na in aon choltin ar leith.

II III 1A%
Buachailli 7 5 7 4 3
el Aois 9.8 107 10.0 9.7 8.5
datheangach .
iomlan Cumas acaduil 3.7 3.7 4.0 3.3 3.3
Taithi theilifise 3.0 3.2 3.7 3.5 3.3
Buachailli 5 6 7 4 4
Gaeilge Aois 10.1 10.8 10.1 9.6 8.1
iomlan Cumas acaduil 4.1 3.8 3.5 3.3 3.3
Taithi theilifise 2.9 3.4 3.5 3.3 3.6
Buachailli 6 5 5 4 6
Aois 10.3 9.6 10.5 9.9 8.4
Béarla .
Cumas acaduil 3.8 4.4 3.6 3.2 3.0
Taithi theilifise 3.1 3.6 3.3 3.3 3.4

Tabla 42 Rangu na gcainteoiri de réir tri thomhas cumais, in ord islitheach, ina bhfoghrupai de dheichnidr.

O thaobh an scérinnéacs dhatheangaigh de, i dTabla 42, léiritear go bhfuil seachtar buachailli
sa deichniur is mé cumas datheangach (agus da bhri sin tritr cailini sa deichnitr céanna) agus
mar sin déa réir, ctigear buachailli i bhfoghriupa II, seachtar buachailli i bhfoghrapa IlI, ceathrar
buachailli i bhfoghrapa IV agus tritr buachailli i bhfoghripa V. Fagann sin islia ar chéimheas na
mbuachailli de réir mar a thagann {slit ar an scérinnéacs datheangach. Ar an gcaoi chéanna, i
sraith an scorinnéacs dhatheangaigh, tagann islia ar an aois mheanach 6 fhoghripa I (9.8) go dti
foghrupa V (8.5).

[ gCairt 203 léiritear an coibhneas ata ag an bhfoghripa ata i gColun I (is airde) leis an bhfoghripa
atdigColun V (is isle) 6 Thabla 42 de réir na gceithre thréith shocheolaiochta (4 1éiriti sna ceithre
fho-léaraid: Lion na mbuachaillj, .i. gnéas; Aois; Cumas acaduil; Taithi theilifise). Mar sin, seasann
‘is airde’ agus ‘is isle’ i gCairt 203 do Cholun I agus do Cholun V faoi seach i dTabla 42.

6 - 4

10 -

3 W Scdrinndacs ditheangach iomlin

44 3 B Gaellge lomlin

9 W Barla
2 2

‘ ) ‘ |
1 7 | I 1 1 1 1
0 Iz airde s lslw Iz airde s lsle i pirde s [sle 2 it pdrcle ks isle
Lion na mbuachailli Apis Cumas acaduil Taithi theilifise

Cairt 203 Rangu na bpaisti de réir tri shlat tomhais chumais ina dha bhfoghripa: an deichnidr is airde le hais an
deichnilir is isle.
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Is iad seo a leanas na pointi is suaithinsi ata 4 1éirit i gCairt 203 (6 thaobh na ldimhe clé ar aghaidh
de réir na gceithre fho-1éaraid):

1. Lion na mbuachailli: Is mé lion na mbuachailli i measc na ndaltai is airde 6 thaobh na
scérala datheangai de agus a mhalairt, is é sin is m6 lion na gcailini i measc na ndaltai is
isle 6 thaobh na scérala céanna de. O thaobh gnéis de, mé chuirtear na tri fhoghripa is
airde sa scorinnéacs datheangach i gcomparaid leis an da fhoghripa is isle sa scérinnéacs
datheangach faightear an coimheas buachailli seo: (foghrupa I-111) 19/30 : 7/20 (foghrupa
IV-V),.i. 19 :7.1s é sinle r4, is buachailli 63% den dream is airde gndthachtail (i bhfoghrtapa
[-III) agus is buachailli 35% den dream is isle gnothachtail (i bhfoghrupa IV-V).

2. Aois: T4 an bhearna is mé sa chairt le haithint faoi Aois, tréith a bhfuil a tdbhacht dhearfach
6 thaobh na gnothachtala de 4 1éiria go minic i mbunachar an taighde seo.

3. Cumas acaduil: T4 gaol dearfach idir cumas acaduil agus gnéthachtail teangeolaiochta, .i.
na tri fhoghrupa is airde 6 thaobh scérinnéacs agus scoérala de (Coldn I, Tabla 42), is airde
a gcumas acaduil na formhdr na bhfoghripaf eile (go hairithe Colun I1I-V, Tabla 42).

4. Taithi theilifise: Is airde i an taith{ theilifise ag an deichniur is isle scérinnéacs agus scorail.
[s sa scorail Ghaeilge ata an bhearna is m6; téann an taithi theilifise is isle leis an scérail
Ghaeilge is airde agus téann an taithi theilifise is airde leis an scorail Ghaeilge is isle.

Is féidir pointi 2-4 a thagairt do thorthai sochtheangeolaiochta ginearalta idirndisitnta, is é sin
(2 agus 3) ardu ar an ngnéthachtail teangeolaiochta de réir aoise agus cumais acaduil, (4) isliu ar
an ngnoéthachtail teangeolaiochta i gcuid den taighde socheolaiochta de réir thaithi na teilifise. Ar
an laimh eile de, is minic malairt phointe 1 & 1éirit sa tsochtheangeolaiocht ghinearalta, is € sin, is
minic gndthachtail teangeolaiochta na gcailini a bheith chun cinn ar ghnéthachtail na mbuachailli.
Ach i gcas mionteangacha até faoi bhagairt is minic gurb iad na fireannaigh is airde gnéthachtail
sa mhionteanga (cé go mbaineann baineannaigh gnéthachtdil nios airde amach go minic sa
mhionteanga i sochaithe ina bhfuil baineannaigh nios scoite amach § ghréasain na mértheanga
na fireannaigh).

Tagann an 1éiritl seo ar na ceithre thréith shocheolaiochta leis na comhghaolta ata ag na ceithre
thréith shocheolaiochta leis an scorinnéacs, mar ata gnéas (-0.264, luach diultach mar gheall
ar na buachailli a thogail mar bhonn don tsraith), aois (0.319), cumas acaduil (0.194), taithi
theilifise (0.155). Tagann sin freisin leis na comhghaolta a fhaightear nuair a scagtar na tascairf{
teangeolaiochta agus na cuinsi socheolaiochta leith ar leith. TA comhghaolta arda le sonra ach
go hairithe 6 thaobh aoise de (m.sh. aidiacht bhreischéime Ghaeilge [0.558], lion leamai Gaeilge
[0.477], ainm iolra Gaeilge [0.475], .i. ardu a theacht ar an ngndthachtdil sna tascairi Gaeilge seo
de réir aoise) agus 6 thaobh cumais acaduil de (m.sh. briathar mirialta Béarla [0.454], éagsulacht
na marco6iri diosctirsa T1 sa chomhra Gaeilge [0.400]; féach Aguisin E).

9.3.1 Gnéas (agus aois) de réir an chumais dhatheangaigh

[ gCairt 204 léiritear an éagsulacht ata idir cailini agus buachailli ina scérinnéacs datheangach
iomlan. D4 mbeadh cumas cothrom ag na paisti sa da theanga bheidis dailte thart ar lar ais X
(0 sigme). Is léir sa chairt go bhfuil buaic nios airde, agus nios gaire do 0, luach na cothroime
datheangai, ag sraith na mbuachailli (gorm). Is 1éiriu eile é seo ar mhibhuntaiste na gcailini i leith
na gnéthachtala datheangai.
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Cairt 204 Histeagram de dhaileadh na ndaltai sa scérinnéacs iomlan de réir gnéis.

[ gCairt 205 léiritear an scorinnéacs de réir dha chuinse socheolaiochta, gnéas agus aois, a bhfuil
comhghaol suaithinseach eatarthu.

Cairt 205 Daileadh scérinnéacs dhatheangaigh na ndaltai de réir gnéis agus aoise.

Is 1éir nach dtagann athrua suaithinseach ar chumas datheangach na mbuachailli de réir aoise ach
feictear ardu an-soiléir sa line threochta i gcuar na gcailini. Is spéisitil le haithint 4fach gur ag
aois ocht mbliana is airde scorinnéacs tomhaiste na mbuachaillf agus go bhfuil {sliti leandnach ina
scorinnéacs 6n aois sin go dti aois 12 bliain.

[s féidir 1éiria nios mine a thabhairt ar an gcuis atd leis an éagsulacht seo ach dirid ar na scéralacha
Gaeilge agus Béarla de réir na gctinsi céanna socheolaiochta (aois agus gnéas). I gCairt 206, ar
mhaithe leis an tsimpliocht, ta na daltai aicmithe i dtri ghriapa aoise de bhallraiocht chothrom:
Aoisghrupa I (17 dalta) ina bhfuil daltai idir 7 agus 9 mbliana d’aois, Aoisghripa Il (17 dalta)
ina bhfuil daltai atd 10 mbliana d’aois, agus Aoisghrupa III (16 dalta) ina bhfuil daltaf ata idir 11
agus 12 bliain d’aois. [s 1éir in iochtar na cairte (cuair ghorma) linte treochta comhthreomhara na
gcuar; linte treochta comhthreomhara a léirionn scérail na mbuachailli agus na gcailini sa Ghaeilge.
Tagann feabhas comhthreomhar de réir aoise ar a gcuid Gaeilge, idir chailini agus bhuachailli. Ach
ta éagsulacht le haithint i linte treochta na gcuar a léirionn scérail na mbuachailli agus na gcailini
sa Bhéarla (cuair dhearga in uachtar na cairte). Ta difriocht mhér idir cumas Béarla na gcailini
agus na mbuachailli ag aois 6g. TA cumas Béarla nios airde ag na cailini 6n tis agus ni thagann
ardu air de réir aoise. Ach tagann ardu ar leibhéal cumais Bhéarla na mbuachailli agus iad ag dul in
aois no go sroicheann siad leibhéal cumais na gcailini. D4 bhri sin nil ardd suaithinseach i gcumas
datheangach na mbuachailli de réir aoise mar gheall ar an bhfeabhas a thagann orthu sa Ghaeilge
agus sa Bhéarla araon. T4 ardu suaithinseach i gcumas datheangach na gcailini mar gheall ar an
ardu a thagann ar a gcumas Gaeilge (agus go bhfuil a gcumas Béarla cothrom i ngach aoisghrupa).
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Cairt 206 Daileadh scorail Ghaeilge agus Bhéarla na gcailini agus na mbuachailli de réir tri aoisghripa chothroma.

De bharr a spéisitila is a bhi na cairtphlotai seo, rinneadh staidéar ar an ngaol atd idir scérail sa
da theanga leith ar leith agus gnéas na ndaltai. Ni bhfuarthas aon éifeacht shuntasach a bheith ag
Gnéas, ar an scorail Ghaeilge na ar an scorail Bhéarla. Rinneadh na tastalacha sin sa tsambhail lineach
ghinearalta a chuimsigh an tascaire Aois, sa chaoi gur coigeartaiodh d’éifeacht Aoise (baineadh
éifeacht Aoise as an staidéar) i dtastail éifeacht Ghnéis na ndaltai. Tastaladh sa tsamhail chomh maith
an t-idirghniomhuchan idir gnéas agus aois sa scorail Ghaeilge. Ni bhfuarthas aon luach suntasach
staitistiuil leis an idirghniomhudchan idir gnéas agus aois i scérail Ghaeilge na ndaltai. As an anailis sa
tsamhail lineach ghinearalta ar an éifeacht a bhi ag an Scérail Ghaeilge iomlan ar an idirghniomhtichan
idir gnéas agus aois (gnéas x aois) ni bhfuarthas aon suntasacht staitistiuil (P-luach = 0.399).

9.3.2 Aois agus an ghnoéthachtail teangeolaiochta

San fhochaibidil seo pléimid an gaol ata idir aois na bpaisti agus a ngndthachtail teangeolaiochta.
Ta sé tabhachtach aon fhianaise ar athra a thiocfadh ar ghndthachtail na bpaisti de réir aoise a
initchadh. Bheifi ag suil go dtiocfadh ardu ar ghnéthachtail paiste de réir mar athéann sé né siin aois,
agus sin € an léirid a fhaightear sa taighde seo. Ach is l1éiritl é san am dealraitheach (.i. aoisghrtpai
éagsula in aon am inidchta ar leith), 6 tharla gan fianaise againn sa taighde seo san am réalaioch (.i.
sonrai ar phainéal pdisti ag amanna éagsula i gcaitheamh bhlianta na hoéige). Léiritear sna torthai
go ginearalta ardi gnoéthachtala sa Ghaeilge agus sa Bhéarla de réir aois na bpdisti. Leagaimid
romhainn san fhochaibidil seo mar sin staitistic thuairiscidil a chur i lathair chomh maith le tastail
staitistiil a dhéanamh ar shuntasacht an chomhghaoil idir an tascaire socheolaiochta Aois agus
tascairi teangeolaiochta. Léirionn an staitistic thuairisciuil go bhfuil an tascaire Aois suaithinseach
agus seasmhach go minic maidir lena ghaol dearfach le gnéthachtail teanga (i gcas an da theanga).
Léirionn an scagadh suntasachta staitistiula, ar an da theanga go neamhspleach ar a chéile, go bhfuil
suntasacht ag baint le haois i ngndthachtail an da theanga.?

21 Nuair a dhéantar samhaltil ar scérail an da theanga i dtaca leis na hathréga socheolaiochta, faightear éifeacht
shuntasach i ngach cineal anailise ag an athrég Céimheas Gaeilgeoiri (Fochaibidil 9.3.3). Chuireamar anailis i bhfeidhm
go ginearalta sa taighde seo sa tsamhail lineach ghinearalta, 6s rud é go gcuimsionn an tsamhail lineach ghinearalta
an anailis chulchéimnithe agus an anailis athraithis (san anailis chilchéimnithe bionn gach athrég cainniochtuil, agus
san anailis athraithis bionn gach athrég cailiochtiil; nuair a thugtar san direamh athréga mar thascairi sa tsamhail
staitistiuil, is féidir cur chuige ctilchéimnithe a chur i bhfeidhm i gcas athrég cainniochtuil agus cailiochttil araon,
agus seo é dairire atd i gceist leis an gcur chuige sa tsamhail lineach ghinearalta). I dtaca le samhail thiosach a roghnq,
fuaireamar go raibh ga an athrég Céimheas Gaeilgeoiri agus an athrég Aois a thabhairt san aireambh. Is féidir gach
athrég ionchuir socheolaiochta eile a fhagail de leataobh, cé gurbh fhiu breis initichta a dhéanamh le scagadh nios
mine a dhéanamh ar an athrég Cumas Acaduil 6s rud é go bhfuil sé ‘gar’ do bheith suntasach (P-luach = 0.052). Nuair a
dhéantar anailis sa tsamhail lineach ghinearalta (leis an dd athrég Céimheas Gaeilgeoiri agus Aois) ar Scérail Ghaeilge
iomlan faightear dha P-luach shuntasacha: P-luach 0.000 don athrég Céimheas Gaeilgeoiri agus P-luach 0.032 don
athrég Aois. Ach an anailis staitistitiil a chur i bhfeidhm d’uireasa na hathréige Céimheas Gaeilgeoiri, bunaithe ar
anailis (leis na tri athrég Aois, Cumas Acaduil agus Gnéas) ar an Scorinnéacs Datheangach, is iad na P-luachanna a
fuarthas d’athréga socheolaiochta eile: Aois 0.031; Cumas Acaduil 0.052; Gnéas 0.120. Is 1éir gurb { an athrég Aois is
suaithinsi P-luach anseo, rud a thagann leis na staitistici tuarascalacha (Caibidil 5). Ni bhfuarthas aon rian suntasachta
maidir le Taithi Theilfise de, agus d4 bhri sin nior cuireadh san direamh san anailis seo é.
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D’fhonn achoimre thomhaiste a thabhairt ar an ngndthachtail sa da theanga ar leith rinneadh scér
teangeolaiochta gach dalta i ngach tascaire a chuntas ina Z-scér.?? Is ceart a lua go dtugann na
Z-scoranna do gach dalta i ngach tascaire teangeolaiochta tacar uimhreacha ag a bhfuil mean 0
agus diall caighdeanach 1. Do gach dalta faightear mean Z-scéranna na dtascairi teangeolaiochta
uile le scor meanach i ngach teanga. Beidh na medin seo larnaithe ar 0; ma éirionn go maith le
dalta i dteanga ar leith, beidh medan a cuid n6 a chuid Z-scéranna mér agus dearfach, ach beidh an
medan i bhfad faoi 0 ma ta scér iomlan an dalta sin lag sa teanga sin. Da bhri sin, mar shampla, ma
td scor mednach ard ag dalta i dteanga ar leith, is 1éiriu é sin ar chumas ni b’airde sa teanga sin. Is
diol suime féachaint cé mar a athraionn scér ilchodach dalta (.i. medn Z-scéranna dalta) le haois. I
gCairt 207 léiritear an gaol ata idir aois na bpaisti, 6 aois 7 go haois 12, agus Z-scéranna ilchodacha
na dtascairi teangeolaiochta inchomparaide sa Ghaeilge.
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Cairt 207 Scaipghram d'Aois agus Z-scéranna ilchodacha na dtéscairi teangeolaiochta inchomparaide sa Ghaeilge, mar
aon lena line fheiliina sa chulchéimnid lineach.

Is 1éir 6 line threochta Chairt 207 go dtagann ardu ar Z-scéranna na Gaeilge de réir aois na bpaisti.
Feabhsaionn a gcuid Gaeilge le haois. T4 an t-ardu seo sna Z-scoranna an-suntasach 6 thaobh na
staitistice de (P-luach = 0.003).

I gCairt 208 léiritear an gaol idir aois na bpaisti agus Z-scéranna comhthaite na dtascairi
teangeolaiochta inchomparaide sa Bhéarla.
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Cairt 208 Scaipghram d’Aois agus Z-scéranna ilchodacha na dtascairi teangeolaiochta inchomparaide sa Bhéarla, mar
aon lena line threochta.

22 |s éard atd i gceist leis an Z-scor a bhaineann le toradh aon dalta ar leith né lion na ndiall caighdednach ata an toradh
sin 6 mhedn an ghrupa.
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Is 1éir 6 line threochta Chairt 208 go dtagann ardu ar Z-scéranna an Bhéarla de réir mar a théann
na paisti in aois. Feabhsaionn a gcuid Béarla le haois. T4 an t-ardd seo sna Z-scéranna an-suntasach
arfs eile 6 thaobh na staitistice de (P-luach = 0.001). De chlabhsur ar an bhfochaibidil seo, mar sin,
is féidir a mhaiomh go bhfuil fianaise laidir ann ar fheabhas leantinach a theacht ar an da theanga
de réir ardu ar aois na bpaisti.

9.3.3 Coéimheas Gaeilgeoiri sa scoil agus an cumas Gaeilge /
datheangach

San fhochaibidil seo, dirimid ar an ngaol dearfach ata idir cdimheas Gaeilgeoiri i scoil ar leith agus
gndthachtail dhatheangach na ndaltai sa scoil chéanna (an ghnoéthachtail sa Ghaeilge go sonrach).
Nuair a scagtar an scérail Bhéarla agus Ghaeilge agus an scérinnéacs datheangach, feictear gur
féidir gnéthachtail na scoileanna sa staidéar seo a rangu 6n scoil is airde scorail Ghaeilge go dti an
scoil is isle scorail Ghaeilge. Is féidir chomh maith céanna iad a rangt 6n scoil is airde scérinnéacs
datheangach go dti an scoil is isle scérinnéacs datheangach. Tarlaionn go bhfuil na scoileanna
beagnach san ord céanna sa da rangu seo. I gCairt 209 léiritear daileadh na scoileanna in ord
islitheach sa scorinnéacs datheangach. Na ceithre scoil is airde sa scérinnéacs datheangach is iad
is airde sa scorail Ghaeilge.
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Cairt 209 Daileadh na n-ocht scoil in ord islitheach sa scérinnéacs datheangach.

Fuarthas eolas 6 na hoidi agus 6 lucht oideachais eile sa phobal cé mhéad cainteoir gniomhach
Gaeilge (.. Gaeilgeoir) a bhi le fail as beagnach iomlan na ranganna ar taifeadadh dalta astu. Go
bunusach fuarthas an lion Gaeilgeoiri, le hais Béarléiri, a bhi i rang an dalta. Faightear c6imheas
(ranganna samplaithe) gach scoile ar leith ach iomldin na ranganna abhartha a shuimid. Léiritear
sna barrai faisnéise i gCairt 209 an c6imheas cainteoiri gniomhacha Gaeilge a bhii gceistiranganna
samplaithe gach scoile. Sna ceithre scoil is airde ar an scorinnéacs datheangach, ta céimheas na
nGaeilgeoiri i bhfad nios airde na sna ceithre scoil is isle ar an scorinnéacs. Is é 86% an c6imheas
meanach de Ghaeilgeoir{ sna ceithre scoil is airde ar an scérinnéacs, agus, i gcontrarthacht leis
sin, is é 46% an cdimheas meanach de Ghaeilgeoiri sna ceithre scoil is isle ar an scérinnéacs. N6
lena ra ar shli chontrartha, 14% an cdimheas meanach de Bhéarléiri sna ceithre scoil is airde ar an
scorinnéacs, agus, i gcontrarthacht leis sin, is € 54% an c6imheas meanach de Bhéarléiri sna ceithre
scoil is isle ar an scorinnéacs. T4 an difriocht idir an d4 ghripa scoileanna suaithinseach 6 thaobh
an scdérinnéacs dhatheangaigh: ta scérinnéacs na gceithre scoil is airde dha oiread chomh moér le
luach na gceithre scoil is isle. San fhianaise seo ta gaol didltach & 1éiriti, mar sin, idir céimheas ard
Béarloiri a bheith i scoil agus an ghnéthachtail Ghaeilge agus dhatheangach araon.



9. Staitistic shochtheangeolaiochta: tascairi teanga, scorail chumais, scérinnéacs datheangach agus céimheas
Gaeilgeoiri sa scoil

Ta coibhneas 4 1éirit anseo idir so6isialu scoile sa Ghaeilge agus cumas sa Ghaeilge agus, da bhri sin,
cumas datheangach. Cé go dtuairiscitear leibhéal iompar Gaeilge na dtuismitheoiri a bheith mar a
chéile i gcas theaghlach na ndaltaf a taifeadadh as gach ceann d’ocht scoil an tionscadail, éirionn
nios fearr le seachadadh na Gaeilge i gcomhthéacs ina bhfuil lion mér teaghlach (86% ar an mean
anseo, de réir chdimheas na nGaeilgeoiri) ag seachadadh Gaeilge amhain chun a gclainne. Ach fit
sa chomhthéacs coibhneasta ard soisialaithe Gaeilge sin, ta an scérail Bhéarla chun tosaigh ar an
scorail Ghaeilge.”

Tugtar faoi deara nach bhfuil aon choibhneas fianaithe idir an leibhéal séisialaithe sa Ghaeilge
ar scoil agus an cumas sa Bhéarla. An cumas sa Bhéarla, fanann sé cothrom sa chairt i gcas na
scoileanna ar fad. Léirionn sé seo sealbhti comhsheasmhach ar an mértheanga, neamhspleach ar
an leibhéal cumais sa mhionteanga. Is feiniméan é seo a luaitear coitianta sa léann idirnaisiinta
ar an datheangachas mionlaigh: go sealbhaitear an mhoértheanga go hiomlan né ‘gan dua’
agus nach bhfuil sé ag brath ar an mionteanga. (0 tharla go mbionn an sealbht datheangach
éagothrom go hionduil, is tuar chun sealbhu laghdaithe n6 chun bais na mionteanga é an sealbhu
neamhthriobléideach ar an moértheanga. Go hachomair, ta fianaise sa taighde seo agus sa 1éann
idirnaisiunta: mura féidir le pdiste gan an mhértheanga a shealbhti go hiomldn, ni féidir le pdiste an
mhionteanga a shealbhti go hiomldn.)

[ gCairt 210 ta gaol soiléir dearfach sa line threochta idir c6imheas na gcainteoiri gniomhacha (.i.
céimheas na nGaeilgeoiri) agus scorail Ghaeilge iomlan na ndaltai éagsula (50 spota dearg) sna
hocht scoil ar leith (ocht sraith spotai dearga).
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Cairt 210 Scérail Ghaeilge iomlan na ndaltai sna hocht scoil i gcomparaid le céimheas na gcainteoiri gniomhacha
Gaeilge.

Is é sin le ra, bionn scorail Ghaeilge nios airde ag na daltaf a fhreastalaionn ar scoil a bhfuil leibhéal
nios airde Gaeilgeoiri inti. San anailis ar an ngaol idir an Scérail Ghaeilge iomlan agus Céimheas na
nGaeilgeoiri, fuarthas éifeacht thar a bheith suntasach (P-luach = 0.000+). Bhi éifeacht suntasachta
i gceist chomh maith céanna nuair a cuireadh Aois leis an tsamhail staitistitil. San anailis seo ar
an éifeacht ata ag coimheas na nGaeilgeoiri ar scorail an Bhéarla ni bhfuarthas suntasacht ar bith
(P-luach 0.846).

9.4 Clabhsur

Tugaimid conclaid agus achoimre ar an gcaibidil seo, agus go hairithe ar an éagothroime chumais
a léiritear sa saothar tri chéile, i dtis Chaibidil 10.

23 Maidir leis an scoil is isle ar an scérinnéacs, ti an c6imheas gnéis sa scoil seo an-éagothrom inar sampla. Is mé lion na
gcailini na lion na mbuachailli a taifeadadh sa scoil seo.
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Sociolinguistic statistics:
linguistic variables, ability
scoring, bilingual score index
and ratio of Irish speakers in
school

In this chapter we bring together the various strands of this research report through statistical
analysis of the linguistic and sociological variables, at a greater level of abstraction than the
previous descriptive analyses in earlier chapters. We analyse both the linguistic and the sociological
variables. We discuss the correlation of linguistic features with each other, in both Irish and English
separately, as well as the correlation of linguistic features between both languages jointly; and we
note in particular the importance of competence in vocabulary as an indicator of general linguistic
competence. Following the correlational analysis, we present in the central analysis a summary
calculation of ability scores of each pupil in Irish and ability scores of each pupil in English.
Then, by subtracting the ability score for English from the ability score for Irish, we arrive at a
bilingual score index. This bilingual score index forms the basis of conclusions reached concerning
the children’s general bilingual ability. Next, we turn our attention to the relation between the
sociological variables and bilingual ability. We examine especially the positive relation between the
ratio of active Irish-speaking pupils in the schools on the one hand and the pupils’ bilingual ability
on the other (their Irish ability in particular). The presentation of the challenging sociolinguistic
results of our research is concluded at the beginning of Chapter 10 (Section 10.1 The advantage of
English over Irish).

9.1 Relation between linguistic variables

When the correlations between linguistic variables are examined, variables related to vocabulary
ability (Number of lemmata and L1 lemmata, shaded boxes in Table 35; see also Appropriate
lemmata) are noteworthy as an indication of the children’s linguistic ability as a whole. There is,
for instance, a correlation of 0.691 between the variable Comparative adjective and the variable
Number of lemmata in the full corpus.”

Irish Variable Irish Variable Correlation
Comparative adjective Number of lemmata 0.691
%Variety L1 Discourse markers Variety Discourse markers 0.636
Plural noun Appropriate lemmata 0.623
Initial mutations Plural noun 0.566
Comparative adjective Plural noun 0.559
Initial mutations Number of lemmata 0.508
Variety Discourse markers Number of lemmata 0.436

" The rate of correlation refers to the relation between two data series: a value of 0 means there is no relation and a
value of 1 means that there is a complete overlap between the series, and a positive value means there is a positive
correlation (if one series increases, the other increases), while a negative value describes a negative correlation (if one
series increases, the other decreases).
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Irish Variable Irish Variable Correlation
Initial mutations Appropriate lemmata 0.426
Comparative adjective L1 lemmata 0.418
Plural noun Number of lemmata 0.418
Appropriate lemmata Number of lemmata 0.417
Variety Discourse markers Comparative adjective 0.400
Comparative adjective Appropriate lemmata 0.384
Phonetics of r Plural noun 0.380
L1 lemmata Number of lemmata 0.362
Phonetics of r L1 lemmata 0.328
Variety L1 Discourse markers L1 lemmata 0.319
Initial mutations L1 lemmata 0.318
Irregular verb L1 lemmata 0.310
Copular pronoun gender Proficiency statement 0.310
Plural noun L1 lemmata 0.307
Copular pronoun gender Appropriate pronoun -0.328
Appropriate pronoun Interrogative variety -0.411

Table 35 Noteworthy correlations between Irish variables only.

Table 35 presents the noteworthy correlations between the linguistic variables in Irish. It is
obvious that L1 lemmata is the most common variable in the table. International research of both
monolinguals and bilinguals often shows a strong relation between speakers’ ability in vocabulary
and their general linguistic ability. The results of our research support this particular finding from
the international research literature regarding the centrality of ability in vocabulary as a general
indicator of linguistic competence. This centrality of ability in vocabulary has grave implications
for a minority language community in which codeswitching with majority language vocabulary is
common in the minority language.

There are fewer noteworthy correlations between English-language variables than is the case for
Irish as is clear when we compare and contrast Table 35 with Table 36. There may be a relation
between the children’s greater functionality in English and their more balanced norms in English
ability overall with the smaller number of noteworthy correlations in English. Number of lemmata
(x4) and Appropriate lemmata (x3) are the most common variables present in the table.

English Variable English Variable Correlation
Plural noun Appropriate lemmata 0.740
Variety Discourse markers Number of lemmata 0.694
Irregular verb Appropriate lemmata 0.550
Appropriate lemmata Number of lemmata 0.424
Plural noun Number of lemmata 0.421
Irregular verb Plural noun 0.414
Word count fluency Number of lemmata 0.374
Appropriate preposition Comparative adjective 0.373
Appropriate preposition Interrogative variety 0.347
Proficiency statement Appropriate lemmata 0.326
Variety Discourse markers Word count fluency 0.323
Disfluency | Word count fluency | -0.378

Table 36 Noteworthy correlations between English-language variables only.

Table 37 presents the noteworthy correlations between English-language and Irish-language

variables when the two languages are compared.
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English Variable Irish Variable Correlation
Appropriate lemmata Plural noun 0.476
Appropriate lemmata Initial mutations 0.467
Word count fluency Word count fluency 0.454
Appropriate lemmata Comparative adjective 0.454
Pronoun Proficiency statement 0.440
Plural noun Plural noun 0.439
Irregular verb Comparative adjective 0.435
Number of lemmata Number of lemmata 0.420
Plural noun Comparative adjective 0.402
[rregular verb Copular pronoun gender 0.364
Interrogative variety Proficiency statement 0.358
Plural noun Disfluency 0.358
Word count fluency Number of lemmata 0.354
Number of lemmata Word count fluency 0.337
Number of lemmata Variety Discourse markers 0.336
Appropriate lemmata L1 Lemmata 0.335
Variety Discourse markers Variety Discourse markers 0.322
Appropriate lemmata Irregular verb 0.315
Plural noun Number of lemmata 0.311
Plural noun Interrogative variety 0.310
Word count fluency Proficiency statement -0.302
Variety Discourse markers Disfluency -0.309
Variety Discourse markers Proficiency statement -0.371
Number of lemmata Proficiency statement -0.464

Table 37 Noteworthy correlations between Irish- and English-language variables.

Table 38 contains noteworthy correlations between the variables which are comparable across the
two languages. The correlations between comparable variables are based on the pupils’ average
score in both languages (see the following section below, 9.2), so that the correlation score is
based on the average score of all the pupils. In the right-hand column of the table, correlations
which are greater than 0.3 or less than -0.3 are shaded; only four variables fall into this category:
Number of lemmata, Plural noun, Word count fluency and Variety in L1 discourse markers. The
only two variables where the average pupil score was higher in Irish are the Number of lemmata
and Word count fluency; average scores in English were better for all other variables. With the
exception of Word count fluency, these correlations demonstrate that the pupils’ competence in
English outperforms their competence in Irish.

Score

Category Variable Irish | English Correlation
Number of lemmata 66.0 65.8 0.420

Vocabulary L1 lemmata 91.4 99.3 0.024
Appropriate lemmata 97.6 99.1 0.242

Plural noun 88.3 94.1 0.439

Morphology | Irregular verb 70.5 74.3 0.285
Comparative adjective 55.1 85.0 -0.103

Syntax Interrogative variety 534 62.6 0.033
Semantics Prepositions 98.0 99.8 -0.010
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Score
Cat Variabl C lati
ategory ariable o | miand orrelation
Word count fluency 62.3 56.4 0.454
Fluency Disfluency 81.9 83.1 0.069
Proficiency statement 98.0 99.0 0.188
Pragmatics Variety L1 discourse markers 15.2 51.0 0.322

Table 38 Mean score and their related correlations between comparable linguistic variables in the two languages.

Table 39 illustrates the results of statistical analysis on the relationship between comparable
linguistic variables.*

Paired Differences
Cat Variahl Humber of 5:-|mple SDE §5% ConfintDiff
BgOry ariable Pupils Dim:::m 5o ME::F onfintDi t Sig. [two-tailed)

Lower Upgper
Number of lemmata 49 0.8 757 0.7 -20.7 1.3 .07 0.942
Vocabulary L1 lemmata 49 7.9 4.1 0.E 3.1 6.8 -13.65 0.000
Appropriate lemmata 49 1.5 1.0 0.1 1.8 1.2 -10.14 0.000
Plural noun 49 5.8 (X (Y] -T.6 -3.8 -6.24 0.000
Morphology  |Irregular verb 48 -36 6.4 ER:] -11.2 4.0 0,96/ 0.343
Comparative adjective 49 =299 30.1 4.3 -38.4 -21.3 =7.03 0.000
Syntax Interrogative variety a9 9.2 320 4.5 -18.3 0.1 -2.03 0,048
Semantics Preposition a9 1.8 20 0.3 13 2.4 6.58 0,000
Word count fluency 49 10.8 27.2 38 3.0 18.5 2.80 0.007
Fluency Disfluency 49 12 7.8 11 1.0 3.4 1.09 0.280
Proficiency statement 49 10 2.2 0.3 0.4 1.7 3.32 0.002
Pragmatics Discourse markers 45 -3.6 2.2 0.3 -4.2 -2.9 -11.29 0,000

Table 39 Paired comparison t-tests and corresponding confidence intervals on comparable linguistic variables.

For each variable, the difference between the sample means of Irish and English performances
(Irish minus English) was computed, a confidence interval was obtained for the population mean
difference, and the p-value was calculated for a test of the null hypothesis that this population
mean difference is 0. The inferential analysis shows that the analysis of the majority of Irish-
English pairs yields a significant observed level of significance (p-value), with the exception of
Number of lemmata, Irregular verb and Disfluency. In each Irish-English pair where there is a
significant p-value, attainment in Irish is lower than attainment in English, with the exception of
Word count fluency. Therefore, after halving the p-values given in the table for two-sided tests, we
can conclude that English is demonstrated to be clearly advantaged in the pupils’ speech with a
very high degree of statistical probability.

9.2 Ability scores in each language and bilingual index

Based on the transcripts of interviews with the pupils, their linguistic ability in Irish and English
respectively was assessed and presented in the earlier chapters of this report. We selected
comparative linguistic categories, where comparison between Irish and English is possible, and
the ability of each child in these comparative linguistic categories was tested in both English and
Irish. In this multi-category assessment, it was demonstrated that one language can be dominant
for a given linguistic feature, while another language can be dominant for another linguistic feature.
By combining the results of the analysis in the different linguistic categories for each language
separately, a general ability score for each child in each language can be obtained. The scores in
Irish and English respectively are examined in this section.

198D = standard deviation of the differences; ‘Standard Error Mean’ stands for the estimated standard error of the
sample mean difference; ConfIntDiff = confidence interval for the difference of means.
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The full linguistic results in both languages will then be compared for each individual child, and then
by subgroup, for instance, by age and by gender. Pupils whose scores in each language are similar
can be described as being relatively balanced bilinguals. Pupils whose scores in the two languages
are not similar can, on the other hand, be described as being unbalanced bilingual speakers. Those
pupils whose scores are notably higher in English than in Irish are described as English-dominant (or
that English is dominant in their bilingual ability). Based on this analysis, a balanced / unbalanced
scale of bilingualism, i.e. a Bilingual Score index, is obtained in order to assess any comparative
position of dominance of one language ability over the other language ability.

To obtain a full ability score for each language, the linguistic results were quantified for the various
linguistic variables (12 comparable variables (Irish-English); 4 independent variables in Irish). In
order to give positive values to all variables, values were inversed for variables which had negative
values, i.e. L2 lemmata, Inappropriate lemmata, Plural noun, Comparative adjective. The 16 quantified
variables are listed in Table 40. These variables were quantified by the following procedures:

¢ Number of lemmata: The pupil with the highest number of L1 lemmata is placed at the top
of a percentage scale, with the results of all other pupils placed on the scale in comparison
with this pupil with the highest number of L1 lemmata. Therefore, 100% is assigned to the
student with the highest calibrated number of lemmata in either of the two languages (in this
instance 572 calibrated lemmata = 100%). Each pupil then receives a percentage score based
on a denominator of 572. In Irish, words were classified as L1 for this variable if they are Irish
words or older English loan words borrowed into Irish prior to the 1990’s, e.g. loan words
such as bicycle were classified with L1 Irish lemmata (for this variable Number of lemmata).

¢ L1 lemmata: The additive inverse percentage of loan lemmata produced by a pupil out of
the total for that pupil. Therefore, a child whose Irish interview transcript contains 10%
English words receives a score of 90% for L1 lemmata.

e Appropriate lemmata: The additive inverse percentage of total inappropriate lemmata.
¢ Plural noun: The additive inverse percentage of inappropriate plural lemmata.
¢ Irregular verb: Percentage of appropriate irregular verbs.

e Comparative adjective: The additive inverse percentage of inappropriate comparative
adjectives.

¢ Interrogative variety: The rate of variety in questions.

¢ Preposition: The number of divergent semantic prepositional instances subtracted from
100, e.g. a pupil with 9 divergent semantic prepositional instances receives a score of 91.

¢ Word count fluency: The number of words produced by a pupil in a minute of narration.

¢ Disfluency: The number of disfluency features produced by a pupil in a minute of narration
subtracted from 100, e.g. a pupil with 16 disfluency features receives a score of 84.

¢ Proficiency statement: The number of statements made about a lack of proficiency
subtracted from 100, e.g. a pupil making 3 such statements receives a score of 97.

¢ Discourse markers: The pupil with the highest number of discourse markers (in L1 only),
is taken as the top of a percentage scale, and the scores of the other pupils are compared
to this. Therefore, 100% refers to the pupil with the highest level of discourse markers
in either of the two languages (in this instance 10 different types of discourse markers
= 100%). The other pupils are then assigned a percentage score based on the number of
L1 discourse markers used. For example, a pupil who has two Irish discourse markers in
Irish conversation receives a score of 20% (regardless of how many English (L2) discourse
markers are used in the same Irish conversation).

L1 discourse markers: The percentage of L1 discourse markers in Irish.
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e Phonetics of r: Percentage of the production of the three types of r in a minute’s narration
according to the following weightings: ((slender r *0.66) + (broad r *0.33) + (English
retroflex r * -0.33)) *100.

e Copular pronoun gender: Percentage of pronouns in appropriate gender.

e Initial mutations: Percentage based on the average of the following mutations: nominal,
verbal, adjectival, following the possessive pronoun, following a numeral, following a
prefix.

Weighting: Different weightings were applied to the variables to highlight their relative importance
in the grammatical or linguistic (and metalinguistic) system of the two languages. A high weighting
(2) was applied to two variables, ‘Preposition’ and ‘Proficiency statement’ because of their
importance and noteworthiness. A low weighting (0.5) was placed on three variables ‘Appropriate
lemmata’, ‘Interrogative variety’ and ‘Word count fluency’ due to their (arguably) more marginal
significance.

Variable Weighting | Language | Meaning

Number of lemmata 1 E+1 % of calibrated lemmata

L1 lemmata 1 E+1 L1 lemmata

Appropriate lemmata 0.5 E+1 appropriate lemmata

Plural noun 1 E+1 nouns in the appropriate plural
Irregular verb 1 E+1 appropriate verb

Comparative adjective 1 E+1 appropriate adjective
Interrogative variety 0.5 E+1 variety of questions

Preposition 2 E+1 appropriate preposition

Word count fluency 0.5 E+1 number of words in minute’s narration
Disfluency 1 E+1 features of disfluency

Proficiency statement 2 E+1 statement about language ability
Discourse markers 1 E+1 discourse markers (L1)

L1 Discourse markers 1 [ Irish discourse markers in Irish
Phonetics of 1 I r sounds

Copular pronoun gender 1 [ pronoun in the appropriate gender
Initial mutations 1 I appropriate initial mutations

Table 40 Description of the 16 variables used for language ability scores including weightings and explanations.

Arising from the analysis of the database, the different variables can be scored individually as
presented in Table 40. The comparable score index is formed from the variables ‘E + I' (English
and Irish) only, and the total score index is formed by combining the total score indices from
the variables ‘E + I’ and ‘I’ (Irish only). It is clear from Table 38 above that scoring is higher in
English with the exception of Word count fluency. In other words, with the exception of Word
count frequency, these correlations indicate that pupils achieve better in English than in Irish.
There is a significant statistical correlation between the total Irish score and the English score
(Pearson correlation = 0.417, p-value 0.003).

By aggregating the results of the language score variables, weighted in accordance with the
weightings given in column two of Table 40, one can establish a competence score in each language,
and express the result as a percentage for each language for each pupil. This quantification process
is a composite scoring procedure that gives an ability score for each language.
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9.2.1 Bilingual score index

The bilingual score index is composed from the relation of the scores of the two languages with
each other. For example, if a pupil received score x in language A and score y in language B, a
bilingual score index z is obtained using the expression x - y = z. For instance:

Pupil’s score in Irish: 66.7
Pupil’s score in English: ~ 82.5
66.7 — 82.5 = -15.8 pupil’s bilingual score index

Ahigher score in language A and a lower score in language B reflect higher pupil ability in language
A than in language B. The greater the bilingual score index, the greater the gap in ability between
the two languages, and similarly, the more unbalanced the pupil’s bilingual ability. Either of the
language scores can be subtracted from the other to produce a score index (A - B, or B- 4, i.e. in
this case, Irish minus English, or English minus Irish). For ease of presentation of the results here,
it was decided to subtract the English-language score from the Irish-language score. Therefore, in
this group of pupils, this mostly resulted in a negative score index. When a bilingual score index
is markedly and consistently negative it is indicative of bilingual disadvantage in one of the two
languages. Similarly, when a pupil has a negative score index, it is indicative of the pupil being
bilingually disadvantaged in one of two languages. The majority of the pupils assessed in this
research are bilingually disadvantaged with regard to their Irish.

A score of zero on the bilingual index means that a speaker’s ability is completely balanced for
both languages. The standard deviation (o) for the comparable score index is 4.983, and for the
whole score index it is 6.029. Therefore those pupils whose score indices lie within one standard
deviation above or below zero can be defined as balanced bilingual speakers. This ‘balanced’ range
is shaded in Chart 197. According to this definition, 19 pupils’ results were bilingually balanced
in the comparable score index, including four pupils with positive score indices (indicating a
higher ability in Irish), and 15 pupils with negative scores (indicating a higher ability in English),
while 31 pupils’ results showed bilingual imbalance. According to the total score index (Chart
198), however, all pupil results showed a higher level of ability in English, with two pupils in the
balanced range and 48 pupils in the unbalanced range.

Figure 197 Irish comparable scores and English scores for pupil results in ascending order of the comparable bilingual
score index.

Figure 197 shows the distribution of the score indices based on the 12 comparable variables in
both languages (E + I in column three, Table 40).

An additional score can be generated for Irish based on the additional Irish variables (‘I' in column
three, Table 40) which are not comparable to English but which are highly important in the
linguistic system of Irish.
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Figure 198 Pupil Irish score and English score in ascending order of the total bilingual score index.

Figure 198 presents the 50 pupils arranged in ascending order of their total bilingual score indices.
The total bilingual score index is obtained by comparing the total Irish score with the English
score (i.e. total Irish minus English). The total score index (average value -15.5), in Chart 198, is
lower than the comparable score index (average value -7.5), in Chart 197. This total score index
demonstrates a greater gap between ability in English and in Irish; and the indicated disadvantage
of Irish is even greater (as opposed to the comparable score index). The relative position of each
pupil’s results does not change very much in the distribution between the comparable score index
and the total score index. The close position of pupil results in each of the indices supports the
claim that both score indices measure approximately the same linguistic capability (for each pupil
on the continuum of ability or language scores). On average pupils move c. 6 places from one
score index to the other. Of note is the fact that nine boys and one girl comprise the ten pupils who
undergo the greatest changes of position on the score index.

Figure 199 illustrates the distribution of the pupils, with the position of estimated balanced
bilingualism shaded in the centre of the chart (within one standard deviation from 0 on the x-axis);
this balanced range represents an idealised basis for comparison, in both the comparable score
index and the total score index. Examining the issue of bilingual advantage or disadvantage from
the point of view of Irish, in a bilingual contrast between the two languages, three pupils, in Figure
199, are positioned at more than -3 sigma (o), i.e. markedly disadvantaged in Irish, according to
the comparable score index; and, according to the total score index, five pupils are positioned at
more than -4 sigma (o), i.e. even more disadvantaged in Irish.

balanced bilingualism

ENGLISH —— IRISH

e |

mTotal score index

B Comparable score index

Figure 199 Histogram of distribution of pupil scores according to the two bilingual indices.
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With regard to bilingual balance, the comparable bilingual score index above shows that there is:
e apositive value, showing advantage in ability in Irish, for 4 pupils, i.e. 8%
¢ balanced ability (+1 sigma, i.e. from -4.98 to 4.98) for 19 pupils, i.e. 38%.

The total bilingual score index gives a clearer illustration of linguistic achievement with regard to
traditional Irish. This total bilingual score index shows that there is:

¢ balanced ability (1 sigma, i.e. from -6.03 to 6.03) for 2 pupils, i.e. 4%

¢ advantaged ability in English for all pupils, i.e. 100%

¢ 15.5% average difference in ability between English and Irish for pupils as a whole
¢ the average difference in ability of the 10 most balanced pupils is 9%

* the average difference in ability of the 10 least balanced pupils is 24.2%.

From the evidence in the figures above, it is clear that there is a general trend for the Irish values
to rise and a general trend in the English values to remain stable and level as the score indices rise.
The level of achievement in Irish is the key variable determining the value of the bilingual indices.
As illustrated in Table 41, this relation becomes clear when the correlation rates between the
bilingual score indices and the two language scores are examined.

Bilingual score index Language score Correlation
Comparable score index | English -0.339
Comparable score index | Comparable Irish | 0.708

Total score index English -0.215

Total score index Total Irish 0.807

Table 41 Correlations between the two types of bilingual score index and language scores.

It is clear from the table how close and parallel the comparable score index and the total score
index are (note the highest correlation in the total Irish score, 0.807). Since the total score index
gives a clearer picture of bilingual competence, our analysis will henceforth focus on the total
score index. It should be furthermore pointed out that there are many other features of reduction
in the Irish of the pupils which are not taken into account in the ability score for Irish. (See the
list of variables lacking for 70%, or more, of the pupils, which were removed from the sociological
analysis; beginning of Caibidil 5.) Some of the other features of reduced acquisition of Irish were
discussed in Caibidil 2, but others could not be included in this general report. For instance, the
following features of reduced Irish were not included:

¢ English phonetics in Irish (apart from the phonetics of r)
¢ English intonation in Irish, e.g. high rising end tone, i.e. uptalk

e Irish words and phrases not understood by the pupils in the interviewee’s questions
in the Irish interviews; in particular, the phrases ag bualadh bdire (‘playing (foot)ball’)
and an cheirt (‘the rag (cloth)’) were frequently not understood (no similar absence of
understanding emerged in the English interviews)

* English syntax in Irish, e.g. féar dit (‘hay place’) instead of dit féar (literally ‘place [of] hay’,
i.e. ‘hay place’) resembling a syntax such as hay place in English).

If these many other variables had been included, the Irish ability score would be lower still and
it would result in an even higher level of disadvantage in the Irish results. The pupils’ English, in
contrast, included few non-normal characteristics which were not covered by the ability scores
for English.



9.2 Ability scores in each language and bilingual index

As for the weighting of the language scores for Irish and English, this had little effect on the pupil
scores either for the comparable bilingual score index or for the total bilingual score index, as
is shown for the total bilingual score index in Figure 200. The weighted and unweighted curves
correspond closely to each other in the figure. The p-value arising from the general linear model
of the statistical significance for this relation is 0.000 (within three digits of the decimal). In Figure
200 the results for boys is plotted from the left to the centre, and thereafter for girls from the
centre to the right, with both genders in order of age.
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Figure 200 The weighted and unweighted total bilingual index in order by gender (boys first from left) and age.

As for the contrasting trends between boys and girls according to age, see the discussion of Figure
204.

Figure 201 illustrates the correlations between the scores for the linguistic variables and the total
bilingual score index. The variables are arranged according to the strength of correlation, from
the most noteworthy positive correlative values (with the total score index), to the variables with
weaker correlations, and then to the variables with a negative correlative value. The phonetics of
r, initial mutations and comparative adjective are the most noteworthy correlations in the figure
(the three variables furthest left in Figure 201).

B English
B irish {comp.)
W Irish (total)

Figure 201 Correlations between variables and bilingual score index in order of highest positive to lowest negative
values.
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Itis interesting to note the number of English-language variables which have a negative correlation
with the total bilingual score index (to the right in Figure 201). This means that English capability
decreases in these variables as the achievement in the bilingual index increases. This is a result or
an indication of bilingual conflict or bilingual disadvantage (i.e. English achievement against (Irish
achievement and therefore against) bilingual ability).

Figure 202 gives another perspective on the relative disadvantage in the Irish-language score in
comparison with the English-language score. Figure 202 compares the scores of the 25 highest-
scoring pupils on the total Irish index with the scores of the 25 lowest-scoring pupils on the English
index (the next 25 pairs of pupils are not included in the comparative distribution here because
they follow the same trend established on the right side of the figure, i.e. English score increases
as Irish score decreases). The three top scores of pupils in Irish are higher than the three lowest
scores of pupils in English. The remaining pupils at the lower end of the English scoring have a
better result than the best scorers in Irish.?°

e

= English scose
s Tartal Irish score

Figure 202 Highest pupil scores in total Irish score in comparison with lowest pupil scores in English score.

9.3 Sociology of bilingual ability

In this research, the three most important benchmarks of language ability provided are: the
English score, the total Irish score and the total bilingual score index. It is possible to investigate
the sociological characteristics of the pupils (i.e. gender, age, academic ability, exposure to
television and ratio of Irish speakers at school) according to these three measures. Because there
are 50 subjects in total it is possible to divide them equally into quintiles on a continuum of ability
(from the highest level of ability to the lowest). Table 42 displays a classification of five distinct
speaker subgroups in decreasing order from the highest scoring group (Column I) to the lowest
scoring group (Column V). Ten pupils are included in each of the subgroups based on the three
measures: the bilingual index (the top large row in Table 42), as well as the Irish score (the middle
large row in Table 42) and the English score (the bottom large row in Table 42). For instance,
therefore, the row containing data from the bilingual score index displays in Column I: the number
of boys (and therefore, number of girls = 10 - number of boys); the average age; average academic
ability; and average exposure to television for the ten pupils whose scores were the highest on the
bilingual score index. Similarly, the row based on total Irish score shows in Column I: the number
of boys; the average age; average academic ability; and average exposure to television for the ten
pupils whose scores were the highest in Irish. Or in Column V, for example, the row based on the
English score displays: the number of boys; the average age; average academic ability; and average

20 Figure 202 contains the same data as displayed in Figure 198 but it is arranged contrastively and in a different order.
From Figure 198, one can ascertain the three pupils with the highest Irish score (over 80, on the blue line) and the
three pupils with the lowest English score (under 80, on the red line). Figure 198 contains the aligned Irish and
English and bilingual results for the same 50 pupils. In Figure 202, however, the contrastive data of 25 pupil-pairs
is presented. For instance, on the far left hand side of Figure 202 (data point 1) the Irish score of pupil B10b (from
Figure 198) is contrasted with the English score of pupil BO8b (from Figure 198). Therefore in Figure 198, the data of
the same pupil is ranked together whereas in Figure 202 the data for different students are contrasted, i.e. the highest
scorers in Irish in contrast with the lowest scorers in English.
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exposure to television for the ten pupils whose scores were the lowest in English. No group of ten
pupils (Columns I-V) is the same in any of the three rows (‘Bilingual’, ‘Irish’, ‘English’) or in any
given column.

1 | o | m | v | v

Boys 7 5 7 4 3
biil;(r)l;ial Age 9.8 107 10.0 9.7 8.5
: Academic ability 3.7 3.7 4.0 3.3 3.3

score index

Exposure to TV 3.0 3.2 3.7 3.5 3.3

Boys 5 6 7 4 4
: Age 10.1 10.8 10.1 9.6 8.1
| pendeaeaiing | 4l 3.8 3.5 3.3 3.3
Exposure to TV 2.9 3.4 3.5 3.3 3.6

Boys 6 5 5 4 6
English Age 10.3 9.6 10.5 9.9 8.4
Academic ability 3.8 4.4 3.6 3.2 3.0
Exposure to TV 3.1 3.6 3.3 3.3 3.4

Table 42 Ranked speaker results according to three measures of ability, in descending order, in subgroups of ten.

With regard to the bilingual score index in Table 42, there are seven boys in the group of ten with
the highestlevel of bilingual ability (and therefore three girls in the same group); there are five boys
in subgroup II, seven boys in subgroup IlII, four boys in subgroup IV and three boys in subgroup
V. This results in a decreasing ratio of boys as the bilingual score index decreases. Similarly, the
average age by bilingual score index decreases from subgroup I (9.8) to subgroup V (8.5).

Figure 203 illustrates the relation of the subgroup in Column I (highest scores) with the subgroup
in Column V (lowest scores) from Table 42 according to the four sociological characteristics
(shown in the four subdiagrams: Number of boys, i.e. gender; Age; Academic ability; Exposure
to television). Therefore, ‘highest’ and ‘lowest’ in Figure 203 refer to Column I and Column V
respectively in Table 42.

6 4

10

3 W Total bilingual score Index

4 4 34 W Irish [total)

a- W English
24 24

g .
[ 1 1l 7 | J 14 21

highest lawest highast ) lowast highest lowest highest lomedt
Number of boys Age Academic ability Exposure to television

Figure 203 Ranked pupils according to three measures of ability in two subgroups: the highest-scoring ten pupils
compared with the lowest-scoring ten.

The following are the most noteworthy points illustrated in Figure 203 (starting from the
subdiagram on the left and working to the right through the four subdiagrams):

1. Number of boys: There are more boys in the highest scoring group on the bilingual index
and fewer in the lowest scoring, so girls are more represented in the lowest-scoring group.
From the perspective of gender, if the three higher-scoring groups on the bilingual index
are compared with the two lower-scoring groups on the bilingual index, the following ratio
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of boys is observed: (subgroup I-1II) 19/30 : 7/20 (subgroup IV-V), i.e. 19 : 7. In other
words, boys make up 63% of the higher-achieving sample (in subgroups I-III) while boys
make up 35% of the lower-achieving sample (in subgroups IV-V).

2. Age: The largest gap between groups on the chart is found under Age. This sociological
feature occurs often with positive correlation for linguistic achievement in the results of
this report.

3. Academic ability: There is a positive relation between academic ability and linguistic
achievement, i.e. the three highest-scoring subgroups on the bilingual score index and the
language scores (Column I, Table 42) show higher academic ability than most of the other
subgroups (in particular Columns II1-V, Table 42).

4. Exposure to television: The exposure to television is higher for the lowest-scoring ten on
the bilingual score index and the language scores. The Irish score exhibits the greatest gap
between groups; the lowest exposure is associated with the highest Irish score and the
highest exposure to television is associated with the lowest Irish score.

Points 2-4 correspond to international sociolinguistic research results in general, i.e. (2 and 3)
an increase in linguistic achievement is found in line with age and academic ability, and (4) in
some of the sociolinguistic literature a decrease in linguistic achievement is found with greater
exposure to television. On the other hand, the opposite is often noted for point 1 in the general
sociolinguistic research, i.e. girls normally exhibit greater linguistic achievement than boys. In the
case of threatened minority languages, however, men often exhibit greater ability and functionality
in the minority language (although in societies where women are in general more isolated from
majority-language networks than men, women often attain higher minority language ability).

This interpretation of the four sociological features corresponds to the correlations between these
features and the score index, i.e. gender (-0.264, a negative value since boys were taken as the
base for the series), age (0.319), academic ability (0.194), and exposure to television (0.155). This
also tallies with the correlations found when each linguistic variable is analysed separately by
sociological variable. High correlations are noted especially with age (e.g. Comparative adjective
Irish [0.558], Number of lemmata Irish [0.477], Plural noun Irish [0.475], i.e. achievement in Irish
variables increases in line with age) and with academic ability (e.g. irregular verb English [0.454],
variety of L1 discourse markers in Irish conversation [0.400]; see Aguisin E).

9.3.1 Gender (and age) with bilingual ability

Figure 204 illustrates the difference between the distribution of girls’ and boys’ scores on the total
bilingual score index. If the children exhibited a balanced ability in the two languages they would
be distributed close to the centre of the x-axis (0 sigma). It is clear from the figure that the apex is
higher, and closer to 0, the value of balanced bilingualism, in the series of boys’ scores (blue). This
is another indication of female disadvantage in the data with regard to bilingual achievement.
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Figure 204 Histogram of the total score index disaggregated by gender.

Figure 205 illustrates the score index by two sociological variables, gender and age, which are
noticeably correlated.

Figure 205 Distribution of the pupils’ bilingual score index by sex and age.

Itis evident that there is no noteworthy change to the bilingual ability of the boys according to age,
but there is very clear rise in the trend line of the data curve of the girls. It is interesting to note,
however, that the measured score index for boys peaks at eight years of age, which then drops
continuously to age 12.

A more detailed illustration of the reason behind this difference can be reached by considering the
Irish scores and English scores when disaggregated by the same sociological variables (age and
gender). In Figure 206, to simplify the presentation, the subject results were divided into three
groups of equal membership: Age group I (17 pupils) consisting of children between 7 and 9 years
old, Age group II (17 pupils) consisting of children aged 10 years, and Age group III (16 pupils)
consisting of children aged 11 and 12 years. At the bottom of Figure 206 it is clear that the trend
lines for the blue curves are parallel. Thus, the trend lines for the boys’ and the girls’ Irish scores
are parallel. A parallel rate of improvement is noted in their Irish as age increases, for both boys
and girls. The trend lines are different, however, for the English scores of boys and girls (trend lines
for the red curves at the top of Figure 206). At the youngest age group there is a large difference
between girls’ and boys’ ability in English. Ability in English is higher for girls and this does not
vary with age. The level of English ability is greater for older boys, with the ability of the oldest
age group approaching that of the girls. The bilingual ability of boys does not vary noticeably with
age because of the improvement in their levels of ability in both Irish and English according to age.
There is a noteworthy rise in the bilingual ability for the older girls due to the older girls’ greater
ability in Irish (while their English ability is at a similar level for all ages).
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Figure 206 Distribution of Irish and English scores for girls and boys divided into three equal age groups.

Given these interesting plots, a study was made of the relationship between pupils’ gender and
language scores in each language separately. No statistically significant effect of Gender was found,
either on Irish scores or on English scores. The above tests were conducted in a general linear
model that included Age, so that the effect of Age was essentially adjusted for (removed) in the
assessment of the pupils’ gender effect. The interaction between gender and age in the Irish scores
was also included in the model. No statistically significant value to the interaction between gender
and age in the Irish scores of the pupils was found. In the general linear model, the effect of the
Total Irish Score on the interaction between gender and age (gender x age) was not statistically
significant (p-value = 0.399).

9.3.2 Age and linguistic achievement

This section addresses the relation between age and linguistic achievement. It is important to
investigate any evidence of change in linguistic outcomes according to pupils’ ages. It would
be expected that children’s linguistic functionality would improve as they develop and mature.
The evidence in this study is, however, based on apparent time data (i.e. different age groups
assessed at the same time) rather than real time data (i.e. a panel of children assessed at different
times during their youth). In this study, nonetheless, the older the child, the higher their general
linguistic achievement in both Irish and English. This section presents descriptive statistics as well
as statistical tests on the significance of the correlation between the sociological variable age and
linguistic variables. The descriptive statistics show that age is a noteworthy and stable variable,
positively associated with linguistic achievement (in both languages). The statistical tests of
significance associated with the two languages independent of each other show a significant age-
related effect for each language.?!

2 In modelling language scores, one variable that has a significant effect in all analyses is the percentage of Irish
speakers. Our analyses were conducted by using a general linear model approach since this includes regression and
analysis of variance models (regression is the case where all input variables are quantitative, and analysis of variance
models are those for which all input variables are qualitative; by introduction of indicator variables to the model, it
is possible to use a regression approach for both quantitative and qualitative variables, and in effect this is what the
general linear model approach does). Towards choosing a parsimonious model we found that the variable Percentage
of Irish speakers must be included and also the age of the speaker. All other input variables can be dropped, although
future researchers may wish to explore in more depth the variable Academic ability since it was ‘close’ to being
significant (p-value = 0.052). When analysis is carried out according to the general linear model of the Total Irish
score index (including the two variables Proportion of Irish speakers and Age), two significant p-value results are
found: a p-value of 0.000 for the Proportion of active speakers variable and a p-value of 0.032 for the Age variable.
If the statistical analysis is run based on the Bilingual score index (including the three variables Age, Academic
ability, Gender), excluding the variable Proportion of Irish speakers, the values associated with the other sociological
variables are as follows: Age 0.031; Academic ability 0.052; Gender 0.120. Age is the variable with the most significant
p-value here, which tallies with the descriptive statistics (Caibidil 5). No significant association with the sociological
variable Exposure to television was found, and it was therefore excluded from the analysis.
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In order to give a summary measure of achievement in each language, the linguistic score of each
pupil on each variable was transformed into a z-score.? Note that the z-scores for the pupils in each
linguistic variable for a given language will form a set of numbers that has mean 0 and standard
deviation 1. For each pupil the z-scores obtained in each linguistic variable for each language are
then averaged across all the linguistic variables to produce an overall score for each student in
each language. These averages will also be centred at 0; if a student does well in a language, the
average of his or her z-scores across the linguistic variables will be large and positive, whereas it
will be far below 0 if the student’s overall score for that language is poor. Thus, for example, a high
average score for a pupil in a given language is an indication of higher ability in that language. It is
of interest to see how a student’s composite score (i.e. the average of the student’s z-scores) varies
with the student’s age. Figure 207 displays the relation between the age of the children, from 7 to
12 years old, and their composite z-scores of the comparable linguistic variables in Irish.
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Figure 207 Scattergram of Age and composite z-scores of comparable linguistic variables in Irish, with associated linear
regression line fit.

It is clear from the trend line in Figure 207 that the z-scores increase in line with the age of the
child: their Irish improves according to their age. A high level of statistical significance is associated
with this rise in z-scores (p-value = 0.003).

Figure 208 illustrates the relation between the age of the children and the composite z-scores for
the comparable linguistic variables in English.

22 The z-score associated with a given student’s mark is the number of standard deviations that the student’s score is
away from the group mean. It is useful for indicating the score of a person relative to the group as a whole and is also
useful for comparing a person’s scores in various tests (the student performs best in the test for which he or she gets
the highest z-score, not necessarily in the test in which he or she gets the highest score).
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Figure 208 Scattergram of Age and the composite z-scores of comparable linguistic variables in English with associated
trend line.

The trend line in Figure 208 shows that z-scores in English rise as the children’s age increases,
thus their English improves according to their age. Again, a high level of statistical significance is
associated with this rise in z-scores (p-value = 0.001). Therefore, to conclude this section, it can be
stated that there is strong evidence of improvement in both languages according as age increases.

9.3.3 Proportion of Irish speakers at school and Irish / bilingual ability

In this section, we address the positive relation between the proportion of Irish speakers in a given
school and bilingual ability (ability in Irish in particular). When the English scores, the Irish scores
and the bilingual score index are analysed, the achievement of the different schools participating
in the study can be ranked from the school with the highest scores in Irish to the school with the
lowest scores in Irish. They can also be ranked from the school with the highest bilingual score
indices to the school with the lowest bilingual score indices. The schools appear in almost the
same order in both sets of rankings. Figure 209 illustrates the distribution of schools in descending
order on the bilingual score index. The four highest schools in the bilingual score index are also the
four highest in the Irish score.
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Figure 209 Distribution of the eight schools in descending order on the bilingual score index.



9.4 Conclusion

Information was obtained from teachers and other educational professionals in the community
regarding the number of active speakers of Irish (i.e. Irish speakers) in almost all of the school
classes from which the subjects recorded for this study were drawn. The proportion, from the
sampled classes, for each school was obtained by adding the numbers from relevant classes
together, and the data bars in Figure 209 represent the proportion of active Irish speakers for
the sampled classes in each school. For the four schools with the highest results on the bilingual
index, the proportion of Irish speakers is much higher than the four schools with the lowest
results on the bilingual score index. The average proportion of Irish speakers in the four schools
with the highest results on the index is 86%; in contrast, the average proportion of Irish speakers
in the four schools with the lowest results on the index is 46%. Alternatively, one can state that
there is a proportion of 14% English speakers in the four highest schools on the bilingual score
index; in contrast, there is a proportion of 54% English speakers in the four schools lowest on the
bilingual score index. The difference in bilingual score index is striking: the highest four schools
have double the bilingual score index of the four lowest schools. This evidence therefore shows a
negative relation between a high level of English speakers in a school and both Irish and bilingual
achievement.

A relation is evident, therefore, between school socialisation in the Irish language and ability in
Irish, and hence bilingual ability. Although parental levels of use of Irish is reported as similar for
each of the families of the pupils who were recorded from each of the eight schools participating
in this research, the transfer of Irish is better achieved in a context where a high number of
families (86% on average, here, according to the proportion of Irish speakers) speaks or ‘transfers’
exclusively Irish to their children. Even in the context, however, of a relatively high proportion of
socialisation in Irish, English scores are higher than Irish scores.?

There is no noticeable relation between the level of Irish-language socialisation at school and
ability in English. Ability in English is static between all schools. This indicates a consistency of
acquisition of the majority language, independent of the level of ability of the minority language.
This phenomenon in minority bilingualism is frequently reported in the international research:
the majority language is acquired fully or ‘effortlessly’ and its acquisition is not dependent on
the minority language acquisition. (Since bilingual acquisition is normally unbalanced, the
nonproblematic acquisition of the majority language might be taken as diagnostic for reduced
acquisition in the minority language or of impending death of the minority language. In short,
the evidence of this report and of international research suggests: if a child cannot but acquire the
majority language completely, a child cannot acquire the minority language completely.)

There is a clear positive relation in the trend line in Figure 210 between the proportion of active
speakers of Irish (i.e. Irish speakers) and the total Irish score of the individual pupils (red dots) in
each of the eight schools (eight columns of red dots).

23 Concerning the school with the lowest score on the index, the sample was highly skewed for gender. There were more
girls than boys in this school.
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Figure 210 Total Irish score of the pupils in the eight schools in comparison with the proportion of active Irish speakers.

This shows that the Irish scores are higher for pupils attending schools with a higher level of Irish
speakers. An analysis of the relation between the Total Irish score and the Proportion of Irish
speakers showed a highly significant effect (p-value = 0.000+). This effect persisted when Age
was added to the model. In the analysis of the effect of the proportion of Irish speakers on English
scores, no significance was found (p-value 0.846).

9.4 Conclusion

A summary and conclusion of this chapter, especially concerning the imbalance in ability found
throughout this study, is given at the beginning of Chapter 10.
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Concluidi agus moltai

Sa chaibidil seo tugaimid concliidi agus moltai maidir leis na dushlain agus na fadhbanna a
leagamar amach sa saothar seo, ach go hairithe fadhbanna sealbhaithe i leith na Gaeilge mar
mhionteanga a tugadh chun solais i gCaibidil 9. Pléimid i dtosach an comhthéacs ginearalta
ndisiunta agus idirndisitnta inar féidir na moltai seo a shuiomh. Luaitear an céras stait, an pobal
agus na daltaf agus bonn tuisceana an chérais reatha oideachais. Pléimid an ga a bheadh le céras
nua oideachais a thégdil ar bhunsraith athnuachan phobail. Laithritear na munlai féideartha
oideachais agus cdras patrunacht scolaiochta do mhunla ar leith, maille le moltai i dtaobh feidhm a
thabhairt do ch6ras mionteangach breisitheach. Ar deireadh t4 teacht ar mholtai maidir le taighde
breise agus taighde tacaiochta.

10.1 Buntaiste an Bhéarla ar an nGaeilge

Ta tuairisc sa taighde seo ar chumas ginearalta nios isle sa Ghaeilge a bheith ag na daltai le hais
a gcumais sa Bhéarla. Nuair a chuirtear cumas iomlan sa Ghaeilge i gcomparaid leis an gcumas
sa Bhéarla, tri mhodh scérala, td gach paiste ceannasach sa Bhéarla (ach go bhfuil beirt acu
measartha cothrom; Cairt 198). Sna gnéithe teangeolaiochta inchomparaide a scagamar bhi
céimheas ag an mBéarla ar an nGaeilge de 7 : 3 (.i. t4 cumas nios fearr sa Bhéarla i gcas seacht
dtascaire, agus cumas nios fearr sa Ghaeilge i gcas tri thascaire).?* Tuairisciodh chomh maith 15%
de mheandifriocht chumais idir cumas an Bhéarla agus cumas na Gaeilge i measc na ndaltaf ar fad,
agus ta an mibhuntaiste ar thaobh na Gaeilge de i gcas gach dalta.

[s féidir an buntaiste Béarla ata acu ina gcumas datheangach a shonru ar an gcaoi seo a leanas:
e sastor focal
¢ sachédmheascadh feidhmiuil

¢ sachruinneas gramadai i gcarsai deilbhiochta agus comhréire (ach amhain sa chlaoninsint
6 thaobh aimsire de)

¢ sachruinneas foghraiochta
¢ inionramhail na réimsi séimeantaice agus pragmataice agus i dtaobh stadanna miliofachta.

[s féidir an mibhuntaiste Gaeilge ata acu ina gcumas datheangach a shonrt ar a mhalairt de chaoi:

e sastor focal
e sa chodmheascadh feidhmiuil

¢ sachruinneas gramadai i gcarsai deilbhiochta agus comhréire (ach amhain sa chlaoninsint
6 thaobh aimsire de)

¢ sachruinneas foghraiochta

¢ inionramhail na réimsi séimeantaice agus pragmataice agus i dtaobh stadanna miliofachta.

24 De réir: Lion leamai, Aidiacht bhreischéime, Claoninsint (comhréir), Réamhfhocal, Marcéiri diosctrsa, Stadanna,
Focail bhearnaithe (.i. X7, Béarla buntdisteach) : Claoninsint (aimsir), Liofacht lion focal, Débartail (.i. x3, Gaeilge
buntaisteach).
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[s féidir an buntaiste Gaeilge ata acu ina gcumas datheangach a shonrt mar seo:

¢ lion focal agus siollai dobartaiola ina gcuid liofachta.

Go hachomair, is m6 an liofacht ata ag na daltaf sa Ghaeilge na sa Bhéarla ach is mé an cruinneas
agus an acmhainneacht ata acu sa Bhéarla na sa Ghaeilge.?

Mar a phléamar i bhFochaibidil 1.2 maidir leis an datheangachas go coitianta, l1éiritear sa taighde
seo go sonrach go bhfuil cumas éagothrom ag formhdér moér na ndaltai datheangacha ina dha
dteanga. An datheangachas éagothrom n6 an datheangachas ceannasach an gnas. Is é an Béarla
a dteanga cheannasach 6 tharla gurb é an teanga is cumasai acu é. Is i an Ghaeilge an teanga is
laige n6 an teanga lag ata ag formhdr na ndaltai. T4 eiseamlair shoiléir i gceist den datheangachas
ceannasach i gcas na mortheanga agus den datheangachas dealaitheach i gcas na mionteanga. Is
14 go mor cumas na bpaisti sa Ghaeilge nd an cumas a bheadh ag cainteoir aonteangach, agus is
féidir Gaeilge laghdaithe a thabhairt ar Ghaeilge na ndaltai. Is mé an tionchar teangeolaiochta a
imrionn a dteanga cheannasach, an Béarla, ar a dteanga lag, an Ghaeilge, na an tionchar a imrionn
an Ghaeilge ar a gcuid Béarla. O thaobh na teangeolaiochta foirmitila de, is sa teanga is m6é cumas
atd acu, an Béarla, is fearr a fheidhmionn formhér na ndaltai. Féach an 1éaraid thios.

An Datheangachas Eagothrom
Teanga cheannasaithe Teanga cheannasach

Cumas sz

Ghaeilge Cumas sa

Bheéarla

Feidhm
phriomhuil

Mionteangachas

Mortheangachas

10.1.1 Comhthéacs gineardalta naisiunta agus idirndaisianta

Suirbhé ar thoradh teangeolaiochta an tsealbhaithe seachas suirbhé oideachais at4 sa staidéar seo.
Is i gcomhthéacs an chorais reatha ata na torthai seo 4 mbaint amach. An cumas datheangach ata
léirithe sna torthai eascraionn sé as na deiseanna agus na feidhmeanna éagstla séisialta maidir le
hionchur, le hionghlacadh agus le haschur teangeolaiochta sa teaghlach, sa phobal, sa scolaiocht
agus in idirchaidreamh medanaithe na nuatheicneolaiochta.

Is lion le haireamh ar féidir a thabhairt de thagairti acadula chun léargais sochtheangeolaiochta
naisiunta agus idirnaisiinta a fhail ar phroisis éagstla dhatheangacha agus aistrid teanga. Tugtar
sleachta roghnaithe anseo sios d’fhianaise agus de choncluidi as an 1éann idirnaisiinta a thagann
bonn ar aon le concluaidi an staidéir seo.

%5 Is docha go bhfaighfi macasamhail na dtorthai seo i gCatagdir A i nGaeltachtafi eile.
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Sealbhu datheangach

‘... longitudinal studies show that pre-school bilingual children who speak a minority language run the
risk of developing incomplete proficiency in the minority language as a result of intense contact with
the majority language and reduced exposure and use of the minority language. Very often, minority
language-speaking children do not reach age-appropriate levels of morphological development. This
raises the question of whether incomplete acquisition in bilingual children is also severe in other
aspects of syntax and its interfaces with other domains’ (Montrul 2008: 117).

‘Although balanced proficiency (with native-like command of two languages) is a possible outcome
of bilingualism, it is indeed very rare ... The reality is that most bilinguals are linguistically unbalanced,
both functionally (in their language use) and representationally (in their linguistic knowledge).
Bilingual speakers typically possess a stronger and a weaker language ... the relative strength of the
two languages fluctuates along the lifespan depending on a variety of factors, such as age and order
of acquisition, as well as what language is most often used and preferred in the community (i.e., the
sociolinguistic status of the languages as majority or minority languages), and the contexts for use of
each language (home, church, school, work, etc.)” (Montrul 2008: 18).

I suggest somewhere between ages 8 and 10 as an approximate time when the possibility of achieving
native-like attainment in the L2, and of undergoing significant attrition in the L1, become less likely’
(Montrul 2008: 24).

‘Since bilinguals’ time and experience in context with each of their languages is by definition more
limited than that of their monolingual peers, because a bilingual’s experience is divided between two
languages, it appears to take them longer to gain the ‘critical mass’ of input data to acquire structures
and to be able to draw out the relevant grammatical generalizations governing their use’ (Gathercole
agus Thomas 2009: 214).

‘... an indigenous minority language that is spoken by a much smaller subset of the population might
be even more susceptible to imperfect learning than we have observed here for Welsh. This is because
if a language is spoken by a much smaller percentage of the overall population, children’s exposure
is likely to be even more sporadic and scattered than in a case like that of Welsh’ (Gathercole agus
Thomas 2009: 233).

‘In Wales, for example, the above research suggests that the “optimal” learning pattern might be, if
the parents speak Welsh, to expose children to only Welsh at home’ (Gathercole agus Thomas 2009:
233).

‘... it appears to be harder for a child to learn Spanish than English, even within the Spanish-speaking
communities of Miami’ (Pearson ez al. 1997: 47, (féach freisin Pearson 2009)).

‘... it appears that, when bilingual children hear less of the minority language than they do of the
majority language, parents may have to compensate for the difference with more active language
teaching strategies than are normally associated with first language acquisition’ (Pearson ef a/ 1997:

56).

‘Having half-Spanish in the home does not appear sufficient for most children to develop an
acceptable level of expressive language nor literacy in Spanish (excepting phonics) without explicit
teaching, as in two-way schools. ... that in an English-dominant society, maximal Spanish exposure is
needed to maintain the most balanced bilingualism, provided that threshold English exposure is also
achieved’ (Eilers ¢z al. 2006: 83—4).

“The decline in Spanish in these data ... does not appear to be so directly related to gains in English
and vice versa. ... When parents and grandparents insist that children use the minority language in
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daily discourse, proficiency improves. Homes that allow English to replace Spanish in a growing
number of familial contexts lose Spanish without a notable boost to English’ (Eilers ez a/. 2006: 87-8).

‘The findings suggest that the change and deterioration of the L1 which may be witnessed among
migrant populations may be determined by two opposite poles: speakers who do not use their L1 at
all may experience some degree of ‘atrophy’, while those who live in a bilingual migrant community
where L1 and L2 are used frequently alongside each other and mixed to some degree may find
themselves sharing in a language with accelerated signs of contact-induced change’ (Schmid 2011:
171).

Cuinsi sochaiocha

‘Thus, though the children learned to speak French in a primarily French-speaking home environment,
they are now reaching the point in the lifecycle (adolescence) where their propensity to speak French
in the home seems to be determined primarily by their external social environments. The family
is important for the social transmission of a language, but it is society, in the broadest sense, that
determines whether or not it will be spoken’ (Caldas ¢ a/. 2000: 377).

‘... three major factors that contribute to language maintenance or loss: (1) parents’ commitment to
the heritage language, (2) the size and commitment of the immigrant language group, and (3) the
openness of the host community to the arrival of the immigrants and to a multicultural ideal’ (Eilers
et al. 20006: 68).

‘The way in which under-users speak the language of their community is a disquieting sign of the
danger to which it is exposed and, in the most advanced cases, a clear announcement of its imminent
demise. ... Having acquired superior competence in the dominant language, under-users introduce a
considerable numbers of words borrowed from that language into their discourse in the dominated
language. Consequently, these words are integrated into the lexical inventory, and pass from chance
discourse into the workings of the system. At the same time, native words, which imported words
make redundant, begin to disappear’ (Hagege 2009: 80, 89).

‘The bottom line for successful bilingualism is whether one uses two languages consistently, and the
bottom line for developing two languages is the presence of long-term consistent exposure to two
languages’ (Eilers ez a/. 2006: 71).

Foras oideachais

‘In some bilingual learning situations the initial difficulty is quickly overcome and the bilingual child
rapidly learns to both understand and communicate in the second language at no cost to his native
language. ... However, in bilingual learning situations where the child fails to overcome difficulties
in coping with two languages the research evidence suggest that his bilingual learning experiences
might have a negative effect on his cognitive functioning, at least in so far as this functioning involves
language. Continued difficulties with language over a prolonged period of time are likely to mean that
a bilingual child’s interaction with an increasingly symbolic environment will not optimally promote
his cognitive and academic progress’ (Cummins 2001: 41).

‘All of these studies together provide a picture showing that level of exposure to Welsh gives the child
the early advantage in learning the structure in question. Thus children who come from OWH [Only-
Welsh Homes] homes typically outperform, at an early age, their WEH [Welsh-English Homes] peers
[...]. Similarly, children from OWS [Only-Welsh Schools] schools typically outperform their WES
[Welsh-English Schools] peers’ (Gathercole agus Thomas 2009: 224).
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10.1.2 Prainn maidir le cur i bhfeidhm moltai sa chomhthéacs casta seo
[ dtorthai an staidéir seo, agus i bhfoilseachdin eile, 1éiritear a dhonacht is ata sealbhud na Gaeilge
sa ghltin 6g reatha. T4 an 1éiriu ar leibhéal na gnéthachtala teanga 6 thaobh na Gaeilge de ag teacht

leis an léiriul ar éigeandail teanga, 6 thaobh na sochtheangeolaiochta de, a tugadh chun solais san
SCT (2007).

Fit sna ceantair ina bhfaightear an léiriu is airde ar lion na gcainteoiri baile Gaeilge, .i. Catagoir A,
nil an acmhainn choiteann ag an bpobal, an cotht ba gha chun an teanga a sholathar don aos 6gle
go mbainfeadh an t-aos 6g sealbhti iomlan amach sa Ghaeilge. Is é is cionsiocair leis an bprdiseas
laghdaithe teanga i measc dalai eile sa Ghaeltacht na:

¢ inghlacthacht fthorlamhas chultir an Bhéarla
¢ an creimeadh leantnach ar dhlis na gcainteoiri Gaeilge i gceantair thraidisiiinta na Gaeilge
¢ athruithe i gcinedl an ionchuir theanga a chloiseann an ghltin 6g

¢ athruitheigcineal na Gaeilge alabhraitear a bhfuil lorg na teagmhala teanga leis an mBéarla
le sonrt air

¢ cungu ar réimsi agus ar fheidhmeanna na Gaeilge ina cuid réimsf traidisiinta

¢ athruithe i ndeiseanna an ionghlactha sa sealbht agus i ndeiseanna an aschuir chumarsaide
sa Ghaeilge (fheidhmiil, aonteangach)

¢ acmhainn theoranta ag na forais tacaiochta phobail agus oideachais chun na himpleachtai
a bhaineann leis na hathruithe a bhainistia

o forlamhas nésmhaireachtai na mértheanga i gcleachtais shoisialta na gliine o6ige.

Is bonn easnamhach atd faoin gcur chuige reatha san oideachas Gaeilge né san oideachas
datheangach sa Ghaeltacht agus is léir go bhfuil ga le straitéisi agus cleachtais in aghaidh easpa
feidhme na Gaeilge, easpa feidhme ata 4 leathadh sna pobail Ghaeilge agus sna forais Ghaeilge sa
Ghaeltacht. Direofar anseo ar chas na scolaiochta go hairithe.

I bpobail mhionteanga bionn claonadh laidir na firici ditltacha a shéanadh né neamhaird a
thabhairt ar a n-impleachtai. Ni mér do lucht polasai an laincis sin a sheachaint mas mian leo leas
a bhaint as faisnéis an staidéir seo le bonn nios tairgidla a chur faoin gcur chuige maidir lena bhfuil
fagtha den Ghaeltacht 6 thaobh fhéinitilacht na Gaeilge de.

I ngeall ar a thréine agus a thromchuisi is atd creimeadh 4 dhéanamh ar chleachtais shoisialta
na Gaeilge sna ceantair Ghaeltachta is tdbhachtach nach gcuirfi am, fuinneamh agus acmhainni
institiiide amu ag iarraidh na firici agus an taithi fhirinneach a sheachaint.

Ta riachtanais scolaiochta ag foghlaimeoiri Gaeilge, dar ndéigh, ach ni hionann na modhanna oibre
oideachais a fheileann d’fhoghlaimeoiri agus na modhanna ata de dhith ar chainteoiri ddchais
agus ar mhionteang6iri ddchais i gcas na Gaeilge de. Mar shampla, ni chaitear le cainteoiri duchais
Béarla sa Ghalltacht ar nés gur foghlaimeoiri Béarla iad. Is treisii ata sa choras oideachais ar an
acmhainn duchais atd ag na cainteoir{ dichais Béarla sa Ghalltacht murab ionann agus cas na
nGaeilgeoiri sa Ghaeltacht. Ni mér a bheith san airdeall, mar sin, go bhfuil aghaidh le tabhairt ar
riachtanais na gcainteoiri diichais Gaeilge ar an mbonn go bhfuil riachtanais shainiula ar leith acu
nach ga gurb ionann iad agus riachtanais na bhfoghlaimeoiri scoile Gaeilge.

Le bonn iontaofa Gaeilge, nd go deimhin, datheangach a chur faoi chur chuige an chérais sa
Ghaeltacht, ni rogha réaduil straitéise é an status quo i gcas an oideachais. TA dha mhér-impleacht
ag diotht na Gaeltachta don tir ar fad. Beidh deireadh leis an bhféinitilacht Ghaelach bheo, le
pobal na Gaeltachta agus le hoidhreacht bheo na nGael. Fagfaidh sin deireadh leis an bhfoinse
réalaioch shoisialta agus thireolaiochtuil don Ghaelachas sa tionscadal cultirtha agus ndisiunta,
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agus deireadh leis an nGaeltacht mar eiseamlair athshealbhaithe don fhéinidlacht Ghaelach. Beidh
an céras athshealbhaithe i gcorais oideachais na hEireann faoi mhibhuntaiste 6n réamhscolafocht
go dtf an trit leibhéal. Mar shampla praiticidil amhdin, beidh deacracht oilitiint oiridnach a chur
ar abhair oidi gan taithi shéisialta sa Ghaeltacht. Molaimid anseo sios leasuithe le feabhas a chur
ar an gcoéras reatha.

10.2 An coéras Stait, an pobal agus na daltai

Maionn O Curnain (2007, 2009, 2012) go bhfuil laghdu ag teacht ar acmhainn shealbhaithe Gaeilge
i measc na gcainteoiri 6 na 19601 i leith agus go bhfuil an préiseas laghdaithe sin ag teacht i dtreis
6 shin i leith. FAgann sin go bhfuil an cumas Gaeilge 4 laghdu go leantinach i measc tuismitheoiri
agus sa dream a bhfuil idaras acu ar an 6ige, .i. muinteoiri, gaolta agus cairde na muintire. Is sa
ghliin is 6ige ata an Ghaeilge is laghdaithe sa phroéiseas leantnach seo, gliin i ndiaidh gldine.
Is éard ata a léiriu i dtorthai an taighde seo maidir leis an ngliin is éige: ceann chointeandid
an mheatha reatha né ceann chointeandid mhibhuntaiste an mhionteangachais. Da bhrfi sin, is
proéiseas é seo a thosaigh sa Ghaeltacht nua-aoiseach leathchéad bliain 6 shin ar a dheireanai. T3,
mar shampla, aonchinealachas stil na cainte sa Ghaeilge agus an chaint chddmheasctha coitianta
i ngldin na tuismitheoireachta agus sa ghliin mhednaosta. Ta éifeacht mhér aige seo ar chumas
agus feidhmiulacht na gliiine ata ag teacht in inmhe faoi lathair.

Chomh maith le deacracht i leith an chumais ta leochaileacht 6 thaobh na ceannaireachta de,
cuinse ata coitianta i gcomhthéacs pobal mionteanga mar go n-éileodh ceannairi gniomhartha
dushlanacha ar an bpobal. Teastaionn bonn tactiil pobail a bheith ann le go mbeidh feidhm agus
rath ar fhorais tacaiochta sa phobal.

Ta an coéras oideachais ag feidhmit i gcomhthéacs pobail nach bhfuil ag éiri leo sealbhti iomlan a
bhaint amach sa mhionteanga. Fabht eile is ea an easpa ceannaireachta ar son na Gaeilge a thugann
coras an Stait uile don phobal a bhfuil sé ag feidhmit ar a son. | measc aidhmeanna an staidéir seo,
tdimid ag iarraidh aird a tharraingt ar an nga atd le feabhas a chur ar an mbonn tuisceana i leith
na gcastachtai agus na ndishlan seo. Da dhashlanai da bhfuil an mibhuntaiste Gaeilge ata a 1éirit
sa staidéar seo, is doéigh go mbeadh cumas Gaeilge na ndaltai nios laige f6s murach an solathar
oideachais agus iarrachtaif na scoileanna maidir le cothd na Gaeilge (féach, m.sh., an feabhas a
thagann ar ghnothachtail na ndaltai sa Ghaeilge le hAois, Fochaibidil 9.3.2). Ni miste a mheabhru
gur minic nach labhraionn daoine dga mionteanga ata ag fail bhais né faoi bhagairt ina bpobal
féin de cheal i a shealbhu go hiomlan ((agus de cheal stddas na teanga srl.) Dorian 1981, Kulick
1992, Sherkina-Lieber et al. 2011). Is éisteoiri amhain iad sa mhionchulttr teanga sin, agus figann
sin gur mionteang6iri fulangacha amhain iad. I gcodarsnacht leis na héisteoiri sin, t4 acmhainn
ghniomhach na gcainteoirf dga sa Ghaeltacht nios forbartha: labhraionn formhér na gcainteoiri
laghdaithe an Ghaeilge. Is décha go dtugann an pobal agus an Stat feidhmitlacht agus stadas don
Ghaeilge sa chaoi agus go gcuidionn sin leis na sealbhéiri 6ga labhairt na Gaeilge a fhorbairt. T4
an cumas gniomhach labhartha sa Ghaeilge nios forbartha go ginearalta na cumas fulangach na
tuisceana amhain.

10.3 Bonn tuisceana an chorais reatha oideachais

10.3.1 Tuiscinti ar fheidhmia an chérais

Nior thug an céras oideachais faoi mhunla oideachais a fhorbairt riamh a d’fhéach le hoideachas
sprioctha a chur ar fail do chainteoiri dichais Gaeilge agus a bheadh ag freastal sa dichas sin ar
a bhforas cogneolafochta, acaduil agus intleachtil. Rinne Stat na hEireann failli cheana i moltai a
thug aghaidh ar na ctiinsi sochtheangeolaiochta is bonn leis an mionteangd agus i moltai oideachais
a ghabhfadh i ngleic leo agus a bheadh ag teacht le munla sainithe oideachais sa chéad teanga
lansealbhaithe do mhionteangéiri (féach an easpa cuir i bhfeidhm i leith mholtai Mhic Dhonnacha
et al. 2005, SCT 2007 agus Ui Fhlatharta 2007, tuarascalacha a choimisitinaigh an Stat féin, gan
tracht ar mholtai féinteacha proifisitinta i bhfoilseachain neamhstait i gcaitheamh na mblianta).
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Ni féidir an munla oideachais a bheadh le bunti ar bhonn Gaeilge a bheadh 4 lansealbhu ag paiste
ag tds na scolaiochta, ni féidir sin a chur i bhfeidhm anois i ngeall ar laghad an tsealbhaithe Gaeilge
a chuireann na paisti i gcrich faoi réir na gcuinsi reatha sochtheangeolaiochta agus de bharr nar
oileadh na muinteoiri i gcomhthéacs ina bhfuil an sealbht iomlan teanga de dhith (ar dhaltai agus
ar mhuinteoirf).

Dambeadh munlasainithe oideachais sa chéad teangalansealbhaithe i bhfeidhm do mhionteangdiri
Gaeilge,iscinnte gon-aithneofailaigi sealbhaithe cainteoirilaghdaithe inangnéthachtail oideachais,
sa ghnothachtail oideachais teanga ach go hairithe. De bharr go bhfuil an curaclam Gaeilge ag dirid
ar fhoghlaimeoiri Gaeilge seachas ar chainteoiri diichais Gaeilge, nil an ghnéthachtail dichais a
tomhas sa chéras seo. Féach go ngndthaionn daltai go naisitinta ag an ardleibhéal sna scriduithe
dara leibhéal stait marcanna sa Ghaeilge a bhionn cothrom leis na marcanna sa Bhéarla, sa Teastas
Séisearach, nd nios fearr nd na marcanna sa Bhéarla, san Ardteistiméireacht (tuairiscitear freisin
torthaiinchomparaideigcas na Matamaitice agus an Bhéarlasabhunscoilin Gilleece etal. 2012).Ina
dhiaidh sin féin, 1éiritear i dtaighde Harris et al. (2006) gur shaothraigh na daltai i nGaelscoileanna
scordil nios airde i dtastalacha litearthachta an taighde sin na na daltai i scoileanna Gaeltachta
(Catagoiri A, B agus C de chuid an SCT). B’fhéidir gur 1éirit indireach ata i dtorthafi taighde Harris
et al. ar an nGaeilge laghdaithe i réimse na litearthachta sa Ghaeltacht.

Is € bonn na samhla reatha a bhaineann le cur i bhfeidhm an choérais oideachais sa Ghaeltacht go
bhfuiltear ag iarraidh oideachas a chur ar chainteoiri dichais Gaeilge agus ar chainteoiri ddchais
Béarla araon i gcoras aonadach amhain (agus tri bhithin curaclaim a fheileann foghlaimeoiri dara
teanga don Ghaeilge). Is { an tsamhail reatha go gcothéfaf an cumas datheangach agus an innitilacht
acaduil sa da theanga agus go ndéanfai iarracht go mbeadh an foras pearsanta agus oideachais seo
fréamhaithe i nddchas aitiuil na Gaeltachta.

Is iad seo a leanas na firici sochtheangeolaiochta a bhaineann den sprioc ata ag an tsamhail
oideachais ata ann faoi lathair:

¢ Ta os cionn leath na ndaltai ina gcainteoiri aonteangacha Béarla i dtus na scolaiochta (Mac
Donnacha et al. 2005)

¢ Ta comhghaoliichain dhidltacha idir céimheas Béarléiri i scoil agus an ghnéthachtail
Ghaeilge agus an ghnoéthachtail dhatheangach araon (Fochaibidil 9.3.3)

o Talaige i gcumas Gaeilge an phobail go ginearalta chun tacu le sealbhtl iomlan na Gaeilge
agus laige i gcumas sa Ghaeilge i ngréasain éagsula shoisialta agus sna gréasain ata bunaithe
ar na medin chumarsaide

¢ Ta sealbhu laghdaithe na ndaltai sa Ghaeilge & 1éirid i gcomhthéacs an datheangachais
dhealaithigh, ar laimh amhain, agus i gcomhthéacs a gcumais bhuntdistigh sa Bhéarla ar an
laimh eile

¢ Niann a thuilleadh don chainteoir duchais 6g Gaeilge, mar a thuigti roimhe seo é ag tagairt
don chumas iomlan (né ta a leithéid eisceachtil ar fad)

¢ Ta deacracht ann maidir le sealbht na litearthachta, agus nil bonn sealbhaithe labhartha
iomlanaioch faoin sealbhu litearthachta.

Le bonn slaintitil a chur faoi pholasai oideachais Gaeilge sa Ghaeltacht, is ga aghaidh a thabhairt
ar na sé fthiric sin ach go hairithe.

10.3.2 Tuiscinti ar an datheangachas: teanga dhuchais, teanga phriomhdiil agus
teanga na forbartha pearsanta

T4 1éiria & thabhairt i dtorthaf an staidéir seo ar an acmhainn teangeolaiochta a bhaineann leis an
mionteangachas duchais. Ta cruthaithe sa 1éann idirnaisiinta go bhfuil comhghaol dearfach idir
an teanga phriomhuil agus teanga na forbartha pearsanta agus an thorais intleachtuil. Léirionn
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an bhearna idir an cumas teangeolaiochta sa mhértheanga, an Béarla, agus an cumas nios 1 sa
mhionteanga, an Ghaeilge, gur m6 an fheidhm at4 na daltai in ann a bhaint as an mBéarla mar
acmhainn teangeolaiochta le hais fheidhm na Gaeilge. Comharthai séirt an datheangachais
dhealaithigh iad seo mar a bhionn i gceist san oideachas oidhreachta go minic (féach Cummins
2001: 255).2¢ Deir Cummins:

‘The major educational implication of these hypotheses (the interaction of motivational and linguistic
variables with educational treatments) is that if optimal development of a minority language child’s
cognitive and academic potential is a goal, then the school program must aim to promote an additive
form of bilingualism involving literacy in both L1 and L2’ (Cummins 2001: 91).

[ gcas bhlianta tosaigh scolaiocht na bpaisti, is ionduil go moltar go gcuirfi oideachas ar phaisti na
teanga mionlaigh sa chéad teanga atd acu i dtosach, ach i gcas na Gaeltachta faoi lathair ni hionann
an teanga phriomhtil agus an teanga bhaile ata ag na daltai 6ga datheangacha arb i an Ghaeilge
a gcéad teanga (fit i gceantair Chatagéir A (SCT 2007; Lenoach et al. 2012)). Agus ceisteanna a
bhaineann leis an oidhreacht Ghaelach a fhagail as an aireamh, shilfi gur intuigthe oideachas a
chur ar dhaltai sa teanga is feidhmitla at4 acu. O thaobh na forbartha oideachais de, is docha gur
thairgitla rathdla, tar éis bliain n6 dho6 idirthréimhseach agus idirtheangach, priomhchiram an
oideachais do na daltai seo a dhéanambh trina dteanga phriomhuil. Murach ceist na hoidhreachta,
mar sin, b'intuigthe priomhtheanga fheidhmeach an oideachais a dhéanamh den Bhéarla. Anseo
sios ta moltai 4 ndéanamh, mar sin, a rachadh chun leas na hoidhreachta Gaelai agus chun leas
na dtuismitheoiri agus na ndaltai ar spéis leo oideachas san oidhreacht seo. T4 peirspictiocht
theangeolaiocht an mhionteangachais dichais & tabhairt chun solais sa staidéar seo. Ta impleachtai
soiléire ditltacha i gceist ma fhagtar an coras mar ata sé. Ta munla oideachais ag teastdil a rachadh
i gcion ar bhealach dearfach ar an taithi thriobléideach ata ag daltai Gaeltachta ar an nGaeilge agus
{ ina riocht mionlaithe faoi lathair.

10.4 Coras nua oideachais a thogail ar bhunsraith athnuachan phobail

Bionn caighdean an tsealbhaithe a chuireann paisti an phobail teanga i gcrich ag brath ar a
fheidhmidula is atd an pobal teanga. Ma ta feidhm lag ag an teanga i measc an phobail ni féidir
a bheith ag suil go gcuirfeadh aos g an phobail teanga sealbhti leordhdthaineach i gerich. Ma
td bonn rathuil le bheith faoin gcéras oideachais 6 thaobh na mionteanga de, i bhfianaise laigi
sochtheangeolaiochta an phobail, ba ghd don chéras oideachais dirid ar chuir chuige a d’fhéachfadh
leis an gcoras agus an teanga araon a bheith feidhmeach ar bhealach ata spleach ar a chéile. Ta an
pobal agus an cdras oideachais spleach ar a chéile. T4 gach aon cheann acu idirspleach ar a chéile
le feidhm a thabhairt don mhionteanga: braitheann rathinas iarrachtaf tacaiochta an phobail ar
an gcur chuige oideachais. Braitheann rathtinas an chuir chuige oideachais ar iarrachtai tacaiochta
an phobail. Ni hamhain, mar sin, go mbeadh leasuithe suntasacha le cur i bhfearas sa straitéis
oideachais mhionteanga, bheadh athnuachan iomlan le déanamh ar an gcoras tacaiochta stait don
mhionlach teanga ar fad in iarsma na Gaeltachta, mar aon le dldthd as an nua ar rannphairtiocht
an phobail agus bonn nua a bheith faoi chur chuige na bhforas pobail. Sa riocht iogair a bhfuil siad
ann, an Ghaeilge agus an Ghaeltacht, ni mor a bheith in ann fion nua a chur i soitheach nua sa chas
seo.

Is é an aidhm a bheadh le fealstinacht chomhthdite na hathnuachana sa phobal mionteanga
nd go rachadh paisti an phobail tri phroiseas a thabharfadh feidhmidlacht phearsanta agus
shoisialta doibh sa tsochaf atd feidhmeach sa mhionteanga. Is éard ata i gceist sa phréiseas le
feidhmiulacht teanga a thabhairt do phaiste, préiseas an infheidhmithe teanga, na gnathshoéisialu

26 [s éard ata i gceist san oideachas oidhreachta na solathar oideachais a chur ar fail do dhaltai a bhfuil ctlra cultirtha
eile seachas an moérchultdr acu. Bionn an t-oideachas seo ag iarraidh feidhmitdlacht sa mhérchulttr a thabhairt do na
daltai agus aitheantas éigin a thabhairt don chultir mionlaigh i ngnéithe de churaclam na scoile. I measc spriocanna
an oideachais oidhreachta ta tacaiocht a thabhairt do dhaltai a dteanga oidhreachta a fhoghlaim agus a shealbhu.
Baintear leas as na téarmai ‘oideachas oidhreachta’ agus ‘teanga oidhreachta’ go hairithe i gcas inimirceach i Stait
Aontaithe Mheiricea agus aithnitear fonamh na gcoincheap seo i gcas mionchultir duchais i gcomhthéacsanna eile.
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sochtheangeolaiochta agus féinitillachta, an proéiseas trina mbaineann duine 6g rannphairtiocht
amach sa phobal. Gan pobal feidhmeach mionteanga, ni bheidh san oideachas mionteanga ach
cleachtas beag de rath n6 curi gcéill. Is é sin, gan pobal feidhmeach a bheith ann, in ionad acmhainn
fheidhmeach na teanga beidh acmhainn shiombalach na teanga.

10.5 Munlai oideachais

Go stairidil sa Ghaeltacht roghnaiodh an scolaiocht a chur ar fail tri mhean an Bhéarla de réir mar
a bhi nésmhaireacht na Gaeilge 4 hiditi sa phobal (O Flatharta 2007). T4 baol soiléir ann gurb é sin
ata ar bun ar bhonn leantnach in iarsma na Gaeltachta mar ata si i lathair na huaire. Ma ta bonn
no gné larnach le bheith ag an nGaeilge i bhfeidhmiu an chérais amach anseo sa Ghaeltacht ni mér
munla eile a cheapadh agus a chur i bhfearas. Luaitear go ginearalta thios ceithre chur chuige a
d’théadfadh a bheith i gceist i nGaeltacht Chatagdir A:

1. Munla an oideachais mhértheanga (.i. Béarla) ina muinfi &bha(i)r eile tri Ghaeilge sa bhreis
ar an nGaeilge mar abhar agus mar theanga oidhreachta. Seo é an cur chuige atd 4 mholadh
sa Straitéis 20 Bliain don Ghaeilge i gcas scoileanna lasmuigh den chéras Gaelscolaiochta
agus Gaeltachta.

2. Munla Gaelscoileanna a chur i bhfeidhm — tumoideachas dara teanga Gaeilge a chur ar fail
0s rud é go bhfuil formhoér na ndaltai ina gcainteoiri ddchais Béarla agus go bhfuil Gaeilge
laghdaithe ag sciar suntasach diobh.

3. Munla tumoideachais sa chéad teanga (laghdaithe) n6 sa dara teanga Gaeilge a chur ar fail
0s rud é go bhfuil formhor na ndaltai ina gcainteoiri dichais Béarla agus go bhfuil Gaeilge
laghdaithe ag sciar suntasach diobh.

4. Munla oideachais mhionteanga sa chéad teanga amhain a chur ar fail, minla a chuimseodh
an tumoideachas luath agus an tacafocht bhreisitheach luath agus leaninach don chéad
teanga mar mhionteanga agus ina dhiaidh sin tacaiocht bhreisitheach don dara teanga mar
mhortheanga.

10.5.1 Plé ar chiinsi na roghanna seo

Manla 1: Oideachas mértheanga agus an Ghaeilge mar theanga oidhreachta

Buntaisti: Thabharfadh an munla seo feidhm nios fearr agus nios soiléire don Bhéarla mar theanga
phriomhuil agus feidhm nios soiléire don Ghaeilge mar theanga thanaisteach n6 mar dhara teanga
in ionad na doiléire datheangai ata i gcuid mhor scoileanna faoi lathair.

Dushlain: [ minla mar seo rachadh gné na Gaeltachta san oideachas i 1éig go tréan.

Manla 2: Tumoideachas dara teanga sa Ghaeilge

Buntaisti: Dheimhneodh an cur chuige seo feidhm cheannasach an Bhéarla i bhforas pearsanta
agus cogneolaiochta an dalta agus shoiléireodh sé feidhm na Gaeilge mar dhara teanga 6 thaobh
na gnothachtdla oideachais de.

Dushlain: Is beag seans, afach, go gcuirfeadh an munla seo le feidhm na Gaeilge mar mhionteanga
dhtchais.

Manla 3: Tumoideachas céad teanga né dara teanga sa Ghaeilge

Buntaisti: Bheadh an cur chuige seo ag iarraidh cuiteamh comhfhiosach a dhéanamh ar na
heasnaimh reatha ata sa sealbhu sochaioch 6 thaobh na Gaeilge de. Mtnla Gaeltachta de chéras na
Gaelscolaiochta a bheadh sa chur chuige seo a leagfadh roimhe feidhm nios laidre a thabhairt don
Ghaeilge i bhforas pearsanta agus cogneolaiochta an dalta. Bheadh an munla seo nios tairgitla na
Munlai 1 agus 2 6 thaobh na Gaeilge de ach ni cosuil go gceal6dh sé an mibhuntaiste mionteanga
atd i réim i measc aos 6g na Gaeltachta.
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Dushlain: Bheadh cuid de na laincisi a bhaineann le Munla 2 thuas i gceist sa mhunla seo freisin.
Theast6dh oilitint bhreise a chur ar dbhair oidi agus ar mhuinteoiri le héifeacht mar is ceart a
thabhairt don mhunla seo.

Muanla 4: Oideachas céad teanga sa Ghaeilge mar mhionteanga bhreisithe

Munla uaillmhianach a bheadh san oideachas mionteanga breisithe seo. Téann sé céim chun cinn
ar an tumoideachas mionteangach sa mhéid is go ndirionn sé ar fheidhm an duchais a thabhairt
don sprioctheanga. Ni hamhdin go n-éilionn sé tiomantas chun leas an duichais ar thuismitheoiri,
ar mhuinteoiri, ar dhaltai agus ar lucht riartha an chérais; theastéddh tacaiocht sciar suntasach
den phobal a bheith aige chomh maith céanna le go mbeadh rath air. De bharr go mbeadh sprioc
4 déanamh d’fheidhmitlacht an tsealbhaithe dichais i gcas na Gaeilge bheadh cur chuige eile ag
teastail maidir leis an ngnéthachtail oideachais sa Bhéarla.

Buntaisti: Feidhmitlacht an dichais ¢ thaobh na Gaeilge de a bheadh a4 cothti ach bheadh
ardghnoéthachtail sa mhértheanga (.i. Béarla) faoi chaibidil freisin.

Dushlain: Cé go bhfuil neart muinteoiri faoi lathair ann a thuigeann an riachtanas a bhaineann
le mdnla mar seo agus a chleachtann gnéithe den mhunla seo, theastédh spriocanna agus cur
chuige nua 6 thaobh na hoilitina agus na bainistiochta oideachais agus an mheasunaithe de le
spriocanna an mhunla seo a bhaint amach. Bheadh sé ag cur in aghaidh treochta i dtreo an Bhéarla
ata seanbhunaithe sa phobal Gaeltachta.

Is é Minla 4 an céras ba ghaire do chur chuige na moltai abhi san SCT. Larnach sna moltai oideachais
sin, bhi an tumoideachas Gaeltachta (SCT: Caibidil 21), ach nior thug an Statchoéras faoi sin a chur
i bhfeidhm go praiticitil. T4 fianaise thabhachtach sa taighde seo ar dhea-thionchar c6imheas
ard Gaeilgeoiri sa scoil ar ghnothachtail sa Ghaeilge agus sa datheangachas araon (Fochaibidil
9.3.3), mar a bheadh i gcéras tumoideachais Ghaeltachta. Is fianaise dhearfach i seo go bhfuil bonn
ciallmhar eolaioch le moladh an aonteangachais luaith i gcomhthéacs an oideachais Ghaeltachta. Ni
hamhain go gcuidionn c6imheas ard Gaeilgeoiri, .i. cur chuige i dtreo an tsé6isialaithe aonteangaigh,
le rathtinas na Gaeilge ach cuireann sé le fiuintas chineal an datheangachais a chleachtann na paisti.
Tagann seo le ceann de phriomh-mholtai an SCT gur cheart do choéras pleanala teanga féachaint le
cosaint a thabhairt do dhlds na gcainteoiri Gaeilge sa phobal. Tri dhitltd do mholtai ata bunaithe
ar thaighde socheolaiochta cailiochtil agus cainniochtuil (mar shampla, an SCT né fita maidir lena
bhfuil i ndan do na moltai sa tuarascail taighde seo), cliseann an Statchoéras ar Ghaeil agus dul i 1éig
an phobail sin curtha ar a shuile don Stat a mbeifi ag suil le gniomh fénta uaidh.

10.6 Moltai don Stat n6 do phatrunacht scolaiochta

San atheagar a dhéanfai ar chuinsi scolaiochta, bheadh ionchur agus tacaiocht de dhith 6
shaineolaithe sna réimsi cui. D’fhéadfadh Munla 4 a bheith 4 stidradh ag foras priobhaideach
patrunachta a chuirfi ar bun go speisialta le bainistitia dhéanamh ar an sainchiram oideachais seo
i nGaeltacht Chatag6ir A. Bheadh dushlain ar leith ann maidir le cdéras bainistiochta den chineal
seo a chur ar bun; bheadh a rathunas ag brath ar chumas na ndaoine a mbronnfai an ciram seo
orthu:

e ceannaireacht a thabhairt
e coras cui a dhearadh agus a fheidhmiu
e dul chun cinn an choérais a stitiradh.

Bheadh ar an Stat frima maoinithe agus measunaithe a chur i bhfearas le tact le Munla 4 agus
a fheidhm a mheas. D’théadfai é seo a dhéanamh tri chdras nua caipitiochta a chur ar bun ina
ndéanfai athbhreithniu rialta ar éifeacht Mhunla 4 agus an choérais chaipitiochta né d’fhéadfai
an Chomhairle um Oideachas Gaeltachta agus Gaelscolaiochta a thabhairt chun innitlachta sa
chiram seo.
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10.7 Moltai ginearalta i leith an mhionteangachais

Os rud é gur deacra do phaisti mionteanga a shealbhti go hiomlan n4 mértheanga, is inmholta
feidhm chomh haonteangach agus ab fhéidir a thabhairt don mhionteanga go hairithe i dtréimhse
luathshaoil na bpaisti ina bhfuil an bunsealbht 4 dhéanamh. Go bunusach, le linn na tréimhse
criticiala sealbhaithe ach go hairithe (féach Montrul 2008), ba chéir go mbeadh an mhionteanga
ag feidhmid mar a bheadh mértheanga ann. Is é ‘an luath-aonteangachas mionlaigh’ an téarma
a tugadh ar an gcur chuige seo i Lenoach et al. (2012), cur chuige sealbhaithe ina mbeadh an
mhionteanga ag feidhmid mar abheadh mértheanga ann. T4 ga le tosaiocht a thabhairt do shealbht
na mionteanga i dtosach, rud a chuimsitear faoin téarma ‘an datheangachas moillithe’ (Lenoach et
al. 2012). Ciallaionn an datheangachas moillithe go dtugtar aghaidh ar shealbhti na mértheanga
i ndiaidh shealbhd na mionteanga. Mudnla sealbhaithe mar seo a bhi i bhfeidhm sa Ghaeltacht a
chomhfhad is a bhi an sealbht feidhmiuil Gaeilge inti; né gur thainig an luath-dhatheangachas i
réim agus sin comhuaineach le (i) tis an tsealbhaithe laghdaithe n6 neamhiomlain, (ii) laghdu i
leibhéal an chumais thraidisitinta agus (iii) préiseas tréan mheath séisialta na teanga.

Tacaionn an fhianaise a léiritear i gconcluidi an tsaothair seo go bhfuil cumas Gaeilge nios airde
ag na daltai sna scoileanna is mé dlius Gaeilgeoiri, tacaionn an fhianaise seo leis an aiteamh
gur bhisitila an munla an mionteangachas breisitheach a fhréamhi sa luath-aonteangachas. O
tharla gur minic nach mbionn cumas an datheangéra ina dha theanga as a chéile chomh hard le
cumas an aonteangora, agus gurb ionduil gur laige go mor teanga lag an datheango6ra na teanga
an aonteangdra, is soiléir, i gcas dhaltaf an taighde seo, gur laige a dteanga lag, an Ghaeilge, na
Gaeilge aonteangach. D4 bhri sin, ba chiallmhar an mhaise a mholadh go mbeadh cleachtadh na
mionteanga, .i. ionchur, ionghlacadh agus aschur, go mbeadh sin chomh hilghnéitheach, chomh
huile-laithreach agus chomh hilfheidhmeach agus ab fhéidir i gcas na hoige.

De cheal feidhm shochaioch a bheith ag an mionteanga, ni bhionn inti ach scaile faoi scath na
mortheanga, agus ni ceart a bheith ag stil go n-iomprédh an ghliin 6g, an ghldin is Id cumhacht
sa tsochai, go n-iomproéidis ualach sheachadadh na mionteanga na ualach athbheochana na
mionteanga ma théann sé go dti sin. Le go bhféadfadh tacaiocht phobail an phrainn teanga seo
a shart nfor mhér tearmann éigin tireolaiochta a bheith ann don phobal sin. Ni hamhain go
bhfuil tacaiocht phobail de dhith ar na paisti sa phrainn teanga seo, ach ta cosaint struchturtha
tireolaiochta de dhith freisin a chosn6dh an pobal duchais agus a gclanna ar fheidhmiudlacht
iomaioch an Bhéarla. Chothédh an cur chuige seo beogacht shéisialta na Gaeilge.

Duashlain éagsula an mhionteangachais

0 tharla go bhfuil mionchulttir agus mionteangacha an domhain ag fail bhais go tréan, is léir go
bhfuil dishlain an tsaoil chomhaimseartha dosharaithe ag formh6r na mionlach seo. T4 ddshlain
an mhionteangachais dosharaithe i bhformhér phobail mhionlaigh an domhain nua-aoisigh faoi
réir na gcuinsi sochpholaititila reatha. Léiriu aitiuil é cas na Gaeilge, agus spléachadh an taighde
seo, ar shiondrém forleathan domhanda. Nil d’acmhainn sa phlé seo na ctinsi uile a ranst ach
tugaimid dha liosta achoimre anseo sios ar mhaithe le comhthéacs an tsaothair a fthairsingiu.
Baineann an chéad liosta le réimse na teangeolaiochta agus an tsealbhaithe, agus baineann an
dara liosta le réimse an dioscursa pobail agus acaduil i leith an mhionteangachais.

Réimsi na teangeolaiochta agus an tsealbhaithe i leith an mhionteangachais:

1. Cédmheascadh: Ta claonadh laidir i méramh pobal datheangach chun an chédmheasctha
agus da bhri sin chun an tseachadta sa teanga chédmheasctha agus bionn éifeacht dhitltach
ag an gcédmheascadh ar an sealbht, go hairithe sealbhd na mionteanga.

2. Sealbhu laghdaithe: Is deacair an sealbhd laghdaithe a thabhairt go dti leibhéal an
chumais iomlain, m.sh. Beaudrie agus Fairclough (2012), Benmamoun (gan data: 16-19),
Ni Chonchuir (2012). Is deacair cainteoir iomlan a dhéanamh de chainteoir laghdaithe.
Bionn struchtdir na teanga laghdaithe fréamhaithe i gcumas agus i bhféinitilacht na
mionteangoiri laghdaithe.
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3. An datheangachas éagothrom: 0 tharla go mbionn an sealbhti datheangach éagothrom
go ginearalta, i sochai nach féidir feidhmit gan an mhértheanga a shealbht go hiomlan ann,
ni féidir, ar an mérgéir, an mhionteanga a shealbhd go hiomlan. Féach sealbhti seasmhach
an Bhéarla i bhFochaibidil 9.3.3.

4. Easpa feidhmitlachta: Ta leithead mor sa bhearna idir an cumas iomlan n6 traidisitinta
(ag an gcainteoir iomlan) agus an cumas laghdaithe reatha (ag an gcainteoir laghdaithe),
mar a léiritear go sonrach i dtorthaf an staidéir seo. Bheadh go leor Eireann feabhais de
dhith leis an gcumas laghdaithe a thabhairt chun feidhmitlachta iomlaine.

5. Foghlaim an dara teanga: Go ginearalta, ni éirionn ach le c¢. 5% d’fhoghlaimeoiri dara
teanga an leibhéal ardchumais a bhaint amach ata inchomparaide le cumas an chainteora
duchais.

6. Foghlaim iomlan na teanga: T4 lion ard tréithe teangeolaiochta a bheadh le sealbhu agus
le foghlaim ag cainteoir laghdaithe a thabharfadh an sealbht chun feidhmiulachta.

7. Oideachas: Nior tugadh faoi anailis dhomhain a dhéanamh ar cheist seo na gcainteoiri
laghdaithe cheana i gcomhthéacs an oideachais ach go hairithe.

Réimsi an dioscuirsa pobail agus an dioscursa acaduil i leith an mhionteangachais:

1. Breisitheach agus dealaitheach: Ta laigi agus bearnai i léann idirnaisiinta an
datheangachais sa mhéid is go dtugann roinnt sochtheangeolaithe aghaidh ar shuailci
agus ar bhuntdisti an datheangachais i gcomhthéacs breisitheach agus tugann siad
neamhaird ar an bhfianaise a sholadthraionn na teangeolaithe maidir leis an gcomhthéacs
dealaitheach. D4 bharr seo, ta easpa scagtha chomhairlithigh mar ba chui ar fhadhbanna
an datheangachais dhealaithigh.

2. Forlamhas agus meon a athrua: Ta glacadh coitianta sa 1éann idirnaisitinta leis an treocht a
ghéilleann d’fhorldmhas na mértheanga ar chomhthéacs séisialta na mionteanga agus gan
de mholadh réitigh ar an gcastacht seo ach athrii meoin i leith an mhibhuntaiste pholaititil
agus shoisialta.

3. Cédmheascadh: Ta claonadh sa léann idirnaisiinta tréithe an chddmheasctha a laithria
i dtéarmai cruthaitheachta an chainteora — beag beann ar impleachtai ditltacha an
idirtheangachais d’inmharthanacht agus d’fheidhmitlacht na mionteanga ina lathair
thraidisitinta féin agus i gcomhthéacsanna eile.

4. Indibhidiulachas: T4 diall minic le tréithe soisialta na teagmhala culttrtha a laithria i
dtéarmai na féinitilachta indibhiditla roghnai — beag beann ar impleachtai triobl6ideacha
an fhordhomhandaithe chultirtha d’'inmharthanacht mhionchulttir an domhain.

5. Cruthaiocht: T4 claonadh le fada sa traidisitin 1éinn chun na haeistéite agus na téacsulachta
ach daille i leith an l1éinn shdéisialta i gcds mionteangacha.

6. Taighde: Go hidirnaisiinta, ni dhearnadh méran taighde ar chur i bhfeidhm moltai i gcas
an chineail seo mionteangachais.

Is suntasach an ni é a mhéad deacrachtai ata i gceist agus a anr6iti casta is ata siad. I gcomhthéacs
iarsmana Gaeltachta comhaimseartha mar atd si, agus mura n-athréidh an pobal agus an statchéras,
ni moér a admhail go bhfuil na dishlain phobail agus phearsanta ata anois ann doshdaraithe. Da
bhri sin cuirimid na moltai ginearalta seo a leanas i lathair d’fhonn tuairim a thabhairt ar an
gcomhthéacs tactil ba gha don sealbht rathtil — an luath-aonteangachas is bonn do na moltai
seo. Agus is i gcomhthéacs na scolaiochta né an oideachais bhreisithigh mhionteanga a dhéantar
na moltai seo.
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Ni féidir teanga a shealbht ach 6 dhaoine eile. Is tri bhithin na teagmhala seo a bhaineann duine
rannphadirtiocht amach ina chultir. Baineann sealbhtl iomlan teanga le sealbhd iomlanaioch ar
chultdr na teanga sin. Is acmhainni s6isialta comhthaite iad an teanga agus a cultir, acmhainni na
féinidlachta a fhaightear i bhforbairt idirphearsanta. Molaimid mar sin go dtabharfai faoin séisialu
san fhéinitlacht Ghaelach, i gcur chuige an mhionteangachais bhreisithigh.

10.7.1 Moltai do thuismitheoiri agus do mhuinteoiri daltai Gaeltachta
Eascraionn na moltai a thugaimid anseo as na tuiscinti sochtheangeolaiochta agus féinitilachta a
phléamar thuas. Moltar:

¢ An soisialt feidhmeach idirghniomhach: go mbeadh gréasain éagsula shoéisialta na bpaisti
chomh Gaelach agus chomh feidhmeach sa Ghaeilge agus ab fhéidir

¢ An chumarsaid fheidhmeach: go mbeadh a oiread feidhme agus leasa agus ab fhéidir le
baint as an nGaeilge i saol na bpaisti

¢ An chumarsaid aonteangach: d’fhonn mibhuntdisti an ch6dmheasctha ar an sealbhd a
sheachaint leis na paisti

¢ An léitheoireacht idirghniomhach:

o d’fhonn breisitl agus treisiti a dhéanamh i saol na bpaisti ar an gcleachtadh séisialta
Gaeilge i dtosach

o d’fhonn litearthacht na Gaeilge a bheith ina bonn d’fhorbairti éagsula cogneolaiochta in
intinn na bpaisti

o d’fhonn bac a sheachaint i measc na bpaisti ar an litearthacht sa mhionteanga de bharr
buntaiste fheidhmigh i litearthacht na mértheanga.

10.7.2 Moltai do mhdiinteoiri

[s féidir tuairim mhaith a fhail 6n taighde seo ar laigi éagsula na gcainteoiri 6ga i réimsi éagsula
na gramadai. Beidh an taighde seo ina 4is do mhodhanna oibre agus do mholtaif a d’théadfaf a
chumadh le dul i ngleic leis na laincisi teangeolaiochta, feidhmiulachta agus oideachais seo. Ni
mor torthai an taighde seo a thuiscint chun curaclam oiriinach don phobal mionteanga laghdaithe
seo a leagan amach. Mar sin molaimid, i gcomhthéacs scolaiochta do Ghaeilgeoiri (nach mbeadh
dushlan Béarléiri ina measc ag baint d’éiteas na scoile):

¢ Comhoibrit leantinach an phobail a iarraidh sa tionscadal oideachais Ghaelaigh agus an
t-oideachas sin a normald

¢ Tacaiocht a thabhairt d’fheidhm shdéisialta na Gaeilge i measc na n-4g, i gcomhar leis na
tuismitheoiri (m.sh. obair ghrapai, dramaiocht, plé, cur sios, diospéireacht, sugradh, imirt
spoirt)

¢ Gaeilge iomlan agus chruinn (seachas laghdaithe agus chddmheasctha); cleachtais
scolaiochta ar fad a fheidhmit sa Ghaeilge iomlan

e Mobrthorthai an taighde agus mionsonrai teangeolaiochta na Gaeilge laghdaithe a chur ar
fail d’oidi (m.sh. ag an gComhairle um Oideachas Gaeltachta agus Gaelscolaiochta)

o Taighde ar laigi litearthachta sa Ghaeilge atd seanbhunaithe sa Ghaeltacht a chur ar fail
d’oidi agus polasaithe a leagan amach chun tosaiocht a thabhairt d’fheidhmitlacht na
litearthachta sa Ghaeilge agus chun iomaiocht luath le litearthacht fheidhmitil sa Bhéarla
a sheachaint
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¢ Curaclam nua a bheadh oiridnach do chainteoiri laghdaithe Gaeilge a chur i bhfeidhm
(curaclam a chumfadh an statchdras né foras eile, bunaithe, i measc cuinsi eile, ar thorthai
agus ar mhionsonraf an taighde seo)

o Abhar teagaisc a chur i bhfeidhm i leith dheacrachtai éagstila na gcainteoiri 6ga i réimsi
éagsula den teanga (fuaimeanna, focl6ir agus gramadach)

¢ (leachtais teagaisc a fhréamhu san fhéinitilacht Ghaelach mar is cuf.

10.8 Feidhm a tabhairt don chéras mionteangach breisitheach

I bhfianaise na taithi atd ag na pobail Ghaeltachta ar an gcéras oideachais 6 bunaiodh an Stat is fearr
ag an bpointe seo cliram riartha an oideachais mhionteangaigh bhreisithigh, ciram oideachais in
iarmhairt na Gaeilge laghdaithe, a bhronnadh ar fhoras patranachta neamhspleach. Bheadh sé de
dhualgas ar an bhforas patrinachta cur i bhfeidhm an choérais a riaradh agus comhoibrit le ranna
agus aisineachtaf stdit, pobail, oideachais agus eile mar ba chui. I measc na riachtanas a bheadh ag
feidhmitchan cui an chorais seo, ta:

e Struchtur bainistiochta

¢ Forbairtpolasaithe agus struchtir athbhreithnithe (m.sh. moltai SCT 2007, Mhic Dhonnacha
et al. 2005 agus Ui Fhlatharta 2007)

e (Céras maoinithe, caipitiochta
¢ Curaclam nua agus leasaithe ar ardchaighdean feidhmeach
¢ (Cdras cigireachta, measunaithe agus oilitiint foirne.

Sachasseo, is docha gur md na buntdisti nd na mibhuntaisti a bhaineann le foras stait breise a bhunu
mar go mbeadh cliraimi agus saintuiscinti chomh sonrach sin i gceist, agus neamhspleachas da réir
de dhith ar fthoireann bheag a rachadh i ngleic leis na saindtshlain seo. Laghd6dh an cur chuige seo
an dua riarachain, traenala agus pleanala a bheadh ar an Roinn Oideachais agus Scileanna. Féach
na moltaf at4 ag Bourgeois (2004) i gCanada i leith comhairli scoile i gcomhthéacs an oideachais
i dtimpeallacht mhionlaigh. Sa chas nach dtoileofai foras patrinachta neamhspleach a bhung,
d’théadfadh an Roinn féin, n6 an Chomhairle um Oideachas Gaeltachta agus Gaelscolaiochta,
tabhairt faoi na moltai a chur i bhfeidhm.

10.9 Moltai maidir le taighde breise agus taighde tacaiochta

[s féidir tabhairt faoi chlar taighde den chineal seo a leanas mar chomhlanud agus mar thacaiocht
ar cheisteanna an tsealbhaithe dhatheangaigh agus ar fheidhmia an chérais mhionteangaigh
bhreisithigh san oideachas:

¢ Taighde ar dhalai an tsealbhaithe i nGaeltachtai Chiarrai agus Thir Chonaill

e Taighde ar chumais dhatheangacha daoine fasta sa Ghaeltacht le go ranséfai cineal
an tsealbhaithe dhatheangaigh, gltiin i ndiaidh gldine 6n ngliin is sine go dti gliin na
dtuismitheoiri

¢ Sraith tograf taighde i gcomhthéacs an churaclaim nua (cineal an churaclaim ata 4 mholadh
sa tuarascdil seo) ar an munla mionteangach breisitheach, n6 céras gaolmhar nua i
gcomhthéacs na réamh-, bun- agus meanscolaiochta — sraith tograi taighde ar fheidhmit
an chérais nua in Eirinn agus sraith eile a dhéanfadh ctiram den ghné chomparaideach
idirnaisianta

¢ Sraith tograi taighde ar chur i bhfeidhm na moltai a bhaineann leis an mionteangachas
breisitheach, lena n-airitear taighde ar aon fheabhstchain churaclaim
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10.9 Moltai maidir le taighde breise agus taighde tacaiochta

¢ Taighdear cheistnalitearthachta, lenan-airitear anailis ar an gceangal idir cumas labhartha,
cumas teangeolaiochta agus caighdean na litearthachta

¢ Taighde ar an gcleachtas baile, mar shampla, 1éitheoireacht idirghniomhach agus tabhacht
na medn nuatheicneolajochta.
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Conclusions and
recommendations

In this chapter we present our conclusions and recommendations regarding the challenges and
the problems highlighted in this research, especially the problematic features of acquisition of
Irish as a minority language indicated in Chapter 9. First, the general national and international
context for these recommendations or proposals is considered. We discuss the state structures, the
community and the pupils, as well as the conceptual base of the current educational system. The
case is made for the need for a new educational system to be built on a foundation of community
renewal. Potential education models are presented as well as a specific system of school patronage
along with proposals concerning a system of additive minority language education. Finally,
proposals for further and supporting research are listed.

10.1 The advantage of English over Irish

This research reports that the pupils exhibit a general lower level of ability in Irish than in English.
When the total ability level in Irish is compared with English, using a method of language scores,
every child is dominant in English (although two are relatively balanced; Figure 198). In the
comparable linguistic features examined, the ratio between English and Irish was 7 : 3 (i.e. there
was a higher ability in English for 7 variables, and a higher ability in Irish for 3).>* An average
difference of 15% was also found between ability in English and Irish for all pupils, with Irish
disadvantaged in the case of every pupil.

English advantage in pupils’ bilingual ability can be detailed as follows:
e invocabulary
¢ in functional codeswitching

¢ in grammatical accuracy in morphology and syntax (with the exception of tense in indirect
speech)

¢ in phonetic accuracy
¢ in semantic and pragmatic usage and in disfluency pauses.
Alternatively, Irish disadvantage in pupils’ bilingual ability can be detailed as follows:
¢ invocabulary
¢ in functional codeswitching

¢ in grammatical accuracy in morphology and syntax (with the exception of tense in indirect
speech)

¢ in phonetic accuracy

¢ in semantic and pragmatic usage and in disfluency pauses.

24 As follows: Number of lemmata, Comparative adjective, Indirect speech (syntax), Preposition, Discourse markers,
Pauses, Gapped words (i.e. x7, English dominant) : Indirect speech (tense), Word count fluency, Hesitations (i.e. x3,
Irish dominant).
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Irish advantage in pupils’ bilingual ability can be described as follows:
¢ number of words and syllables of hesitation in fluency.

In sum, pupils have greater fluency in Irish but their accuracy and competence are better in English
than in Irish.?

As discussed in Section 1.2 with regard to bilingualism in general, this research demonstrates that
the majority of bilingual pupils are unbalanced in their bilingual ability. Unbalanced bilingualism
or dominant bilingualism is the norm. English is the dominant language since it is the language in
which they exhibit greater ability. Irish is their weaker language or it is the weaker language for
the majority of the pupils. This is a clear case of dominant bilingualism of the majority language
and subtractive bilingualism for the minority language. Pupil ability in Irish is much lower than
that which would be expected of a monolingual speaker, and the term reduced Irish accurately
describes the Irish spoken by the pupils. Their dominant language, English, exerts a greater
linguistic influence on their weaker language, Irish, than mutatis mutandis, their Irish exerts on
their English. From the point of view of formal linguistics, the majority of pupils function better in
English, since this is the language in which they have greater ability. This is illustrated in the figure
below.

Unbalanced Bilingualism

Dominated Language Dominant Language

Functional

Prfmacy

Bilingualised

Language Vigorous

Language

10.1.1 General national and international context

This study is a survey of linguistic outcomes rather than an educational survey. These outcomes
arise, however, in the context of the contemporary system. The bilingual ability evident in
these outcomes emerges from the different social functions and opportunities associated with
the linguistic input, reception processes, and language outputs operating within families, the
community, schools, and in the context of new patterns of technologically-moderated interaction.

It is possible to cite numerous academic references indicating insights from national and
international sociolinguistic perspectives concerning different bilingual processes and how they
relate to language shift. Selected excerpts of evidence and conclusions from international research
are presented below which correspond with the conclusions of this study.

25 It is likely that similar results would be obtained in other Category A Gaeltacht areas.
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Bilingual acquisition
‘... longitudinal studies show that pre-school bilingual children who speak a minority language run the
risk of developing incomplete proficiency in the minority language as a result of intense contact with
the majority language and reduced exposure and use of the minority language. Very often, minority
language-speaking children do not reach age-appropriate levels of morphological development. This
raises the question of whether incomplete acquisition in bilingual children is also severe in other
aspects of syntax and its interfaces with other domains’ (Montrul 2008: 117).

‘Although balanced proficiency (with native-like command of two languages) is a possible outcome
of bilingualism, it is indeed very rare ... The reality is that most bilinguals are linguistically unbalanced,
both functionally (in their language use) and representationally (in their linguistic knowledge).
Bilingual speakers typically possess a stronger and a weaker language ... the relative strength of the
two languages fluctuates along the lifespan depending on a variety of factors, such as age and order
of acquisition, as well as what language is most often used and preferred in the community (i.e., the
sociolinguistic status of the languages as majority or minority languages), and the contexts for use of
each language (home, church, school, work, etc.)” (Montrul 2008: 18).

‘T suggest somewhere between ages 8 and 10 as an approximate time when the possibility of achieving
native-like attainment in the L2, and of undergoing significant attrition in the L1, become less likely’
(Montrul 2008: 24).

‘Since bilinguals’ time and experience in context with each of their languages is by definition more
limited than that of their monolingual peers, because a bilingual’s experience is divided between two
languages, it appears to take them longer to gain the ‘critical mass’ of input data to acquire structures
and to be able to draw out the relevant grammatical generalizations governing their use’ (Gathercole
and Thomas 2009: 214).

‘... an indigenous minority language that is spoken by a much smaller subset of the population might
be even more susceptible to imperfect learning than we have observed here for Welsh. This is because
if a language is spoken by a much smaller percentage of the overall population, children’s exposure
is likely to be even more sporadic and scattered than in a case like that of Welsh’ (Gathercole and
Thomas 2009: 233).

‘In Wales, for example, the above research suggests that the “optimal” learning pattern might be, if
the parents speak Welsh, to expose children to only Welsh at home’ (Gathercole and Thomas 2009:
233).

‘... it appears to be harder for a child to learn Spanish than English, even within the Spanish-speaking
communities of Miami’ (Pearson e al. 1997: 47, (see also Pearson 2009)).

‘... it appears that, when bilingual children hear less of the minority language than they do of the
majority language, parents may have to compensate for the difference with more active language
teaching strategies than are normally associated with first language acquisition’ (Pearson ez a/. 1997: 56).

‘Having half-Spanish in the home does not appear sufficient for most children to develop an
acceptable level of expressive language nor literacy in Spanish (excepting phonics) without explicit
teaching, as in two-way schools. ... that in an English-dominant society, maximal Spanish exposure is
needed to maintain the most balanced bilingualism, provided that threshold English exposure is also
achieved’ (Eilers ez al. 2006: 83—4).

‘The decline in Spanish in these data ... does not appear to be so directly related to gains in English
and vice versa. ... When parents and grandparents insist that children use the minority language in
daily discourse, proficiency improves. Homes that allow English to replace Spanish in a growing
number of familial contexts lose Spanish without a notable boost to English’ (Eilers e7 a/. 2006: 87-8).
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Societal circumstances

“Thus, though the children learned to speak French in a primarily French-speaking home environment,
they are now reaching the point in the lifecycle (adolescence) where their propensity to speak French
in the home seems to be determined primarily by their external social environments. The family
is important for the social transmission of a language, but it is society, in the broadest sense, that
determines whether or not it will be spoken’ (Caldas ¢7 a/. 2000: 377).

‘... three major factors that contribute to language maintenance or loss: (1) parents’ commitment to
the heritage language, (2) the size and commitment of the immigrant language group, and (3) the
openness of the host community to the arrival of the immigrants and to a multicultural ideal’ (Eilers
et al. 2006: 68).

“The way in which under-users speak the language of their community is a disquicting sign of the
danger to which it is exposed and, in the most advanced cases, a clear announcement of its imminent
demise. ... Having acquired superior competence in the dominant language, under-users introduce a
considerable numbers of words borrowed from that language into their discourse in the dominated
language. Consequently, these words are integrated into the lexical inventory, and pass from chance
discourse into the workings of the system. At the same time, native words, which imported words
make redundant, begin to disappear’ (Hagege 2009: 80, 89).

‘The bottom line for successful bilingualism is whether one uses two languages consistently, and the
bottom line for developing two languages is the presence of long-term consistent exposure to two
languages’ (Eilers e# al. 2006: 71).

Educational development

‘In some bilingual learning situations the initial difficulty is quickly overcome and the bilingual child
rapidly learns to both understand and communicate in the second language at no cost to his native
language. ... However, in bilingual learning situations where the child fails to overcome difficulties
in coping with two languages the research evidence suggest that his bilingual learning experiences
might have a negative effect on his cognitive functioning, at least in so far as this functioning involves
language. Continued difficulties with language over a prolonged period of time are likely to mean that
a bilingual child’s interaction with an increasingly symbolic environment will not optimally promote
his cognitive and academic progress’ (Cummins 2001: 41).

‘All of these studies together provide a picture showing that level of exposure to Welsh gives the child
the early advantage in learning the structure in question. Thus children who come from OWH [Only-
Welsh Homes] homes typically outperform, at an early age, their WEH [Welsh-English Homes] peers
[...]. Similarly, children from OWS [Only-Welsh Schools] schools typically outperform their WES
[Welsh-English Schools] peers’ (Gathercole and Thomas 2009: 224).

10.1.2 Urgency of implementing proposals in this complicated context

This study and other publications highlight the weak levels of Irish language acquisition among the
young in the current Gaeltacht generation. The level of Irish-language attainment portrayed here
concurs with the depiction of a language in crisis, as delineated from a sociolinguistic perspective
in the CLS (2007).

Even in those areas with the highest number of home speakers of Irish, i.e. Category A, the
community lacks the collective resources to provide the necessary language enrichment to support
the young in their efforts to achieve full acquisition in Irish. The primary causes of this process of
reduced language acquisition in the Gaeltacht, among other circumstances, are:

¢ the acceptance of the dominance of English-language culture
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¢ the continuing erosion of the social density of Irish speakers in traditionally Irish-speaking
areas

¢ changes in the nature of the linguistic inputs the younger generation hear
¢ changes in the nature of spoken Irish, now influenced by language contact with English
e acontraction of the domains and functions of Irish in its traditional realms

¢ changes in the opportunities for language input and uptake in acquisition and for
communicative outputs in (functional, monolingual) Irish

¢ the limited capacity of the community support and educational institutions to manage
these changes

¢ the dominance of majority language use in the social practices of the young.

Given the deficient foundation to the current approach to Irish or bilingual education in the
Gaeltacht, it is clear that strategies and practices are required to address the weak functionality of
Irish which is proliferating in Irish-speaking communities and within Gaeltacht institutions. We
focus here primarily on the educational context.

Minority language communities often manifest a strong propensity to shirk or even deny negative
facts or trends pertaining to them or to avoid their implications. Policy makers will have to
negotiate this obstacle if they are to act upon the evidence of this research in order to establish a
more productive basis for dealing with what remains of the Gaeltacht as an Irish-speaking identity.

Given the grave and serious nature of the erosion of Irish-language social practice in Gaeltacht
areas, it is important that time, energy and institutional resources are not wasted on avoiding the
facts and the currently-experienced reality.

Learners of Irish clearly have educational requirements but the educational approach suitable for
learners differs from that required by native speakers, and by minority native language speakers,
as is the case for Irish. Outside of the Gaeltacht native speakers of English are not treated as if they
were learners of English as a second language nor should they be. The educational system aims to
reinforce the native-speaking abilities of native speakers of English outside the Gaeltacht, which
is in contrast to the system'’s approach to native speakers of Irish in the Gaeltacht. Any approach,
therefore, should recognise that native speakers of Irish have specific requirements which differ
from those of school learners of Irish.

The status quo is not a realistic option if we are to provide a reliable Irish language basis, or indeed
bilingual foundation for the educational system in the Gaeltacht. Three major implications for the
entire country result from the extirpation of the Gaeltacht: (a) the end of the living Gaelic identity,
living Gaelic community and the living ethnic Gaelic heritage; (b) it would also eliminate the real
social and geographic source for the aspects of Gaelic identity important to the national cultural
project; and (c) the Gaeltacht would cease to exist as an exemplar for those seeking to repossess
Gaelic identity. The reacquisition of Irish or the learning of Irish in the education system would
be disadvantaged at each stage, from early-years to third-level education. To give one practical
example, it would be very difficult to provide suitable initial teacher education to trainees who
would have no social opportunity of experiencing actual Gaeltacht communities. Below we suggest
proposals to improve the current system.

10.2 The State system, the community and the pupils

O Curnain (2007, 2009, 2012) pointed out that a process of reduced acquisition among Irish
speakers emerged in the 1960’s and that this process has accelerated since. This development
resulted in a progressive process of reduced abilities in Irish for those in positions of authority
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or for those who interact with young people, i.e. parents, teachers, relatives and family friends.
Each new generation is more affected by reduction than the one which preceded it as this process
progresses, and for this reason, the most reduced levels of acquisition are witnessed among the
young. With regard to the youngest generation, this research demonstrates acute examples found
on the continuum of decay, or on the continuum of minority language disadvantage, emerging
from a process, therefore, which began in the modern Gaeltacht at the latest fifty years ago. Code-
mixing and mono-stylistic speech, for instance, are found in the current parental generation and
the middle-aged generation. This has a significant effect on the emerging generation’s linguistic
competence and functionality.

As well as the difficulties with competency, a common fragility in minority language contexts also
exists, regarding the emergence of effective leadership, because leaders would urge challenging
actions of their community. For the effective functioning and success of community-support
institutions, it is necessary that they are based on a community framework.

The education system is operating in a context where the community is not succeeding in promoting
complete acquisition in the minority language. Another weakness is the lack of leadership from
the State system in general with regard to Irish and its community, a community on whose behalf
the State is supposed to operate. Among the aims of this study, is to seek to draw attention to
the need for improving the conceptual framework concerning these complexities and challenges.
However challenging the linguistic disadvantage of Irish is, as shown in this study, it is likely that
the pupils’ acquisition of Irish would be even weaker without the current educational provisions
and efforts of schools to support Irish (see, e.g., the improvement of pupil attainment in Irish with
Age, Section 9.3.2). In other minority language contexts, it is often the case that young people do
not speak a dying or threatened language in their community because they have not acquired it
fully ((and through lack of language status etc.) Dorian 1981, Kulick 1992, Sherkina-Lieber et al.
2011). They are reduced to being listeners in the minority language culture, which means that they
have only passive minority language competence. In contrast with this situation, young speakers
in the Gaeltacht have a much more active competence: the majority of reduced speakers still speak
Irish. This may be because the community and the State bestow functionality and status on Irish
in such a way that it helps young acquirers to develop a capacity to speak Irish. Speaking ability in
Irish is at a generally higher level of development than simply passive understanding.

10.3 Conceptual framework of the current education system

10.3.1 Governing principals of the system

The Educational System never attempted to formulate an educational framework tailored for the
requirements of native Irish speakers, while addressing the aspects of their cognitive, academic or
intellectual development related to their native language and culture. The Irish State has previously
neglected to implement proposals which sought to counteract the sociolinguistic circumstances
behind minoritisation, as well as disregarding educational proposals which sought to address
these circumstances and to develop a targeted first-language education model to ensure complete
acquisition for minority speakers (for instance, note the lack of progress towards implementing
the proposals in Mac Donnacha et al. 2005, CLS 2007 and O Flatharta 2007, reports commissioned
by the State itself, not to mention the many professional proposals made over the years in a variety
of non-governmental publications). Such a model, based on Irish being fully acquired by children
entering the school system, cannot currently be implemented due to the reduced levels of Irish
acquisition achieved by Gaeltacht pupils in current sociolinguistic circumstances and due to the
fact that teachers have not been trained in a context where complete language acquisition is
anticipated (of both pupils and teachers).

If there were a functioning first-language education model tailored for minority speakers of
Irish, the difficulties of speakers with reduced acquisition would be readily recognised in their
educational achievement, in language education especially. Because the Irish curriculum is directed
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at learners rather than native speakers of Irish, native functionality is not being monitored in this
system. Note that nationally, second-level pupils are attaining exam results in Irish as high as those
in English in the Junior Certificate, and higher than those in English in the Leaving Certificate.
Nevertheless, Harris et al. (2006) showed that Gaelscoil pupils outscored Gaeltacht (Categories A,
B and C in the CLS) school pupils in literacy tests devised in their research (comparatively similar
results for primary-level Mathematics and English are also reported in Gilleece et al. 2012). It is
possible that the results of Harris et al. provide indirect evidence of reduced Irish with regard to
literacy in the Gaeltacht.

The basis for the current model underpinning the implementation of the education system in the
Gaeltacht is to educate native speakers of Irish and of English in one single unitary system (and
with a curriculum developed for second-language learners of Irish). The current model aims to
foster bilingual competence and academic ability in both languages, while attempting to root this
personal and educational development in the local Gaeltacht identity and heritage.

The current sociolinguistic evidence impeding success of the current educational model includes
the following:

¢ Over half of the pupils are monolingual English speakers when first entering school (Mac
Donnacha et al. 2005)

¢ The negative correlations between the proportion of English speakers in a school and both
Irish achievement and bilingual achievement (Section 9.3.3)

e Weakness in the Irish language ability of the community in general to help complete the
acquisition process in Irish and weakness in the Irish language ability of certain social
networks and of networks based on modern media

¢ Reduced acquisition of the pupils in Irish, in the context of subtractive bilingualism, on the
one hand, and their advantaged ability in English, on the other

¢ Oneno longer finds young native speakers of Irish, as this term was previously understood,
in reference to full competence (or such speakers are very exceptional)

« Difficulties in the acquisition of literacy, without a complete spoken acquisition as a basis
for the acquisition of literacy.

To create a robust basis for Irish-language education policy, these six points in particular need to
be addressed.

10.3.2 Concepts of bilingualism: native language, primary language and language
of personal development

The results of this study demonstrate linguistic ability in the native minority language condition.
International research has shown that there is a correlation between a person’s primary language
and the language of personal and intellectual development. The gap between linguistic ability
in the majority language, English, and the reduced ability in the minority language, Irish, shows
that the pupils are better able to function using their capacity in English as compared with their
capacity in Irish. These are characteristic features of subtractive bilingualism as is often found in
the context of heritage language education (see Cummins 2001: 255).2¢ Cummins states:

‘The major educational implication of these hypotheses (the interaction of motivational and linguistic

26 Heritage education is provided to pupils of a cultural background other than that of the majority culture. The aim of
this type of education is to encourage functional ability in the majority culture for the pupils, with some recognition of
the minority culture in aspects of the school curriculum. Among the objectives of heritage education is the provision
of support to pupils to learn and acquire the heritage language. The terms ‘heritage education’ and ‘heritage language’
are especially used with reference to immigrants into the United States of America and the suitability of these concepts
is recognised in relation to native minority cultures in other contexts.



10.4 A new system of education grounded in community renewal / 10.5 Educational models

variables with educational treatments) is that if optimal development of a minority language child’s
cognitive and academic potential is a goal, then the school program must aim to promote an additive
form of bilingualism involving literacy in both L1 and L2’ (Cummins 2001: 91).

Concerning children’s early school years, it is normally recommended that children in a minority
language situation begin their education in their first language; but in the Gaeltacht now, the
primary language of young Irish-mother-tongue bilingual pupils is no longer the same as their
home language (even in Category A areas (CLS 2007; Lenoach et al. 2012)). Leaving the issue
of Gaelic heritage to one side, one might expect that children would be educated in their most
functional language. From a perspective of educational development, it would probably be more
productive and beneficial, following a transitional, linguistically-mixed year or two, to educate
these pupils principally in their primary language. Except for issues regarding heritage, therefore,
it would follow that English would fulfil the role of the primary functional language in education.
We posit, therefore, proposals which would be beneficial for Gaelic heritage and for those parents
and pupils who are interested in education in the context of their heritage. The report reveals a
native-speaker, minority language perspective to these linguistic issues. There are clear negative
implications if the system is left as is. A new educational model is now required to address in a
positive way the problematic experience Gaeltacht pupils have of Irish in its present minoritised
condition.

10.4 A new system of education grounded in community renewal

The quality of acquisition achievable for children in a given language community is dependent on
how functional this language community is. If community use of the language is wealk, it is unlikely
that the young members of the community will reach a sufficient level of acquisition. Given the
sociolinguistic fragility of the community, the education system should focus on approaches in
which both learning and language are functional and interdependent if it intends to provide
education for a minority language group on an effective basis. The community and the education
system are dependent, indeed interdependent, one on the other,; in providing functionality to the
minority language: the success of community language support efforts relies on the educational
approach and vice versa. Not only, therefore, would there have to be significant alterations in the
implementation of the minority language education strategy, there would have to be reform of
the state support system of the linguistic minority in the remnants of the Gaeltacht, as well as
supporting renewal in active community participation, and a new approach from community
institutions. In the difficult context of the Irish language and the Gaeltacht, there are no quick fixes
for these difficulties.

The aim of an integrated philosophy of minority language community renewal is that the children
of the community would undergo a process which supports their personal and social development
in a society which is functional in their minority language. Developing children’s linguistic
functionality refers to the process of functionalisation in language development: the normal
socialisation in sociolinguistic and identity competence, a process by which a young person
becomes a participant in the community. Without a functioning minority language community,
minority language education will be to alarge extent unsuccessful, potentially based, atleastin part,
on pretence. In other words, without a community using the language, the functional competence
in the language will be replaced by a symbolic competence in performing the language.

10.5 Educational models

Historically in the Gaeltacht, education in the medium of English was introduced as community use
of Irish decreased (O Flatharta 2007). There is a clear risk that this is what is currently happening
in what remains of the Gaeltacht. If there is to be a central basis or role for Irish in the Gaeltacht
educational system, another model will have to be devised and implemented. One can mention
four models which could be applied in Gaeltacht Category A areas:
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1. Amajority-language (i.e. English) education model where Irish would be a heritage language
and the medium of education of one or more other subjects. This is the approach proposed
by the 20-Year Strategy for the Irish Language for schools outside the Irish-medium and
Gaeltacht systems.

2. An Irish-medium model of second-language Irish immersion, since the majority of pupils
are native speakers of English and a large proportion have reduced Irish.

3. A first-language (reduced) or second-language Irish immersion model, since the majority
of pupils are native speakers of English and a large proportion have reduced Irish.

4. A minority first-language education model of early immersion, to enable additive early and
continuing support for the minority first language, followed by additive support for the
majority second-language (English).

10.5.1 Discussion of choices regarding each model

Model 1: Majority-language education with Irish as heritage language

Advantages: This model would have the advantage of clarity of purpose and function, making
English the primary language, and clearly teaching Irish as a secondary language or second
language, instead of the ambiguous bilingual approach currently taken by many schools.

Challenges: In this type of model, the Gaeltacht dimension in education provision would be very
much weakened.

Model 2: Second-language Irish immersion
Advantages: This approach would confirm the functional dominance of English in pupils’ cognitive
and personal development and would clarify the educational role of Irish as a second language.

Challenges: There is little chance, however, that this model would improve the functionality of
Irish as a native minority language.

Model 3: First-language or second-language Irish immersion

Advantages: This approach would consciously seek to compensate for the disadvantages of the
current attainment level in societal acquisition of Irish. This would be a Gaeltacht version of the
Gaelscoil model, bringing greater function to the pupils’ Irish in their cognitive and personal
development. This approach would be more beneficial for the achievement of competence in Irish
than either Model 1 or 2 although it would not be sufficient to address the minority-language
disadvantage among the youth of the Gaeltacht.

Challenges: This approach would have some of the same drawbacks characteristic of Model 2.
Furthermore, additional training would have to be provided to student teachers and teachers to
implement this model properly.

Model 4: Additive L1 Irish-medium education for the minority community

This would be an ambitious model which would seek to provide additive minority-language
education. It would be a step beyond minority language immersion in that it seeks to incorporate
native speaker functionality in the target language and its heritage context. Not only would it
require a commitment to the native language and culture from the parents, teachers, pupils and
those in charge of courses; it would also require the support of alarge proportion of the community
to be successful. Because the aim of this model would be to ensure the functional acquisition of
Irish, another approach would be required regarding the educational attainment in English.

Advantages: Irish native speaker functionality and culture would be fostered but a high level of
competence in the majority language would also be in focus.
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Challenges: Although many teachers understand the requirements which would be associated
with a model such as this, and indeed implement aspects of this type of model already, there would
have to be specified aims and a new approach to teaching and education management, as well as
assessment of achievement of objectives. This model would seek to resist the trend of language
shift towards the majority language which is now well-established in Gaeltacht communities.

Model 4 is the model which most closely resembles the approach recommended in the CLS. Central
to those recommendations was a Gaeltacht immersion model (CLS: Caibidil 21), but no practical
efforts to implement that model were undertaken by the State. There is important evidence
presented in this report of the beneficial effect a high proportion of Irish speakers in school has
on both Irish and bilingual achievement (Section 9.3.3), as would occur in a system of Gaeltacht
immersion education. This is positive evidence of a clear scientific basis for the recommendation of
early monolingualism in the context of Gaeltacht education. Not only does a high proportion of Irish
speakers, i.e. an approach resembling monolingual socialisation, benefit Irish use and attainment
but it enhances the productive bilingualism among the children. This is in keeping with one of the
principal recommendations of the CLS, that the language planning approach should endeavour to
protect the social density of Irish speakers in the community. By disregarding recommendations
emanating from qualitative and quantitative sociological research (for instance, the CLS or indeed
the future of the recommendations contained in this report), the State system is neglectful of its
sociolinguistic responsibilities towards the interests of the Gaelic people. This discounting of the
evidence (indicatinglanguage shiftand the associated demise of the Gaelic people), or recommended
interventions, implies that the State may no longer see itself as having an interventional role in the
future of the Gaeltacht or in the future of Irish embedded in a living community.

10.6 Proposals for the State or for school patronage

In the possible reorganisation of different aspects of schooling, input and support would be
required from experts in the relevant areas. An educational approach based on Model 4 could be
implemented by a private patronage body charged to manage the specificeducational requirements
in Gaeltacht Category A. There would be particular challenges arising from the establishment of
a management system of this type; its success would also depend on the ability of those who are
tasked with:

¢ giving leadership
¢ designing an appropriate system and its implementation
¢ directing the development and implementation of the system.

The State would have to provide a funding mechanism and an assessment framework to supportits
functions and ensure its effectiveness. This could be achieved through a new system of capitation,
which could be regularly reviewed for its effectiveness, or, alternatively, An Chomhairle um
Oideachas Gaeltachta agus Gaelscolaiochta could be empowered to oversee the implementation
of this system.

10.7 General proposals with regard to minority language issues

Since itis more difficult to acquire a minority language fully than a majority language, itis preferable
to adopt an approach in the minority language which would be as monolingual as practicable,
especially in the early years of acquisition. Especially within the critical period of acquisition (see
Montrul 2008), the minority language should function in a similar a way to a majority language.
‘Early minority-language monolingualism’ is the term given to this approach in Lenoach et al.
(2012) to describe a process of acquisition in which a minority language becomes as functional
as a majority language would be. It is necessary to prioritise minority language acquisition first,
as inferred by the term ‘delayed bilingualism’ (Lenoach et al. 2012). Delayed bilingualism refers
to the acquisition of a majority language after the acquisition of a minority language. This was the
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type of language acquisition which occurred in the Gaeltacht when the functional acquisition of
Irish was prevalent there; until early bilingualism became prevalent, and this early bilingualism
occurred simultaneous with (i) the beginning of reduced or incomplete acquisition, (ii) attrition in
traditional levels of ability and (iii) a strong process of the deterioration of Irish social use.

The evidenceinthe conclusions ofthisresearch, thatIrish-language ability is highest for those pupils
attending schools with the highest levels of Irish speakers, supports the recommendation that an
additive minority language model is more productive if incorporated in early monolingualism.
Because the ability of a bilingual speaker in both languages separately is often lower than that
of a monolingual speaker, and because the weaker language of the bilingual speaker is usually
much weaker than a monolingual speaker’s language, it is clear that, for the pupils in this research,
their weaker language, Irish, is weaker than monolingual Irish. Therefore, it would make sense to
suggest that minority language use, i.e. its input, uptake and output, should be as multi-faceted, as
multi-present and as multi-functional as possible in the case of the young.

A minority language needs societal functionality or it will only exist in the shadow of the majority
language. Children, the group with the least power in a society, cannot be expected to take
responsibility for the transmission or revival of a minority language. For a community to be able
to deal with the crisis of the language, a certain geographic protection would need to be afforded
to that community. Not only do children need the support of their community in coping with this
linguistic emergency, their community also requires structured geographical protection in support
of minority-language social vitality to counteract the competitive functional advantages of English.

Challenges inherent in the minority language condition

Given that minority cultures and languages in all parts of the world are disappearing rapidly, it
seems obvious that it is impossible for the majority of indigenous communities to counteract the
current pressures. The challenges inherent in the minority language condition, in the current
sociopolitical situation, make it difficult for the majority of indigenous peoples in the modern
world. The crisis of the Irish language is a local manifestation of this widespread international
phenomenon, and this research may offer an insight into these processes. Given restrictions of
space here, itis not possible to discuss all relevant issues, but the two summary lists below provide
a wider comparative context for the analysis. The first list relates to the domains of linguistics and
acquisition, and the second list relates to the public and academic discourse about the minority
language condition.

Aspects of linguistics and acquisition with regard to the minority language condition:

1. Codeswitching: There is a strong tendency in the majority of bilingual communities to
codeswitch and therefore to transmit a codeswitched language; this codeswitching has a
negative effect on acquisition, especially for the acquisition of the minority language.

2. Reduced acquisition: Itis difficult to raise reduced acquisition to a level of full acquisition,
e.g. Beaudrie and Fairclough (2012), Benmamoun (without date: 16-19), Ni Chonchuir
(2012). Itis difficult for reduced speakers to become full speakers. The linguistic structures
of the reduced language tend to become embedded in the ability and identity of the reduced
minority-language speaker.

3. Unbalanced bilingualism: Since bilingual acquisition is unbalanced in general, if it is not
possible to function without full acquisition of the majority language in a given society, it
is usually the minority language which is not completely acquired. See the discussion of
stable English acquisition in Section 9.3.3.

4. Lack of functionality: There is a wide gap between full or traditional speaker ability and
current reduced speaker ability, as is shown particularly in the results of this study. Fairly
significant improvement would be necessary to bring the reduced level of ability up to a
full level of functionality.
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5. Second language learning: In general, only c. 5% of learners of a second language manage
to reach a comparable level to that of native speakers.

6. Complete acquisition of the language: In order to develop functional acquisition, the
reduced speaker would be required to engage in a learning process to acquire a significant
amount of linguistic features.

7. Education: Policy intervention grounded in an in-depth analysis of the reduced speaker
condition has not yet been undertaken in the context of education.

Aspects of the public and academic discourse as regards the minority language condition:

1. Additive and subtractive: There are weaknesses and gaps in the international literature on
bilingualism; some sociolinguists tend to focus more on the positive aspects and advantages
of additive bilingualism, while disregarding evidence from linguists regarding subtractive
contexts. For this reason, not enough attention is focused on counteracting the difficulties
associated with subtractive bilingualism.

2. Domination and changing attitudes: There is a general acceptance in the international
literature of the tendency to acquiesce with the dominance of the majority language in the
social context of the minority language; the only suggestion offered to counteract complex
political and social disadvantages is to work on changing attitudes.

3. Codeswitching: Thereisapropensityintheinternationalliterature to presentcodeswitching
as indicative of speaker creativity — regardless of the negative effect bilingualised language
has on the sustainability and the functionality of minority languages in their traditional
settings and other contexts.

4. Individuality: There is an inclination for the social characteristics of cultural contact to
be presented in terms of optional and individual identities — regardless of the adverse
implications cultural globalisation has on the sustainability of minority cultures around
the world.

5. Creativity: There has long been a tendency in academic traditions to focus on minority
language aesthetics and textuality, along with a tendency to disregard the social study of
the lived experience of the minority-language condition.

6. Research: Internationally, relatively little research has been undertaken on the
implementation of recommendations concerning this type of minority-language condition.

The amount and severity of the difficulties involved in the minority-language condition are striking.
In the context of the current remnants of the Gaeltacht, in the absence of significant change
within the community and the state system, it now seems that challenges to the community and
individuals are insurmountable. The following general proposals are made, therefore, in support
of a plausible strategy for successful acquisition — early monolingualism being the most central
and basic of these proposals. It is furthermore in the context of additive minority schooling or
education that these proposals are presented.

Alanguage can only be acquired from other people. It is through this contact that a person becomes
a participant in his or her own culture. The full acquisition of a language is associated with the
complete acquisition of the culture expressed through the medium of that language. Language
and culture are integrated social and identity resources which are acquired through interpersonal
development. We propose here that a process of socialisation in Gaelic identity be fostered through
the additive minority-language approach.

10.7.1 Proposals for parents and teachers of Gaeltacht pupils

These proposals are derived from the discussion of sociolinguistic and identity issues set out
above:
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* Interactive functional socialisation: that the various social networks the child participates
in be as highly functional in Irish culture and language as possible

¢ Functional communication: to use Irish as functionally as possible and in as many functions
as possible with children

¢ Monolingual communication: to avoid the disadvantage of codeswitching on children’s
acquisition

¢ Interactive reading:

° To improve and strengthen initially the social practice of Irish for children

o

to ensure that Irish literacy is the foundation for the children’s cognitive development

(o]

to avoid a decrease among children in minority-language literacy associated with the
functional advantage of majority-language literacy.

10.7.2 Proposals for teachers

This research highlights many of the problematic grammatical features which are prevalent among
young speakers. This research can form the basis for teaching resources aimed at addressing
speakers’ linguistic, functional and educational difficulties. The outcomes of this study should
help to contribute to the development of a suitable curriculum relevant to this reduced minority-
language community. Therefore, in the context of schooling for Irish speakers (where an ethos for
Gaelic schools would not be undermined by English speakers), it is here proposed:

¢ To seek the on-going cooperation of the community for the Gaelic education project and its
normalisation

¢ Support for the social function of Irish among the youth, working with parents (e.g. group
work, drama, discussions, narrative and description, debate, play, sport)

o Use of fully-acquired Irish (rather than reduced or codeswitched Irish); school practices to
function in fully-acquired Irish

¢ Toprovideteacherswith the main findings ofthis research as well as the detailed description
of the linguistic aspects of reduced Irish (e.g. under the auspices of An Chomhairle um
Oideachas Gaeltachta agus Gaelscolaiochta)

e To provide teachers with the research findings concerning long-established literacy
deficiencies in Irish in the Gaeltacht and to design policies to prioritise a functional literacy
in Irish and to avoid any early competitive interference of functional literacy in English

¢ Implementation of a new curriculum suitable for reduced speakers of Irish (to be developed
by the state system or another body, based, among other data, on the details set out in this
report)

¢ Development of teaching materials to address the difficulties young speakers have in
different linguistic areas (phonetics, vocabulary and grammar)

* Rooting teaching practice in the Gaelic cultural and linguistic context as appropriate.

10.8 Implementing a system of additive minority-language education

In view of the experience the Gaeltacht communities have had with the education system since the
foundation of the State, and due to the prevalence of reduced acquisition in Irish, itis now preferable
to confer the administrative responsibilities of a system of additive minority-language education
on an independent patronage body. The patronage would be responsible for implementing the
administration of the system and working with government departments and agencies, as well as
community, education and other groups as appropriate. Among the requirements which would
support the proper functioning of this system are:
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* Management structure

* Policy development and structures for implementation review (e.g. proposals in the CLS
2007, Mac Donnacha et al. 2005 and O Flatharta 2007)

¢ Financial and capitation system

¢ Anew, reformed curriculum, of high functional quality

* Systems for inspection, assessment and professional training.

In this instance, there would be more advantages than disadvantages in establishing a new
state body, given the very specific nature of the expertise and roles required, and the level of
independence necessary for a small team to meet these particular challenges. A new state body
would reduce the administrative, training and planning burdens for the Department of Education
and Skills. Bourgeois (2004) makes similar recommendations with regard to school councils in
minority language situations in Canada. If it is decided not to set up an independent patronage
body, the Department, or An Chomhairle um Oideachas Gaeltachta agus Gaelscolaiochta, could, of
course, implement these proposals directly.

10.9 Suggestions for further research

In this section we list possibilities of additional research and supporting research concerning
issues of bilingual acquisition and the implementation of a minority-language additive approach
in education:

¢ Research on acquisition issues in the Kerry Gaeltacht and Donegal Gaeltacht

¢ Research on the bilingual ability of adults in the Gaeltacht in order to estimate generational
trends in bilingual acquisition, from the oldest generation to the current parental generation

e A series of research projects in the context of the new curriculum (as proposed in this
report) on the additive minority-language approach, or a similar new approach in pre-,
primary and secondary schools — one series of research projects on the new Irish system
and another series on different aspects of international comparison

e A series of research on the implementation of the proposals for the additive minority-
language approach, including research on any improvements to the curriculum

e Literacy research, examining spoken ability, linguistic ability and literacy attainment

¢ Research on home practices, for example, interactive reading and the importance of new
media technologies.
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Aguisin A: Struchtar na
n-agallamh (Gaeilge)

Sceideal comhairleach don agalloir:

(A) INSEAN LE CHEILE

Dia dhiba ... agusa... Sprioc
Dia is Muire dhuit

.. atd ormsa.

Réamhra Seodscéal faoin Traein Bheag Dhearg, seantraein, agus rith si rdsa
le traein luais nua. Dénall, an tomdnai, agus Sedn a chiintdir. Bhi
Dénall agus Sedn ar an tseantraein. Agus bhi an tomdnai agus a
chuntdirsatraeinnua ag déanamhgach a bhféadfaidisleisanrdsaa
bhuachadh, fitisgoraibheadarag cdimiléaracht/cnedmhaireacht.
Sén t-ainm atd ar an scéal ‘Rdsa go Ceann Scribe:

Treoir Anois. Breathndidh sibse ar na pictitir sa leabhar is inseoidh sib an
scéal dd chéile. Agus inseoidh sib gach a bhfeiceann sib sna pictitiir.
Seod leabhar Fraincise. Ach chlidaigh muid an scribhneoireacht
innti sa gcaoi is go n-inseodh sibse an scéal dd chéile.
Anois déanfaidh ‘chaon duine agaibh dhd bhilleog san iarraidh.
Déanfaidh sib neart cainte faoi chuile short, an ndéanfaidh? Maith
sibh.
Agus td rud amhdin atd le feicedl ionann’s sa chaon darna pictitr,
b’fhéidir go dtiurfadh sib faoi deara céard é féin is sib ag goil
thrithi.

(Iad tosaithe agus é tuigthe acu.)

Ta sé sin an-mhaith.

Caithfidh mise a ghoil amach anois ag déanamh glaoch ar an bhfén. Ach coinnigi sibse oraibh go
dtiocfaidh mé ar ais.

M4 bhionn sib réidh 1éi sin, féadfaidh sib tosai ar leabhar eile atd anseo. (Traein gan Tomdnai) Ni
bheidh mé i bhfad.
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(B) AN CHEAD INSEAN Aonair

Treoir

NA Clad
NA -1
NA 1

NA 9
10

NA 11
NA 12
NA 13

NA 14
NA 15-16
NA 17-18
19

NA 20

21

22

23

Dia dhuit a ...
Dia is Muire dhuit

Anois. Seod é an ‘Rdsa go Ceann Scribe’ Donall, an tomdnai, agus
Sedn a chuntéir. Breathndidh tusa ar na pictitir sa leabhar is
inseoidh tii an scéal dom agus inseoidh tii dhom gach a bhfeiceann
tu sna pictiuir.

Déanfaidh tii neart cainte faoi chuile short. Déanfaidh tii go leor
cainte dhom, an ndéanfaidh?

Maith an cailin / buachaill.

Cén t-am é ar an gclog?

Ansin, céard a tharla? [Inné]

Cén fath ar cuireadh an ola ar an rdille?

Sa gCaoi go / Ros go / Le go

Tomhais céard a tharlds anois. [Amdireach]

Ansin, céard a tharla? [Inné]

Cén fdth a bhfuil sé ag cur na gcaoire ar an rdille?
Sa gCaoi go / Ros go / Le go

Ansin, céard a tharla? [Inné]

Cén fath ar cuireadh na caoire ar an rdille?

Sa gCaoi go / Ros go / Le go

Céard a tharlds anois? [Amdireach]

Céard a tharlds anois? [Amdireach]

Maith thu. Bhi sé sin an-mhaith. Cailin / Buachaill maith. Go raibh
mile maith a’d.

Focl

Focl
Focl
Inscne
Caite
Focl
Focl

Cén
Faist

Caite
Focl
Faist
Con
Caite
Focl

Faist

Focl
Focl
Faist

Focl
Focl
Focl

Insc
Focl

Focl

Gin

Gin

Iolr
Iolr

Gin
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(C) AN DARNA hINSEAN

N4 dearmad torann soiléir tobann a dhéanamh, buille amhain, ag sineadh an phinn ar rud ata le
n-ainmniu.

Anois gabhfaidh muid thrid arist is pléifidh muid an scéal ruainnin
beag eile.

Pic. 1

Comhair na rudai sin atd in uachtar ar thaobh an vaigin (cé
mhéad acu)?

Cheithre Fhuinneog Séimh  Uimh
([Ma chliseann air sin] Céard td ar achaon taobh den tsimléar?
Dha Fhuinneog) Séimh  Uimh

3-4
Anois. Sna pictitiir seo td mé ag iarraidh ort ceisteannai a chur

ormsa faoi na rudaf a sinfidh mé an peann orthub. Faoi na rudaf
a tharla.

Céard, Cé, Cén Fath, C4, Cén Chaoi 5 Ceist Comhr

5-6

Céard a dhéanfd dhd mba thii an bhean ar imigh an mada uaithi? Coinn

7-8
Anois. Sna pictitir seo td mé ag iarraidh ort rudaf a tharla ann a
rd nar tharladar. Mar shampla, sinfidh mé an peann ar bhuachaill
a thit is déarfaidh tusa ‘Nior thit an buachaill! Inseoidh ti a
mhalairt né bréag faoin rud a tharla. Maith go leor?

7 Chuir Nior Chuir Ola, Choinic Ni Fhaca Dénall, Dialt Comhr

Chuadar amach Ni Dheachadar / Thainiceadar Amach,
8 ) Br Mir
Nior Rug Doénall ar an mBarra, Nior "Uirt Sean

10

Céard a dhéanfd-sa dhd mbeadh caoire ar an rdille romhat? Coinn
13

Céard duirt Sedn ansin?

Duirt Seén go ... Ins ndhir

Anois td mé ag iarraidh ortsa an rud a sinfidh mise an peann air a

14 inseacht dom. Déarfaidh tusa

Seod i an ... (féibi céard é féin) n6

Seod é an ... (féibi céard é féin).
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15-16

Mar shumpla, sinfidh mise an peann ar an bhfear is déarfaidh tusa
‘Seod é an ... fear’ Sea. N6 ‘Seod i ... an traein’ Go maith.

Grainneog
Fuinneog Bhriste
An-mhaith. Anois déanfaidh muid le go leor,

Seod iad na ...
([Tolr] Buidéal, Dris, Fia, Dealg, Sionnach, Loch)

Cd bhfuil an féar sin ag fds?
(Ar an mBathar) Cén dit ar an mbéthar?
[ Lar an Bhéthair

(Ar chuir tusa caoi ar tharracdir né charr no rothar ariamh? Ar
thomdin tu aon cheann acu ariamh? (Innis dhom faoi ... ))

Innis dhom, gan do mhéir a shineadh uirthi, cén bhé is goire don
traein?

An Bhé a bhFuil a Drioball san aer aici

Innis dhom, gan do mhéir a shineadh uirthi, cén bhé a rinne an
cac?

An Bho atd ag an nGeata

’

Anois. Sinfidh mise an peann ar rud arist. Ach cuirfidh muid ‘mér
leis, déarfaidh muid gur ceann mér é. Mar shumpla, sinfidh mise
ar an ngeata i is déarfaidh tusa

‘Seod é an geata mor’

‘Seod i an spéir mhor’

Cuirfidh tu ‘(m)or’ leothub uilig.

an Fharraige Mhdr, an Teach Mér, an Chearc Mhor, an tEan
Moér, an Bho Mhor

Seod iad na ...
na hEisc Mhéra, na Cuit Mhéra
na Tithe Solais Méra

An-mhaith.

Anois. Beidh rudafi i gceist a’inn a bhaineanns le rud eile. Caithfidh
tusa an phdirt agus an rud ar leis é a inseacht. Sinfidh mise mo
pheann orthu is inseoidh tusa dhom, mar shumpla

‘Seod iad Idmha an fhear,

‘Seod iad cosa na mbeithioch:

Drible na mBeithioch, Cosa na gCearc(a),
Lamha na nDaoine, Drible na nEisc

An bhfeiceann tu na cearca? Innis dhom, gan do mhéir a shineadh
air, cé acu an coileach.

Focl
Inscn

lolr

Séimh

Coibh

Coibh

Inscne

h-V
Can

Gin iol

Inscn

Séimh

Focl

Gin

Focl

Ura
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An Ceann a bhFuil an Drioball Mér Glas air Coibh
Cé mhéad ainmhi atd sa gctiinne?
Dha chaora / Péire Uimh
17-18 Géagan / Craobh, Suileogai, Maidhmeannai, Buantai Focl lolr

Faoilledn, Feamainn, Pota Gliomach, Eangach, Buai,

Ronnach, Crosdg, Smugairle Réin, Sliogan, Faocha, Portan, Rén, (lolr)
Bad [ascach, Bad Seoil

Cén chaoi a n-oibrionn an pota gliomach? Laithr
Baoite, I bhFastu, Sainn Focl

An raibh tu ag iascach ariamh?
[An raibh tu ag an gcladach ariamh?]

Céard a dhéananns daoine lena mbréga shdld dtéann siad ag
sndmh?

Baineann siad dhiobh (dho) ... Réamh

19

Innis dhom cé mhéad duine atd sa vaigin ldir?

[Sa vaigin tosaigh?] Focl Uimh

Anois td muid ag goil ag déanamh ruainnin beag faoi dhathannaf
is rudai. Déarfaidh mise an tis is caithfidh tusa an chuid eile a
chriochnii i mo dhiaidh. Mar shumpla, déarfaidh mise ‘Td sé singo Comp  Aid
Maith’ is déarfaidh tusa Ach td an ceann eile Nios ... Nios Fearr: N6
‘Td sé sin Mor’; déarfaidh tusa Ach td an ceann eile Nios ... Nios Mg'

4 Sasta, Nios ...

Beag, Nios ...
5 Ard, Nios ...

Dathil, Nios ...
7 Laidir, Nios ...
8 iseal, Nios ...
9 Mall, Nios ...
10 Salach, Nios ...
11 Fada, Nios ...
21 Deas, Nios ...
22 Dearg, Nios ...
22 Ban, Nios ...
22 Bui, Nios ...
22 Sasta, Nios ...

Bhi sé sin an-mhaith. Cailin / Buachaill maith. Go raibh mile maith
a’d. Go gctiiti Dia do shaothar leat.
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AGUISIN

Innis dom faoi ...

Oiche Shamhna

Ld an Amaddin, An Chéad Ld dAibredn
Scéal na Nollag

An Nollaig seo Caite

An Chéad Chomaoineach

Spoirt; Timpiste; TV: Joc

262



Aguisin B: Struchtur na
n-agallamh (Béarla)

Sceideal comhairleach don agalloir:

(A) Telling Together

Hello ...
Hello

I'm...

This is a story about the Little Red Train.

The train went out of control one day when the driver, Dermot, left
Intro the brake off when he got off. Then Dermot had to try and catch up
with the train and stop it.

The name of the story is ‘Runaway Train’

Now. I want you to look at the pictures in the book and to tell each
other the story and to tell each other everything you see in the
pictures. This is a French book. But we covered over the writing

Instruc so that you would tell the story. So I want you to talk a lot about
everything. You'll do plenty of talking, will you?

Good girl / boy.
And there are one or two things you might see in nearly every

second picture, maybe you’ll notice what they are as you go
through the book.

(Started and showing they’ve understood.)

That’s very good.

I have to go out to make a phonecall now. But you keep going till I come back.

If you finish that book, you can start on another one here. (Little Red Train to the Rescue) I won’t be
long.

(B) First Telling Alone
Hello ...
Hello
Aim

Intro Now this is ‘Runaway Train’ The driver’s name is Dermot.
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Instruc

NA Cover
-1

1

Pic. 1

Pic. 2
Pic. 1

Pic. 2
1-2

o U1 D

Pic. 1
Pic. 2

Pic. 1-2

10
11
12

NA 13-15
16
17

18
19

Now. I want you to look at the pictures in the book and to tell me
the story and to tell me everything you see in the pictures. You'll do
plenty of talking, will you?

Good girl / boy.

What time is it?

What will happen next? [Tomorrow]

What would you do if you were the driver?

And what happened then? [Yesterday|

Will they manage to catch it? What will happen next?

What will happen next? [Tomorrow]

And then what happened? [ Yesterday]

We'll see that beach down there later on.

Fut

Cond

Past

Fut

Fut

Past



Aguisin B: Struchtar na n-agallamh (Béarla)

20
NA 21-24

Well done. That was very good. Good girl / boy. Thanks very much.

(C) Second Telling

Don'’t forget to make a noise just when you point the pen at a thing to be named.

Now we’ll go through it again and we’ll talk another bit about the story.

2
Pic. 1 (Do you know) how do old trains work? Vocab  Explan
3

What are they and how many are there?

Four Windows Num

([If that fails] What’s on both sides of the chimney?

Two Windows)
4

How many are playing football? Num
5-6

Now. In these pictures | want you to ask questions about the things

I'll point to. About what happened.

What, Who, Why, Where, How 5 Quest Synt
7

(Did you ever fix a truck or a car or a bike? Did you ever drive one

of them?)
8
Pic. 2

What van is that?

The one they were in earlier on Rel
9

Now. On this page I want you to tell me what I point my pen at.
You'll say

This is the ... (whatever it is).
For example, I'll point the pen at the man and you’ll say ‘This is the
.. man’ Right. Or ‘This is the ... train’

Or ‘These are the ... passengers / people.
Grand.
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10

11

12

Water, Fish, Boat

Very good. Now we’ll do lots. You start with
‘These are the ...

Cows, Fish, Ducks

What would you do if you were the driver and the train was
running away from you like that?

Now. On this page I want you to tell me what I point the pen at
again. But we’ll add ‘big’ to whatever it is. We'll say it’s a big one.
For example, I'll point to the gate and you’ll say

‘This is the big gate’

We’ll add big to each one.

the big Wood, the big Hen, the big Tree, the big Goose
These are the ...
the big Cows, the big Trees

Very good.

Now. We'll talk about things that belong together. You have to tell
me the part and what it belongs to. I'll point my pen and you’ll tell
me, for example

‘These are the man’s hands,

‘These are the cows’ feet'

Pigs’ Heads, Geese’s Feet, Birds’ Wings, Windows of the Houses
Chimney of the House

(The bald man is on the side of the road.) Where on the road is
Dermot cycling?

In the middle of the Road
What's the male hen called?
young pigs?

Cock, Piglets

What'’s a wheelbarrow for?

What would you do if there were sheep on the road in your way?

What did Dermot say there?

He / Dermot said that ...

What's that between the peddles and the back wheel?
Chain

Why do people cut trees?
To

Pl

Pl

Cond

Synt Vocab

Pl

Gen Pl
Gen Sg

Gen Synt

Vocab
Explan

Cond

Indir

Vocab

Conj
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13-14
Now. I want you to try and tell the opposite to what happened in
the picture. If I point to a boy who jumped you have to say the boy
didn’t jump.
Came Didn’t come down, Didn’t go up,
13 Told The girl didn’t tell them to wait ... Neg Synt
Saw Didn't see,
14 Caught hold of Didn’t catch hold of, Irr Vb
Drank Didn’t drink
19
What do you think the rag is for?
Wipe (/ Clean) Explan Conj
20
Seaweed, Jellyfish, Icecream (cone), Licking, Jacket, Barefoot, Vocab
Nest, Foam, Wooden Plank, Flying down
These are the ...
Shoes, Shoelaces, Buttons, Bottles, Cliffs, Seagulls, Waves, Pl Vocab
Bubbles, Shells r oca
Periwinkle(s) Vocab
What did the people do with their shoes?
They took them off ... Prep
(Tell me) where’s the cow?
On top of the cliff Gen Vocab
(Were you ever at the shore or at the beach? Vocab
Did you ever do any work on the shore?)
21-22
Very good.
Now. We'll talk about things that belong together. You have to tell
me the part and what it belongs to. I'll point my pen and you’ll tell
me, for example
‘These are the man’s hands,
‘These are the cows’ feet:
Cows’ Tails, Sheep'’s Feet, Sheep’s Heads, People’s Hands Gen Pl
How many people can you see in the middle carriage? Num
What lorry / boat is that? [P. 9] Rel

The lorry / boat is that ...

Tell me, without pointing your finger, which horse is the furthest
from the train?

The horse that ... Rel
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Now we’re going to do a little with colours and things. I'll say the
beginning and you have to finish it for me. For example, I'll say

‘That’s Big’ and you’ll say ‘But the other is ... Bigger. You'll say ‘But Comp
the other is Bigger.

‘That’s Big’ ‘But the other is ... Bigger

2 Happy, Happier / More Happy
Small, Smaller
High, Higher
Pretty, Prettier / More Pretty
Good, Better
21-22 Strong, Stronger
Beautiful, More Beautiful
Heavy, Heavier
Dangerous, More Dangerous
Far, Further
Yellow, More Yellow
Happy, Happier / More Happy
Well done. That was great. Good girl / boy.
Thank you very much. Thanks very much.
Appendix

Tell me about...

Hallowe’en

April Fool’s Day, The First Day of April
The Christmas Story

Last Christmas

First Holy Communion

Sport

Accident, Crash

TV
Joke

Adj



Aguisin C: Samplai d’agallaimh
tri Ghaeilge

Dalta ag a bhfuil scérinnéacs datheangach iseal (—-30 go —20)

Scoérinnéacs datheangach -29.3
Scorinnéacs iomlan Gaeilge 64.6
Scérinnéacs Béarla 93.9

Dalta (00:52):

Agalloir:
Dalta (03:00):
Agalloir:
Dalta (03:04):

E-... well ar dtis em... bhi e-... Donall e-... ina chodladh leis a bhean agus chuaigh
em... bhreathnaigh sé ar an clog. Ni d’éirigh sé agus chonaic sé go raibh sé... go
raibh sé e-... well I think go b’in twenty to six. Ni hea. Agus, e-... well fiche chun a sé.
Agus em... em... bhi sé [ag] ritheacht sios 6n it a bhfuil sé cdénai... § theach agus
go bhfuil sé [ag] goil ag an ait a bhfuil an traein. Agus caithfidh sé imeacht agus
rudai a phiocadh suas go beo. Agus anois, em... ta sé ar an traein arist agus ta sé
ag imeacht sciobthai so go mbeadh sé in ann na daoini a phiocadh suas. Agus
ansin anois ta sé ag na daoini agus bhi na daoine ar fad [ag] fanacht le haghaidh
Doénall agus an traein agus bhi chuile dhuine sasta agus iad ar fad ag goil... goil air
anois. Anois ta chuile dhuine ar an traein agus ta Dénall réidh le imeacht agus ta
siad just ag fanacht le fear a ra leis “Coinnigh ag imeacht!”, agus ta sé [ag] goil as.
Oh... ta bean amhain agus ta si deireanach ag teacht agus ta si [ag] goil amach go
dian ach imionn an traein agus nil Dénall ar an traein agus té chuile duine ag...
ta... ta faitios ar chuile dhuine. Agus ta... d'fhéadfadh an traein goil aon it anois
mar gheall nach bhfuil Dénall air. Agus ta Dénall ar an mbothar agus ta sé ra leis
an fear go bhfuil a thraein imithe agus caithfidh sé... caithfidh sé é a fhail go beo.
Agus e-... ligeann an fear cead dho goil isteach ar an... ar a charr. Agus em... ta...
chuaigh an veain suas go dti an... an traein sciobthai agus em... fuair sé an traein
agus chuaigh Dénall amach as a... an veain em... go sciobthai... sciobthai agus
chuaigh sé suas ar an traein ar na staighri beag.

Agus tomhais céard a tharlds anois gan bhreathnu!
Sorry?
Tombhais céard a tharlés!

E-... Well, b’fhéidir ngabhfadh sé air agus b’fhéidir go thiteadh sé as arist ach
b’fhéidir go mbeadh air goil ar ais arist. Nil a thios a'm. B-... B’fhéidir go mbeadh
chuile rud ceart go leor agus b’théidir... nil a thios a'm. Agus em... anois, ni ghabh
Doénall ar an... em... ar an traein. Agus ta carrannai... go leor carrannai [ag] teacht
ina dhiaidh so nil sé in ann a bheith suas... catchdil suas leis nios mé na goil air mar
go bhfuil an traein uaidh... imithe. Agus t4 e-... traffic ar fad ann. Agus anois ta...
em... ta fear ar bad agus t4 an fear in ann, Dénall ar an bad seo in ann... in ann an...
na carrannai ar fad goil amach ruthu (?) agus an traein a fhail. So t4 an traein... ta
Doénall... em... t4 an bad ag goil sciobthai ag goil suas ag an... ag an traein. Agus ta
Donall thuas... thuas ar an gob agus b’fhéidir go ng(e)abhfadh sé suas ar an traein
fos ach nil... nil sé sadch gar mar nil na baid in ann goil suas ar an raille.
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Dalta ag a bhfuil scérinnéacs datheangach meanach (-20 go -10)

Scorinnéacs datheangach -15.4
Scorinnéacs iomlan Gaeilge 69.9
Scérinnéacs Béarla 85.3

Agalloir:

Dalta (05:30):

Agalloir:

Dalta (05:57):
Agalloir:

Dalta (06:07):

Agalloir:
Dalta (06:54):

Agalloir:

Dalta (07:06):
Agalloir:
Dalta (07:10):
Agalloir:

Dalta (07:17):

Agalloir:
Dalta (07:54):
Agalloir:

Dalta (07:57):

Agus ca bhfuil, céard a tharla ansin?

Agus em... bh-, bhi... chuaigh, fuair sé bicycle... fuair sé rothar agus chuaigh,
chuaigh, bhi sé ag iarraidh coinneail suas leis an traein moér dearg ach, ach ni
raibh an... ni raibh an rothar sach sciobthai le coinneail suas leis agus bhi neart
ainmbhithe sa... san féar.

Sea agus meas tu céard a tharlés amach anseo? An bhfuil aon tuairim a’d céard a
tharlés?

E-... nil an béthar a ghoil direach noés an ait at4 an traein.
Hm... go direach.

Agus em... thainig caoire amach ar an mboéthar agus ni raibh, ni raibh, ni raibh
na... ni raibh an tiomandai ar an... ar an rothar in ann coinneail suas leis an traein.
Bhi an béthar uilig téogtha ag na caoire. Agus bhi an traein... fuair an... fuair an...
tiomandai capall agus bhi... bhi sé ag iarraidh coinneail suas leis an traein ar an
capall agus... agus bhi neart éanachai sa spéir agus bhi neart... agus... agus bhi...
bhi feirmeoir ar an... ag an garrafi eile.

Sea. Agus meas tu céard a tharlés amach anseo?
E-... nil mé récinnte.

Sea. An bhfuil aon leide ansin. An bhfeiceann td aon rud sa bpeictiar, b’fhéidir... a
bheadh... Dénall in ann a dsaid?

E-... an... ni raibh na caiple in ann coinnedil suas leis an traein.
Sea. Ta sé i bponc, nach bhfuil?

Sea.

T4 sé i gcruachas, cheapfainn. By-dad. Céard atd ar siul anseo?

E-... em... Stop na caiple nuair a chuala siad an tarracéir ar... ar... ar... ag imeacht
agus... agus du-, duirt... duirt an tiomain leis an... tiomain-... leis an tarracéir, duirt

Sea.
Duirt sé. Agus duirt an tarr-, e-... diirt an tiomain an tarracéir, féadfaidh.
Sea.

E-... agus d’imigh, d’'imigh an tarracéir i ndiaidh an... i ndiaidh an traein mér dearg
agus a neart deatach tiocht uaidh an tr-... traein.
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Dalta ag a bhfuil scérinnéacs datheangach ard (-10 go O)

Scorinnéacs datheangach -2.7
Scorinnéacs iomlan Gaeilge 83.6
Scérinnéacs Béarla 86.3

Dalta (00:02): E-... Rith sé amach ag an ngaraiste san ait a bhionn an traein agus e-... ansin
thosaigh sé suas an traein chuir sé gual agus isteach e-... isteach san inneall agus
las sé suas { agus thosaigh si. Agus d’imigh sé ar a bhealach arist go dti an mbaile
beag. E-... chaith sé go leor daoine ag an staisitiin traenach fanacht leis an traein
agus em... em... bhi siad ag fanacht leis an traein le fada agus e-... chuaigh siad ar
an traein ansin agus e-... e-... is beag gur fhag sé bhean amhain ina dhiaidh ach
a chuir sé isteach sa gcairt { agus thosaigh sé ar a bhealach agus ar a bhealach
ann chuaigh sé thairis pairc. Chuaigh sé thairis teach. Bhi go leor gastir ag imirt
peil ann agus em... baile beag deas le go leor carrannai agus rudaf agus ni raibh
sé fhéin istigh sa... istigh sa traein ar chor ar bith. D'imigh sé leithi fhéin, si ar
a mbealach agus e-... bhi sé ag iarraidh { a leanacht agus bhi si résciobthai dho
agus em... ansin chuir sé ceist ar fear a bhi leoraf aige mbeadh sé in ann an traein
a leanacht, duirt sé leis go mbeadh. Chuaigh sé suas ar an... ar an deireadh... ar
deireadh an leoraf agus d’imigh an e-... d’'imigh an tiomanatf le deifir agus bheir sé
suas leis an traein agus thriail Dénall breith ar an dréimire a bhi ar an traein.

Agalldir: Agus céard a tharlds anois meas tu?

Dalta (01:55): Nil a fhios a’'m. E-... ansin bhi traff-.. em... bhi traffic jam ann agus d’imigh an
traein leothi agus stop an tiomdanafi an leoraf is ni raibh sé in ann a ghoil thrid agus
chonaic Dénall le... fear eile le baidin thall ag a... ag an droichead is e-... jumpdil sé
S-... em... 1éim sé sios ag air e-... ag an mbad agus e-... d'imigh tiomanai an bhad go
dti an traein agus shroich sé suas leis an traein arist. E-... ach d’'imigh an traein
agus e-... bhi deireadh leis an loch a bhi an bad air agus b’éigean dho rith, b’éigean
dho Dhoénall rith arist agus e-... fuai-... am fuair sé cead rothar a fhail uaidh na...,
rothair uaidh na daoine seo a bhi a’ rothaiocht agus lean sé an traein agus, is
chuaigh sé thar an feirm agus bhi cearca agus lachan ann agus cat agus bhi beithi
thall ar an taobh eile agus feirmeoir ag obair agus a lean madadh Doénal, lean b6
na daoine eile.
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Agallamh iomlan le dalta ag a bhfuil scorinnéacs datheangach meanach
(-20 go -10)

Scérinnéacs datheangach -17.7
Scérinnéacs iomlan Gaeilge 65
Scérinnéacs Béarla 82.7

Agalloir:

Dalta (00:08):

Agalloir:

Dalta (00:10):

Agalloir:

Dalta (00:20):

Agalloéir:

Dalta:

Agalloéir:

Dalta:

Agalloir:
Dalta:

Agalloéir:

Dalta (00:46):

Agalloéir:
Dalta:

Agalloir:

Dalta (01:09):

Agalloir:

Dalta:

Dia dhuit, a Mhairin. Cén chaoi a bhfuil t4?

Go maith.

Anois, a’ thainig, Néra’ do iarraidh an dtdinig?

E- no, what’s (face ?)... but, I suppose go duirt, Nora le Baba é.
0, go maith. Anois, céard a bhi ti a dhéanamh sa rang ansin?

E- no bhi muid ’ gedrradh amach dho nafonan. Well, t4 siad imithe ach just kinda
rud, kinda, ta... ta copy... loads of copies ag an maistreas Niambh... agus ta like ’ rud
seo ann dho ‘mo chéad 14 ar scoil’ agus rudai mar shin. Agus c6isir Nora go bheidh
an bliain a rinne siad beidh sé fagtha acub.

0, céard a bhi sib a ghearradh amach?

Well, ta siad imithe ach... just kinda rud, kinda, ta... ta copy, loads o’ copies ag em...
maistreds Niamh... agus ta like’ rud seo ann ‘mo chéad 14 ar scoil’ agus rudai mar
shin.

() nn.

Agus céisir Nora... go bheidh [.i. gubh é ?] na bliain a rinn’ siad beidh siad (in ?)
ann bheith acub.

0, sea, go maith.

Yeah.

Anois. T4 an leabhar seo a’am anseo. An aithnfonn tua { sin?
Yeah.

Sin { an tseanthraein bheag dearg chéanna.

Yeah.

Achtéd an scéal seo beagainin difriuil. Ta na focla f6s cludaithe a’am mar leabhartha
Fraincise ar fad iad ach... siod scéal faoin traein bheag dhearg agus chuaigh si as
smacht la... nuair a d'imigh Dénall an tiomanai dhi... agus rinne sé dearmad na
coscain a chur uirthi. Agus d’'imigh an traein as smacht. Agus ’s éard ata Doénall
ag iarraidh a dhéanamh... na ta sé ag iarraidh breith suas ar an traein le n-i a
stopadh.

Is céard é coscan?
Céard é cosc-? Sin an rud a bhrunns tt leis an traein a stopadh.

0 yeah.



Agalloir:
Dalta:

Agalloir:

Dalta (01:27):

Agalloéir:
Dalta:

Agalloéir:

Dalta (01:30):

Agalloir:

Dalta (03:28):

Aguisin C: Samplai d’agallaimh tri Ghaeilge

Bionn sé ar charrannai freisin agus ar rothair.
O yeah.

Agus... So sio- ta an traein... ‘An Traein gan Tiomdanai’ sin an t-ainm atd ar an
scéal. So is éard atd mé ag iarraidh ortsa a dhéanamh... na td mé ag iarraidh ort...
breathnd ar na peictitiir agus t4 mé ag iarraidh ort an scéal a inseacht agus...
insigh ’om chuile shért a fheiceanns td sna peictiuir.

Ceart go-
Maith go leor?
Yeah.

Fair play dhuit.

Right. Ok. Is ar maidin ta ann agus bhreathn-... em... Dénall ar an... clog agus...
bhreathnaigh sé ar an t-am agus bhi sé leathuair th’éis a.. a seacht. Agus bhi air'g
imeacht because bhi air goil ag an em... traein. Agus d’imigh sé amach agus chuir sé
ag an traein beag dearg. Agus... d'imigh sé air agus thosaigh sé an... an kinda méin
a chuir san... bosca beag dearg até ar an traein. Agus d’imigh sé leis go dti an train
station. Agus thainig sé ag an train station agus bhi sé... beagnach ceathru th’éis
a.. naoi. Agus... bhi daoini ’ fanacht leis. Agus... stop sé. [lompu bileoige] Chuir
na daoinf uiliug isteach sa d-... traein ach bhi ceann amhain... em... nios moile [.i.
moille] nd na cuide eile agus bhi si’ ra ‘Stop! Stop!" Agus ansin hopdil sf air. Agus
bhi chuile shoért alright. Ach... d’-... ach... d’'imigh an... traein gan Dénall istigh ann.
[lompt bileoige] Agus thainig em... pickup beag, leorai... glas agus duirt... Donall...
go bhfuil an traein imithe, an d’th-, an bhféadfadh ride a bheith aige... lift. Agus
chuir Dénall isteach sa... rud deiridh a bhi san... pickup... an kinda... boot-rud kinda.
Agus... sh-, sh- ansin bhi siad beagnach a'.. beagnach... ar an traein... gar dhon
traein. Agus... 1éim... Donall... as... an leorai agus chuir sé ar ladder beag... bhi’ goil
ansin. Staighre beag.

Tombhais céard a tharlds anois.

Em... Jumpdil(fidh) sé air agus beidh air sial déanamh (?) né rud éicint. [lompu
bileoige] Ach nior éir-... nior éirigh leis... a(’) goil ar an traein... because... d'imigh
an traein ro-str(i)obthrai (.. ro-sciobthai). Agus bhi... bhi... traffic ann. Bhi go
leor carrannai agus buses... is lorries... em... sa mbealach is d’'imigh an traein...
an-tapaidh... an uair sin. Agus thainic Ddnall... b6-... bad... bad str(i)obthrai [.i.
sciobthali]... speedboot. Agus duirt sé leis... ‘An bhféadfaidh mé... lift... go dti an
traein... beag dearg?’ Agus duirt an fear... ‘Yeah. Féadfaidh’. Agus... ansin... stop an
bad agus... chu-... chu-... chuir Dénall air. Agus... d'imigh siad agus ansin... stop sé
aris agus chuir sé amach sa garrai é agus bhi sé ag iarraidh... coinnigh suas leis
an traein, cause ma ghabhfadh sé an taobh sin, bheadh sé... an taobh eile. Agus...
ansin... fuair... Dénall bicycle, rothar. Agus e- ri- e-... cycledil sé é agus bhi sé ’ goil
really str(i)obthrai [.i. sciobthai], 'omh [.i. chomh] str(i)obthrai a fhéadfadh sé.
Agus... Ach bhi an traein... beag dearg’ goil ana-tapaidh. Agus bhi go leor lachan
agus cearca agus chickini beaga... ar [.i. ag] quackdil ansin agus bhi... beithigh agus
caiplle ann... agus caoire. Agus... ansin thainig... go leor caora... amach ar an... e- ar
na rothair. Bhi siad ar an droichead agus bhi... go leor acub ann. Agus... ansin...
duirt siad... e- chuir siad as an rothar. Agus choinnigh siad air... bhi siad ag pushdil
na caoiri kinda... like ’ ré leob... like ‘Scut, scut!” n-. Agus chuir... ceann amhdin...”’
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flydil as bicycle. Agus chuir s- landdil sé ar caora. Agus ansin... bhi em... kinda...
caiplle ar an taobh eile dho garrai. Bhi daoini or(thu)b... kinda tr-... traenail-ait.
Agus... chuir Dénall agus... an dh4, chuir Dénall ar an... ar na caiplle. D’iarr siad
an bhféadfaidh caiplle ’ bheith acub. Agus ch-... Agus an dha lad eile agus chuir
siad... ar a'.. leis na... na... gasuir agus... a bhi ar na caiplle (' ?) traenail. Agus... bhi
na gasuir... em... ar an... capall agus bhi na... tri fi-... Dénall agus an dha fear eile...
em... taobh thiar d6ibh. Agus bhi siad ’ goil chomh tapaidh is a d’fthéadfadh siad.
Bhi siad... really, really, really ’ ritheacht. Agus... ach ni raibh siad in ann coinneail
suas leis an traein beag dearg.

Tomhais céard a tharlés.
Em.
Céard a tharlds anois?

E- fiafrfaidh siad le... lift a thail n6 rud éicint. [lomp1 bileoige] Right. E- fuair na
caiplle an-tuirseach agus ni ghabhfadh siad ar an... kinda, ta kinda ait, is kinda féar-
ait é dho na feirméar. Gabhann tractor is rudai air. Ach ni raibh na caiplle really in
ann ritheacht chomh tapaidh is bhi siad really tuirseach. So... bh-... d’'imigh... an...
Doénall agus an dha fear... ar... tractor. Bhi go leor féar air. Agus bhi an... em... fear,
an feirmeoir ag drivedil an tractor. Agus chuir e-... Donall agus an dha fear eile...
em... ar an... rud a bhi taobh thiar dho, kinda, rud bionn an féar air. Is bhi siad ’ goil
chombh... str(i)obthraf is a d’fhéadfadh an tractor goil. Agus ni raibh siad in ann
coinnedil suas leis an traein dearg. [lompt bileoige] Agus ansin... stop... an... 0! an
tractor... agus d’imigh an tri... fear... an, Dénall agus an dha fear eile... am(a)-... as.
Agus... ansin... bhi siad ag wavedil’ ra... le na daoini, ‘Ta sé alright’. Agus... thainig...
helicopter ansin. Agus... duirt siad... duirt siad leis an helicopter ‘An bhféadfaidh lift
a bheith a’am?’ Agus duirt an helicopter ‘Yeah. Agus bhi siad thuas sa spéir agus
bhi go leor daoini’ breathn is na beithigh thioz [.i. thios] ansin. Agus ansin... bhi...
kinda... r6pa... n- n- nuair a bhi siad gar dhon traein beag dearg, chuir an fear répa
amach agus... kinda is staighre-ropa a bhi ann. Agus... dreapaigh an... dreapaigh
Doénall... sios... an... staighre... an répa-staighre. Agus... chuir sé... thuas ar an roof... a
bhi... ar an... traein. Agus... landdil sé sios. Agus ansin... chuir sé suas go... dhon em...
chuir sé sios ar an... dit drivedil, passanger-rud. Agus... ansin bhi siad slan sabhailte
agus bhi siad ag an baile beag a bhi siad ag iarraidh goil. Agus bhi... trd ann agus bhi
go leor daoini ag an... ar an tra agus bhi... chuir Dénall ag an tra agus em... bhi sé’
si [i. suf] sios. D’a-, chuir sé as an brog agus an geansai. Agus bhi... uachtar reoite
aige. Is bhi sé ’ breathnd amach ar na daoini * snamh. Agus bhi... beithigh... bhi...
bhi beithigh sa gairdin... gar dhéibh. Agus bhi... éanachai... a'.. eitilt timpeall ansin.
[lompu bileoige] Agus ansin... lean sé air a’ t-. Ansin chuir sé as... chuir sé amach
as an... trd agus chuaigh sé ar an... traein arist le na... na daoini a bhi ar an traein.
Agus... chuir sé thar baile beag eile. Agus em... bhi... na daoini... a bhi sa baile... ag
Cu-... ag wavedil... ar na... daoini a bhi sa traein agus Dénall. Agus bhi go leor caoraf
is rudaf san... baile seo is beithigh, is feirmeoiri is... caiplle agus... rudai mar shin. Is,
agus... skunks is rudaf. Agus ansin... bhi... Donall a-, ag an it... a bhi siad ag iarraidh
goil... ann... an town beag a bhi ansin, baile beag. Agus... 0! d’oscail sé an doras is
chuir na... daoin{ uiliug amach. Agus... ansin bhf siad... em... d'imigh siad. Bhi siad
slan sabhailte ansin. Agus duirt siad ‘Go raibh maith agat’ [sic] le... Dénall. Agus
ansin... chuir... chuir Dénall isteach san traein ansin...” breathnu an raibh aon rud
fagthai. Agus ansin... chuir sé... ar an... 4it... tiomaint, an... it a bhiodh sé’ drivedil.
Agus... choinnigh sé air go dti an teach fhéin. Agus... landdil sé an... traein beag
dearg... isteach san... st-... tr-... train station beag a bhi aige. Agus sin é.
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Sin é a dheireadh.

Yeah.

Ar thaithnigh sé sin leat?

Yeah.

Cé acu ab fhearr leat?

An ceann sin n6 an ceann eile a bhi mé a dhéanamh le Noéra?
Nn.

E- an... An... ceann... eile. [Gaire]

Tuige?

Cause bhi an ceann eile kinda nios éasca agus... bhi an ceann seo kinda nios...
deacair... because... ni raibh a fhios agad really céard a bhi ag goil ag tarla. Agus
rudai mar sin [né ‘shin’].

An-mhaith. Anois breathnéidh muid arist air agus gabhfaidh muid thrid... chupla
rud anseo is ansiid ann. Anois. An bhfuil a fhios a’ad cén chaoi a n-oibrionn an
tseantraein?

E-... No. Just... cuireann siad e... kinda moéin-rud isteach san... kinda tine-rud a
bionns anseo. Agus téifidh sé suas an traein. Agus ansin... bionn... like... na rudai...
kinda beep-rud ann ach kinda horn-rud atd ann. Agus... an.. wheel... agus... is
kinda... is kinda stick-rud é agus bi bionn sé ’ b-... bionn sé ag movedil mar sin
cosuil le... em... rud a bionns ar carr, an gearstick... -rud.

Nn. An-mhaith. Agus céard iad sin agus cé mhéad acub atd ann?

Well, fuinneogai agus doras ach ta fuinneog ar an doras. So like... tri fuinneog
agus... fuinneog ar an doras, cheithre chinn.

An-mhaith. [lompu bileoige] Cé mhéad duine ata ag bualadh baire ansin?
Sorry?

Cé mhéad duine ata ag bualadh baire... ansin?

Em... Duine amhain.

Agus cé mhéad duine até... ag imirt peile?

Em... Em... Seisear? Mar ta duine eile just ag suf ar an clai.

An-mhaith. [Tomp1 bileoige] Anois... ar an mbilleog seo ta mé ag iarraidh ortsa
ceisteannai a chur ormsa faoi rudai a tharla. Sinfidh mise an peann ar an rud,
agus... cuirfidh tusa ceist orm faoi.

Ok.
Maith go leor?

Ok.
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Sinfidh mise an peann agus cuirfidh tusa ceist ormsa.
Alright. Ok. Em... Céard... céard é sin?

Sin... leorai.

Yeah. E seo?

Sea. Rud ar bith.

Em... Céard... é an rud... an dha rud ata istigh sa leorai?
Ta... buicéad ann, agus ta... s- sluasaid ann?

Yeah.

Ab ea?

Yeah. Em... Céard... é... n-, na rudaf seo... ta ar an leorai?
Sin iad... na... réiti [.i. rotha(it){].

Yeah. C- em... Céard é... na rudai s-... an rud seo ta na daoini istigh ann?
Sin em... vaigin. N6 an carraiste.

Yeah.

Agus’ ceann deiridh.

Em... Céard atd Donall... ag iarraidh déanamh?

Ta sé ag iarraidh... breith suas ar an traein... le go bhfaighfidh sé greim... ar an...
dréimire sin.

Yeah.

Ab ea?

Yeah.

Anois, is céard ata siad sin a dhéanamh?

Em... T4 siad... ag fail réiti [.i. rotha(it)] ... le cur ar an... an carr ata br(a)- kinda
ni... fuair an, a’ réite [.i. rotha(ite)] I suppose flat. Fuair sé... pump-... em... puncture
agus fuair em... fuair... an lad seo agus fuair sé réite [.i. rotha(ite)] eile le cuir ar
an... carr.

Agus ar chuir tusa caoi ar aon charr ariamh?
Em... Just an CD-player. [Gaire]
Céard a rinne ta?

Well, bhi sé kinda briste, so kind of, an bhfuil a thios a’ad an button? E- an... Bionn
ort pressdil... le... so go ngabhfaidh sé air. Ach em... ni raibh sé ag iarr-... goil air an
bhfuil fhios a’ad so just kinda... choinnigh mé orm é a bhra agus ph-... phressdil mé
like... uimhir a... a haon agus ansin chuir mé suas é agus ansin chuir mé suas é
agus ansin chuir sé air. [Gaire]
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Agus ar chuir td caoi ar aon rothar ariamh?

Em... No.

" Thug td cinamh do dhuine ar bith agus iad & dhéanamh?
Yeah, Tom. Yeah.

Inis dhom faoi!

Em... Well, bhi air... bhi air réite [.i. rotha(ite)]... an réite [.i. rotha(ite)] a bhi air...
em... an rotha a bhi air... e- a phumpdil suas. Agus... cause bhi sé... bh- ni raibh an
gaoth air... so bhi air gaoth a chur isteach ann. So em... bhi mise kinda ’ beir air
while bhi sé ’ cuir an gaoth isteach ann. Agus... chuir muid caoi ar... bhi an... an
bhfuil a fhios a’ad na rudai bionns u- timpeall ar... an rotha an... an... chain-rud
kinda, well bhi sé... rusty so... bhi ort spray-rud a chur air.

Nn.

Sin é an méid a rinne mé leis.

Is an mbeadh tud in ann é sin a dhéanamh leat fhéin?

Well... B'fhéidir an... rusty-rud but... nil mé ro-suredilte faoin... rotha-rud.

Uhu. Anois, ar an mbilleoig seo... céard a dhéanfasa... dha mba tht... an tioméanai?

Well... gh- ghabhfadh mé thart ar... an... thart ar... chun tosaigh... an traein. Because
ma ghabhfadh ti taobh thiar dhé ni bheadh ta in ann jumpdil cause... imeodh
sé. Bheadh tusa f6s ansin. So ghabhadh mé... like thart ar anseo? An... ceathru
fuinneog... an trid fuinneoig. Agus... ansin... nuair ta sé... ag an... fuinneog seo léimt
agus... ansin goil... trafdil goil air.

Nhn. Agus cén leorai é seo?
Sin leoraf... an... fear seo.

An-mhaith. Anois ar an mbilleoig seo, td mé ag iarraidh ortsa an rud a shinfeas
mé an peann air a inseacht dhom. Déarfaidh tusa ‘Siod é hébri céard é féin’ n6
‘Siod 1 hébri céard i féin. Mar shampla ma shineann mise an... peann... ar an
bhfear, déarfaidh tusa: ‘Siod é an fear’ N6 ma shineann mé an peann ar an traein,
déarfaidh tusa ‘Siod i an traein’.

Ok.

Ceart go leor?

Yeah.

Toséidh tu chuile abairt le ‘siod’.
Ok.

Anois.

Siod é an... tharraige. Siod é an... iasc. Siod é an bad. Siod é an bé.
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An-mbhaith. Anois déanfaidh muid le go leor rudai é. So tos6idh, tosdidh tu chuile
abairt le ‘siod iad’.

Ok. Siod iad na beithigh. Siod iad na... éanacha. Siod iad na crainnte.

An-mhaith. Agus... céard a dhéanfa, dhd mba thu an tiomanaf agus an traein ag
imeacht uait mar sin?

Em... Just, just stopfadh mé an bad agus lig cead dhé... ritheacht dhon chuid eile
because... ni... ma ghabhfadh td... ma choinneadh ti ort ni bheadh... ni bheadh td in
ann... ni bheadh td in ann meetdil sé suas cause gabhfadh an ftharraige b’théidir..
b’fhéidir... go... like Shannon... n6 rud éicint. Agus... bheadh an... traein ag goil go
Dublin n6 rud éicint is ni mheetdilfeadh ti suas go brach é. So... just stopfadh mé é
agus abroidh mé leis ‘Gabh amach!’ [Gaire]

An-mhaith. Anois ar an mbilleoig seo, td mé ag iarraidh ortsa an rud a shinfeas mé
an peann air a inseacht dhom arist, ach cuirfidh muid ‘mér’ leis, déarfaidh muid
gur ceann mor é.

Ok.

Mar shampla sinfidh mise an peann ar an ngeata is déarfaidh tusa: ‘Siod é an
geata mor’ n6 ma shinim ar an spéir é, déarfaidh tusa ‘Siod i an spéir mhor".

Ok.

Tos6idh ta chuile abairt le ‘siod” ach cuirfidh ta ‘mor’ leis freisin.

Ok. Siod é an... cearc mor. Siod é an crann mhor. Siod é an lacha mhor.
An-mhaith. Agus anois déanfaidh muid le go leor rudaf é.

Siod é... siod iad na beithigh... mhér. Siod iad na crainnte mhor. Siod iad na...
buicéid... mhor.

An-mhaith. Anois, beidh rudai i gceist a’ainn a bhaineanns le rud éicint eile.
Caithfidh tusa an phairt an rud ar leis é a inseacht. Sinfidh mise mo pheann air
agus inseoidh tusa mar shampla: ‘Siod iad lamha... an fhir’; né ‘Siod iad... cosa na
mbeithioch’. An dtuigeann td4?

Yeah. Yeah. Siod iad cosa na muic.
An-mbhaith.

O u-! Siod iad cloigne na... muic.
An-mbhaith.

Siod iad... cosa na lachain. Siod iad... em... wings na... [gaire lag] na... éanachai.
Siod iad... na... tithe. O! siod iad fuinneoga na tithe. Siod iad... an... si-... siod iad
shimney... an... teach.

An-mhaith. Anois tad an fear maol ansin ar thaobh an bhéthair. Cén ait ar an
mboéthar a bhfuil Dénall ag rothaiocht?

Em... Ar an... barr an mbéthar [n6 ‘béthar moér’ ?].



Agalloir:
Dalta:

Agalloir:

Dalta (19:55):

Agalloir:

Dalta (20:05):

Agalloir:

Dalta (20:55):

Agalloir:

Dalta (21:01):

Agallo6ir:

Dalta (21:07):

Agalloéir:

Dalta (21:33):

Agalloir:

Dalta (21:38):

Agalloir:

Dalta (21:48):

Agalloéir:

Dalta (22:00):

Agalloir:
Dalta:

Agalloéir:

Dalta (22:08):

Agalloéir:

Aguisin C: Samplai d’agallaimh tri Ghaeilge

Abair?
An...

Ma ta an fear maol ta sé sin ar thaobh an bhéthair. Is cén ait ar an mbéthar a bhfuil
Doénall... ag rothaiocht?

0!, en... sa lar... an lar dhon bhéthar.
Agus... an bhfuil a fhios a’ad cén t-ainm... ata ar... chearc fhireann?

Em... Ach... T4 a fhios, ach... A! e-... T4 siad ag mo uncle. Em... A! ... Rooster(s) né rud
éicint é... u-n... 0! ach t4 a fhios a’am é. Em... A! ... Och! ... c- ¢- ... Och déanann mé
dearmad air. (20:51)

N6 an bhfuil a fhios agat cén t-ainm at ar... mhuca 6ga?
U-... piglets. [Gaire]

Nhn. Agus céard t4(...) anseo?

E-... wheelbarrow.

Agus céard a déantar leis?

Well, ta tu in ann... féar agus... gainneamh agus rudai a chur isteach ann agus ta sé
air.. Ta td in ann é... é a thiomaint... well... é kinda... beir air ar an dha... handle-rud
ata anseo agus é a chuir suas go dti an... hébi cén ait ata t ag iarraidh é a chuir
agus a sha sios ann... dumpdil sios ann.

Nhn. [lompt bileoige] Agus meas tu céard (duirt) Dénall anseo?
Well t4 caoiri sa mbealach so... B'fhéidir... nil sé in ann...

Céard a duirt sé?

Em... ‘Gabhfaidh muid ar na caiplle.’

Agus ma chuireann ti ‘Duirt Dénall go’ roimhe sin.

Duirt Dénall go ‘gabhfaidh muid ar na... caipille’.

Nhn. Agus céard € seo... idir na troithedin agus an rotha cuil ar an rothar anseo?
An rud sin.

Na rudai sin?
An rud seo anseo.
O! chain-rud kinda.

Nn. Agus an bhfuil afhiosa’ad cén torann né (an) fuaim a dhéananns na hainmhithe
sin?

E-... [torann méileach; gaire lag] ... [torann méileach] néd rud éicint.

Agus na hainmhithe eile?
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Em... moo... agus... quack. [Gaire] Agus.. déanann na éanachai kinda... fuaim
different so... kinda like uaireanta déanann siad squeak cosuil le... ‘ee’.. né... rud
éicint mar shin. Nil mé in ann é shin a dhéanamh. Agus... an... coinin... em... kinda...
squeak freisin kinda like... like... I don’t know (rud ?) really nil mé in ann... an fuaim
a dhéanamh. Agus an fox... nil a thios a’am. [Gaire]

Agus céard faoin madadh?

0, em... woff woff.

Céard a bhionns an madadh a dh-

Woff woff.

Agus cén t-ainm a thugtar air sin, a Mhairin?

E-... barkdil.

Nn. An-mhaith. Anois. Is cé mhéad duine atd ag marcaiocht?
Em... Ceathr- Ctigear... no [né 7], seisear.

An-mbhaith. Céard faoi sin? Cén fath a ngearrann daoini crainnte?

Well... le... paipéar agus rud a dhéanamh. So nach bheidh siad.. agus nach
mbeidh siad ro-ard because... beidh siad ag iarraidh iad a bhreith [.i. bheith] iseal
is... teastoidh sé sin uathub uaireantai ta tu in ann sufochan is boird is rudai a
dhéanambh leob. Bord adhmad.

Nhn. Anois, sna peictitir seo ta mé ag iarraidh ort rudaf a ra... rudaf a bhi ann a
ra na rabhadar ann. Mar shampla, sinfidh mise an peann ar bhuachaill a thit is
déarfaidh tusa ‘Nior thit an buachaill’

Ok.

Inseoidh tusa... a mhalairt n6 bréag (faoi)n rud a tharla. Maith go leor?
Yeah.

Chuadar isteach sa ngarrai.

Ni chuadar isteach sa garrai.

Duirt an cailin ‘Fan ormsa!’

Nior dhtirt an cailin ‘Fan ormsa!’
Chonaic na daoine Dénall.

Ni thainic na daoini Dénall.

Rug an fear greim ar an mbarra.
Nior rug an fear greim ar an mbarra.
Agus d’6ladar deoch.

Nior 6ladar deoch.
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An-mbhaith. Anois. [lompu bileoige] Cé le 'aghaidh an cheirt, meas t, sa bpeictiur
sin?

Em... An cheirt, nil a fhios agam céard a chiallaionn sé.
An bhfeiceann tu an piosa éadaigh?

U- nil fhios...

Sa bpeicditr. An t-éadach. An bhfeiceann ta é?

No. E sin?

Sea.

0! E-... Well, m4 gheobhfadh sé lofa leis an... gil... an gual agus... le gl- glanadh
fuinneogali is rudai, I suppose. Rud éicint mar shin.

Nhn. Anois, breathnéidh muid ar chupla rud anseo.

Em... Sin iad an... feamainn. Cloch. E- uachtar reoite. Geansai. Em... maide. Cosa.
Em... éanain beag.

Agus céard atd na héanacha a dhéanamh?

Um... T4 siad ’ breathnu ar a'.. Dénall ag ithe an uachtar reoite is ta ocras orthub.
[s ta siad ag iarraidh é a thoigeail.

Céard é sin?

Em... em... W- waves but ta a thios a’am i Gaeigle é ‘rin’ né6... em... ‘(b)ram’ [?] né
rud éicint. I don’t know.

Agus céard é an stuf ban sin?

E-.. T4 a fhios a’am é ach nil a fhios agam cén chaoi le é a ra. Well, ta sé kinda
cosuil leis an sneachta except go bhfuil sé (s/d ?)... Is an tha-... an uisce at4 ann
except... Nuair a ghabhann sé suas gabhann sé ban. But is kinda rud é... em... ta sé
cosuil le rud-sneachta. Nuair a bhionn sé garbh. Is gabhann sé suas ar do charr n
gabhann sé ortsa nd rud éicint. Nuair a bhionns tu really gar dhé.

Agus céard iad seo?

Bréga. Em... laces, nd ballachrae [.i. barriallachai]. Em... cnaipi. Em... Well... sin...
buidéal... gloinne [.i. gloine] agus... Sin... buidéal freisin. S-... sléibhte kinda... garrai
(beag) on top, clo- u- kinda... yeah u- sléibhte. Clocha... beaga. E- shells. Shells.

An-mbhaith.

Eanachai.

Cén cineal éanachai iad sin?

Em... Nil a thios a’am. D’airigh mé iad... but... ni...

Agus céard a rinne na daoine ar fad lena mbréga?
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Em... Well... Is ddichi go d’fhag siad ar an traein é. Duirt an... Dédall [.i. Dénall]
leob é a fhagail ar an traein. Ansin thagadh siad ar ais go thoigeadh siad iad. N6
b’fhéidir (go) chuir siad isteach i mala iad. N6 rud eicint.

Agus inis dhom, ca bhfuil an bh6?

Thuas ar an sléibhte ansin. Thuais [sic] ar an sléibh kinda. Garrai.
Agus an raibh tusa ag an tra n6 ag an gcladach ariamh.

Yeah.

Agus inis dhom faoi.

Well ta... gainneamh ann... agus ansin ta... fharraige ann. Agus sa gainneamh
uaireantaf ta ti in ann... shells a fhail. Agus istigh san fharraige bionn... feamainn...
ann. Agus uaireantaf bionn portan ann. So caithfidh td watchdil iad. Agus bionn...
na éanachai... ag em... heitilt [sic] thart ansin. Agus... uaireanta bionn...

Coinnigh ort ansin! Duiinfidh mise é seo. [Fuinneog 4 dinadh]

uaireanta bionn baid ann. Ach ni bhionn siad r6-gar do na gasuir. Agus bionn
daoini’ spraoi... e- valleyball is rudai ann.

Agus an raibh td ag an tra choir a’, f6s i mbliana?
Yeah, bhi mé ann.
Inis dhom faoi!

Well em... th'éis thart ar... uair a’ chloig th’éis scoil, chuir... well... thart ar... leathuair
a’ chloig ar dtds thainig mo... chol ceathar.. dh4 chara Nuala agus... Aine. T4
Nuala... no t4 Nuala ag obair ach but... bhi si off. Agus ta Aine ag obair. So... thainig
siad agus em... duirt... ddirt mise nuair a bhi s-... ddirt mise ‘An bhfuil sib ag goil
ag an tra?’ agus duirt si ‘Yah. Libse. Agus ansin... chuir... Aine agus... Nuala abhaile
le fail na togs. Agus ansin... chuir muid ag an tra... like uair a’ chloig tar éis ansin
like... half past six né rud éicint. Agus em... bhi muid ag an tra agus chuir muid ag
snamh ach... chuir Aine ar feadh piosa beag ach nior chuir Nuala mar ni raibh si
ag iarraidh. Bhi d6 really tinn uirthi. Even though go raibh si tanned beagan. But
em... Agus ansin... th’éis é sin... d’athraigh muid in éadai is... chuir muid abhaile.
Bhi muid ann like... chudig uair a’ chloig n6 sé uair a’ chloig.

Nhn!

Agus sin é an méid a rinne muid. Well bhi na daoini ag spraoi soccer is rudai ach
bhi muide istigh san... uisce. Bhi sé ré-the le goil amach. Ach bhi an uisce... really...
Well bhi sé fuar... kinda san... chéad ait. Ansin bhi sé te. Ach bhi an fharraige kinda
funny because... sa... an... an bhfuil a fhios a’ad nuair a shitlanns td amach, bionn sé
really... just... iseal. Bionn sé an-shallow. Agus... ansin... sa lar bhi sé... kinda deep...
Agus ansin... nuair a ghabhfadh ti1 amach piosa eile bionn sé really shallow. So bhi
sé weird.

Nhn.

Bhi sé fu-... bhi sé weird.
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Nhn. [lompu bileoige] Anois. Beidh rudai i gceist a’ainn anseo a bhaineanns le rud
eile. Sinfidh mise mo pheann orthub agus inseoidh tusa, mar shampla, ‘Siod iad
cosa na mbeithioch’. An gcuimhneach leat?

Yeah. Siod iad... drioball na mbeithigh. Siod iad... cosa na caora. Siod iad cloig-...
clogann [sic] an caora... clo(i)gne. Siod iad... ldmha na... na fir.

An-mhaith. Agus cé mhéad duine at4 le feicedil i chaon vaigin sa traein?
E-... Cuig déag agus Donall.

Nhn. Agus cé mhéad ainmhi ata sa ngarrai is gaire dhuit?

Em... An ceann sin n6 an ceann sin?

E-... an ceann sin.

Ok. Em tri choinin.

An-mhaith. Agus inis dhom, gan do mhéir a shineadh uirthi, cén capall is faide 6n
traein?

Well... an... Fan second anois. An capall.. ata.. td teach ann, agus ansin ta
rotharachai... rothair... t4 dha rothar ansin... gar dhon teach ar an taobh... agus ta
geata ann agus ansin ta capall istigh ansin. An ceann sin.

An-mhaith! Anois, t4 muid ag goil ruainnin beag a dhéanambh... faoi dhathanna
agus rudai. Déarfaidh mise an tis agus caithfidh tusa an chuid eile a chriochnt i
mo dhiaidh. Mar shampla déarfaidh mise: “Ta sé sin go maith’ agus déarfaidh tusa
‘Ach t4 an ceann eile nios...”?

-s fhearr.

Go direach. N6 déarfaidh mise ‘Ta an ceann sin mér’ ach déarfaidh tusa ‘Ta an
ceann sin nios...?

-s mo.

Go direach. Anois. Ta sé seo sasta ach ta sé seo... nios...
Nios sasta.

Is ta sé seo... beag ach ta sé seo nios...

Beag.

Ta sé seo... ard ach ta sé seo nios...

Airde.

Ta sé seo... laidir ach ta sé seo nios...

Laidire.

Ta sé seo mall, ach ta sé seo nios...

Moille.
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Agalldir: Agus té sé seo... salach ach ta sé seo nios...
Dalta (32:14): Salach.

Agalloir: Agus ta sé seo dearg ach ta sé seo nios...
Dalta (32:19): Dhearg.

Agalloir: Is ta sé seo... ban ach t4 sé seo nios...
Dalta (32:23): Bhan.

Agalloéir: Is ta sé seo... bui ach ta sé seo nios...

Dalta (32:26): Bul.

Agalloir: Agus ta sé seo sasta, agus ta sé seo...
Dalta (32:30): Nios shasta.

Agalldir: An-mhaith. Maith tht, thar cionn! Sin é, a Mhairin, ta tu criochnaithe. Go raibh
mile mile maith a’ad. Ar thaithnigh sé sin leat?

Dalta (32:37): Yeah.
Agalldir: An bhfuil ta tugthai ina dhiaidh sin?

Dalta (32:40):  E- no, just td an 1a chombh te.

Agalldir: TA sé an-te. Ta sé an-mheirbh sa seomra seo, nach bhfuil?
Dalta: Yeah. Nu-
Agalloéir: Anois, cén t-am a chriochnaionns tu sa scoil, a Mhairin?

Dalta (32:48): E-... Fiche chun a tri.

Agalloéir: Fiche néiméad [deireadh taifeadta]

284
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Dalta ag a bhfuil scérinnéacs datheangach iseal (-30 go -20)

Scorinnéacs datheangach -29.3
Scorinnéacs iomlan Gaeilge 64.6
Scorinnéacs Béarla 93.9
Dalta: Well... Dermot and his red train eh... em... they’re going past a beach. And the day is
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nice and there’s a boat on the sea and they’re going through a town and everything
is good.

Em.

And then they stop for a break and there’s another little train next to them. They
stop at the train station and they’re checking where they have to go next... on the
board. And then they are... they’re gonna leave the train station and there are all
these big modern trains coming to the train station. And then Dermot’s train is just
old. And then the modern train and Dermot’s train are ready to go and Dermot...
lots of people are going on to Dermot’s train. And nobody yet are going on the other
one’s train. Because em... because most people usually go on the little red train
when they’re going somewhere. And maybe the modern train isn’t ready yet for
people to go on it.

Yeah, and can you tell me what time is it on the clock there?
Well em... five to em... two?
Um.

Yeah five to two because that one is longer, yeah. And the train station is dirty, there
are all sorts of things around it. And everyone is going on the race now. Because
that guy is gonna do the thing, to say that everyone is ready to go to start the race.
Em... so everyone is bringing the dogs on walk and playing outside and the race is
gonna start because that guy is blowing the... the whistle. And then the race’s [a]
start and the modern train is... is in... ahead. And because it's modern and it’s faster.
And there’s loads of dogs and people running with the... running with the train.
And there’s kites and there’s loads of different things and there’s things coming
from the train. And there’s a building site there. And there are loads of hou-...
appartments and buildings. And then the train stops because he’s so far ahead and
he puts oil or something, water out on the... other train maybe... on the rail. And
then the other train, when he drives past the train, stops because the... the other
train driver put something on it so Derek... That’s the name is it, Derek?

Dermot.

Dermot. Dermot eh... he doesn’t know what’s wrong with his train.
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Dalta ag a bhfuil scérinnéacs datheangach meanach (-20 go -10)

Scorinnéacs datheangach -15.4
Scorinnéacs iomlan Gaeilge 66.2
Scorinnéacs Béarla 81.6
Dalta: Okay. Dermot and Jack are sitting down and now they’re looking at the board to see
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where they're going. And now they’re looking at another train and they feel... they
seem confused because it’s really long. And they’re showing how long it is.

Yes.

People are getting really excited there. They're going into the red train of Dermot.
Ehm... Now... I think nobody is in there and they’re just trying. And there’s a man
here with a green flag.

Yeah. Can I stop you for one second?

Yeah.

Can you tell me what time it is on the clock? Over there. It’s a little hard to see.
Five to two.

Very good! Yeah.

Okay. Eh... There’s a little dog there, there’s loads of trash around the place, loads
of papers and glasses and everything. And it looks really windy. Ehm... ehm... Yeah,
that’s it.

Yeah. Good [child]! You're doing great!

Okay. There is somebody pouring oil, is it? Or something on the track of the red
train of Dermot’s.

And why? Why did he put oil on the track?

To cheat. He tried to cheat. And I think Dermot sees it though. So... They’re trying
to stop the train, and they’re pushing it to... trying to stop it so they’ll be fine. And
Jack now, they’re... the people are going up now on the... on the...

Hillside, yeah. And what will happen next?

Think that... Not really sure. Okay. They’re going after a bit. Now there’re sheep all
over the track. And they’re eating and everything and sitting down really lazy. Now
Dermot and Jack are putting the sheeps back into the gate... the... in the garden.
They’re back now and... the people that were driving the other train are sitting
down having a cup of tea and biscuits.
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Dalta ag a bhfuil scérinnéacs datheangach ard (-10 go O)

Scorinnéacs datheangach -2.7
Scorinnéacs iomlan Gaeilge 83.6
Scérinnéacs Béarla 86.3
Dalta: So they... so that when the race... stop Dermot and... Dermot and John put the... put the
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sheep in the field again. And they drove off again.
And what will happen next?

Don’t know. And then the co-workers of the high-speed train eh... stopped for a cup
of tea ‘cause they thought eh... Dermot would be... Dermot would stop for a time and
then Dermot passed them with the passengers and they were shocked and they were
just throwing the tea and went for the train. When the... went off again and they were
ahead of Dermot and as they passed the field there was cows and people on picnic and
boats and people cycling.

I'd love a picnic today. It’s so sunny out there.

Then the high-speed train stopped again to turn the track so that Dermot would go
the wrong way. And the high-speed train drove off the right way. Then Dermot turned
into the wrong way and then John jumped off the back of the train and told Dermot he
was going the wrong way and they turned back and drove off the right way again. Eh...
then Dermot passed another bridge and there were people down in the house. There
were sheep in their sheds and eh... there were sheep and horses and cows and a man
was fishing with his dog as well. And Dermot kept on going.

Yeah. Very good!

Then Dermot passed a lake eh... and there was a man in his boat fishing around and
there were fishes and lobsters and jellyfishes everywhere and rocks and trash. Eh...
then they got to... got to the end of the track and John jumped off and turned the track
to the right way and they eh... and the co-workers of the other train put rocks in the
way but they were ahead of the high-speed train again and they were going to a beach...
they were... Then Dermot had just a little advantage on the high-speed train and eh...
the driver of the train was a little worried. And then at the finish line, the red train just
about passed the finish line at the end and won the race. And everybody was happy.
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Scérinnéacs datheangach -17.7
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Agalloir: Now you get to wear the cool trendy clip-mike this time. How does that sound? I'm
gonna just stick it onto your... Now! Is that okay?

Dalta: Yeah.

Agalloéir: It's not in your way or anything there?

Dalta: No.

Agalloir: Great! Now we're going to do something similar to what you just did with em...
Eimer.

Dalta: Yeah.

Agallo6ir: We have another little red train. But this story is different. This story is different
to the previous one because this time it's about a race. So we have the old... well,
the little red train which is an older train and then we have this modern high speed
train. And they... they’re racing. Except this driver isn’t a very nice man because
he’s cheating. Because he really wants to win the race. So you'll see it as you go
through the different things that this man is doing in order to win the race. Ok? And
this book is called ‘Race to the Finish’. Once again there are no words, it’s up to you
to compose the story. So you have to do as much talking as you can.

Dalta: Ok.

Agalloéir: And I get to sit back and relax. No I'll ask a few questions along the way. How does
that sound?

Dalta: Ok.

Agalloir: But they are very easy. So whenever you're ready in your own time you can start
telling me the story.

Dalta: Ok.

Agalldir: Are you comfy there now?

Dalta: Yeah (a mhuinteoir ?) Do I have to... say up that?

Agalloir: Yeah you can start at the cover, yeah? Just tell me what you see there and what do
you think is going to happen.

Dalta: Ok. U- ok. E-... the train... the trains are ge(tt)in’ ready. There’s a red train and
there’s... coal in the train. And... there’s a man standing there.

Agalloir: Nhn. Perfect.

Dalta: Em... There’s two man [men ?] sittin’ on the train. And... there’s a cat lookin’ at

them. And birds flying around. And... they’re... looking at the... chart now. The time
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chart. And... they’re... sayin’ what time they have to pick up the people. And there’s...
four... m-... four men came after [n6 over to ?] them, wi(th) pu-... purple suit. And
there’s... other trains around. Very nice trains. And... now there’s... e- people goin’
in the red train. And there’s a... flag, a green and white flag there... and a man.

And what time do you think it is on the clock there Mairin?

Em... Five to... two. And... they're... in the train and they’re getting ready. And the
green flag... is swinging back. And... they’re... going now. The... the... other train... is
winning. And there’s people around... ch- cheering. And ties... on them.

Uhn.

And... there’s... the train... the purple and... grey train... is still winning, and the red...
the red train is behind.

Yeah. What... Just go back to this picture. What did this man do here?
E-.. Oh yeah. He pu(t)... I think... tea... on the train tracks.

Why did he do that?

Because they're cheating.

And what do you think will happen... next?

Well I think the... the train will stop or... something.

Un.

Em. The train stopped now. Because of the tea. And... the... there’s people gone out
of the train... trying to push the train. And they’re gone off now. Down the hill.

Yeah.
And...
What will happen next?

Ehm... S(0) they’ll... The other; the... people will do something else. Ok now they’re
carrying on and there’s... lambs... and sheep... everywhere... on the train track. And
he has to stop... put them in the garden. The... the gate was open.

And what... who put the sheep on the track do you think?

Oh e- them, the other man who’s helping the... man that he’s... against.

And why did he put the sheep on the track?

Cause he wanted to win. And he doesn’t want... the red train to win.

And what... what do you think will happen next?

E-... something... very bad e-... like... put off the track or... loosen it or something.

Nn. Very good, you're doing great! Just (move) this a little bit. Sorry I'll just move it
(alittle bit) down here. Is that okay?
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Yeah. Now. The... red train... is... back... and... he sees the two men... with the other..
train em they’re si(tt)in’ down havin’ a coffee... having a bite. And... he... the m-
other, the man went in the train. And he’s... carryin’ on. And... the red train is still
behind. And... the man... wi-... with the other... train, the purple train, loosens the...
tracks. He puts it the other ray [.i. way], the other way. (When) it's the wrong way.
And the red train comes. And there’s a man shouting ‘Stop! Stop!’. And... he s-, he
stops and he sees... there’s o- ... the train tracks going... other ways. And... he’s...
the... the trees are going everywhere. And the... the things for the house... and the
animals... and the f-, traffic light... is, is fallin’. And... the train is goin’ over a bridge.
And... he’s carry on... carryin’ on now. And he is going pas’.. houses and they’re
wavin’ at them. They’re wavin’ back. An’ now he is goi-... gone past e-... an ocean...
with fishes and birds and a red flag and boats in it. And jellyfishes. And... w-, the
train is lower... e- low. And the train... cras(h)ed into the tree. And the... branches
falls off. But the train is ok and he carries on. Now... he’s ahead... of the purple... and
grey train. And now they... they see... the purple and grey train... comin’. And they
yell to say they comin’.

Hm. What do you think will happen next?

Em... I don’ know. E-... Something bad. Something bad that/had [?] happen and
they think it’s... that (it) not happened. And... the red train... is carryin’ on but the...
grey and purple train... is... keepin’ on... going, he’s... he’s not... he’s not stoppin’.
And...i- they're nearly home. And... they’re home... now and the red train wins. And
the grey and purple train... looses. And he’s upset. But... when you cheat tha(t)
what happens. And the red train... the men... the men on the red train is eatin’ ice
cream and happy for themself. En... The end.

The end, very good! That was very good indeed! I enjoyed that! Did you enjoy it?
Yeah. [Gaire]

Was it better than the first book?

E- yeah cause I... | know it kindof... much better.

You know what you have to do

Yeah.

yeah a little bit better. Very good. Now, we’re goin’ to go through it again.

Ok.

[ have some questions to ask but they’re very easy questions so you don’t need to
WOTITY.

Ok.

So let’s have a go! What are these and how many are there?
They’re windows. And there’s four.

Perfect!

Well there’s a door kinda and there’s a window on it.
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Nn. Very good! And what about these? How many are there?
Two.

Perfect. Yeah. Were you going to say something else? No?
No.

No. Perfect. Good girl! Now. Em... In this picture... in these, both of these pictures, |
want you to be the teacher.

Ok.

And [ want you to ask me questions.

Ok.

Based on these pictures. And [ hope I'll be able to answer them. I'm a bit scared.
[Gaire] Ok. Em... Who are... they?

Em... that’s the driver of the high speed train, em... I think that’s probably his helper.
Yeah.

Or maybe he is another driver also and he drives when this driver is taking a break.
Yeah. And... What's this man doin’? What is he holding?

He is holding a green and white checkered flag and that signifies the start of the
race.

Uhu.
Am I right?
Yeah.

Ok. Now. I want you to ask me another question. And this time I want you to start
the question with the word ‘what’.

Ok. Em... Wha(t) are they doin’? These people here.

Em these people are in a queue. They’re waiting to get on the little red train.
Yeah.

Oh phew!

[Gaire]

[ want you to ask me another question... this time... beginning with the word...
‘where’.

Ok. Where... where are these headin’?

Em...Idon't know! They are notin the queue for the little red train. There’s no queue
for the... modern high speed train. I think they’re asking... this man a question.
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Yeah I think so too.

But I think they might... go on the red train because they look... she looks excited
Yeah.

about the red train. Now. Ask me one more question!
E- do I have to start with something?

Whatever you think.

OK. E- on this picture?

Either picture, yeah.

Ok. E-n wha(t) is this little boy doin'?

He’s... playing football.

Yeah. And e-... wha(t) is this ca(t) doin’?

He’s walking on the footpath, beside his owner.
Yeah. I think it’s scared of that dog. [Gaire]

Oh! I didn’t notice that! Very good! Yeah. I think you're right. [Gaire] Excellent!
Perfect! I did okay with those did I?

Yeah. [Gaire]
Did I get a star?
Yeah. A gold one. [Gaire]

That’s good, that’s good. Now, see this lady here? And her dog is running away from
her.

Yeah.

What would you do if you were that lady... and your dog was running away from
you?

E- well... I'd... kinda go... here at this footpath kinda like at that garden... and stay...
say ‘Stop!’ to the train. And then... get my dog and then carry on. I think.

Nhn. And would that be s-...
ButI'd...
Yeah.

take care of this baby because... it might go... it might, someone might kidnap him...
cause... look.

Um. Very good! And do you see this kite here?

Yeah.
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How did the kite get so high in the sky?

Well, you see it’s... light... and... the rope is kinda... the... air... i(t) has to be windy... so
the air is pullin’ i(t) up and the... rope is pullin’ i(t) down. The man... who'’s holdin’
the rope. Bu(t)... it’s... it's light and when it’s... it’s light it goes up straight away like
a balloon.

Mm. So did it have something to do with the wind?

Yeah.

So the wind... What did the wind do? For the kite to get so high.

E-... See the wind is blowing that way so... that’s why... it went straight up. Cause...
So when... Yeah?

Cause if... if the wind was going that way... the ki(t)e won’(t) go tha(t) way it would
(go) tha(t) way.

I see. So the wind...?
Is goin...

Yeah so in the p-, yesterday let’s say the wind...? The wind blows, you said the wind
is blowing. Yeah.

Yeah.

But yesterday what did the wind do?

E-...

The wind... ‘something’ the Kkite... in the air.

The wind... blowed... the kite in the air.

Ok. Now! Oh yeah! Perfect! We(‘ll) move ahead. See these pictures here?
Yeah.

We’re going to do something... that can be a little bit complicated so I'll try and
explain it as good as I can.

Ok.

See this boy here?

Yeah.

He, he jumped... onto the train.

Yeah.

Ok? But what I want you to do is to tell me the exact opposite. Right?

Ok.
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In other words what you're going to do is to tell me a lie. [Gaire] Even though that’s
not a very good thing. So if I point to the boy you’ll say to me: ‘The boy... didn’t jump
onto the train’.

Ok. [Gaire]

But he did really.

Yeah.

[Tri shiolla dhoiléire] Do you understand?
Yeah.

So... let’s have a look at this... just this part of the picture. So what can you say? So
we’re going to say something negative. So...

Em... The man... the man didn’(t) pour.. the tea... (on) the track.
The man...?

The man didn’t... pour the... tea... on (the) track.

Perfect! Let’s try this one!

Em... the woman... isn’t... reading the newspaper.

Perfect! And yesterday? What did... try that sentence again but put yesterday... in
the sentence.

Ok yesterday... the woman... didn’t... read the newspaper at all.
Yeah! What about this one here?

Em... well... the... the s-, driver, the two driver... the driver and the helper and the...
e- u-... the... four boys... e-... is not pushing... the train.

Um. And yesterday?
Yesterday... they weren't pushing the train.

Excellent! Perfect! In this picture Jack... em... John... the... assistant said something
to Dermot.

Yeah.

So I want you to make that negative. So...

And the opposite?

Yeah exactly.

Ok em... John didn’t say... no John... John wasn’t talkin'.. to... the... driver.
Uhn.

Yesterday... John wasn’(t) talkin'.. to the driver.
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Very good! Excellent! And what about ‘John said hello to the driver’? Make that...
Say the opposite.

E-... John... sayed... goodbye...

John said hello. John...

says...

So make that... Say the opposite. So he di-, he said hello to the driver.
Yeah.

But you have to tell a lie. You have to say uh-uh, he, John...
didn’(t) say... hello to the... driver.

Nn. Say it again!

John didn’(t) say... hello to the driver.

Yeah! Dermot saw something on the track.

Dermot didn’t see... anything on the track.

Perfect! That’s it exactly! And Dermot caught onto the rail.
Dermot didn’(t) caugh(t) on... to the rail.

And the coal... fell out of the... bucket.

The coal didn’t f-... fall out of... the... bucke(t).

That was a hard one wasn’t it?

Uhu. Yeah.

That one is a little bit difficult I think. [Gaire] You did very well. E- what would you
do Mairin if you were the driver... and you saw all these sheep in front of you on the
track?

Well I'd stop the train first... and... I'd go out... make sure the train is on break... and...
I'd push, like I'd... go like tha(t) ... I'd push the... lambs... into the garden and make
sure everyone’s ok, every... every sheep’s ok. And put them in... to their... garden and
close the gate and then carry on.

Hm. Very well. Very well explained, good girl! And I'm skipping this one. Now! John
said something to Dermot here. What did John say?

The opposite or...?

Oh no! We've finished with the opposites thankfully, cause they were a little difficult
weren’t they? [Gaire]

Yeah.

So John said something to Dermot. What did he say to Dermot?
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Em... Watch out or... something.
Yeah. So can you start the sentence with: ‘John said that...”?
John... says... watch... out. John said watch out.

Uhn. Yeah. And on this page, I'm going to point at something and you have to tell me
what it is.

Ok.

It's quite simple. So if [ point at this you’ll say ‘this is the man’.
Ok.

Yeah? This is the

This is the... train.

Perfect!

This is... the... track.

Oh... This

Train tracks.

This is... Yeah. Perfect. And what about this little guy on the train track?
Ah this is a hedgehog.

Yeah and this.

This is... a broken window.

Perfect! Now we’re going to look at more than one thing. So... what would you say
about... these?

These... are... the... deers. I think they’re deers. No. I don’ know. [Gaire]
Yeah, try it again! Say it again!

These... are the deers.

Uhm. Very good!

These are the two... Well these are the... woman and... a li(tt)le girl. These are the
two... bo(tt)les.

Very good! Now it’s really hard to see these they’re very small.
These are the two mice. These are the two fox.
Em. Now it’s quite difficult to see these but see the little prickly things?

Uhm. These... are the... nettles... or the... or the... These are the... em... spikey stuff.
[Gaire]

Yeah. It's hard isn’t it? It's a hard one.
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Yeah.

And now. It’s hard to see this as well. There’s more here in this picture.

Em these are the... em... the... Oh what they’re called? Em. Is it nettles?

Em... I don’t think so.

Em... | know it in Irish. [Gaire]

That’s fine. Sometimes it’s hard to think in English isn't it?

Yeah. E-... Oh I forgot.

That's fine. Yeah if it does- if it can’t come that’s fine, it doesn-, it doesn’t matter.
Ah... don’(t) know.

Yeah that’s fine. Don’t worry about it, it's ok. Not to worry, sometimes it’s hard to
think of it, isn’t it?

Yeah. [Gaire]

In the other language. And this is the last one we're doing on this page.
This is the tree.

Oh yeah and the things on the tree?

Oh the... e-... leaves.

Great! Good girl! That’s very good. Now. See this picture here Mairin. Whereabout
on the track is the grass growing?

Em... the floor.

And is it on the left hand side or the right hand side? Or is it somewhere else?
E-... the middle.

In the middle of the...?

the train track.

Nhn. Did you ever fix a tractor or a car, or a bicycle?

Em... no. [Gaire]

Never. Did you ever drive a tractor or a bicycle or a car? Sorry just...

Yeah.

Tell me about it!

(W)e-... the bicycle’s... fun and ... well... you have to have a helmet. And the car... is...
fun but scarry. [Gaire]

You drove a car?
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Yeah. [Gaire]

And whose car was it?

My uncles’s. My uncle’s. [Gaire]
And where did you drive it?

Just... em... just in... the, around the house. Not the house, in the back. Just... My
uncle taught me how to do it. And... I just tried it. That’s all. My uncles know so...
they were showing me. [Gaire]

And were you scared?

Ehm... not really. I was kinda excited but... My uncle said he was goin’ to jump out
of the car. And... I was lookin’ at my uncle instead ’ looking... out... and... I crashed
into the foot-... path. [Gaire] No, no(t) really crashed but... kinda... no, no(t) really
crashed just... my uncle was like ‘Watch out!” and tha(t)

[Gaire] And did you damage the car?

No.

Oh that’s ok then. So your uncle wasn’t very angry.
No. He wasn’(t) angry.

[Gaire] Very good. In this picture can you tell me without pointing with your finger
- so this is the difficult part because you have to describe it to me - which cow is
closest to the track? You have to describe the cow to me.

The cow... the cow... Em the one... near... the... train track. The one that’s... running
and he has the... two back legs... up the air and his tail. E-... Actually... Yeah. That
one. I think.

Yeah. I think [ know the one you mean. You described it very well. I see him. [Gaire]
Very good! Now! On this page I'm going to point to something like the gate and
you'’re going to say to me: ‘This is the big gate’. So you're going to put the word ‘big’
with everything I point to.

Ok.

Big is an adjective. So you're... you're going to describe it. How does that sound? So
let’s start with this!

Ok. That is the... big house that woman'’s... live in/livin’ [?].
Nhn. And you can make it simple for yourself.

Ok.

You only need to say ‘this is the big house’.

Ok.

Perfect.
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That is the... big... cow.
Excellent!

Tha(t) is the... big... hen... flying off the wall. Tha(t) is the... big... I think it'’s an... a
pin(k)- a big... bird.

Very good!

A big bird sorry. The, that is the big deer.

Excellent! Now we're going to do more than one.

Ok.

So if I point to all these...

These. These are the big cows.

Excellent! Now this is quite small so you need to look closely.
These... are... the... big fish.

Excellent! And these are also small, but you're going to say it’s big. [Gaire]
Ok. These are the big... lighthouse.

Uhum. And...

These are the big sheep.

Very good! And we’ll do one more.

These are the big deers.

Excellent! Now I'm going to point to something else Mairin, like, for example this,
right? And you’ll say to me ‘These are the man’s hands’.

Ok.
Because they’re belonging to the man, they’re part of him.
Yeah.

So it’s like one thing belongs to another. So... how about we try... this. And there’s
only one.

Ok. This is the cow’s... tail.

Very good! Let’s try this!

This... is... the... bird’s wing.

Excellent! Now let’s try more than one!
Ok.

Right? So let’s have a look at all of these.
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These are the cows’ tail. Tails! Tails, yeah, tails.

Nhn. Say it again!

These are the cows’ tails.

Very good! And let’s try this.

These are the... hens'.. feet. Two feet.

Yeah. Let’s try this. Again, it’s very small.

These are the fishes'... em... Let me see. It’s like tail ah... These are the fishes’ tail.
Uhum. And let’s try this. Now there are more than one.

Ok. These are the humans’ hands.

Very good!

These are the sheep... head. These are the... heads... of the, of the sheep. [Gaire]

Ok, good. Now, we looked at the hens. Can you tell me, without pointing Mairin,
which one is the cock? So you have to describe him to me.

Ok. The... cock... is... the... one... near... the... hen. He has a... big... t-... tai-... a big green
thing coming out. And he’s... near the... shed. [That’s it ?]

Yeah. Very good!

And he’s... standing watching over the.. woman’s bucket. [He] thinks there’s
something to... eat there. And... he, his mouth is open, [it's] big. And that’s it.

Yeah. Very good! And... what animals are these in this corner here and how many
can you see?

Em these are... the sheep and there’s two... there.
Very good! Two...?
Sheep.

Good girl! You're doing really well. Doing excellently well. Now, on this page [ want
you to tell me what can you see. So you've listed some of them earlier on.

E-.. Yeah. I see... a boat. I see birds. I see... a seal. Fish. Jellyfish. Em... I see it’s like a
cage kinda... when the fish go in there. And I see starfish, a shell, a ro-, rocks. I see...
a bo(tt)le, a fl-, red flag, em...

And what's this?

That's kinda... a red flag when... when you can’t em... kinda like go that side or... you
have to go round it or... depends really what colour’s the flag.

Yeah. And do you know what it’s called?

Oh em... uh... a floating flag. [Gaire].
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Uhu. Yeah. And what’s this?

E- a starfish.

And this?

A crab.

And what are these?

Those are... bubbles.

And these?

Waves.

And... what kind of a boat is this?

It’s... a... Ah God. Em. [Curach ? i gcogar] | know it in Irish. Uh.
Yeah. That’s ok, if you don’t know it in English. It’s fine. Don’t worry about it!
No, I don’t.

What about this one?

E-...it's a... boat... e-... wooden boat. It’s kinda called... e-... [Curach i gcogar. Gaire]
No e- I only know it in Irish.

That’s ok. That’s fine, don’t worry. And what about these? Do you know what type
of fish these are?

Mackrel... I think they’'re mackrel.
Yeah. And what about these?

E-... those are... kinda... leaves that grows... under the water. They’re called... what
are they called? E-... don’t know what they’re called but they kinda grow sometimes
off... rocks.

Yeah.
If the rock’s very old.
And what... kind of birds are these?

E-... they're... ah, they’re birds, they ea(t) fish, they stick their... beak in the... water.
Em...it's called... e-... e-... nn. Don't...

Yeah. It doesn’t matter if you can’t think of it, it’s ok.

It's not coming.

Yeah, that’s fine! Don’t worry about it! This is a lobster pot, you were
Yeah.

describing it earlier on. Do you know how a lobster pot works?
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Well... well, you leave it in the sea, bu(t)... you leave it there for.. a week, there’s
kinda rope around it. And the rope is stuck... somewhere like it can be stuck... on...
the boat, it could be stuck... on that red flag maybe. Or it could be stuck somewhere
you could get it again. And... when you come... you... pull the rope up and the lobster
pot. And then there’ll be lobsters in it. Or fishes or something.

Oh. And how do the lobster get into the pot?

Well... It’s... Maybe there’s something in it like... and they like to eat. And they go in
and try to ge(t) it. Then they’re stuck in ’ere, in there.

[ see, yeah. And do you see the seal?
Yeah.
What will he do once he’s taken his breath?

E-... he ke-, he sticks his head up. E-. Takes a deep breath... and then he goes under
water again.

Will he dive?

Well... No he kinda just... well kinda. It's kinda like a dive. Depends if there’s
someone... if there’s... like maybe... a person... or something watching him. He k-, he
gets scared, or she gets scared. They just kinda go in... very quickly.

And what did this seal do... before he went under water?
E-... he took a breath.

Yeah. And did he dive?

Eh yeah.

So can you say ‘Yes he...”?

Yes he... dived.

And did he swim?

Ah, yeah. Yeah he swam.

‘Yes he..?

Yes he swam.

Yeah good girl! And the lobster pot that we were talking about earlier, did the
lobster pot sink to the bottom?

Ah, yeap. Because it’s heavy and it goes down.
So can you say ‘Yes it...”?

Yes it... went down. Cause...

So did it sink? ‘Yes it...?

Yes it sinks.
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And... did the fisherman, did he catch a lobster do you think?

No I don’t think he catched the lobster. I think he catched the fish.

Ok. Yeah. And what did the seagulls do - that’s what those birds are, seagulls -
Oh yeah.

when the train arrived? You knew that, didn’t you?

Yeah ah. Well... they... went away. The seagulls... went away. Near the water. And...
flied... away. And... some of them just went on a branch of the tree or... on a rock...
out of the way... or some might... go... on a tower.

Yeah.

Or... just go under wat-...or like... stick their beak down.
And... do you... were you ever on the... beach?

Yeah.

What did you do?

Well... on the beach is it? E-... | swam. And I played with the sand. Played volleyball.
E-... ah had a surfboard.

Wow!

And... boogeyride. And s-... sometimes my auntie well/will... sometimes she goes
on... like she snooker... what’s it called snooker(ed/s) or... sn-, ah sn-... Dives like...
and I dive too. That’s what I do.

Wow, really interesting. And if these people... I'll just say that again now. So just tell
me what did you do with your auntie... on the beach?

E-... was diving... with my auntie.

Right. Very good! If these people wanted to go for a swim what would they do with
their shoes?

Well... usually they’d have a bag... and they’d put it in the bag. Or... the train might
stop for them for a little while. And then call them again. They’ll leave their shoes
in the... chair. Come back.

Hn. I see. And what happened to these branches here Mairin?

E- they fell down. Because the... the tree was... very low and the... train was higher.
And did they break?

Yeah. They breach [.i. break, ach ch na Gaeilge].

They...?

Broke.

Uhm. Good girl. Now. We’re almost there. Can you tell me how many people are in
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the middle carriage?

Well there’s... well there’s eleven... passangers and... there’s one driver.
And in the middle carriage how many are there?

E-... four.

Uhm. Good girl! Now almost there. Now why... what did the people do with their
hats in this picture?

They throwed it up the air.
Uhm. And what did the two guards do with the ribbon?

Well they... holded it and the- wait till the train... came... flyin’ into it and it, the...
ribbon with... would bro-... broke and they’d... get the ribbon back.

Oh, I see. Now we have only one task left and then we’re done.
Ok. [Gaire]

So I'm going to point at something in this picture... and we’re going to compare
it with something else. So if I said to you this train is big you'd say: ‘This train is
bigger..

Ok.

Yeah? So we’ll have a go. Dermot is happy.
This uh, e-... this... guy is happier.

Well done! This dog is small.

Em... This bird is smaller.

Perfect! Very good! This smoke is high... in the sky. You can work to this picture if
you want.

Ok. Well... this flo-, no, this lamp is higher.
Very good! This girl is pretty.

Em. This girl is prettier.

This dog is good.

Em. This bird is gooder.

Nhn. Em. This man is strong.

This... This man is stronger.

And... this lady is beautiful.

E-... This... woman is beautifuler.

This coal is heavy.
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E- this train is heavier.

This dog is dangerous.

E-... this... train is dangerouser.

And this house is far away.

This house is far... farer away.

This window is yellow.

En... this window is grey.

What happened to ‘yellow’? [I gcogar. Gaire]
Oh right! This window is yellower. Sorry.

[Gaire] It's okay. It’s okay, after a while you... you can forget it. One left. Yeah! Dermot
is happy.

E-... These people are happier.
Absolutely excellent! Well done! Are you tired after that?
No. [Gaire]

You had enough have you? We finished just in time. With about ten minutes left
to go. So I don’t think you’re goin’ to get much done in class, are you? Until n-... E-,
Mairin thank you so much, that was very very good and I really appreciate all the
work you've done for me. You did all the work.

Ok.

[ did very little. And my friend will be back next week
Yeah.

to do it with Ir-, with you in Irish.

Ok.

And she’ll have a little present to say thanks.

Oh. Ok. [Gaire]

How does that sound? [Deireadh taifeadta]
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